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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – The House 

 

 

 

Students are required to learn, on average, over 2 000 words each year in various subject areas.  When learning a 
new language, the amount of vocabulary being acquired can be overwhelming.  A word wall is a wall, chalkboard or 
bulletin board listing key words that will appear often in a new unit of study, printed on card stock and taped or 
pinned to the wall/board.  A word wall is particularly useful in the language classroom for regularly creating an 
inventory of new words needed by students but also for gathering language that exists within thematic units. 
 

Purpose 
• Identify unfamiliar vocabulary and create a visible reference in the classroom for words that will appear often in a 

topic or unit of study. 
 

Payoff 
Students will: 
• practise skimming and scanning an assigned reading before dealing with the content in an intensive way.  

Students will then have some familiarity with the location of information and with various elements of the text. 
• develop some sense of the meaning of the key words before actually reading the words in context. 
• improve comprehension and spelling because key words remain posted in the classroom. 
 

Tips and Resources 
• Skimming and scanning are necessary techniques for creating a word wall.  
• Skimming means to read quickly – horizontally – through the text to get a general understanding of the content 

and its usefulness.  
• Scanning means to read quickly – vertically or diagonally – to find single words, facts, dates, names, or details.  
• Before building a word wall, consider doing a brainstorm with students on the thematic unit to be covered. 
• Consider posting certain words for longer periods (for example, words that occur frequently in the unit, words 

that are difficult to spell, and words that students should learn to recognize on sight). 
• Have students refer to the word wall to support their understanding and spelling of the words. 
• Follow up with activities that utilize the word wall vocabulary to create expanded language as needed. 
• For a sample word wall and follow up activities, see Student/Teacher Resources, Word Wall – Sample House 

Template, Word Wall – Household Object Definitions and Word Wall – Household Object Flashcards. 
 

Further Support 
• Add a picture to the word cards (a photograph or computer graphic) for support. Some fluent speakers may also 

benefit from accurately written samples. 
• Provide each student with a recording sheet so that they can make their own record of the key words for further 

review.  Keep the theme in mind when preparing the recording sheet. 
• If it appears that students need additional support, review the terminology on the word wall regularly in oral and 

written practice activities. 
• Sample materials also follow in German, Japanese, Persian and Russian. 
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – The House 

 

 

 

What teachers do What students do 
Before 
• Before class, review key vocabulary for 

the thematic unit. 
• Prepare flashcards with key vocabulary.  

Consider different colours/types for 
specific items (e.g., verbs, nouns). 

• Provide stick-on notes, masking tape and 
pins to the class. 

 

 
 
 
 
 
 
• Think about vocabulary relevant to the theme 

presented and brainstorm with peers.  Act out any 
vocabulary not known in the target language, to 
obtain assistance from the teacher.  

During 
• Have students label/place flashcards on 

the specified word wall.  Try using 
labelling techniques for word walls 
beneficial for these levels of language. 

• Pay close attention to class accuracy.  
Review the various categories of the word 
wall and discuss key vocabulary. 

• Match definitions to key words on the 
word wall. 

 

 
• Label the word wall with the various words 

available on flashcards. 
 
 
 
 
 
• Discuss and match definitions with flashcard 

words as provided by the teacher. 

After 
• Explain the concept of skimming and 

scanning to students so that definitions 
and thematic vocabulary can be 
connected easily.  Practise connecting 
oral and written definitions to key words. 

• Expand thematic unit content by providing 
handouts for further practice individually 
or in pairs. 

• Explain to students that together the class 
will brainstorm on vocabulary key to a 
specific theme. 

 

 
• Listen to explanations of skimming and scanning. 
• Skim and scan the definitions and flashcard 

vocabulary to make appropriate matches. 
 
 
• Repeat this process individually or in pairs with 

follow up activities as directed by the teacher. 
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Sample House Template 

 

 

 
 
 
 
 
 

 
 
 
 
 

  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student /Teacher Resource

Bedroom 
 

Bathroom 
 

Kitchen 
 

Living Room 
 

Laundry 
 

TThhee  HHoouussee  
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Household Object Definitions  

 

 

 

 
Here are descriptions of various household objects.  Write the words that these definitions 
represent.  Connect on the word wall with pins and string. 

 
 

 This object is used to wash clothes. 

 

 This object is used to clean dishes. 

 

 This object is used to warm up, bake and fry food. 

 

 This object is used to dry wet clothes. 

 

This object is used to store the clothes not needed regularly. 

 

 This object is for keeping clothes flat and without wrinkles. 

 

 This object is used for sleeping. 

 

 This object is where people wash their faces and brush their teeth. 

 

 This object is used to see how one looks. 

 

 This object is for writing, doing homework or organizing papers. 

 

 This object is used to watch entertainment and news. 

 

 This object is for sitting alone to read or relax comfortably. 

 

 This object can be used by more that one person for sitting. 
 

This object keeps food cool. 

Student Resource
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Flashcards 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
  

  

      

Student Resource

a washing 
machine 

a mirror a dryer 
 

a couch 
 

a refrigerator

a dresser 

a sink 
 

a bed 
 

a 
dishwasher 

a desk 

a stove an armchaira  
television 

an iron 
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Sample House Template (German) 

 

 

 
 
 
 
 
 

 
 
 
 
 

  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student /Teacher Resource 

Schlafzimmer 
 

Badezimmer 
 

Küche 
 

Wohnzimmer 
 

Speicher  
 

DDaass  HHaauuss  
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Household Object Definitions  (German) 

 

 

 

 
Hier sind Beschreibungen von verschiedenen Haushaltsgegenständen. Schreibe die 
Wörter auf, die diese Definitionen repräsentieren. Verbinde sie auf der Wörter -Wand 
mit Nadeln und Schnur. 

 

 Dieses Objekt wird dazu benutzt, um Kleider zu waschen. 

 

 Dieses Objekt wird dazu benutzt, um Geschirr zu reinigen. 

 

 Dieses Objekt wird dazu benutzt, um aufzuwärmen, zu backen und um Essen zu braten. 

 

 Dieses Objekt wird dazu benutzt, um nasse Kleider zu trocknen. 

 

Dieses Objekt wird dazu benutzt, um Kleider zu verstauen, die nicht regelmäßig gebraucht werden. 

 

Dieses Objekt braucht man, um Kleider flach und faltenfrei zu lagern.  

 

 Dieses Objekt braucht man zum Schlafen. 

 

Dieses Objekt ist da, wo man sich das Gesicht  wäscht und die Zähne putzt. 

 

 Diese Objekt wird benutzt, um zu sehen, wie man aussieht. 

 

 Dieses Objekt benutzt man zum Schreiben, Hausaufgaben machen oder um Unterlagen zu ordnen. 

 

 Dieses Objekt braucht man dazu, um Unterhaltung und Nachrichten zu sehen. 

 

Dieses Objekt braucht man, um darauf alleine zu sitzen und zu lesen oder bequem zu entspannen. 

 

 Dieses Objekt kann von mehr als einer Person zum Sitzen benutzt werden. 
 

 Dieses Objekt hält das Essen kühl. 

Student Resource
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Flashcards (German) 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
  

  

      

Student Resource 

eine  
Waschmaschine 

ein  
Herd 

ein  
Sessel 

ein  
Spiegel 

ein 
 Trockner 

eine  
Couch 

ein  
Kühlschrank 

Eine 
 Kommode 

ein  
Waschbecken

ein 
Fernseher  

ein  
Bett 

eine 
Spülmaschine 

ein  
Bügeleisen 

ein  
Schreibtisch 
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Sample House Template (Japanese) 

 

 

 
 
 
 
 
 

 
 
 
 
 

  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student /Teacher Resource

 
しんしつ 

寝室 

 
              せんめんじょ 

 洗面所  
 

 
  だいどころ 

台 所 

 
い ま 

居間 

 

ランドリー・ルーム 
 

家(いえ) 
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Household Object Definitions (Japanese) 

 

 

 

 
                              たん ご     たん ご      い  み 

単語と単語の意味をつなぎましょう。 
 

         ふく   せんたく 

これで服を洗濯します。 

 

           さら    あら 

これでお皿を洗います。 

 

            た    もの  あたた              や                あ 

これで食べ物を暖めたり、焼いたり、揚げたりしま 
す。 

 

            ふく   かわ 

これでぬれた服を乾かします。 

 

           まいにち つか          ふく    い 

これに 毎日 使わない服を入れます。 

 

          ふく                の 

これで服のしわを伸ばします。 

 

      つか        ね 

これを使って寝ます。 

Student Resource 
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Household Object Definitions (2) (Japanese) 

 

 

 

 

 

           かお   あら               は    みが 

ここで顔を洗ったり、歯を磨いたりします。 

 

            じ ぶん           み 

これで自分はどう見えるのかをチェックします。 
 

           つか        じ     か              しゅくだい 

これを使って字を書いたり、宿 題をしたり、 
しょるい 

書 類をまとめたりします。 
 

                                             み 

これでドラマとニュースを見ます。 
 

       うえ   すわ          ひと り     ほん    よ 

この上に坐って、一人で本を読んだり、リラックス 
したりすることができます。 
 

       うえ   なんにん                     すわ 

この上に何人がいっしょに坐れます。  
 

           た    もの   つめ       ほ ぞん 

これで食べ物が冷たく保存できます。 

Student Resource
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Flashcards (Japanese) 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
  

  

      

Student Resource 

 せん  たく  き  
洗 濯 機 

 

オーブン 
 

アーム・チェア

 

かがみ 
     かん そう  き 

乾 燥 機 

 

ソファー 
     れい ぞう こ 

冷 蔵 庫 
 

 

たんす 

    せん  めん だい

洗 面 台 

 

テレビ 

 

ベッド 
 しょっ き   あら   き 

食 器 洗い機 

 

アイロン 

  

   デスク 
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Sample House Template (Persian) 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student /Teacher Resource

تاق خوابا  
 

 حمام
 

شپز خانهآ  
 

 اتاق نشيمن
 

 لباسشويی
 

خانهخانه
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Household Object Definitions (Persian) 

 

 

 

 
.لغاتی را که بااين مفاهيم هماهنگی دارد را بنويسيد.در اينجاتوضيحاتی از انواع گوناگون اشياء منزل موجود است  

 

.  برای شستن لباس بکار می رود   

 

 برای تميز کردن ظرفها بکار می رود .
 

 برای گرم کردن پختن و سرخ کردن غذا بکار می رود .
 

می رودبرای خشک کردن لباسهای زير بکار  .  

 

.محلی است برای نگه داری لباسهايی که روزانه استفاده نمی شود  

 

 برای صاف کردن چروکهای لباس بکار ميرود .

 

 برای خوابيدن بکار می رود .
 

  .جايی برای شستن صورت ومسواک زدن است

 

 برای ديدن ظاهر بکار می رود .
 

 برای نوشتن و انجام داددن تکاليف بکار ميرود .
 

  ديدن برنامه های سرگرمی و اخبار بکار ميرودجهت .

 

 برای تنها نشستن به منظور مطالعه يا استراحت کردن بکار می رود .
 

 برای نشستن بکار ميرود .
 

.جهت سرد نگه داشتن مواد بکار ميرود  

Student Resource 
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Flashcards (Persian) 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
  

  

      

Student Resource

 ماشين لباسشويی

 اجاق گاز
 

 مبل
 

هآين کن خشک   

 يخچال کاناپه

هبوف  

دستشويی کاسه  

 تلويزيون

یظرفشوي تخت خواب  

 اتو

 اتو
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Sample House Template (Russian) 

 

 

 
 
 

Спальня 
 

Ванная комната 
 

Кухня 
 

Гостинная 
 

Прачечная 
 

Дом 

Student/Teacher Resource
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Household Object Definitions (Russian) 

 

 

 
Ниже приведены описания различных предметов домашнего обихода.  Напишите слова, 
которые соответствуют этим описаниям.  Прикрепите слова к доске кнопками и соедините 
их стрелками с рисунками.  

 
 Этот предмет используется для стирки белья  

 

 Этот предмет используется для мытья посуды 
 

 Этот предмет используют, чтобы подогревать пищу, печь или жарить  
 

 Этот предмет используют, чтобы сушить влажное белье  
 

 Этот предмет используется, чтобы хранить одежду, которую мы редко носим  
 

 Этим предметом пользуются для того, чтобы гладить белье  
 

 На этом предмете спят 
 

 Над этим предметом мы умываемся и чистим зубы  
 

 Этот предмет служит для того, чтобы видеть свое отражение 
 

 Этот предмет служит для того, чтобы на нем писали, делали уроки и содержали в порядке 
необходимые бумаги  

 

 С помощью этого предмета смотрят развлекательные программы и новости  
 

 На этом предмете удобно может посидеть один человек, чтобы почитать, отдохнуть и   
 расслабиться  

 

 На этом предмете могут сидеть несколько человек  
 

 Этот предмет сохраняет еду в охлажденном состоянии  

Student Resource
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Getting Ready to Read: Extending Vocabulary 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Word Wall – Flashcards (Russian) 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
  

  

      

Student Resource 

Стиральная 
машина 

 

Плита 

 

Зеркало Сушильная 
машина 

 

Диван 
 

Холодильник

 

Комод 

 

Раковина 

 

Телевизор 

 

Кровать Посудомоечная 
Машина 

 

Утюг 

Письменный 
стол 

 

Кресло 
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Getting Ready to Read: Finding Signal Words 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Using Flow Charts and Connector Words - Recipes 

 

 

 
 
 

Writers use signal words and phrases (also called transition words or connectors) to link ideas and help the 
reader follow the flow of information.  Language learners can benefit from knowledge of signal words as they 
are able to expand discourse or writing by linking language pieces coherently and naturally rather than using 
isolated phrases for communication. 
 

Purpose 
• Preview the text structure. 
• Identify signal words and phrases, and their purposes. 
• Familiarize students with the organizational pattern of a text. 
 

Payoff 
Students will:  
• make connections between reading and writing tasks in related language texts. 
• read and reread reading material. 
• practise their reading strategies of skimming, scanning and rereading; make predictions about the topic 

and content as they read and reread; learn signal words; and use the signal words when summarizing. 
 

Tips and Resources 
• Signal words are words or phrases that cue the reader about an organizational pattern in the text, or show 

a link or transition between ideas.  For an example, see Student /Teacher Resource, Flow Chart with 
Signal Words – Sample Recipe. 

• A graphic organizer provides a visual way of organizing information and showing the relationships among 
ideas (e.g., a timeline, flow chart, or mind map).  For an example, see Student/Teacher Resource, Sample 
Flow Chart with Signal Words – Sample Recipe and Flow Chart Template – Recipe Descriptions. 

•  Plan follow up activities that require students to use signal words to write in different styles based on 
signal word prompts.  See Student Resource, Flow Chart Template – Recipes and Descriptions. 

 
Cross-Curricular Literacy: Strategies for Improving Secondary Students’ Reading and Writing Skills, pp. 24-25, 
54-55. 

Further Support 
• Before students read an unfamiliar or challenging selection, provide them with the signal words and 

related organizational pattern (e.g., first, second, next, following, finally). 
• Encourage students to scan reading passages to identify signal words and preview the text structure 

before they read. 
• Have students reread an excerpt from a familiar resource that demonstrates specific language use and 

signal words that cue a text structure, link ideas or indicate transitions between ideas.  Small groups share 
and compare findings. 

• Have students transfer their knowledge of the reading into a template that is guided by connector words 
but that requires an alternative form of language (e.g., from commands to prose). 

• Extend this activity by providing authentic materials for enriched work, such as using cookbooks in the 
target language, as demonstrated in Student Resource, Flow Chart Template – Recipes and Descriptions.

• Sample materials also follow in German, Japanese, Persian and Russian. 
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Getting Ready to Read: Finding Signal Words 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Using Flow Charts and Connector Words - Recipes 

 

 

 

What teachers do What students do 
Before 
• Show a familiar text such as a recipe that 

has signal words highlighted (e.g., before, 
after, during, next, in addition).  Discuss 
alternative options. 

• Tell students that writers use particular 
words to link ideas together and organize 
writing, and to help readers understand 
the flow of ideas.  Ask them to reflect on 
such uses in their native languages. 

• Have students determine the pattern of 
these words and to suggest possible 
purposes for them in reading the text. 

• Model for students how to use these 
words to explain the process for making a 
food item rather than using imperative 
forms. 

 
• Scan the recipe to identify words and phrases. 
• Read out the recipe. 
• Review the category of each step in the recipe. 
 
 
 
 
 
 
 
 
 
• Use the signal words to describe what the recipe 

asks one to do without using commands. 
 
 

During 
• Ask partners to prepare recipes. 
 
• Ask students to share their recipes and 

then transfer their partner’s recipe into the 
template guided by connector words. 

• Ask students to use the signal words to 
help them read and understand the ideas 
and information in the recipe. 

 

 
• Prepare a recipe to share with a partner. 
• Read partner’s recipe. 
 
 
• Use the signal words as clues to find the meaning 

of the text and then explain it orally to partner 
using connector words. 

After 
• Model how to summarize the main ideas 

using the signal words and phrases to 
organize the summary. 

• Create a class chart of the 
signal/transition words and how they 
might be used to help a reader 
understand a text. 

• Ask students to describe how using the 
signal words helped them to understand 
and summarize the content.  Students 
can record their responses in a learning 
log or share orally with a partner. 

 

 
• Write a brief summary of a recipe from an actual 

cookbook using the signal words to organize the 
summary. 

 
 
 
• Share orally with the class. 
• Add relevant words to personal dictionaries. 

 
 
 
 

Notes 
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INTERNATIONAL LANGUAGES  Levels 1/2 
Flow Chart with Signal Words – Sample Recipe 

 

 

 
 

After preparing students with the relevant vocabulary and structures pertaining to recipe reading, 
organize basic information into a graphic organizer to help students remember the steps needed in 
producing a food in the language or culture of study, or of a student’s respective heritage. 
 

 

Greek Village Salad 

 
 
First…  

• Gather all the necessary ingredients required for Greek Village Salad: tomatoes, cucumbers, 
red onions, feta cheese, olive oil, salt, pepper and oregano. 

• Make sure you have a large mixing bowl, serving spoons, knife and chopping board. 
• Have pita bread and a toaster oven available if possible. 

 
Next…  

• Wash cucumbers and tomatoes. 
• Remove outer skin and layer from onions. 
• Peel cucumbers. 

 
Then…  

• Slice cucumbers to a thickness of half an inch. 
• Dice tomatoes. 
• Chop up onions into half rings. 

 
Finally…  

• Add all prepared ingredients into a bowl. 
• Crumble feta cheese to cover the salad. 
• Sprinkle salt, pepper and oregano. 
• Drizzle olive oil. 
• Serve with toasted pita bread. 

 
In conclusion…  

• Make sure there is enough salad for everyone (half a cucumber and two tomatoes per person). 
• Cover the whole salad with olive oil but be careful not to pour too much! 
• Take care when chopping up vegetables.  Exercise caution with the knife! 
• Check with everyone to be aware of any allergies that may exist. 

Teacher Resource

Things to Remember

Initial Preparation 

Getting the Items  

Preparation of Food 

Final Preparations 
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Flow Chart Template – Recipe Descriptions 

 

 

 

 
 

You’ve already read the recipe for Greek Village Salad where command statements were used under 
the headings: First, Next, Then, Finally and In Conclusion. 
 
Now try to write out in regular statements the exact steps that are needed in order to make a Greek 
Village Salad using the connector words provided. In other words, describe the process rather than 
giving directions. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 

Student Resource 

First, ________________________________________________________________________

___________________________________________________________________

__________________________________________________________________

In conclusion, _____________________________________________________

___________________________________________________________________

__________________________________________________________________ .

In the end, ________________________________________________________

___________________________________________________________________

__________________________________________________________________ .

Afterwards, _______________________________________________________

___________________________________________________________________

__________________________________________________________________ .

Following that, ____________________________________________________

___________________________________________________________________

__________________________________________________________________ .
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Flow Chart Template – Recipes and Descriptions 

 

 
 

Sample Flow Chart Template – Recipes 
 
Recipe 

Step 1 ⇒ 
_______________________________________________________________ 

_______________________________________________________________ 

Step 2 ⇒ 
_______________________________________________________________ 

_______________________________________________________________ 

Step 3 ⇒ 
_______________________________________________________________ 

_______________________________________________________________ 

Step 4 ⇒ 
_______________________________________________________________ 

_______________________________________________________________ 

Step 5 ⇒ 
_______________________________________________________________ 

_______________________________________________________________ 

 
 

Description 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 
 

 
 

 
 

Student Resource

First, Then, 

After that, 
To conclude,  

In the end, 
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Flow Chart with Signal Words – Sample Recipe (German) 

 

 

 
 

Griechischer Salat  
 

 
Zuerst…  

• Hole alle notwendigen Zutaten für einen Griechischen Salat: Tomaten, Gurken, rote Zwiebeln. 
• Feta - Käse, Olivenöl, Salz, Pfeffer und Oregano. 
• Du brauchst eine große Schüssel, Salat-Besteck, ein Messer und ein Hackbrett. 
• Pita-Brot und ein Toastergrill sollen verfügbar sein.   
 

 
Dann…  

• Wasche die Gurken und die Tomaten. 
• Beseitige die Schale und eine weitere Schicht der Zwiebel. 
• Schäle die Gurken. 

 
Danach…  

• Schneide die Gurken in 1,50 cm dicke Scheiben 
• Schneide die Tomaten in kleine Würfel. 
• Hacke die Zwiebel in halbe Ringe. 
 

 
Endlich…  

• Vermische alle vorbereiteten Zutaten in eine Schüssel. 
• Streue den zerbröckelten Feta-Käse über den Salat. 
• Streue Salz, Pfeffer und Oregano darüber. 
• Träufel Olivenöl auf den Salat. 
• Reiche den Salat mit getostetem Pita-Brot. 

   
 Zum Schluss…  

• Achte darauf, dass es genug Salat für jeden gibt (eine halbe Gurke und zwei kleine Tomaten 
pro Person) 

• Bedecke den ganzen Salat mit Olivenöl, aber achte darauf, nicht zu viel zu benutzen. 
• Pass auf, wenn du das Gemüse schneidest. Sei vorsichtig mit dem Messer! 
• Finde heraus, ob jemand Allergien hat. 

 
 

Teacher Resource 

Nicht vergessen! 

Letzte Vorbereitungen

Vorbereitung der 
Zutaten

Vorbereitung 

Die Zutaten holen 
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Flow Chart Template – Recipe Descriptions (German) 

 

 

 

 
Du hast das Rezept für den Griechischen Salat mit den Anweisungen, die sich an dieTemporaladverbien: 
Zuerst, dann, danach, endlich, zum Schluss anfügten, schon gelesen. 
 
Versuche nun in normalen Sätzen zu beschreiben, wie man einen Griechischen Salat macht, indem du die  
Temporaladverbien benutzt. Anders ausgedrückt, beschreibe den Handlungsablauf, statt Anweisungen zu 
geben. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 

Student Resource

  Zuerst   ____________________________________________________

___________________________________________________________________

__________________________________________________________________.

   Dann____________________________________________________________  

__________________________________________________________________  

__________________________________________________________________. 

   Danach__________________________________________________________

___________________________________________________________________

__________________________________________________________________ .

   Zum Schluss_____________________________________________________

___________________________________________________________________

__________________________________________________________________ .

   Endlich __________________________________________________________

___________________________________________________________________

__________________________________________________________________ .
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Flow Chart Template – Recipes and Descriptions (German)  

 

 
 

Probiere das Flussdiagramm - Muster aus ------- Rezepte  
 
  

 Schritt 1 ⇒ 
______________________________________________________________  

______________________________________________________________  

 Schritt 2 ⇒ 
______________________________________________________________  

______________________________________________________________  

Schritt 3 ⇒ 
______________________________________________________________  

______________________________________________________________  

Schritt 4 ⇒ 
______________________________________________________________  

______________________________________________________________  

Schritt 5 ⇒ 
______________________________________________________________  

______________________________________________________________  

 
 

  
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

 
 

 
 
 
 

Student Resource 

  Zuerst   Dann 

   Danach 
    Zum Schluss 

    Endlich 
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Flow Chart with Signal Words – Sample Recipe (Japanese) 

 

 

 

この教材をお使いになる先生に 

お好きなレシピの語彙と表現を導入し、クラス全員に手順を覚えさせるため、 

グラフィック・オーガナイザーにレシピをお書き下さい。 
 

例: ギリシア・ビレッジ・サラダ 
 

まず…  
• 材料と道具を準備しましょう。 

 材料:トマト、きゅうり、赤いたまねぎ、フェタチーズ、オリーブ・オイル、塩、    

 コショウ、オレガノ    

 道具:大きいミキシング・ボール、サービング・スプーン、ナイフ、まな板 

• オプション: ピタパンとオーブントースタ 
    
つぎ… 

• きゅうりとトマトを洗います。 

• たまねぎの皮をむき、上２～３枚まで取ります。 

• きゅうりの皮をむきます。    
 
そして …  

• きゅうりを0.5インチの厚さで切ります。 

• トマトをさいのめに刻みます。 

• たまねぎを半分リングに刻みます。 
 
 おわりに…  

• きゅうりとトマトとたまねぎをボールに入れます。 

• くずにしたフェタチーズをサラダに振りかけます。 

• 塩とコショウとオレガノを振りかけます。 

• オリーブ・オイルをを振りかけます。 

• オーブントースタで温めたピタパンと一緒に食べましょう。 
 
ポイントとして…  

• サラダは全員分を作りましょう。    

 1人あたり: きゅうり半分とトマト2個 

• オリーブ・オイルを入れ過ぎないように、サラダ全体にを振りかけましょう。 

• ナイフで野菜を切るときは気を付けましょう。  

• クラス全員にアレルギーはあるかどうかを聞きましょう。 

Teacher Resource

材料と道具 

下準備 

作り方 

仕上げ 

ポイント 
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INTERNATIONAL LANGUAGES  Levels 1/2 
Flow Chart Template – Recipe Descriptions (Japanese)  

 

 

 

 

 「まず」「つぎ」「そして」「おわりに」「ポイントとし」を 
 

つか                                                                                               ぶんしょう 

使って、ギリシア・ビレッジ・サラダのレシピを文章に 
 

まとめましょう。 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 

Student Resource 

 まず   , ____________________________________________________

__________________________________________________________________

  つぎ, ___________________________________________________________  

__________________________________________________________________. 

そして  , ________________________________________________________

__________________________________________________________________ .

 ポイントとして  , _____________________________________________

__________________________________________________________________ .

おわりに   , _____________________________________________________

__________________________________________________________________ .
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Flow Chart Template – Recipes and Descriptions (Japanese) 

 

 
フロー・チャート・テンプレートの例 -  レシピ  

 

 レシピ 

 ステップ 1    
⇒ 

_______________________________________________________________  

_______________________________________________________________  

ステップ  2 ⇒ 
_______________________________________________________________  

_______________________________________________________________  

ステップ 3 ⇒ 
_______________________________________________________________  

_______________________________________________________________  

ステップ 4 ⇒ 
_______________________________________________________________  

_______________________________________________________________  

ステップ 5 ⇒ 
_______________________________________________________________  

_______________________________________________________________  

                      か 

わかりやすく書きましょう。 
  
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

 
 

 
 

Student Resource

  まず, つぎ, 

そして, 
  ポイントとして,  

  おわりに, 



31

 
 

T H I N K  L I T E R A C Y :  C r o s s - C u r r i c u l a r  A p p r o a c h e s ,  G r a d e s  7 - 1 2  
 

 

R
 

 
 

Getting Ready to Read: Finding Signal Words 
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Flow Chart with Signal Words – Sample Recipe (Persian) 

 

 

 
 

کار خواندن، تنظيم کردن اطلاعات اوليه به سازمان دهنده ترسيمی بهبعد از آ ماده کردن دانش آموزان با ارتباط لغات و ساختارمربوط به روش   
.هنگ خودش به راحتی به ياد آورند  يا فرکه مراحل طرز تهيه غذا را در زبان دانش آموزان کمک ميکند  

 
 

  
 : ابتدا          

  اورگانو-فلفل-کنم-زوغن زيتون-تاپنير ف-پياز سرخ- خيار-گوجه فرنگی: لازم برای سالاد يونانی وسايلتهيه کردن کليه  •
  قاشق وچنگال-کاسه بزرگ جهت مخلوط کردن  •
 نان پيتا و تست  •

 
  

 :   سپس
 خيار و گوجه را بشوييد  •
 پوست کردن و لايه لايه کردن پياز  •
 پوست کردن خيار  •

 
 

:   بعد ازآن   
  برش دادن خيار به ضخامت نيم اينچ  •
 تکه تکه کردن گوجه فرنگی  •
 د کردن پيازخر  •

 
  

:   در پايان  
  همه مواد آماده شده رابا هم مخلوط کنيد  •
 سالاد را با پنير فتا خرد شده بپوشانيد  •
 نمک و فلفل و ارگانو بپاشيد  •
 مفداری روغن زيتون اضافه کنيد  •
  سرو نماييدتبا نان تس  •

 
 

:   در نتيجه   
  )نصف خيار و دو گوجه برای هر نفر(جود استمطمئن باشيد سالاد برای همه به اندازه کافی مو  •
 )دقت کنيد زياده از حد نباشد(تکميل کردن سالاد با روغن زيتون  •
 در زمان خرد کردن سبزيجات مراقب باشيد   •
 با افراد چک کنيد که آلرژی نداشته باشند  •

Teacher Resource 

آمادگی اوليه

ر يکجاجمع آوردن مطالب بطو

آماده کردن نهايی

موارد يادآوری

آماده کردن مواد غذايی
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Flow Chart Template – Recipe Descriptions (Persian) 

 

 

 

   
  در پايان ودر نتيجه کنار هم آمدند   -پس از آن-سپس-شما هم اکنون طرز تهيه سالاد يونانی را مطالعه کرديد وديديد که عبارتها چگونه با استفاده ازکلمات ابتدا

.  فاده از کلمات ربط دهنده بنويسيد که دقيقا  مطابق با مراحل درست کردن سالاد باشدحالا سعی کنيد عبارتهايی با است  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Resource

_____________________________________________________________________________________  ابتدا
___________________________________________________________________

__________________________________________________________________ .

  _____________________________________________________________  سپس

__________________________________________________________________  

__________________________________________________________________. 

پس از آن____________________________________________________________
___________________________________________________________________

__________________________________________________________________ .

_____________________________________________________________ نتيجه در
___________________________________________________________________

__________________________________________________________________ .

در پايان_____________________________________________________________
___________________________________________________________________

__________________________________________________________________ .
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INTERNATIONAL LANGUAGES  Levels 1/2 
Flow Chart Template – Recipes and Descriptions (Persian) 

 

 
 

 
  

_______________________________________________________________ 

_______________________________________________________________ 
مرحله اول

_______________________________________________________________ 

_______________________________________________________________ 
مرحله دوم

_______________________________________________________________ 

_______________________________________________________________ 
مرحله سوم

_______________________________________________________________ 

_______________________________________________________________ 
مرحله چهارم

_______________________________________________________________ 

_______________________________________________________________ 
مرحله پنجم

 
 

  
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

 
 

 
 
 

 سپس ،    ابتدا ، 

 بعد از اينکه ،  
 خاتمه ، 

 در پايان،
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Flow Chart with Signal Words – Sample Recipe (Russian) 

 

 

 
После усвоения учениками соответствующих слов и конструкций, помогающих понимать 
кулинарные рецепты на русском языке, поместите базовую информацию в графическую 
таблицу, чтобы облегчить запоминание этапов в приготовлении национального блюда. 

 
 

Греческий деревенский салат 
 

 
Вначале... 

• Подготовьте все необходимые ингридиенты для Греческого деревенского салата: 
помидоры, огурцы, красный лук, сыр фета, оливковое масло, соль, перец и приправу 
орегано.    

• Подготовьте большую миску для смешивания продуктов, большие салатные ложки, ножи, 
доску для нарезания продуктов.       

• Запаситесь хлебом пита, и желательно иметь тостер. 
 

Далее... 

• Вымыйте помидоры и огурцы. 
• Почистите лук. 
• Снимите кожуру с огурцов. 

 
 

Затем... 

• Нарежьте огурцы ломтиками толщиной в полдюйма. 
• Нарежьте помидоры кубиками. 
• Нарежьте лук кольцами. 

 
 

Наконец... 

• Сложите все приготовленные ингридиенты в миску и перемешайте. 
• Посыпьте салат мелкими кусочками сыра фета. 
• Посолите, добавьте перец и орегано. 
• Полейте оливковым маслом. 
• Подайте с хлебом пита, подогретым в тостере. 

 
В заключение... 

• Чтобы салата хватило всем, имейте пологурца и два небольших помидора на каждого. 
• Добавляя оливковое масло, не лейте слишком много. 
• Осторожно обращайтесь с ножом при нарезании овощей. 
• Спросите всех присутствующих, нет ли у них аллергии на эти продукты. 

Teacher Resource

Подготовка ингридиентов

Приготовление блюда 

Начальная стадия 

Завершающая стадия 

Советы 
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Flow Chart Template – Recipe Descriptions (Russian) 

 

 

 
Вы уже прочитали рецепт Греческого деревенского салата, где указания были даны под 
заголовками Вначале, Далее, Затем, Наконец и В заключение. 
 
А сейчас постарайтесь записать в обычном изложении точную последовательность действий, 
которая необходима для приготовиления Греческого деревенского салата. Использу1те 
предложенные ниже связывающие слова.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Resource 

Сначала, ____________________________________________________

__________________________________________________________________

_________________________________________________________________ .

Затем, ___________________________________________________________  

__________________________________________________________________  

__________________________________________________________________ . 

После этого, _____________________________________________________

__________________________________________________________________

__________________________________________________________________.

В заключение, ____________________________________________________

__________________________________________________________________

__________________________________________________________________.

В конце, __________________________________________________________

___________________________________________________________________

__________________________________________________________________ .
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Flow Chart Template – Recipes and Descriptions (Russian) 

 

 
 

Образец заполнения таблицы - Рецепты 
 

 
Рецепт 

Во-первых ⇒ 
_______________________________________________________________  

_______________________________________________________________  

Во-вторых ⇒ 
_______________________________________________________________  

_______________________________________________________________  

В-третьих ⇒ 
_______________________________________________________________  

_______________________________________________________________  

В-четвертых ⇒ 
_______________________________________________________________  

_______________________________________________________________  

В-пятых ⇒ 
_______________________________________________________________  

_______________________________________________________________  

 
 

Описание 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 
 

 
 

 

Student Resource

Во-первых, Затем, 

После того, 
В конце,  

В заключение, 
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INTERNATIONAL LANGUAGES  Levels 1/2 
Using Concept Maps – Everyday Meals 

 

 
 

A concept map is a way to visually organize your understanding of information.  It is hierarchical in nature, 
beginning with the subject or topic at the top or side of the page, and then branching into sub topics and 
details.  In the early years of study in an international language, such graphic organizers can catalogue new 
vocabulary and demonstrate relationships between thematic content and the learner’s own experiences. 
 

Purpose 
• Record ideas during reading. 
• See the relationships among ideas, and distinguish between main ideas and supporting details. 
 

Payoff 
Students will: 
• remember important details from the text. 
• organize information in a memorable and accessible way to help with studying. 
 

Tips and Resources 
• Brain-based research shows that visual organizers, such as concept maps, can be highly effective in 

helping students who struggle with reading and writing. 
• If possible, provide students with several samples of concept maps that look different so that they get a 

sense of how concepts can be organized. 
• Concept maps can also have words written on the lines that join the bubbles to show the relationships 

between the items. 
• Concept maps generally do not use colour or pictures. They are meant to show the connections between 

ideas and the hierarchy of those ideas.  In the language classroom, pictures can be used as cues in order 
to elicit appropriate writing and oral answers. 

• Spend time deconstructing the concept map and pointing out connections between topics and ideas. 
• To help students get started with concept mapping and to demonstrate a practical example, see 

Student/Teacher Resource, Concept Map – Food Sample. 
• For a different graphic organizer that allows students to organize new language as is personally relevant 

to them, see Student Resources, Concept Map – Food (Personal Sample A and B). 
• Extension activities based on the theme can be done using other formats to categorize and re-categorize 

content based on authentic, self-created text or personal experiences. See Student Resources, Concept 
Map, Food Extensions A and B. 

 
Cross-Curricular Literacy; Strategies for Improving Secondary Students’ Reading and Writing Skills, pp. 36-37.
 

Further Support 
• Pair students or put them in groups to read a specific text and create their concept maps. 
• Encourage students in pairs or groups to choose one person who will read the text aloud first while a 

partner or group member records single words that represent main ideas or details. 
• Use a variety of concept maps to organize the new language in different ways and for different purposes 

in all language skill areas.  
• Sample materials also follow in German, Japanese, Persian and Russian. 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Using Concept Maps – Everyday Meals 

 

 

What teachers do What students do 
Before 
• Review key vocabulary associated with 

the theme (e.g., food). 
 
 
• Ask students to listen for and note the 

vocabulary that is characteristic of the 
unit. 

• Engage students in discussion about the 
ideas presented in the class. 

• Show a sample concept map and record 
additional items. 

• Ask students to suggest words to write on 
the lines between the concept map 
bubbles, to think of the connectors and to 
describe orally the connections among 
items. 

 
• Brainstorm on the various food items that 

constitute meals within the appropriate categories.  
Use any text or dialogue provided to follow 
concept map activities. 

• Listen and record ideas. 
 
• Contribute ideas and suggestions to the class 

discussion. 
 
 
• Discuss how items link together on the concept 

map. 
 
 

During 
• Provide information about meal times in a 

context where the international language 
is spoken. 

• Assign a simple reading with information 
on meals. 

 
• Challenge students to begin creating a 

concept map based on the overall topic 
and sub-topics.  

 
• Read the text provided by the teacher to 

understand meals in a context of the 
culture/language of study. 

• Create a concept map to catalogue the foods 
often eaten in the culture of study and the context 
around mealtime. 

• Complete the concept map provided based on the 
information available and using the experience of 
working with concept maps. 

After 
• Put students in pairs to share and 

compare their concept maps and to 
compare the two different concept maps 
presented thus far.  Have students use 
the Concept Map – Personal Sample B as 
an example of comparing information 
from previous concept maps.  

• Ask students to discuss and reach 
consensus on the main ideas. 

• Challenge students to add their 
suggested words to the connecting lines 
between the bubbles. 

• Encourage students to link unit content to 
their own personal lives by using 
extension activities with alternative 
concept maps.  Or, have students use 
alternative concept maps when reading 
about another student’s experiences. 

 

 
 
 
 
 
 
 
 
• Compare and discuss differences between two 

concept maps. Fill in a new concept map that 
seeks comparisons to determine similarities and 
differences in the dining experiences within two 
contexts. 

• Work individually to use vocabulary of this unit to 
explain own mealtime experiences or those 
provided by others.  Organize and re-classify 
information. 

 

Notes 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food Sample 

 

 

 
 

This concept map shows the possible meals for one Canadian.  There are other options too.  
Add food to the concept map. 

 
 

Student/Teacher Resource

COMMON FOODS: 
 

• Pancakes 

• Cereal 

• Eggs 

• Sausage 

• Toast 

• Milk 

• Juice 

• Fruits 

• Porridge 

• Croissant 
• 

• 

• 

• 

COMMON FOODS:
 
• Sandwiches 

• Soup 

• Salad 

• Pita bread with 
filling 

• Sushi 

• Tortillas 
• 

• 

• 

• 

 

 
 
 

COMMON FOODS:
 

• Chicken 

• Pasta 

• Rice 

• Potatoes 

• Stir fry 

• Meat pie 

• Steak 

• Vegetables 

• Fish/seafood  
• 

• 

• 

• 

 
 

COMMON FOODS:
 

• Fruit 

• Yoghurt 

• Vegetables 

• Water 

• Milk 

• Crackers 

• Cheese 
• 

• 

• 

• 

 

 

 
 

Lunch

Breakfast 
Snacks

Dinner

MEALS 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food (Personal Sample A) 

 

 

 
Look at the example of meals in the concept map of one Canadian.  Based on your own 
reading and research of a culture/region/country and the foods typical of the people/ place, fill 
in this concept map. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student/Teacher Resource 

Times: __________ Times: _________ 

MEALS 

Where: ________ Where: ________ 

Common Foods: 
 Where:__________

Common Foods:
 

Common Foods:
 

Lunch

Times: _________

DinnerBreakfast 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2  
Concept Map – Food (Personal Sample B) 

 

 
 
 

Compare your typical meals with those of the culture of study. 
 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Resource

Here 

In Common
There
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Concept Map – Food Extensions A 

 
 

 
Use this chart to record the food that you have eaten this week.  Be prepared to share the 
information with a fellow student next week. 

 

 Monday Tuesday Wednesday Thursday Friday 

Breakfast      

Lunch      

Dinner      

Snacks      

 

Student Resource 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food Extensions B 

 

 
 

Look at the chart of the food you have eaten this week.  Put the items from your chart into the 
categories below. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Resource

Dairy 
 Meat and Protein 

 

Grains and Cereals 
 

Fruits and Vegetables 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food Sample (German) 

 

 

 
Dieser Entwurf zeigt die möglichen Mahlzeiten eines Kanadiers/einer Kanadierin. Es gibt auch 
andere Möglichkeiten.  Füge Nahrungsmittel zu diesem Entwurf hinzu. 
   

 
 

Student/Teacher Resource 

ÜBLICHES ESSEN: 
 
•  Pfannkuchen  

•  Zerealien 

•  Eier 

•  Wurst 

•  Toast 

•  Milch 

•  Saft 

•  Obst 

•  Haferbrei 

•  Croissant 

• 

• 

• 
 
 
 

ÜBLICHES ESSEN:
 
•  Sandwiches 

•  Suppe 

•  Salat 

•  Gefülltes Pita Brot  

•  Sushi 

•  Tortillas 

• 

• 

• 

 

 
 
 

ÜBLICHES ESSEN: 
 
•  Huhn. 

•  Nudeln 

•  Reis 

•  Kartoffeln 

•  Kurz Angebratenes 

•  Fleischpastete 

•  Steak 

•  Gemüse 

•  Fisch/Meeresfrüchte 

• 

• 

• 
 
 
 

ÜBLICHES ESSEN:
 
•  Obst 

•  Joghurt 

•  Gemüse 

•  Wasser 

•  Milch 

•  Kekse 

•  Käse 

• 

• 

• 
 

 

 
 
 
 

Mittagessen essennm

Frühstück 
Zwischenmahlzeit

Abendessen 

Mahlzeiten
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food (Personal Sample A) (German) 

 

 

 
Schau dir die Beispiele für Mahlzeiten in diesem Entwurf eines Kanadiers an. Trage in 
diesen Entwurf, basierend auf deiner eigenen Recherche, das typische Essen der 
Menschen einer Kultur/Region/Land ein. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student/Teacher Resource

Zeiten:__________

Wo:_________ 

Übliches Essen: 
 

Frühstück 

Wo:__________ 

Übliches Essen:
 

Zeiten: _________ 

Wo: ________ 

Übliches Essen:
 

Mahlzeiten 

Mittagessen

Abendessen

Zeiten: _________
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INTERNATIONAL LANGUAGES  Levels 1 / 2  
Concept Map – Food (Personal Sample B) (German) 

 

 
 
 

Vergleiche deine typischen Mahlzeiten mit denen der Kultur, die du studierst. 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Resource 

Hier 
Gemeinsam

Dort
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Concept Map – Food Extensions A (German) 

 
 

 
Benutze diese Tabelle, um aufzuschreiben, was du in dieser Woche gegessen hast. Stell dich 
darauf ein, dass du diese Information nächste Woche mit einem/einer Klassenkamerad/in 
austauschen wirst. 

 
 
  Montag Dienstag Mittwoch Donnerstag Freitag 

Frühstück      

Mittagessen      

Abendessen      

Zwischen- 
mahlzeiten 

     

Student Resource
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Mp – Food Extensions B (German) 

 

 
Schau dir die Tabelle mit deinem Essen von dieser Woche an. Setze die Lebensmittel von 
deiner Tabelle in die folgenden Kategorien-Felder ein. 
 
 
. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Milchprodukte 
 Fleisch und Protein 

 

Getreide und Zerealien 
 

Obst und Gemüse 
 

Student Resource 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food Sample (Japanese) 

 

 

 

 

            じん ひとり      き                                                      た                  た     もの   なん                        
カナダ人一人に聞きました。よく食べる食べ物は何ですか。 

                                                  た          た     もの     か     くわ             

みなさんもコンセプト・マップによく食べる食べ物を書き加えましょう。 
 

 

 

 

 

 

 

 

 

 

Student/Teacher Resource

よく食べる食べ物: 
 
•  ホットケーキ 
•  シリアル 
•  たまご 

•  ソーセージ 

• トースト 

•  ミルク 

•  ジュース 

•  くだもの 

•  ポリッジ 

•  クロワッサ 
• 

• 

• 

 

 

 

よく食べる食べ物:
 
•  サンドイッチ 

•  スープ 

•  サラダ 
•  ピタパンと 

 フィリング 

•  すし 

• トルティーヤ 
• 

• 

• 

よく食べる食べ物: 
 

•  とりにく 

•  パスタ 
•  ライス 

•  ポテト 
•  いためもの  

•  ミートパイ 
•  ステーキ 
•  やさい 

•  シーフード 
• 

• 

• 

 
 

よく食べる食べ物:
 
•  くだもの 
•  ヨーグルト 
•  やさい 
•  (お)みず 
•  ミルク 
•  クラッカー 
•  チーズ 
• 
• 
• 
 
 
 

     

   しょく じ 

食 事 

    あさ   はん 

朝ご飯 

      ひる  はん 

お昼ご飯     ばん   はん 

晩ご飯 

 

おやつ 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food (Personal Sample A) (Japanese) 

 

 

 

にほんじん          た        た   もの 

日本人のよく食べる食べ物をコンセプト・マップにまとめるましょう。 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student/Teacher Resource 

かいすう:________

よく食べる食べ物 
 

あさ    はん 

朝ご飯 

ばしょ:__________

よく食べる食べ物

 

かいすう: 

よく食べる食べ物

 

      しょく じ 

食 事 

      

かいすう: 

   ひる   はん

お昼ご飯

ばん  はん

晩ご飯
ばしょ: ________ ばしょ:_________ 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2  
Concept Map – Food (Personal Sample B) (Japanese) 

 

 
                            じん    に ほん じん          た        た    もの 

カナダ人と日 本 人のよく食べる食べ物 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Resource

       おな    た   もの 

同じ食べ物 にほん 

日本 
カナダ 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Concept Map – Food Extensions A (Japanese) 

 
 

 

                                         こん しゅうた         た    もの    き            らい しゅう 

このチャートに今 週食べた食べ物を書いて、来 週 
                                               なに    た                はな 

クラス・メートに何を食べたかを話しましょう。 
 

 
けつよう び 

月曜日 

 か よう び 

火曜日 

すいよう び 

水曜日 

もくよう び 

木曜日 

きんよう び 

金曜日 
あさ   はん 

朝ご飯     

 
 

 

     

   ひる   はん 

お昼ご飯 
 

     

 ばん   はん 

晩ご飯 
 

     

おやつ 
     

 

Student Resource 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Mp – Food Extensions B (Japanese) 

 

                                
                                こんしゅう た       た   もの 

今 週 食べた食べ物を 
                   した                                 か 

下のカテゴリ・チャートに書きましょう。 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Resource

             にゅう せい  ひん 

乳 製 品 
 

        

           にく   たん  ぱく しつ 

肉と蛋 白 質 
 

             こく るい  

穀 類 
      くだ もの    や  さい 

果 物と野 菜 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food Sample (Persian) 

 

 

 
 
 
 
•

Student/Teacher Resource 

  غذاهای عادی

    پنکيک•

 غله  •

  تخم مرغ  •

  سوسيس  •

  نان تست  •

  شير  •

  آب ميوه   •

  ميوه جات  •

  حليم  •

  سونکرا  •

•  

•  

•  

 

  غذاهای عادی

     ساندويچ•

 سوپ  •

  سالاد  •

  نان پيتا  •

  سوشی  •

  تورديلا  •

•    

•  

•  

•  

  غذاهای عادی
    مرغ•

      پستا•

  برنج  •

  ينیسيب زم  •

  سبزيجات تفت داده شده  •

  شت.گو  •

  استيک  •

  سبزيجات  •

  غذاهای دريايی-ماهی  •

•    

•   

•    

•   

  غذاهای عادی
    ميوه•

 ماست  •

  سبزيجات  •

  ب آ   •

  شير  •

  کراکر  •

  پنير  •

•    

•  

•  

•  

نهار

 صبحانه
بين غذا

شام

 وعده غذايی 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food (Personal Sample A) (Persian) 

 

 

 
با توجه به مطالعات و تحقيقات منطقه ای و نمونه های . به نمونه وعده غذايی يک کانادايی در نقشه مفهومی توجه کنيد

.زير را کامل کنيد غذايی مردم و مناطق، نقشه مفهومی  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student/Teacher Resource

 ساعات__________:

مکان____________ :

 غذاهای عادی:
 

 صبحانه

مکان____________ :

غذاهای عادی:
 

 ساعات_________ :

مکان____________ :

غذاهای عادی:
 

 وعده غذايی 

 نهار

 شام

 ساعات_________ :
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2  
Concept Map – Food (Personal Sample B) (Persian) 

 

 
 

 نمونه وعده غذايی خود را با فرهنگ مطالعه شده مقايسه کنيد
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Resource 

 اينجا
 بطور معمول

آنجا
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Concept Map – Food Extensions A (Persian) 

 
 

 
هت ثبت غذاهايی که در اين هفته داشته ايد استفاده کنيد آماده باشيد تا اطلاعاتتان را با تعدادی از جاز اين نمودار 

.آينده مبادله کنيددانش آموزان در هفته   
 
 

  دوشنبه سه شنبه چهارشنبه پنجشنبه جمعه
     

 صبحانه
 

     

 نهار
 

     

 شام

     

 بين غذا
 

Student Resource
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Mp – Food Extensions B (Persian) 

 

 
 
به نمودار توجه کنيد چه غذاهايی در اين هفته داشته ايد موارد موجود در نمودار را در اين تقسيم 

.بندی جای دهيد  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Resource 

 لبنيات
 

ت پروتئينگوش  
 

 غلات
 ميوه جات و سبزيحات 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food Sample (Russian) 

 

 

 
В этой таблице приведены примеры того, что едят канадцы. Существуют и другие 
варианты. Дополните списки названия продуктов в таблице. 

 
 
 
 
 
 
 
 
 
 
  

Student/Teacher Resource

ОБЫЧНЫЕ БЛЮДА: 
 
• Блины  

• Хлопья 

• Яйца  

• Колбаса 

• Гренки 

• Молоко 

• Сок 

• Фрукты 

• Овсянка 

• Круассан 
• 

• 

• 

• 

ОБЫЧНЫЕ БЛЮДА: 
 
• Бутерброды  

• Суп  

• Салат  

• Хлеб пита с 
ветчиной 

• Суши  

• Лепешки 

•   
•  

• 

• 

 

ОБЫЧНЫЕ БЛЮДА: 
 
• Курица  

• Лапша  

• Рис  

• Картофель  

• Каша  

• Мясной пирог 

• Бифштекс  

• Рыба   

• Морепродукты  

• 

• 

• 

• 

 
 

ОБЫЧНЫЕ БЛЮДА: 
 
• Фрукты 

• Йогурт 

• Овощи 

• Вода 

• Молоко 

• Печенье 

• Сыр 

•   
• 

• 

• 

 

 

 

ПОЛДНИК

ЗАВТРАК 

 ЛЕГКАЯ 
ЗАКУСКА  ОБЕД

ЕДА 



61

 
 

T H I N K  L I T E R A C Y :  C r o s s - C u r r i c u l a r  A p p r o a c h e s ,  G r a d e s  7 - 1 2  
 

 

R
 

 
 

Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food (Personal Sample A) (Russian) 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student/Teacher Resource 

Время: ____ Время: ____ 

ПРИЕМ ПИЩИ

Где: ________ Где: ________ 

Обычные блюда: 
 

Где:__________ 

Обычные блюда:
 

Обычные блюда:
 

ПОЛДНИК

Время: ____ 

ЗАВТРАК ОБЕД 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2  
Concept Map – Food (Personal Sample B) (Russian) 

 

 
 
 

Сравните обычную для Вас еду с едой, которая типична для России. 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

ЗДЕСЬ 
ОБЩЕЕ 

ТАМ

Student Resource
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Concept Map – Food Extensions A (Russian) 

 

 
 
Запишите в таблице что Вы ели на этой неделе. Будьте готовы на следующей неделе 
поделиться этой информацией со своими одноклассниками. 

 

 Понедельник Вторник Среда Четверг Пятница 

ЗАВТРАК 
 

     

ПОЛДНИК 
 

     

ОБЕД      

ЛЕГКАЯ 
ЗАКУСКА 
 

     

 

Student Resource 
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Engaging in Reading: Sorting Ideas Using a Concept Map 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Concept Map – Food Extensions B (Russian) 

 

 
Посмотрите на таблицу, в которой указано, что Вы ели на этой неделе.  Распределите 
эту еду по ниже указанным категориям . 

 
 
 
 
 
 
 
 
 
 
 
 

Молочные продукты 
 Мясо и протеин 

 

Зерновые и каши  
 

Овощи и фрукты 
 

Student Resource
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Engaging in Reading: Reading Between the Lines (Inferences) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Inferencing – In the Community 

 

 
 

An inference is the ability to connect what is in the text with what is in the mind to create an educated guess. 
(Beers, 2003). 
 
Making inferences from words that are read or spoken is a key comprehension skill. Students may miss vital 
information if they fail to make appropriate inferences.  Language learners can increase comprehension of 
units by thinking of possible vocabulary and descriptions based on information embedded in texts. Practical 
real life examples of texts can be used to enable the language learner to fully comprehend meaning and 
ultimately function effectively in another language. 
 

Purpose 
• Draw meaning from text – through explicit details and implicit clues. 
• Connect prior knowledge and experiences to the text in order to make good guesses about what is happening, 

may have happened or will happen in the future. 
 

Payoff 
Students will: 
• develop greater awareness that texts can be understood on more than one level. 
• become capable and confident in comprehending the subtle meanings in texts. 
 

Tips and Resources 
• Explicit details appear right in the text. 
• Implicit details are implied by clues in the text.  Readers are more likely to recognize implicit details if they 

relate to prior knowledge and experiences. 
• Inferences are conclusions drawn from evidence in the text or reasoning about the text. 
• Use inferences on thematic units in order to review key vocabulary and expand language use by having 

students decide on answers to descriptions or illustrations. 
•  Provide students with authentic writings in the international language so that reflection on meaning can 

be practical and applicable to daily life uses. 
• You can encourage students to make inferences by providing sentence starters indicative of their levels (I 

think that…, My opinion is…, However,…). 
• For more information, see Student Resource, Inferencing – Where Do We Go? and Student Resource, 

Inferencing – What’s That Sign? 
 
When Students Can’t Read: What Teachers Can Do, Chapter 5. 
Reading and Writing for Success, Senior, pp. 262-263. 
Cross Curricular Literacy; Strategies for Improving Secondary Students’ Reading and Writing Skills, pp. 26-27, 
48-49. 

Further Support 
• Provide additional opportunities for students to practise making inferences with thematic texts in pairs or small 

groups and as whole class activities. 
• Pair native and non-native speakers for some activities.  Enlist native speakers for descriptions to use for 

inferencing. 
• Sample materials also follow in German, Japanese, Persian and Russian. 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – In the Community  

 

 

What teachers do What students do 
Before 
• Explain to students that some information 

is stated explicitly in the text (for example, 
names and definitions).  On the other 
hand, sometimes readers must draw a 
conclusion about what is meant based on 
clues in the text.  This strategy is called 
“making inferences” or good guesses, and 
is also referred to as “reading between 
the lines”. 

• Distribute Student Resource, Inferencing 
– Where Do We Go? 

• Ask students to read the situations 
described and determine which place in a 
community or neighbourhood could be 
required for each situation and why. 

 

 
• Listen to the explanation on inferencing and 

reflect on its importance when studying a new 
language. 

 
 
 
 
 
 
 
• Read the first situation on the handout and reflect 

on the information provided. 
• Make inference about the meaning in the first 

situation, understanding the language required. 
• Reflect on possible places that come to mind 

when reading about the situation. 
During 
• Direct students to read the remaining 

situations on the handout. 
• Engage the whole class in discussion 

about the meaning to be inferred from 
each situation.  Students can work in 
small groups or independently to 
determine the places inferred by the 
situation. 

 

 
• Infer meaning from the clues in each statement on 

the handout. 
• Provide various interpretations of the situations 

described in each statement. 
• Decide which place in the community is ideal for a 

visit based on what is understood and based on 
knowledge of the theme. 

After 
• Help students to transfer the skill of 

inferring meaning by providing a sample 
of authentic texts or pictures of posted 
signs from real life that require them to 
make inferences.  See Student Resource, 
Inferencing – What’s That Sign?  Have 
students decide on the identification of 
location and the actions allowed and not 
allowed from the signs provided. 

 

 
• Practise inferring meaning of signs from the texts 

or from various pictures of signs presented in the 
target language.  

• Discuss context of signs in everyday life and/or 
future travel opportunities. 

 
 
 
 
 

Notes 
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Engaging in Reading: Reading Between the Lines 
(Inferences) 

 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – Where Do We Go? 

 

 
 
 

Read the following and decide which neighbourhood places may be possible destinations for 
these situations.   Explain your answers. 

 
 
 
 
 

1. The family car is running on empty. 
 

_______________________
 

2. Your three-year old brother needs to be picked up on the way 
home. 

 
_______________________

 
3. The class is making gazpacho tomorrow and ingredients are 

needed. 
 
_______________________

 
4. You need to refill your prescription. _______________________

 

5. You want a book to read this weekend but would prefer not to 
buy one. 

 
_______________________

 
6. There is a family medical emergency. _______________________

 

7. Your friends want to see a current film with you. _______________________
 

8. You need to save your babysitting earnings. _______________________

9. It’s time to get in shape. _______________________

10. You’ve heard about a classic film that’s not playing on 
television. 

 
_______________________

11. There is an empty fishbowl in the house. _______________________

12. Your parents want you to help to plan a trip. _______________________

Student Resource

Place 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – What’s That Sign? 

 
 

 
Read the signs below. 
Think about the possible places where these signs could be found. 

 
 

 What you can do What you can’t do 

   

   

   

   

   

   

   

   

   

 
 

Student/Teacher Resource 

Where? 

Where? 

Where? 

Where? 

Where? 

Where? 

Where? 

Where? 

Where? 

A minimal fee is applied to 
all currency exchanges. 

Please ensure that your bags 
are clearly identified. 

Guests must use their key to access 
the elevator and for entry after hours. 

Please do not use a flash in 
order to protect the artwork. 

Towels and lockers are provided 
to members only. 

BATHROOMS ARE FOR
CLIENTS ONLY. 

All sales 
are final! 

Respect the reading time of others 
– turn cell phone ringers off. 

Swim at your  
own risk. 
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Engaging in Reading: Reading Between the Lines 
(Inferences) 

 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – Where Do We Go? (German) 

 

 
Lies die nachfolgenden Sätze und entscheide, welche Orte in der Nachbarschaft mögliche 
Zielorte für diese Situationen sind.  Erkläre deine Antworten. 

 
 

 
 
 

 

1. Der Familienwagen hat fast kein Benzin mehr. _______________________
 

2. Dein dreijähriger Bruder muss auf dem Nachhauseweg 
abgeholt werden. 

 
_______________________

 
3. Die Klasse macht morgen Gazpacho, und dafür werden die 

Zutaten benötigt. 
 
_______________________

 
4. Du brauchst eine Neuverordnung deines Rezeptes. _______________________

 

5. Du möchtest dieses Wochenende ein Buch zum Lesen haben, 
aber du möchtest kein neues kaufen. 

 
_______________________

 
6. Es gibt einen Notfall in deiner Familie. _______________________

 

7. Deine Freunde möchten einen aktuellen Film mit dir sehen. _______________________
 

8. Du musst deinen Verdienst vom Babysitten sparen. _______________________

9. Es ist Zeit, wieder in Form zu kommen. _______________________

10. Du hast von einem klassischen Film gehört, der nicht im 
Fernsehen läuft. 

 
_______________________

11. Es gibt ein leeres Goldfischglas im Haus. _______________________

12. Deine Eltern wollen, dass du ihnen bei der Planung einer 
Reise hilfst. 

 
_______________________

Student Resource

Ort 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – What’s That Sign? (German) 

 
 

 
Lies die folgenden Schilder. 
An welchen möglichen Orten könnten diese Schilder stehen? 
 

 
 

 Was kann man? Was kann man 
nicht? 

   

   

   

   

   

   

   

   

   

 
 
 

Student/Teacher Resource 

Wo? 

Wo? 

Wo? 

Wo? 

Wo? 

Wo? 

Wo? 

Wo? 

Eine Mindestgebühr wird bei jedem 
Währungs-Umtausch erhoben. 

Bitte achten Sie darauf, dass Ihre 
Taschen deutlich gekennzeichnet sind. 

Gäste müssen ihre Schlüssel für den 
Fahrstuhl benutzen und um zu später 
Stunde ins Haus hineinzukommen. 

Bitte benutzen Sie kein Blitzlicht 
zum Schutz des Kunstwerks. 

Handtücher und Schließfächer werden nur 
Mitgliedern zur Verfügung gestellt. 

Toilettenbenutzung 
nur für Kunden. 

Keine Rückgabe bei 
reduzierter Ware! 

Respektieren Sie die Lesezeit 
anderer-stellen Sie Ihr Handy ab. 

Schwimmen auf 
eigene Gefahr! 

Wo? 
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Engaging in Reading: Reading Between the Lines 
(Inferences) 

 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – Where Do We Go? (Japanese) 

 

                              い 

どこに行けばいいでしょうか。どうしてですか。 

 
 

 
 
 
 

1. くるま                      い 

 車にガソリンを入れたいですが、 
 

_________________________ 

2. いえ   かえ    と  ちゅう  さん  さい   おとうと       むか 

家に帰る途 中で三 才の 弟 のお迎えを 

しなくてはいけませんが、 

 

 

 

_________________________ 

3. あした                          つく              ざい りょう 

明日ガスパッチョを作るから、材 料を 
 か 

買いたいですが、 

 

 

 

 

__________________________ 

4. しょ  ほう やく 

処 方 薬がほしいですが、 

 

 

__________________________ 

5. こんしゅう まつ   ほん     か         よ 

今 週 末に本を借りて読みたいですが、 
 

 

__________________________ 

6.           びょう き 

ひどい病 気にかかったら、 
 

 

__________________________ 
 

         ば  しょ

場 所 

Student Resource
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Engaging in Reading: Reading Between the Lines 
(Inferences) 

 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – Where Do We Go? (2) (Japanese) 

 

                       

             
 

7. とも                                              えい が 

友だちがいっしょにはやっいる映画を 
 み             い 

見ようと言いました。 

 

 

 

_________________________ 

8.                                         きゅう りょう 

ベビーシッティングのお 給 料 を 

ためなければいけませんが、 

 

 

 

_________________________ 

9.  

シェイプ・アップしたいですが、 
 

_________________________ 

10.                          えい が 

このクラシック映画はテレビで 
 

ほう えい                                 み 

放 映されていませんが、見たいです。 _________________________ 

11. いえ   きん ぎょ  ばち   から 

家の金 魚 鉢は空っぽです。  

_________________________ 

12. りょうしん     わたし  たび    けいかく 

 両 親 は私に旅の計画を 
 た                   い 

立てなさいと言われました。 

 

 

 

 

_________________________ 

Student Resource 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – What’s That Sign? (Japanese) 

 
 

 

ここはどこですか。 
 

 
やってもいいこと やってはいけないこと

   

   

   

   

   

   

   

   

   

Student/Teacher Resource

どこ? 

どこ? 

どこ? 

どこ? 

どこ? 

どこ? 

どこ? 

どこ? 

どこ? 

両替はお取扱い1件あたり 

手数料をお支払いいただきます 

荷物にアドレスタグを付けて下さい 
 

エレベーターをご使用のお客さまは 

キーをさしこむんで下さい 

フラッシュ撮影禁止 

タオルとロッカーはメンバーのみ 

提供させていただきます 

当店のお手洗はお客様のみ 
ご利用いただけます 

返品はお受け出来ません 

ご了承ください 

携帯電話をマナーモードにして 
通話はお止めください 

水泳禁止 
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Engaging in Reading: Reading Between the Lines 
(Inferences) 

 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – Where Do We Go? (Persian) 

 

 
 

.پاسخ خودتان را شرح دهيد.ا هدف اين موقعيتها می باشدجصميم بگيريد کموارد زير را بخوانيد و ت  
 

 
 

 
 
 

 
_______________________________  
 

.ماشين خانواده از آنجا بيرون می آيد .1

_______________________________  
.برادر سه ساله تان نياز دارد برای آمدن به خانه به دنبالش برويد. 2 

_______________________________  
.کلاس آش رشته درست می کند و مواد اوليه آن مورد نياز است. 3 

_______________________________  
.زم است که داروتان را پر کنيدلا. 4 

_______________________________  
 .آخر هفته می خواهيد  کتاب بخوانيد اما ترجيح می دهيد آنرا نخريد. 5 

_______________________________  
.اورژانس پزشکی خانوادگی وجوددارد. 6 

_______________________________  
.دوستتان تصميم دارد فيلم جديد را با شما ببيند. 7 

_______________________________  
.نياز داريد که درآمد نگه داری از بچه را پس انداز کنيد. 8 

________________________________________  
.وقت آنست که خوش هيکل شويم. 9 

_______________________________  
.در مورد فيلمی که تلويزيون نشان نداده شنيده ايد .10 

_______________________________  
.يک ظرف خالی ماهی در خانه وجود دارد. 11 

_______________________________  
.والدينتان به کمک شما برای برنامه ريزی سفر احتياج دارند .12 

Student Resource 

 محل
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – What’s That Sign? (Persian) 

 

 
 
 

 چکار نمی توانيد بکنيد چکار می توانيد بکنيد 
   

   

   

   

   

   

   

   

   

Student/Teacher Resource

 کجا؟

 کجا؟
 

 کجا؟
 

 کجا؟

 کجا؟

 کجا؟

 کجا؟

 کجا؟
 

 کجا؟
 

ايد حداقل شارژ برای تبديل ارز ب
 پرداخت شود

لطفا  مطمئن شويد که کيفهايتان بازرسی 
 شده است

مهمانان برای استفاده از آسانسور برای ساعات 
. کليدشان استفاده کنندبعد از اداری بايد از  

به منظور حفاظت از آثار 
 هنری از فلاش استفاده نکنيد

توالتها و انبارها فقط برای اعضاء در نظر 
 گرفته شده است

دستشويی مخصوص 
است  مشتريان

پس از فروش تعويش 
 يا پس گرفته نمی شود

به زمان مطالعه ديگران احترام بگذاريدتلفن 
 همراهتان را خاموش کنيد

با مسئوليت خودتان 
کنيد شنا
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Engaging in Reading: Reading Between the Lines 
(Inferences) 

 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – Where Do We Go? (Russian) 

 

 
 
 

Прочитайте описания следующих ситуаций и решите, куда вы пойдете в этих случаях. 
 

 
 

1. Бак вашей машины почти пуст.  ____________________________
 

2. По пути домой вам надо забрать трехлетнего брата. ____________________________
 

3. В вашем классе завтра будут готовить еду и вам 
необходимо купить продукты. 

 
____________________________

 

4. Вам надо заказать лекарство  ____________________________
 

5. Вам надо прочитать книгу в ближайшие выходные, но вы 
не хотели бы покупать ее. 

 
____________________________

 

6. Кто-то в вашей семье нуждается в скорой медицинской 
помощи. 

____________________________
 

7. Ваши друзья хотят вместе с вами посмотреть новый 
фильм. 

____________________________
 

8. Вам нужно сохранить деньги, которые вы заработали, 
присматривая за соседским ребенком. 

 
____________________________

9. Вам пора привести себя в хорошую спортивную форму. ____________________________

10. Вы слышали о классическом фильме, который не будут 
показывать по телевизору. 

 
____________________________

11. У вас в доме есть пустой аквариум. 
 
____________________________

12. Ваши родители попросили вас помочь спланировать 
путешествие. 

 
____________________________

Student Resource 

МЕСТО 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Inferencing – What’s That Sign? (Russian) 

 

 
Прочитайте надписи, приведенные ниже. Подумайте о возможных местах, где  
они могли бы вам повстречаться. 
 

 
 

 
 
 
 

 Что Вы можете 
сделать? 

Чего Вы не 
можете сделать? 

   

   

   

   

   

   

   

   

   

Где?

Где?
 

Где?
 

Где?
 

Где?
 

Где?
 

Где?
 

Где?
 

Где?
 

За валютно-обменные операции 
взимается минимальная оплата 

Пожалуйста убедитесь в наличии на 
багаже ярлыков с вашими данными  

Для пользования лифтом и для входа в 
здание после рабочего дня посетители 
должны пользоваться своими ключами 

Пожалуйста, не пользуйтесь 
фотовспышкой, тобы не повредить 

произведения  искусства.  

Полотенца и шкафчики только 
для постоянных членов клуба 

ТУАЛЕТ 
 (только для клиентов) 

РАСПРОДАЖА 
Купленные товары 
возврату не подлежат 

Уважай и других читателей, 
отключи мобильный телефон    

Купаясь здесь, ты 
рискуешь жизнью 

Student/Teacher Resource
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Reacting to Reading: Drawing Conclusions  
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2  
I Read/I Think/ Therefore – Weather Reports 

 

 

 
 

Readers draw conclusions based on the ideas and information that they read from one or more sources.  
Providing a graphic organizer before reading helps students to organize their thinking during reading in order 
to analyze, make inferences and draw conclusions after reading.  Language classrooms can utilize such 
strategies in order to expand student language and enrich linguistic competencies regardless of the level of an 
individual learner.  Tasks using this strategy can be modified to accommodate language needs and abilities. 
 

Purpose 
• Actively use prior knowledge and experiences when reading. 
• Read and respond to the important concepts and issues in the course, making inferences and drawing 

conclusions. 

Payoff 
Students will: 
• develop content and opinions for persuasive writing. 
• become thoughtful speakers during whole-class and small-group discussions. 
 

Tips and Resources 
• Drawing conclusions involves gathering information and deciding what the information means.  
• See Student /Teacher Resource, Drawing Conclusions - Weather Report Sample. This sample illustrates 

the thinking process that a reader might follow to gather information, reflect, and draw a conclusion in a 
practical manner, relevant to learners of an international language. 

• Also see Student Resources, Drawing Conclusions – Weather Reports and Drawing Conclusions – 
Weather Report Summaries.  The weather reports provide further readings to be used with the graphic 
organizers of weather report summaries.  These help students organize their thinking while they are 
reading and will require making inferences and drawing conclusions.  In column one (I Read), students 
record the relevant information from the text.  In column two (I Think), students record what they know 
about that information and what they think it means.  In the bottom row (Therefore), students record their 
conclusion based on all of the information gathered and their prior knowledge.  For learners at these 
language levels, specific criteria can also be linked to the “Therefore” section.  For example, based on 
what is understood by the weather reports students decide what is the appropriate clothing to wear, what 
things should be taken along, and how one plans a day, etc. 

• Communicative uses of time aspects can be incorporated. 
 
Cross-Curricular Literacy: Strategies for Improving Secondary Students; Reading and Writing Skills, pp. 50-51.
Reading in the Content Areas: If Not Me Then Who?, pp. 41-55. 
 

Further Support 
• Encourage students to use their real-life experiences as models for drawing conclusions. 
• Create a wall chart to illustrate the strategy I Read/I Think/Therefore and post it as a reference for 

students. 
• Use authentic materials from various forms of media (newspapers, advertisements, packaging, TV and 

radio spots and other realia) to make content more practical. 
• Sample materials also follow in German, Japanese, Persian and Russian. 
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Reacting to Reading: Drawing Conclusions  

 
 

 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
I Read/I Think/ Therefore – Weather Reports 

 

 

 

What teachers do What students do 
Before 
• Select a text (weather report) related to 

the current theme or topic.  Create 
questions or prompts to guide facility with 
the reading. 

• Have students identify key words that 
trigger ideas.  For example, key weather-
related words in a weather report will 
assist in acquiring unfamiliar words. 

 

 
• Read the weather report provided and identify key 

words that are familiar, related to this theme. 
 
• Discuss what is understood in this reading 

passage and seek clarification of new words. 

During 
• Using a transparency, ask the class to 

consider responses to the I Read, I Think, 
Therefore sections, based on the weather 
report. 

• Provide possible answers to students 
from the transparency and record any 
new possibilities. 

 

 
• Consider answers to I Read, I Think, and 

Therefore statement openers based on 
comprehension of the reading. 

 
• Check out the teacher’s suggestions and offer 

ones that can also be recorded. 

After 
• Review the information gathered in the I 

Read/IThink/Therefore sections and open 
discussion to other possibilities. 

• Distribute new weather report texts with 
graphic organizers (weather report 
summaries) to pairs or small groups. 

• Review instructions on completing the I 
Read/I Think sections and provide 
examples of the types of information 
students can seek out for the Therefore 
section. 

• Ask students to read their sample weather 
reports and share their summaries from 
the graphic organizers with the whole 
class. 

 
• Review how information from the weather report 

provided information for the I Read/I 
Think/Therefore template. 

• Read new weather reports provided by the 
teacher and discuss in pairs or small groups to 
ensure comprehension. 

• Fill out the weather report summaries. 
 
 
 
• Prepare to share the weather reports and  

summaries with the whole class. 

 
 
 
 
 
 

Notes 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Drawing Conclusions - Weather Report Sample 

 

 

 
 

Weather Report Sample 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
I read… 
 
It’s windy. 

It’s cool. 

It will rain in the evening. 
 

I think… 
 
It will be dry for most of the day. 

It will probably rain when it is dark only. 

It sounds like an autumn (or possibly a spring) 

day. 
 

 
Therefore… 
 
I need to wear a jacket today. 

I should take an umbrella with me if I am coming home late. 

I have to be prepared for windy weather. 

I can still take my sunglasses. 

Student/Teacher Resource

• Gusty winds, traveling at 30 km/hour 

• Partly sunny with grey skies in the afternoon 

• Temperatures: high of 10°C, low of 2°C 

• Isolated showers in the early evening 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusions – Weather Reports 

 

 

 

 
 
Read these brief weather reports.  Think about what is written.  Make decisions for 
your day based on these reports and fill in the weather report summaries. 

 
 
 
 

Weather Report #1  
 

• High today of  -1°C 
• Low overnight of -10°C, wind chill -20°C 
• Winds are light 
• Snow beginning in the afternoon with an accumulation of 10 cm 
• Partly cloudy 

 
 
 
Weather Report #2  
 

• Overcast skies 
• Temperature range 10°C to 14°C 
• Strong winds throughout the day 
• Scattered showers  
• Chance of afternoon thunderstorms 
 

 
 
 
Weather Report #3  
 

• Sunny and humid 
• A low of 22°C in the evening 
• Day time high of 29°C, 35°C with humidity 
• UV index is high 

Student Resource 
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Reacting to Reading: Drawing Conclusions  

 
 

 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusions – Weather Reports Summaries 

 

 

 
Weather Report Summary #1 

I Read… I Think… 
  

Therefore… (Think about how you will prepare for the day, what you will wear, etc.) 
 

 
Weather Report Summary #2 

I Read… I Think… 
  

Therefore… (Think about how you will prepare for the day, what you will wear, etc.) 
 

 
Weather Report Summary #3 

I Read… I Think… 
  

Therefore… (Think about how you will prepare for the day, what you will wear, etc.) 
 

Student Resource
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Drawing Conclusions - Weather Report Sample (German) 

 

 

 
 

Beispiel für einen Wetterbericht 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Ich lese…                          
 
Es ist windig. 

Es ist kühl. 

Es wird am Abend regnen. 

 

Ich denke... 
 
Es wird fast den ganzen Tag trocken sein. 

Es wird wahrscheinlich erst regnen, wenn es dunkel ist. 

Es klingt wie ein Herbst- (oder vielleicht wie ein Frühlings-) 

Tag.  

 
 
 

Deshalb… 
Ich muss heute eine Jacke anziehen. 
Ich sollte heute einen Regenschirm mitnehmen, wenn ich spät nach 
Hause komme. 
Ich muss auf  windiges Wetter eingestellt sein. Ich kann noch 
meine Sonnenbrille mitnehmen. 

Student/Teacher Resource 

• stürmische Winde bei einer 
Geschwindigkeit von 30 km/h 

• Stellenweise sonnig mit Bewölkung am 
Nachmittag. 

• Höchsttemperaturen liegen bei 10°C,  
 Tiefstwerte liegen bei 2°C 

• Isolierte Schauern am frühen Abend. 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusions – Weather Reports (German) 

 

 

 

 
Lies diese kurzen Wetterberichte. Denk darüber nach. Triff aufgrund dieser Berichte 
Entscheidungen für deinen Tag, und fülle die Wetterbericht-Zusammenfassungen 
aus. 

 
 
 
 
 
 

 
Wetterbericht #1  
 

• Höchsttemperatur -1°C 
• Tiefstwerte über Nacht -10°C,Windkältefaktor -20°C 
• Leichte Brise 
• Schneefall am Nachmittag mit einer Anhäufung von 10cm  
• Zum Teil bewölkt 

 
 
 
Wetterbericht #2  
 

• bedeckter Himmel 
• Die Temperaturen liegen bei 10°C -14°C  
• Heftige Winde während des ganzen Tages 
• Vereinzelte Regenschauern 
• Möglichkeit von Gewittern am Nachmittag 
 

 
 
 
Wetterbericht #3  
 

• Sonnig und schwül 
• Tiefstwerte am Abend 22°C 
• Höchsttemperatur am Tag 29°C, mit Luftfeuchtigkeit 35°C 
• Der UV-Index ist hoch 

 
 
 
 
 

Student Resource
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Reacting to Reading: Drawing Conclusions  

 
 

 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusion – Weather Reports Summaries (German) 

 

 

 
Wetterbericht-Zusammenfassung #1 

Ich lese… Ich denke… 
  

Deshalb… (Überlege dir, wie du dich auf den Tag vorbereitest, was du anziehen wirst, usw.) 
 

 
Wetterbericht-Zusammenfassung #2 

Ich lese… Ich denke… 
  

Deshalb… (Überlege dir, wie du dich auf den Tag vorbereitest, was du anziehen wirst, usw.) 
 

 
Wetterbericht-Zusammenfassung #3 

Ich lese… Ich denke… 
  

Deshalb… (Überlege dir, wie du dich auf den Tag vorbereitest, was du anziehen wirst, usw.) 
 

Student Resource 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Drawing Conclusions - Weather Report Sample (Japanese) 

 

 

 
                                    れい てん  き   よ  ほう 

例:天 気 予 報 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 

 
   よ          ない よう 

読んだ内容は… 
かぜ    つよ                    すず             

風が強いです。 涼しいです。  
よる     あめ     ふ 

夜は雨が降るでしょう。 
 

      

 

そして… 
                        き     で 

ジャケットを着て出かけます。 
 

           かえ       おそ                               も          で 

帰りが遅かったら、かさを持って出かけます。 
 

かぜ   つよ           だい じょう  ぶ                        で       

風が強くても大 丈 夫なかっこうで出かけます。 
                                            で 

サングラスもつけて出かけます。 

Student/Teacher Resource

        おも 

…と思います。 
いち  にち  ちゅう   あめ      ふ 

一 日 中、雨が降らないでしょう。  
くら                                       あめ     ふ 

暗くなったら、たぶん雨が降るでしょう。
  きょう     あき   はる        ひ 

今日は秋(春)の日のようです。 

          じ  そく                                   とっぷう     ふ 

・時速30キロメートルの突風が吹きます。 
 

          は 

・晴れときどきくもりです。 
 

          さいこう き おん          ど          さいてい  き  おん       ど 

・最高気温は10度で、最低気温は2度です。 
 

      よる    あめ     ふ 

・夜は雨が降るでしょう。 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusions – Weather Reports (Japanese) 

 

 

 

 
    てん き   よ ほう      よ                                                         かんせい 

  天気予報を読んで、天気予報のサマリーを完成しましょう。 
 

 
天気予報のサマリー #1  
    さいこう き おん    れい か    ど       

・最高気温は零下1度です。 
    ひとばんちゅう    さいてい き おん    れい か      ど         たい かんおんど      れい か      ど 

・一晩中 の最低気温は零下10度で、体感温度は 零下20度です。 
   そよ かぜ 

・微風です。 
    ときどき  くも 

・時々 曇りです。 
 

天気予報のサマリー #2  
   くも 

・曇りです。 
     おん ど         ど              ど 

・温度は10度から14度くらいです。 
    いちにち ちゅう きょうふう     ふ 

・一日 中 強 風が吹きます。 
                あめ     ふ 

・にわか雨が降るでしょう。 
     ご  ご     らい う              み 

・午後は雷雨になる見込みです。 
 

天気予報のサマリー  #3  
             あつ 

・むし暑いです。    
    よる    さいてい き  おん        ど 

・夜の最低気温は22度です。 
    にっ ちゅう   さいこう き  おん        ど         たいかんおん ど           ど 

・日 中の最高気温は29度で、体感温度は35度です。  
         し すう    たか 

・UV指数は高いです。 

Student Resource 
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Reacting to Reading: Drawing Conclusions  

 
 

 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusion – Weather Reports Summaries (Japanese) 

 

 

 
天気予報のサマリー #1 

読んだ内容は… …と思います。 

  

そして… (〇〇を着て、〇〇を持って出かけます。) 

 

天気予報のサマリー #2 
読んだ内容は… …と思います。 

  

そして… (〇〇を着て、〇〇を持って出かけます。) 

 

天気予報のサマリー #3 
読んだ内容は… …と思います。 

  

そして… (〇〇を着て、〇〇を持って出かけます。) 

 

Student Resource
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusions – Weather Reports (Persian) 

 

 

 
   هوا گزارش نمونه

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

 ...  من فکر می کنم   ...می خوانم من 
  

  .د وتمام روز هوا خشک خواهد ب  .هوا بادی است

    . فقط در غروب باران خواهد باريد  .هوا خنک است

  .)يا در بهار امکان دارد( هوا مثل روزهای پائيزی است   .احتمال بارش باران وحود دارد  

  

  ...در نتيحه
  .من نياز دارم امروز کت بپوشم

  .نه بر ميگردم بايد با خودم چتر داشته باشماگر دير به خا

  .بايد برای يک هوای بادی آماده باشم

  .می توانم هنوز عينک آفتابی استقاده کنم

Student Resource 

y    کيلومتر در ساعت30تند با سرعت باد 
y  در بعد از ظهر آسمان ابری تاحدی آفتابی

y درجه سانتی گراد و پايين ترين 10بالاترين درحه : دما  
    درحه سانتی گراد2درجه

اوايل غروب رگبار پراکندهدر    y
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Reacting to Reading: Drawing Conclusions  

 
 

 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusions – Weather Reports Summaries (Persian) 

 

 

 
 

بر اساس اين گزارشات برای روزتان .در مورد چيزی که نوشته شده فکر کنيد.گزارشات مختصر زير را مطالعه کنيد
 . تصميم بگيريد وخلاصه گزارشات را پر کنيد

 
 
 

   1  #  گزارش هوا
 

   درجه سانتی گراد-1بالاترين دما   •
 
   درجه سانتی گراد-20  درجه سانتی گراد ، باد سرد-10کمترين دمای شب   •

  باد ملايم  •

   سانتی متر10شروع بارش برف از بعد از ظهر با تجمع   •

 تاحدی ابری  •

 
  

   2  #گزارش هوا
 

 آسمان ابری  •

   درجه سانتی گراد14 تا 10درجه هوا بين   •

  باد شديد در سراسر روز  •

  رگبار پراکنده  •

  احتمال طوفان تندری در بعد ازظهر  •

 
 

   3  # گزارش هوا
 

  آفتابی و مرطوب  •

   درجه سانتی گراد در غروب22حداقل  •

   درحه سانتی گراد با رطوبت35 تا 29درجه هوا در روز بين   •

   بالا”UV“شاخص اشعه   •

  
  

Student Resource
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Drawing Conclusions - Weather Report Sample (Persian) 

 

 

 
 

 #1اخلاصه گزارش هو

 می خوانم فکر ميکنم…
  

)ماده خواهيد شد و چه چيزی خواهيد پوشيد فکر کنيدآدر مورد اينکه چگونه در روز(   در نتيجه…
 

 
 #2خلاصه گزارش هوا

 … می خوانم  فکر ميکنم……
  

)ه چيزی خواهيد پوشيد فکر کنيدماده خواهيد شد و چآدر مورد اينکه چگونه در روز(   در نتيجه…
 

   

 #3خلاصه گزارش هوا

  می خوانم…  فکر ميکنم…
  

)ماده خواهيد شد و چه چيزی خواهيد پوشيد فکر کنيدآدر مورد اينکه چگونه در روز(   در نتيجه…

 

Student/Teacher Resource 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1 / 2 
Drawing Conclusions - Weather Report Sample (Russian) 

 

 

 
 

ОБРАЗЕЦ ПРОГНОЗА ПОГОДЫ 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
Я ПРОЧИТАЛ...       
 
Ветренно            

Прохладно                    

Вечером будет дождь 

Я ДУМАЮ... 
 
Будет сухо большую часть дня 
Когда начнет смеркаться может пойти дождь. 
День будет похож на осенний (или весенний). 

 
 
ПОЭТОМУ… 
 
Сегодня надо надеть куртку. 

Я должен взять зонтик, если собираюсь вернуться домой поздно. 

Надо быть готовым к ветренной погоде. 

Не мешает взять с собой темные очки. 

Student/Teacher Resource

• Порывы ветра до 30 км/час 
• Временами солнечно, после полудня 

облачность 
• Максимальная темпратура в течение 

дня +10ºС, минимальная +2°С 
• Вечером временами небольшой дождь 
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Getting Ready to Read: Previewing a Text 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusions – Weather Reports (Russian) 

 

 

 

 
 

Прочитайте краткие прогнозы  погоды. Подумайте. На основаннии данных прогнозов 
примите решения на день и запишите итоги в приведенной на следующей странице 
таблице. 

 
 
 
 

ПРОГНОЗ  № 1 
 

 
• Максимальная темпратура в течение дня -1ºС 
• Минимальная темпратурао в течение дня -10ºС, с учетом ветра -20º С 
• Небольшой ветер   
• После полудня ожидается снег, до 10 см  
• Легкая облачность 

 
 
 
 
ПРОГНОЗ  № 2 
 

          
• Сплошная облачность    
• Температура в пределах от +10ºС до +14ºС 
• В течение дня сильный ветер  
• Местами дождь 
• После полудня возможна гроза  
 

 
 
 
ПРОГНОЗ  № 3  
 

• Солнечно и влажно 
• Вечером температура снизится до +22ºС   
• Днем температура достигнет +29ºС, а с учетом влажности  –  +35ºС 
• Высокий индекс ультрафиолетового излучения 

Student Resource 
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Reacting to Reading: Drawing Conclusions  

 
 

 

INTERNATIONAL LANGUAGES  Levels 1/2 
Drawing Conclusions – Weather Reports Summaries (Russian) 

 

 

 

Выводы из прогноза  №1 
Я прочитал(а)… Я думаю… 

  

Поэтому… (Подумайте, как Вам подготовиться к этим погодным условиям, что надеть и т.д.) 
 

 
Выводы из прогноза  №2 

Я прочитал(а) … Я думаю… 
  

Поэтому… (Подумайте, как Вам подготовиться к этим погодным условиям, что надеть и т.д.) 
 

 
Выводы из прогноза  №3 

Я прочитал(а)… Я думаю… 
  

Поэтому… (Подумайте, как Вам подготовиться к этим погодным условиям, что надеть и т.д.) 
 

Student Resource
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 

Graffiti Responses – Language Learning 
 

 
 

Good readers ‘wake up’ and use the information they have about a topic in order to help them understand 
what they are reading. (Cris Tovani, 2000) 
 
Graffiti is a collaborative learning strategy that can be used before or after an assigned reading involving 
students working in groups to generate and record ideas on chart paper.  The teacher sets up as many chart 
pages as there are groups.  On each chart page, the teacher writes a topic related to the assigned reading.  
The groups travel in rotation from chart to chart, writing responses to the topic and to the comments previously 
written by other groups.   
 

Purpose 
• Provide an opportunity for students to make a personal connection to a topic or unit of work by expressing 

their opinions, demonstrating their understanding of the assigned text, and making connections to their 
prior knowledge and experience. 

 

Payoff 
Students will: 
• connect their personal knowledge and experience with a curriculum topic or issue. 
• expand their understanding of the reading by seeing and hearing the ideas and opinions of others. 
 

Tips and Resources 
• Assign a role to each group member.  For sample role descriptions see the Group Roles strategy in the 

Oral Communication section of Think Literacy: Cross-Curricular Approaches, Grades 7-12 p.158 and in 
the International Languages Supplement, p. 30. 

• Each group uses a different coloured marker.  Each station has a specific question.  See Student/Teacher 
Resource, Graffiti Responses  – Group Questions on Language Learning. 

• After a specified period, and at a specific signal, each group rotates clockwise to the next chart page until 
the group has travelled full circle and arrived back at its original station. 

• The rotation and recording aspect of the strategy should be limited.  If groups have too much time at any 
chart page, there won’t be anything for subsequent groups to write. 

• Subsequent groups may comment on what is already written or add new information and ideas to the 
chart page.  Question marks can be used for clarification or to indicate language not understood.  

• See Teacher Resource, Graffiti Responses - Sample Text on Language Learning. This could be used in 
the first language at the start of an international language program to raise awareness on the topic. 

• For step-by-step instructions on leading the class through the graffiti strategy, see Teacher Resource, 
Graffiti Strategy – Sample Procedures for Language Learning Awareness. 

• Provide groups with instructions.  See Student Resource, Graffiti Responses – Group Instructions for 
Language Learning.  Use follow up strategies such as graphic organizers to summarize text information.  
See Graffiti Responses – Summary Sheet on Language Learning. 

 

Further Support 
• Pre-teach some vocabulary related to the topic.  Consider putting key terms on a word wall. 
• Assign the role of reporter to two students, to ensure that new and experienced learners work 

cooperatively. 
• Sample materials also follow in German, Japanese, Persian and Russian.
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Responses – Language Learning 

 

 

What teachers do What students do 
Before 
• Assign the reading to students. 
• Determine how many groups you will have in 

the class, and set up a corresponding number 
of  “stations”. At each station, put chart paper 
and a different coloured marker. On each 
page, post one question related to the reading. 

• Define graffiti for the class or ask students for 
definitions.  

• Explain the graffiti process to students. Groups 
of students will begin at a chart paper page, 
choosing one student to record their 
information and ideas with a coloured marker.  
Provide the sheet of instructions to students. 

• Ask students to work together and decide on 
duties for recording and reporting within their 
groups, depending on the amount of roles and 
students in each group. 

 
• Read the assigned text.  Seek 

comprehension on important words. 
 
 
 
 
 
 
• Listen carefully to instructions about the 

process. Clarify if needed.  See the sheet of 
instructions. 

 
 
• Contribute to the discussion about graffiti. 
• Determine roles and responsibilities within 

the group. 
 

During 
• After a specified length of time, ask groups to 

rotate to the next station, taking the same 
coloured marker with them. At the next station 
ideas and information are recorded on the 
chart paper about the new question. 

• Monitor activity and remind students of the task 
and process. 

 
• Rotate as a group to each chart page, 

keeping the same coloured marker. 
• Respond to the next topic or question using 

the same coloured marker. 
• Swap roles at each station. 
• Take turns contributing ideas and information 

to the graffiti page. 
• Ensure that each group member has an 

opportunity to contribute to the graffiti. 
• Conclude at the original chart page. 

After 
• Designate reporters and displayers for each 

chart page.   
• Keep all students accountable until the last 

moment. 
• As each group reports, ask other students to 

record in their notes important and interesting 
items. 

 
• Invite students to reread the assigned reading 

and complete summary sheets based on the 
reading. 

 
• Review the original chart page together to 

ensure that all items are understood. 
 
 
• Display and report the information as 

requested by the teacher to the whole class. 
• As other groups report, individually record 

key information.   
• Reread the text and fill in a summary sheet  

based on the reading and class discussions. 

Notes 
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Responses – Sample Text on Language Learning 

 

 
Learning a New Language 

 
Learning a language can be a very rewarding experience but it requires time and 
commitment.  It allows the learner the opportunity to communicate with more people and to 
understand a new culture.  Those who speak more than one language often develop 
excellent communication skills and are able to explain concepts effectively to others.  In 
addition, multilingual people develop good intercultural skills that help them to understand 
different perspectives easier.  As well, multilingual citizens increase their employment 
opportunities because of their ability to converse with more people. 

When learning a new language, it is important to remember that a language does not just 
automatically appear, but rather, the learner must invest time and commitment to the 
process.  Learners need to review what they have learned regularly and try out new 
knowledge as much as possible by repeating new words and phrases to themselves as well 
as trying out what they know with other learners and with speakers of the target language.  
Practice is certainly important if one wants to improve.  Therefore, repetition is key.  It is also 
important to experiment with a new language.  It is useful to make connections between 
things that have already been learned to help make sense of new concepts. 

Errors are a natural part of the language learning process and should be respected.  Errors 
don’t primarily demonstrate what a learner doesn’t know but what he does know.  Sometimes 
errors can be used for further training or can show how one experiments with language to try 
and reach higher levels.  Learners should definitely see errors as part of the learning 
experience and should not fear producing errors.  They should also not be critical of 
someone else’s language errors. 

Language learning takes patience and hard work.  It is helpful for learners to stay motivated 
by thinking about the practical uses of the language.  Reflecting on where, when and with 
whom a language can be used may increase motivation.  Communicating with friends or 
relatives in person, by e-mail or through postcards will make the language real.  Learners can 
also research the local and global places where the language of study is used and try to 
connect various cultural factors to personal interests.  For example, those interested in music 
may want to discover songs in the language, while others who are interested in sports could 
locate information about sport teams from various countries.  The Internet can be a useful 
tool in increasing one’s personal interest in a language. 

Learning a new language can increase one’s communication skills but can also enhance 
one’s global perspectives, as the ability to speak, read and write another language means 
accessing more information about other countries, cultures and people.  Not only will learners 
be better informed globally about various issues, but they will also be ready to travel to more 
places and experience many cultures first hand.  Learning a language is truly an enriching 
experience. 

Student/Teacher Resource
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Response – Sample Procedures for Language Learning 

Awareness 

 

 

 
 

 
 
 
 

• Assign the reading: Learning a New Language. 

• Have students discuss the reading in groups. 

• Assign each group to one graffiti corner or station.  Each group is 

given a coloured marker that stays with them during the activity. 

• Have each group work cooperatively at each station to write their 

reflections pertaining to the item listed on the chart paper.  

Designate the time allowed. 

• When signalled, each group will move clockwise to the next station 

and this process continues until each group returns to its respective 

original station. 

• Each group summarizes the graffiti on its respective chart paper. 

• All fill in a summary sheet  based on the reporting and after re-

reading the text. 

Teacher Resource 
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2  
Graffiti Responses – Group Questions on Language Learning 

 

 

 
 

 
 
 

 
What are the benefits of learning another language? 

 
 
 
How can we learn a new language? 

 
 
 
Why are errors important? 

 
 
 
What are some ways to motivate ourselves to learn another 
language? 

 
 
 
Where and when can we use our languages? 

Student/Teacher Resource
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Responses – Summary Sheet on Language Learning 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher Resource 

The Benefits 
 
• 

• 

• 

• 

Ways to Learn 
 
• 

• 

• 

• 

Errors are… 
 
• 

• 

• 

• 

Ideas for Motivation 
 
• 

• 

• 

• 

Ways to Use Language 
 
• 

• 

• 

• 
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Responses – Group Instructions for Language Learning  

 

 
 
 
 

Stduent Resource

 
Language Learning 

 
 

• Read the text provided. 

• Discuss the text in groups paying close attention to key vocabulary. 

• Fill in the group number at the top of this sheet that your group represents. 

• Go to the first graffiti station assigned by your teacher and pick up the colour 
of marker that your group has been assigned. 

• Read the question at the graffiti station and as a group decide on comments 
to write on the chart paper.  You have five minutes unless otherwise 
informed by your teacher. 

• When notified move clockwise to the next station and follow the same 
process.  

• When you reach your original station, read all the comments on the chart 
paper and be ready to summarize. You may pick a reporter if you like. 

• Summarize all information on your own and/or in groups. 

Group: # ______ 
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Responses – Sample Text on Language Learning (German) 

 

 
Das Erlernen einer Sprache 

Das Erlernen einer Sprache kann eine sehr bereichernde Erfahrung sein, aber es bedarf Zeit und 
Engagement. Es ermöglicht dem Lerner, mit mehr Menschen zu kommunizieren und eine neue Kultur 
kennenzulernen. Diejenigen, die mehr als eine Sprache sprechen, entwickeln oft eine ausgezeichnete 
Kommunikationsfähigkeit und sind in der Lage, anderen Personen erfolgreich Konzepte zu erklären. 
Hinzu kommt, dass mehrsprachige Menschen gute interkulturelle Fähigkeiten entwickeln, die ihnen 
dazu verhelfen, verschiedene Perspektiven einfacher zu verstehen. Aufgrund ihrer Fähigkeit, sich mit 
mehr Menschen zu unterhalten, verbessern mehrsprachige Bürger ihre Chancen, eine Anstellung zu 
finden. 
 
Wenn man eine neue Sprache lernt, ist es wichtig, sich daran zu erinnern, dass eine Sprache nicht 
automatisch auftaucht, sondern, dass der Lernende Zeit und Engagement für diesen Prozess 
investieren muss. Lernende müssen wiederholen, was sie regelmäßig gelernt haben, und sie müssen 
ihr neues Wissen so viel wie möglich ausprobieren, sei es, dass sie selbst neue Wörter und Ausdrücke 
wiederholen, sei es, dass sie ihr Wissen mit anderen Lernenden oder mit Sprechern der Zielsprache 
ausprobieren. Das Üben der Sprache ist natürlich wichtig, wenn man sich verbessern will. Der 
Schlüssel dazu ist deshalb Wiederholung. Es ist auch wichtig, mit einer neuen Sprache zu 
experimentieren. Es ist hilfreich, Verbindungen zwischen Dingen herzustellen, die schon erlernt 
wurden, damit man sich neue Konzepte zusammenreimen kann.  
 
Dass man sich irren kann, ist ein natürlicher Teil des Lernprozesses von Sprachen, was respektiert 
werden sollte. Irrtümer demonstrieren nicht in erster Linie, was ein Lerner nicht weiß, sondern, was er 
weiß. Manchmal können Irrtümer für weiteres Lernen nützlich sein, oder sie können zeigen, wie man 
mit der Sprache experimentiert, um auf eine höhere Stufe zu gelangen. Lernende sollten Irrtümer auf 
jeden Fall als Teil der Lernerfahrung sehen und sollten keine Angst davor haben, sich zu irren. Sie 
sollten auch nicht die Fehler von anderen kritisieren. 
 
Das Erlernen von Sprachen erfordert Geduld und harte Arbeit. Es ist für die Lernenden hilfreich, 
motiviert zu bleiben, indem man über den praktischen Gebrauch der Sprache nachdenkt. Es mag die 
Motivation erhöhen, wenn man darüber reflektiert, wo, wann und mit wem eine Sprache angewandt 
werden kann. Die Sprache wird Wirklichkeit, indem man mit den eigenen Freunden oder Verwandten 
durch E- Mail oder Ansichtskarten kommuniziert. Die Lernenden können auch die lokalen und globalen 
Orte der Zielsprache recherchieren und versuchen, die verschiedenen kulturellen Faktoren mit 
persönlichen Interessen zu verbinden. Zum Beispiel könnten diejenigen, die sich für Musik 
interessieren, Songs in der Zielsprache herausfinden, während andere, die Interesse an Sport haben, 
Informationen über Sportmannschaften in verschiedenen Ländern ausfindig machen könnten. Das 
Internet könnte ein nützliches Mittel sein, um das persönliche Interesse an der Sprache zu vergrößern.  
 
Das Erlernen einer neuen Sprache kann nicht nur die eigene Kommunikationsfähigkeit, sondern auch 
den globalen Blickwinkel vergrößern, da die Fähigkeit, eine andere Sprache zu sprechen,  zu lesen und 
zu schreiben beinhaltet, dass man sich zu mehr Informationen über andere Länder, Kulturen und 
Menschen Zugang verschafft. Lernende werden nicht nur besser über verschiedene globale Themen 
informiert sein, sondern sie werden auch eher bereit dazu sein, mehr zu reisen und Kulturen aus erster 
Hand zu erfahren. Eine Sprache zu erlernen ist eine wahrhaftig bereichernde Erfahrung.

Student/Teacher Resource 



106 

 
 

T H I N K  L I T E R A C Y :  C r o s s - C u r r i c u l a r  A p p r o a c h e s ,  G r a d e s  7 - 1 2  
  

 

R 
 

 Reacting to Reading: Responding to Text (Graffiti)  

 INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Response – Sample Procedures for Language Learning 

Awareness (German) 

 

 
 
 

• Lassen Sie den Text: "Das Erlernen einer neuen Sprache" lesen. 

• Lassen Sie die Schüler den Text in Gruppen diskutieren. 

• Schicken Sie jede Gruppe in eine Graffiti-Ecke oder zu einer Station. 

Jede Gruppe erhält einen bunten Filzstift, den die Gruppe während der 

Aktivität  benutzt und der bei der Gruppe bleibt. 

• Jede Gruppe soll an jeder Station kooperativ arbeiten und ihre 

Reflektionen aufschreiben, die auf die Punkte auf dem Diagramm des 

Arbeitsblattes Bezug nehmen. Geben Sie ein Zeitlimit an. 

• Nach einem abgesprochenen Zeichen bewegt sich jede Gruppe im 

Uhrzeigersinn zur nächsten Station, und dieser Prozess dauert so 

lange, bis jede Gruppe zu ihrer jeweiligen Ausgangsstation 

zurückgekehrt ist. 

• Jede Gruppe fasst den Inhalt ihres jeweiligen Arbeitsblattes mündlich 

zusammen. 

• Alle füllen ein zusammenfassendes Arbeitsblatt aus, wobei die 

Informationen der Vorträge und die Ergebnisse nach nochmaligem 

Lesen des Textes verwandt werden sollen. 

Teacher Resource
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2  
Graffiti Responses – Group Question on Language Learning (German) 

 

 

 
 

 
 
 

 
Was sind die Vorteile vom Erlernen einer anderen 
Sprache? 

 
 
 
Wie können wir eine neue Sprache lernen? 

 
 
 
Warum sind Irrtümer wichtig? 

 
 
 
Wie können wir uns dazu motivieren, eine andere Sprache 
zu erlernen ? 

 
 
 
Wo und wann können wir unsere Sprachen benutzen? 

Student/Teacher Resource 
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Responses – Summary Sheet on Language Learning (German) 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher Resource

Der Nutzen 
 
• 

• 

• 

• 

Art und Weisen zu lernen 
 
• 

• 

• 

• 

Irrtümer sind... 
 
• 

• 

• 

• 

Ideen zur Motivation 
 
• 

• 

• 

• 

Art und Weisen, die Sprache zu 
benutzen 

 
• 

• 

• 

• 
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 
 

INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Responses – Group Instructions for Language Learning 

(German) 

 

 
 
 
 

Student Resource 

 
Das Erlernen von Sprache 

 
• Lies den Text " Das Erlernen einer neuen Sprache". 

• Diskutiere den Text in Gruppen, indem du auf die Schlüsselwörter achtest. 

• Trage die Gruppen-Nummer, die deine Gruppe repräsentiert, rechts oben 
auf dieses Arbeitsblatt ein. 

• Geh zur ersten Graffiti-Station, die dir dein/e Lehrer/in zuweist, und nimm 
einen Filzstift mit der Farbe, die deiner Gruppe zugewiesen wurde. 

• Lies die Frage an der Graffiti-Station und entscheidet als Gruppe, welche 
Kommentare ihr auf das Arbeitsblatt mit dem Diagramm schreibt. Ihr habt 5 
Minuten Zeit, es sei denn, der/die Lehrer/in gibt eine andere Zeit an. 

• Wenn ihr ein abgesprochenes Zeichen erhaltet, bewegt euch im 
Uhrzeigersinn zur nächsten Station und handelt dort nach derselben 
Methode wie bei der letzten Station. 

• Wenn ihr eure Ausgangsstation erreicht habt, lest die Kommentare auf dem 
Arbeitsblatt mit dem Diagramm, und bereitet euch darauf vor, den Inhalt 
zusammenzufassen. Ihr könnt einen/eine Reporter/in auswählen, wenn ihr 
das möchtet. 

• Fass die Information allein und/oder in Gruppen zusammen.    

Gruppe:# 
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Reacting to Reading: Responding to Text (Graffiti) 
 

 

 INTERNATIONAL LANGUAGES  Levels 1/2 
Graffiti Responses – Sample Text on Language Learning (Japanese) 

 
 

        言語は時間をかけて一生懸命に勉強しなければいけません。でも、言語を学 

      ぶのは非常にやりがいのあることだし、多くの人々とコミュニケーションが 

できるし、新しい文化を理解することもできます。言語を一つ以上話す人は、

より素晴らしいコミュニケーション力で、自分の思ったことがスムースに言え

ます。さらに、数か国語をしゃべる人は、異文化間のコミュニケーション力が

あって、異なった見方もほかの人より簡単に理解するようになります。また、

数か国語を話す人は、そのコミュニケーション力で、職の見つける機会も増え

ます。 

新しい言語を学ぶのは、ごいや言い回しなどを繰り返して暗記したり、他の学

習者とネーティブ・スピーカーと言語の練習をしたり、時間をかけてやること

です。習った言語を繰り返して練習すれば、上達します。そして、知っている

ことばの類義語や反対語なども覚えれば、その言語を学ぶのに役に立ちます。 

ミスをすることは言語を学ぶプロセスの一つで、学習者のわからないことを示

すより、なにが習ったかを示します。生徒たちのミスを授業でランゲージのト

レーニングに使ったり、言語のレベルがより高くなる実験をしたりすることが

できます。学習者にとって、ミスは学習経験の一部で、こわがることはありま

せん。また、他の誰かのことばのミスについて、批判的にならないようにしま

しょう。 

言語の学習は根性と努力が必要です。友達や親せきと会話をしたり、メールと

はがきで文通をしたり、習ったことばは日常生活に役に立てれば、学習者も勉

強しつづきたくなります。そして、学習者の好きな歌やスポーツチームなどを

教材として学校で勉強して、インターネットでいろんなリサーチをしてもらえ

ば、言語の学習もたのしくなります。 

新しい言語を学ぶと、コミュニケーション力も高めるし、グローバルな考え方

にも伸ばせます。ほかの言語を話す、読む、書く能力を身に付いたら、その国

の文化や人々に関する詳しい情報がアクセスできます。学習者が様々なことを

グローバルな視点で理解できるようになるだけではなく、いろんな所へ旅行し

て、直接に多くの文化が体験できます。言語を学ぶのは、本当に、学習者の人

生を豊かにするよい経験です。 

Student/Teacher Resource


