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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — The House

Students are required to learn, on average, over 2 000 words each year in various subject areas. When learning a
new language, the amount of vocabulary being acquired can be overwhelming. A word wall is a wall, chalkboard or
bulletin board listing key words that will appear often in a new unit of study, printed on card stock and taped or
pinned to the wall/board. A word wall is particularly useful in the language classroom for regularly creating an
inventory of new words needed by students but also for gathering language that exists within thematic units.

Purpose

o |dentify unfamiliar vocabulary and create a visible reference in the classroom for words that will appear often in a
topic or unit of study.

Payoff

Students will:

e practise skimming and scanning an assigned reading before dealing with the content in an intensive way.
Students will then have some familiarity with the location of information and with various elements of the text.

e develop some sense of the meaning of the key words before actually reading the words in context.

e improve comprehension and spelling because key words remain posted in the classroom.

Tips and Resources

e Skimming and scanning are necessary techniques for creating a word wall.

e Skimming means to read quickly — horizontally — through the text to get a general understanding of the content
and its usefulness.

e Scanning means to read quickly — vertically or diagonally — to find single words, facts, dates, names, or details.

e Before building a word wall, consider doing a brainstorm with students on the thematic unit to be covered.

e Consider posting certain words for longer periods (for example, words that occur frequently in the unit, words
that are difficult to spell, and words that students should learn to recognize on sight).

e Have students refer to the word wall to support their understanding and spelling of the words.

e Follow up with activities that utilize the word wall vocabulary to create expanded language as needed.

e For a sample word wall and follow up activities, see Student/Teacher Resources, Word Wall — Sample House
Template, Word Wall — Household Object Definitions and Word Wall — Household Object Flashcards.

Further Support

e Add a picture to the word cards (a photograph or computer graphic) for support. Some fluent speakers may also
benefit from accurately written samples.

e Provide each student with a recording sheet so that they can make their own record of the key words for further
review. Keep the theme in mind when preparing the recording sheet.

o |[f it appears that students need additional support, review the terminology on the word wall regularly in oral and
written practice activities.

e Sample materials also follow in German, Japanese, Persian and Russian.




What teachers do What students do

Before

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2

Word Wall — The House

Before class, review key vocabulary for
the thematic unit.

Prepare flashcards with key vocabulary.
Consider different colours/types for
specific items (e.g., verbs, nouns).
Provide stick-on notes, masking tape and
pins to the class.

Think about vocabulary relevant to the theme
presented and brainstorm with peers. Act out any
vocabulary not known in the target language, to
obtain assistance from the teacher.

During

Have students label/place flashcards on
the specified word wall. Try using
labelling techniques for word walls
beneficial for these levels of language.
Pay close attention to class accuracy.
Review the various categories of the word
wall and discuss key vocabulary.

Match definitions to key words on the
word wall.

Label the word wall with the various words
available on flashcards.

Discuss and match definitions with flashcard
words as provided by the teacher.

After

Explain the concept of skimming and
scanning to students so that definitions
and thematic vocabulary can be
connected easily. Practise connecting
oral and written definitions to key words.
Expand thematic unit content by providing
handouts for further practice individually
or in pairs.

Explain to students that together the class
will brainstorm on vocabulary key to a
specific theme.

Listen to explanations of skimming and scanning.
Skim and scan the definitions and flashcard
vocabulary to make appropriate matches.

Repeat this process individually or in pairs with
follow up activities as directed by the teacher.

Notes
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Student /Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template

The House

Laundry

Bedroom Bathroom

Living Room Kitchen




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions

Here are descriptions of various household objects. Write the words that these definitions
represent. Connect on the word wall with pins and string.

This object is used to wash clothes.

This object is used to clean dishes.

This object is used to warm up, bake and fry food.

This object is used to dry wet clothes.

This object is used to store the clothes not needed regularly.

This object is for keeping clothes flat and without wrinkles.

This object is used for sleeping.

This object is where people wash their faces and brush their teeth.

This object is used to see how one looks.

This object is for writing, doing homework or organizing papers.

This object is used to watch entertainment and news.

This object is for sitting alone to read or relax comfortably.

This object can be used by more that one person for sitting.

This object keeps food cool.




@ THINK LITERACY: Cross-Curricular Approaches, Grades 7-12
Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Flashcards

a a stove an armchair
television
a washing a refrigerator a couch
machine
a mirror adryer an iron
a abed a sink
dishwasher
a desk a dresser
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student /Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template (German)

Das Haus

Speicher

Schlafzimmer Badezimmer

Wohnzimmer Kiche
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (German)

Hier sind Beschreibungen von verschiedenen Haushaltsgegenstédnden. Schreibe die
Worter auf, die diese Definitionen reprasentieren. Verbinde sie auf der Wérter -Wand
mit Nadeln und Schnur.

Dieses Objekt wird dazu benutzt, um Kleider zu waschen.

Dieses Objekt wird dazu benutzt, um Geschirr zu reinigen.

Dieses Objekt wird dazu benutzt, um aufzuwérmen, zu backen und um Essen zu braten.

Dieses Objekt wird dazu benutzt, um nasse Kleider zu trocknen.

Dieses Objekt wird dazu benutzt, um Kleider zu verstauen, die nicht regelmafig gebraucht werden.

Dieses Objekt braucht man, um Kleider flach und faltenfrei zu lagern.

Dieses Objekt braucht man zum Schlafen.

Dieses Objekt ist da, wo man sich das Gesicht wascht und die Zahne putzt.

Diese Objekt wird benutzt, um zu sehen, wie man aussieht.

Dieses Objekt benutzt man zum Schreiben, Hausaufgaben machen oder um Unterlagen zu ordnen.

Dieses Objekt braucht man dazu, um Unterhaltung und Nachrichten zu sehen.

Dieses Objekt braucht man, um darauf alleine zu sitzen und zu lesen oder bequem zu entspannen.

Dieses Objekt kann von mehr als einer Person zum Sitzen benutzt werden.

Dieses Objekt halt das Essen kihl.
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Flashcards (German)

ein ein ein
Fernseher Herd Sessel
eine ein eine
Waschmaschine Kihlschrank Couch
ein ein ein
Spiegel Trockner Bligeleisen
eine ein ein
Spulmaschine Bett Waschbecken
ein Eine
Schreibtisch Kommode
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Student /Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template (Japanese)
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (Japanese)
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Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (2) (Japanese)

Student Resource
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Flashcards (Japanese)
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Student /Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template (Persian)
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (Persian)
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Flashcards (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template (Russian)

Odom

MpayeyHan

CnanbHA BaHHaa komHaTa

FocTuHHasA KyxHs




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (Russian)

Hwxe npuBeneHbl onncaHns pasnuyHbliX NpeaMeToB AoMallHero obuxoga. HanuwwuiTe croea,
KOTOpble COOTBETCTBYIOT 3TUM onuncaHusM. [pukpenute cnoea k AOCKe KHOMKaMu U coeanHuTe
NX CTPENKaMu C pUCYHKaMMu.

10T npegmMeT ncnonb3dyeTca ana CTUPKU benbs

10T npegmMeT Ucnonb3dyeTca AndA MblTbA NOCYObl

QTOT NpegMeT UCMonb3ykT, YTOOLI NoAorpeBaTh NULLY, NeYb UMK XXapuTb

OTOT NpeaMeT UCNOMb3YIOT, YTOOLI CYyLUNTL BriaXXHoe Oenbe

70T npegmMmeT UCnosrb3yeTcA, YTOOLI XpaHUTb ogexnay, KOTopytko Mbl peaKO HOCUM

ATuUM npegmMmeToM nonb3yrTCA OAnA TOro, yTOoObI rNaanTb 6enve

Ha aTtom npeamMmeTe cnAat

Han aTum npeamMeToM Mbl yMbIBAEMCS U YNCTUM 3y6Obl

3TOT NpeaMeT CRyXuUT A4ns Toro, YTobbl BUAETH CBOE OTPaXeHue

OTOT NnpeameT CnyXuT Ans Toro, YTobbl Ha HEM NUcanu, Aenanu ypoku 1 Coaepxanu B nopsake
Heobxoanmble Gymaru

C nomolLLbto 3TOro nNpeameTa CMOTPST pa3BriekaTerbHble NporpamMmmbl U HOBOCTYU

Ha atom npegmeTe ygobHO MOXET nocuaeTb OOUH YEnoBeK, YTOObl NoYnMTaTh, OTAOXHYTb U
paccnabuTbcs

Ha aTtom npegmMeTe MOorytT cMaeTb HECKOJIbKO HYenoBEeK

3TOT NpegMeT coxpaHsieT efy B OXMaXaeHHOM COCTOSIHUM

(18




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2

Word Wall — Flashcards (Russian)

cTon

TeneBusop Mnuta Kpecno
TUpanbHas
Crupa a XonoaunbHUK OvBaH

MalUMHa

3epkano CywunbHas YTior

MalUMHa

NocynomoeyHas KpoBaTtb PakoBuHa

MawwuHa
NMMCbMEeHHbIN Komop

=
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Using Flow Charts and Connector Words - Recipes

Writers use signal words and phrases (also called transition words or connectors) to link ideas and help the
reader follow the flow of information. Language learners can benefit from knowledge of signal words as they
are able to expand discourse or writing by linking language pieces coherently and naturally rather than using
isolated phrases for communication.

Purpose

e Preview the text structure.
e Identify signal words and phrases, and their purposes.
e Familiarize students with the organizational pattern of a text.

Payoff

Students will:

e make connections between reading and writing tasks in related language texts.

e read and reread reading material.

e practise their reading strategies of skimming, scanning and rereading; make predictions about the topic
and content as they read and reread; learn signal words; and use the signal words when summarizing.

Tips and Resources

e Signal words are words or phrases that cue the reader about an organizational pattern in the text, or show
a link or transition between ideas. For an example, see Student /Teacher Resource, Flow Chart with
Signal Words — Sample Recipe.

e A graphic organizer provides a visual way of organizing information and showing the relationships among
ideas (e.g., a timeline, flow chart, or mind map). For an example, see Student/Teacher Resource, Sample
Flow Chart with Signal Words — Sample Recipe and Flow Chart Template — Recipe Descriptions.

e Plan follow up activities that require students to use signal words to write in different styles based on
signal word prompts. See Student Resource, Flow Chart Template — Recipes and Descriptions.

Cross-Curricular Literacy: Strategies for Improving Secondary Students’ Reading and Writing Skills, pp. 24-25,
54-55.

Further Support

e Before students read an unfamiliar or challenging selection, provide them with the signal words and
related organizational pattern (e.qg., first, second, next, following, finally).

e Encourage students to scan reading passages to identify signal words and preview the text structure
before they read.

e Have students reread an excerpt from a familiar resource that demonstrates specific language use and
signal words that cue a text structure, link ideas or indicate transitions between ideas. Small groups share
and compare findings.

e Have students transfer their knowledge of the reading into a template that is guided by connector words
but that requires an alternative form of language (e.g., from commands to prose).

e Extend this activity by providing authentic materials for enriched work, such as using cookbooks in the
target language, as demonstrated in Student Resource, Flow Chart Template — Recipes and Descriptions.

Sample materials also follow in German, Japanese, Persian and Russian.




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Using Flow Charts and Connector Words - Recipes

What teachers do

Before

Show a familiar text such as a recipe that
has signal words highlighted (e.g., before,
after, during, next, in addition). Discuss
alternative options.

Tell students that writers use particular
words to link ideas together and organize
writing, and to help readers understand
the flow of ideas. Ask them to reflect on
such uses in their native languages.
Have students determine the pattern of
these words and to suggest possible
purposes for them in reading the text.
Model for students how to use these
words to explain the process for making a
food item rather than using imperative
forms.

What students do

Scan the recipe to identify words and phrases.
Read out the recipe.
Review the category of each step in the recipe.

Use the signal words to describe what the recipe
asks one to do without using commands.

During

Ask partners to prepare recipes.

Ask students to share their recipes and
then transfer their partner’s recipe into the
template guided by connector words.

Ask students to use the signal words to
help them read and understand the ideas
and information in the recipe.

Prepare a recipe to share with a partner.
Read partner’s recipe.

Use the signal words as clues to find the meaning
of the text and then explain it orally to partner
using connector words.

After

Model how to summarize the main ideas
using the signal words and phrases to
organize the summary.

Create a class chart of the
signal/transition words and how they
might be used to help a reader
understand a text.

Ask students to describe how using the
signal words helped them to understand
and summarize the content. Students
can record their responses in a learning
log or share orally with a partner.

Write a brief summary of a recipe from an actual
cookbook using the signal words to organize the
summary.

Share orally with the class.
Add relevant words to personal dictionaries.

21




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signhal Words — Sample Recipe

After preparing students with the relevant vocabulary and structures pertaining to recipe reading,
organize basic information into a graphic organizer to help students remember the steps needed in
producing a food in the language or culture of study, or of a student’s respective heritage.

Greek Village Salad

First...

Getting the Items

Gather all the necessary ingredients required for Greek Village Salad: tomatoes, cucumbers,

red onions, feta cheese, olive oll, salt, pepper and oregano.

Make sure you have a large mixing bowl, serving spoons, knife and chopping board.

Have pita bread and a toaster oven available if possible.

Next...

Wash cucumbers and tomatoes.
Remove outer skin and layer from onions.
Peel cucumbers.

Initial Preparation

Then...

Slice cucumbers to a thickness of half an inch.

Dice tomatoes.
Chop up onions into half rings.

Preparation of Food

Finally...

Add all prepared ingredients into a bowl.
Crumble feta cheese to cover the salad.
Sprinkle salt, pepper and oregano.
Drizzle olive oil.

Serve with toasted pita bread.

Final Preparations

In conclusion...

B

Things to Remember

Make sure there is enough salad for everyone (half a cucumber and two tomatoes per person).
Cover the whole salad with olive oil but be careful not to pour too much!
Take care when chopping up vegetables. Exercise caution with the knife!

Check with everyone to be aware of any allergies that may exist.
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions

You've already read the recipe for Greek Village Salad where command statements were used under
the headings: First, Next, Then, Finally and In Conclusion.

Now try to write out in regular statements the exact steps that are needed in order to make a Greek
Village Salad using the connector words provided. In other words, describe the process rather than
giving directions.

First,

S

Afterwards,

S

Following that,

@ In the end,

S

In conclusion,

23
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions

Sample Flow Chart Template — Recipes

Recipe
Stepl =
Step2 =
Step3 =
Step4 =
Step5 =
Description

o -
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Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signal Words — Sample Recipe (German)

Griechischer Salat

Die Zutaten holen

Zuerst...
¢ Hole alle notwendigen Zutaten fiir einen Griechischen Salat: Tomaten, Gurken, rote Zwiebeln.
e Feta - Kase, Olivendl, Salz, Pfeffer und Oregano.
o Du brauchst eine grol3e Schissel, Salat-Besteck, ein Messer und ein Hackbrett.
e Pita-Brot und ein Toastergrill sollen verfiigbar sein.
Vorbereitung
Dann...

e Wasche die Gurken und die Tomaten.
Beseitige die Schale und eine weitere Schicht der Zwiebel.
e Schale die Gurken.

Vorbereitung der

Danach... Zutaten

e Schneide die Gurken in 1,50 cm dicke Scheiben
Schneide die Tomaten in kleine Wiirfel.
o Hacke die Zwiebel in halbe Ringe.

Letzte Vorbereitungen

Endlich...
e Vermische alle vorbereiteten Zutaten in eine Schiissel.
e Streue den zerbrockelten Feta-Kase Uber den Salat.
e Streue Salz, Pfeffer und Oregano dariber.
e Traufel Olivendl auf den Salat.
e Reiche den Salat mit getostetem Pita-Brot.

Nicht vergessen!

Zum Schluss...

e Achte darauf, dass es genug Salat fur jeden gibt (eine halbe Gurke und zwei kleine Tomaten
pro Person)

o Bedecke den ganzen Salat mit Olivendl, aber achte darauf, nicht zu viel zu benutzen.
Pass auf, wenn du das Gemiuse schneidest. Sei vorsichtig mit dem Messer!

e Finde heraus, ob jemand Allergien hat.



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions (German)

Du hast das Rezept fur den Griechischen Salat mit den Anweisungen, die sich an dieTemporaladverbien:
Zuerst, dann, danach, endlich, zum Schluss anfugten, schon gelesen.

Versuche nun in normalen Séatzen zu beschreiben, wie man einen Griechischen Salat macht, indem du die
Temporaladverbien benutzt. Anders ausgedriickt, beschreibe den Handlungsablauf, statt Anweisungen zu

geben.

Zuerst

S

Dann

S

Danach

@ Endlich

S

Zum Schluss

26
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions (German)

Probiere das Flussdiagramm - Muster aus ------- Rezepte

Schritt1 =

Schritt2 =

Schritt3 =

Schritt4 =

Schritt5 =
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signal Words — Sample Recipe (Japanese)
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions (Japanese)
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions (Japanese)
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ATyl 4 =

ATl 5 =

o)
LT EFEEEL L D,

<
7
<
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signal Words — Sample Recipe (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions (Persian)

Js) Ada e

pod Ada e

p o Ada ya

pl> dae

<
g
s

33




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signal Words — Sample Recipe (Russian)

lMocne ycBOEHMUs yYeHMKaMu COOTBETCTBYHOLLMX CITOB M KOHCTPYKLMIA, MOMOratoLWmx NoOHMMaTh
KyNIMHapHbIE peLenTbl Ha PyCCKOM s3blke, MoMecTuTe 6a3oByt0 MHpopMaLnio B rpadonyeckyro
Tabnuuy, 4Tobbl 06NErYnMTL 3aNOMMHAHNE 3TANOB B NPUIrOTOBMEHUN HaLMOHanNbHoro 6noaa.

Ipeyeckuli depeseHcKul casam

MoproToBka UHrpuaneHToB

BHadyarne...

e [logroToBbTe BCce HEOOXOAUMbBIE MHIPUAMEHTLI AN [peyeckoro AepeBeHCKOro canara:
noMmnaopbl, Orypubl, KpacHbIV fnyk, cbip deTa, OfMBKOBOE Macro, CoMnb, NepeL, U npunpasy
operaHo.

e [logroToBbTe OOMbLUYID MUCKY AN1S1 CMELUMBAHUA NPOAYKTOB, O0ONbLUME canaTHble FNIOXKKK, HOXN,
AOCKy AN Hape3aHusi NPoaYKTOB.

e 3anacurtecb xnebom nuTa, N xenaTernbHO UMETb TOCTEP.

HavanbHaa ctagus

e BbIMbINTE NOMUOOPHI N OrypLbI.
MouncTnte nyk.
e  CHMMUTE KOXYpPY C OrypLIOB.

MpurotoBneHue 6nropa

3amem...

e HapexbTe orypubl JIOMTUKaMM TOSMLWMHOW B Nosfialonma.
e HapexbTe nommnaopbl Kybrnkamm.
e HapexbTe NyK KonbLamu.

3aBepuatwolias cragus

HakoHeuy...
o CnoxuTe BCe NPUrOTOBMNEHHbIE NHIPUANEHTBI B MUCKY M NepemMeLlanTe.
o [locbinbTe canat MenkuMm Kycodkamm ceipa deTa.
e [loconute, gobaBbTe Nepew, n operaHo.
e [lonenTte 0NIMBKOBbIM MacrioMm.
e [lopante ¢ xnebom nNuTa, NOAOrpeTLIM B TOCTEPE.

CoBeThbl

B 3aknroyeHue...

YTto6bl cCanata XxBaTUNo BCEM, UMENTe nonorypua u Asa HeOONbLUIMX MOMUAOPA Ha KaXXaoro.
Hob6aenasa onnBkoBoe Macro, He NenTe CIIULWKOM MHOrO.

OcTOpOXXHO 06paLWanTeCck C HOXOM NPU Hape3aHU OBOLLIEN.

Cnpocute BCex NPUCYTCTBYIOLNX, HET NIN Y HUX anneprum Ha 3T NpoayKTbl.

[z




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions (Russian)

Bbl y>xe npountanu peuent 'pevecKkoro AepeBeHCKOro canarta, rae ykasaHus obinv gaHsl Nog
3aronoskamu BHavane, [Janee, 3atem, HakoHeu v B 3aknioyeHue.

A ceilyac noctapanTech 3anmcaTb B 0ObIMHOM U3NOXEHUN TOYHYIO NOCNen0BaTeNbHOCTb AENCTBUIA,
KoTopasi HeobxoamMma ansi npuroToBuUneHns Mpeveckoro gepeBeHckoro canara. Mcnonbsylre
npeanoXeHHbIE HUXKE CBA3bIBaloLLME CrOBAa.

CHavana,

S

3aTem,

S

Mocne aToro,

@ B kKoHue,

S

B 3aknroyeHwue,

35




B

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions (Russian)

PeuenT
Bo-nepBrix =
Bo-BTopbIx =
B-Tpetbux =

B-uerBepThIX =

B-msTeIX =
OnucaHue
Bo-nepBbIX,

OGpa3zeuy 3anonHeHusa Tabnuubl - PeuyenTbl

Mocne ToOrO,
B koHue, %

B 3aknroyeHue,
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Using Concept Maps — Everyday Meals

A concept map is a way to visually organize your understanding of information. It is hierarchical in nature,
beginning with the subject or topic at the top or side of the page, and then branching into sub topics and
details. In the early years of study in an international language, such graphic organizers can catalogue new
vocabulary and demonstrate relationships between thematic content and the learner’'s own experiences.

Purpose

e Record ideas during reading.
e See the relationships among ideas, and distinguish between main ideas and supporting details.

Payoff

Students will:
e remember important details from the text.
e organize information in a memorable and accessible way to help with studying.

Tips and Resources

e Brain-based research shows that visual organizers, such as concept maps, can be highly effective in
helping students who struggle with reading and writing.

o If possible, provide students with several samples of concept maps that look different so that they get a
sense of how concepts can be organized.

e Concept maps can also have words written on the lines that join the bubbles to show the relationships
between the items.

e Concept maps generally do not use colour or pictures. They are meant to show the connections between
ideas and the hierarchy of those ideas. In the language classroom, pictures can be used as cues in order
to elicit appropriate writing and oral answers.

e Spend time deconstructing the concept map and pointing out connections between topics and ideas.

e To help students get started with concept mapping and to demonstrate a practical example, see
Student/Teacher Resource, Concept Map — Food Sample.

e For a different graphic organizer that allows students to organize new language as is personally relevant
to them, see Student Resources, Concept Map — Food (Personal Sample A and B).

e Extension activities based on the theme can be done using other formats to categorize and re-categorize
content based on authentic, self-created text or personal experiences. See Student Resources, Concept
Map, Food Extensions A and B.

Cross-Curricular Literacy; Strategies for Improving Secondary Students’ Reading and Writing Skills, pp. 36-37.

Further Support

e Pair students or put them in groups to read a specific text and create their concept maps.

e Encourage students in pairs or groups to choose one person who will read the text aloud first while a
partner or group member records single words that represent main ideas or details.

e Use a variety of concept maps to organize the new language in different ways and for different purposes
in all language skill areas.

e Sample materials also follow in German, Japanese, Persian and Russian.




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Using Concept Maps — Everyday Meals

What teachers do

Before

Review key vocabulary associated with
the theme (e.g., food).

Ask students to listen for and note the
vocabulary that is characteristic of the
unit.

Engage students in discussion about the
ideas presented in the class.

Show a sample concept map and record
additional items.

Ask students to suggest words to write on
the lines between the concept map
bubbles, to think of the connectors and to
describe orally the connections among
items.

What students do

Brainstorm on the various food items that
constitute meals within the appropriate categories.
Use any text or dialogue provided to follow
concept map activities.

Listen and record ideas.

Contribute ideas and suggestions to the class
discussion.

Discuss how items link together on the concept
map.

During

Provide information about meal times in a
context where the international language
is spoken.

Assign a simple reading with information
on meals.

Challenge students to begin creating a
concept map based on the overall topic
and sub-topics.

Read the text provided by the teacher to
understand meals in a context of the
culture/language of study.

Create a concept map to catalogue the foods
often eaten in the culture of study and the context
around mealtime.

Complete the concept map provided based on the
information available and using the experience of
working with concept maps.

After

Put students in pairs to share and
compare their concept maps and to
compare the two different concept maps
presented thus far. Have students use
the Concept Map — Personal Sample B as
an example of comparing information
from previous concept maps.

Ask students to discuss and reach
consensus on the main ideas.

Challenge students to add their
suggested words to the connecting lines
between the bubbles.

Encourage students to link unit content to
their own personal lives by using
extension activities with alternative
concept maps. Or, have students use
alternative concept maps when reading
about another student’s experiences.

Compare and discuss differences between two
concept maps. Fill in a new concept map that
seeks comparisons to determine similarities and
differences in the dining experiences within two
contexts.

Work individually to use vocabulary of this unit to
explain own mealtime experiences or those
provided by others. Organize and re-classify
information.

39




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Sample

This concept map shows the possible meals for one Canadian. There are other options too.
Add food to the concept map.

Breakfast

|

MEALS

Lunch

|

COMMON FOODS:

« Pancakes
« Cereal

« Eggs

e Sausage
o Toast

o Milk

e Juice

e Fruits

« Porridge
« Croissant

COMMON FOODS:

« Sandwiches
e Soup
« Salad

« Pita bread with
filling

e Sushi

o Tortillas

Dinner

|

Snacks

|

[E

COMMON FOODS:

e Chicken

« Pasta

« Rice

« Potatoes

o Stir fry

« Meat pie

o Steak

« Vegetables

« Fish/seafood

COMMON FOODS:

e Fruit
 Yoghurt

« Vegetables
o Water

o Milk
 Crackers

¢ Cheese




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A)

Look at the example of meals in the concept map of one Canadian. Based on your own
reading and research of a culture/region/country and the foods typical of the people/ place, fill
in this concept map.

MEALS

— —
o

i —

[ Where: ] [ Times: ] /Common Foods:\
/Common Foods:\

/Common Foods:\




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B)

Compare your typical meals with those of the culture of study.

In Common

42




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels1/2
Concept Map — Food Extensions A

Use this chart to record the food that you have eaten this week. Be prepared to share the
information with a fellow student next week.

Monday Tuesday Wednesday Thursday Friday

Breakfast

Lunch

Dinner

Snacks
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions B

Look at the chart of the food you have eaten this week. Put the items from your chart into the
categories below.

Dairy

Meat and Protein

Grains and Cereals

Fruits and Vegetables




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Sample (German)

Dieser Entwurf zeigt die moglichen Mahlzeiten eines Kanadiers/einer Kanadierin. Es gibt auch
andere Mdglichkeiten. Fuge Nahrungsmittel zu diesem Entwurf hinzu.

Frihstuck

|

Mahlzeiten

Mittagessen essennm

|

Abendessen

Zwischenmahlzeit

UBLICHES ESSEN:

e Pfannkuchen
e Zerealien

o Eier

o Wurst

e Toast

e Milch

o Saft

e Obst

o Haferbrei

e Croissant

UBLICHES ESSEN:

Sandwiches
Suppe

Salat

Gefllltes Pita Brot
Sushi

Tortillas

!

UBLICHES ESSEN:

e Huhn.

¢ Nudeln

¢ Reis

o Kartoffeln

e Kurz Angebratenes
o Fleischpastete

e Steak

e Gemuse

e Fisch/Meeresfriichte

!

UBLICHES ESSEN:

e Obst

Joghurt

Gemduse
Wasser
Milch

Kekse

¢ Kase

E
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A) (German)

Schau dir die Beispiele fur Mahlzeiten in diesem Entwurf eines Kanadiers an. Trage in
diesen Entwurf, basierend auf deiner eigenen Recherche, das typische Essen der
Menschen einer Kultur/Region/Land ein.

Mahlzeiten

(Zaten ] B
| B

Mittagessen

/Ubliches Essen: \ /Ubliches Essen:\
. [ Wo: ] [ Zeiten: ]

/[Jbliches Essen: \




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B) (German)

Vergleiche deine typischen Mahlzeiten mit denen der Kultur, die du studierst.

Gemeinsam
Hier Dort

47
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions A (German)

Benutze diese Tabelle, um aufzuschreiben, was du in dieser Woche gegessen hast. Stell dich

darauf ein, dass du diese Information nachste Woche mit einem/einer Klassenkamerad/in

austauschen wirst.

Montag

Dienstag

Mittwoch

Donnerstag

Freitag

Frihstick

Mittagessen

Abendessen

Zwischen-
mahlzeiten




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Mp — Food Extensions B (German)

Schau dir die Tabelle mit deinem Essen von dieser Woche an. Setze die Lebensmittel von
deiner Tabelle in die folgenden Kategorien-Felder ein.

Milchprodukte

Fleisch und Protein

Getreide und Zerealien

Obst und Gemiuse




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Sample (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A) (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B) (Japanese)

CA Iz 1EFA CA = e H oD

AFENEH R ANDLLSBXLEAY

. io‘iiﬁ . 7= "b@ —
2 [/ R~ A A
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions A (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Mp — Food Extensions B (Japanese)
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Al BRI AEYE
D

Student Resource
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Sample (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A) (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B) (Persian)

i€ dlie sk dalllae Kaa B L) 38 3 sae g4l gal

Jsana gl
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions A (Persian)

3 L1 Gle ) 5 328 ol 1S ol 3 4G5 45iA () L34S A1l g Jlasal o
S alabie saiy) 438y () jeal il

m_"“m

4.}3.3:_33

58

D



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Mp — Food Extensions B (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2

Concept Map — Food Sample (Russian)

B aToi Tabnuue npuBeaeHsbl NpumMepbl TOro, YTo eaaT kaHaaubl. CyllecTByoT 1 apyrue
BapuaHTbl. [JONoNHUTE CNNCKN Ha3BaHUS NPOAYKTOB B Tabnuue.

3ABTPAK

|

NnonaHUK

|

e BnuHbI
e Xnonbs
e Anya

« Konb6aca
e [peHku
e Monoko
e Cok

o OpyKTbI
o OBcsHKa

« KpyaccaH

OBbIYHBIE BIIOOA:

OBbIYHbLIE BNIOOA:

e byTtepbpoapl
o Cyn
e Canat

e Xneb nutac
BETYMHOM

e Cywm

o Jlenewkun

EOA

OBE[

|

JIEFrKAA
3AKYCKA

|

OBbIYHbLIE BNIOOA:

o Kypuua

e [Jlanwa

e Puc

o KapTtodensb

o Kawa

e MsacHown nupor
o bBudrekc

e Pbiba

o MopenpoagykTbl

OBbIYHbLIE BNIOOA:

OpyKThI
Worypt
OBowwm
Bopga
Moroko
[MeyeHbe

Cblp




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A) (Russian)

NMPUEM MNMULLA

(opowr (o

=
Crom "

/06b|q|.|b|e 6,-"0‘,13:\ [ rpe:_ ] [ Bpemsa: ] KO5bI‘-IHbIe 6mo,qa:\
/OﬁbNHble 6mop,a\




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B) (Russian)

CpaBHuTe 06bI4HYO Ana Bac eay ¢ egon, kotopasa TunmMyHa ans Poccun.

OBLUEE
30ECb | TAM
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions A (Russian)

3anunwwuTe B Tabnuue 4to Bbl enun Ha aTon Hegene. byabTe roToBbl Ha crieayloLwen Hegene
NoaenNUTbLCA 3TON MHpopMaLMen CoO CBOMMU OQHOKNACCHUKaMM.

NoHepgenbHUK BTopHuUK Cpena YeTBepr MatHuua

3ABTPAK

MONgHUK

OBEf

JIETKAA
3AKYCKA




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions B (Russian)

MocmoTpute Ha Tabnuuy, B KOTOPOKM yka3aHo, YTo Bbl env Ha aton Hepene. Pacnpepenute
3Ty efy Mo HWXe yKa3aHHbIM KaTeropusim .

Mono4Hble n POAYKTbI

Msico n npoTteuH

[E

3epHOBbIe U Kawu

OBowm n hpyKThbI







THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Reading Between the Lines (Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — In the Community

An inference is the ability to connect what is in the text with what is in the mind to create an educated guess.
(Beers, 2003).

Making inferences from words that are read or spoken is a key comprehension skill. Students may miss vital
information if they fail to make appropriate inferences. Language learners can increase comprehension of
units by thinking of possible vocabulary and descriptions based on information embedded in texts. Practical
real life examples of texts can be used to enable the language learner to fully comprehend meaning and
ultimately function effectively in another language.

Purpose

e Draw meaning from text — through explicit details and implicit clues.
e Connect prior knowledge and experiences to the text in order to make good guesses about what is happening,
may have happened or will happen in the future.

Payoff

Students will:
e develop greater awareness that texts can be understood on more than one level.
e become capable and confident in comprehending the subtle meanings in texts.

Tips and Resources

o Explicit details appear right in the text.

e Implicit details are implied by clues in the text. Readers are more likely to recognize implicit details if they
relate to prior knowledge and experiences.

e Inferences are conclusions drawn from evidence in the text or reasoning about the text.

o Use inferences on thematic units in order to review key vocabulary and expand language use by having
students decide on answers to descriptions or illustrations.

e Provide students with authentic writings in the international language so that reflection on meaning can
be practical and applicable to daily life uses.

e You can encourage students to make inferences by providing sentence starters indicative of their levels (I
think that..., My opinion is..., However,...).

e For more information, see Student Resource, Inferencing — Where Do We Go? and Student Resource,
Inferencing — What's That Sign?

When Students Can’t Read: What Teachers Can Do, Chapter 5.

Reading and Writing for Success, Senior, pp. 262-263.

Cross Curricular Literacy; Strategies for Improving Secondary Students’ Reading and Writing Skills, pp. 26-27,
48-49.

Further Support

e Provide additional opportunities for students to practise making inferences with thematic texts in pairs or small
groups and as whole class activities.

e Pair native and non-native speakers for some activities. Enlist native speakers for descriptions to use for

inferencing.

Sample materials also follow in German, Japanese, Persian and Russian.

(o)




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — In the Community

What teachers do

Before

Explain to students that some information
is stated explicitly in the text (for example,
names and definitions). On the other
hand, sometimes readers must draw a
conclusion about what is meant based on
clues in the text. This strategy is called
“making inferences” or good guesses, and
is also referred to as “reading between
the lines”.

Distribute Student Resource, Inferencing
— Where Do We Go?

Ask students to read the situations
described and determine which place in a
community or neighbourhood could be
required for each situation and why.

What students do

Listen to the explanation on inferencing and
reflect on its importance when studying a new
language.

Read the first situation on the handout and reflect
on the information provided.

Make inference about the meaning in the first
situation, understanding the language required.
Reflect on possible places that come to mind
when reading about the situation.

During

Direct students to read the remaining
situations on the handout.

Engage the whole class in discussion
about the meaning to be inferred from
each situation. Students can work in
small groups or independently to
determine the places inferred by the
situation.

Infer meaning from the clues in each statement on
the handout.

Provide various interpretations of the situations
described in each statement.

Decide which place in the community is ideal for a
visit based on what is understood and based on
knowledge of the theme.

After

Help students to transfer the skill of
inferring meaning by providing a sample
of authentic texts or pictures of posted
signs from real life that require them to
make inferences. See Student Resource,
Inferencing — What's That Sign? Have
students decide on the identification of
location and the actions allowed and not
allowed from the signs provided.

Practise inferring meaning of signs from the texts
or from various pictures of signs presented in the
target language.

Discuss context of signs in everyday life and/or
future travel opportunities.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Reading Between the Lines

(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2

Inferencing — Where Do We Go?

Read the following and decide which neighbourhood places may be possible destinations for
these situations. Explain your answers.

10.

11.

12.

(o)

The family car is running on empty.

Your three-year old brother needs to be picked up on the way
home.

The class is making gazpacho tomorrow and ingredients are
needed.

You need to refill your prescription.

You want a book to read this weekend but would prefer not to
buy one.

There is a family medical emergency.

Your friends want to see a current film with you.

You need to save your babysitting earnings.

It's time to get in shape.

You've heard about a classic film that's not playing on
television.

There is an empty fishbowl in the house.

Your parents want you to help to plan a trip.

Place




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — What's That Sign?

Read the signs below.

Think about the possible places where these signs could be found.

Please ensure that your bags
are clearly identified.

<
Guests must use their key to access
the elevator and for entry after hours.

Please do not use a flash in
order to protect the artwork.

Towels and lockers are provided
to members only.

BATHROOMS ARE FOR
CLIENTS ONLY.

All sales
are final!

A minimal fee is applied to
all currency exchanges.
Respect the reading time of others
—turn cell phone ringers off.

Swim at your
own risk.

What you can do

What you can’t do
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Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (German)

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Lies die nachfolgenden Satze und entscheide, welche Orte in der Nachbarschaft mdgliche
Zielorte fur diese Situationen sind. Erklare deine Antworten.

10.

11.

12.

]

Der Familienwagen hat fast kein Benzin mehr.

Dein dreijahriger Bruder muss auf dem Nachhauseweg
abgeholt werden.

Die Klasse macht morgen Gazpacho, und dafiir werden die
Zutaten bendtigt.

Du brauchst eine Neuverordnung deines Rezeptes.

Du mochtest dieses Wochenende ein Buch zum Lesen haben,
aber du mochtest kein neues kaufen.

Es gibt einen Notfall in deiner Familie.

Deine Freunde mochten einen aktuellen Film mit dir sehen.

Du musst deinen Verdienst vom Babysitten sparen.

Es ist Zeit, wieder in Form zu kommen.

Du hast von einem klassischen Film gehdrt, der nicht im
Fernsehen lauft.

Es gibt ein leeres Goldfischglas im Haus.

Deine Eltern wollen, dass du ihnen bei der Planung einer
Reise hilfst.

Ort




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — What's That Sign? (German)

Lies die folgenden Schilder.

An welchen mdglichen Orten kénnten diese Schilder stehen?

Bitte achten Sie darauf, dass lhre
Taschen deutlich gekennzeichnet sind.

Gaste mussen ihre Schlussel fur den
Fahrstuhl benutzen und um zu spater
Stunde ins Haus hineinzukommen.

Bitte benutzen Sie kein Blitzlicht
zum Schutz des Kunstwerks.

Handtiicher und Schlie3facher werden nur
Mitgliedern zur Verfligung gestellt.

i

Toilettenbenutzung
nur fur Kunden.

Keine Rickgabe bei
reduzierter Ware!

Eine Mindestgebuhr wird bei jedem
Wahrungs-Umtausch erhoben.

Respektieren Sie die Lesezeit
anderer-stellen Sie Ihr Handyv ab.

Schwimmen auf
eigene Gefahr!)

Was kann man?

Was kann man
nicht?
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@ THINK LITERACY: Cross-Curricular Approaches, Grades 7-12
Student Resource

Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 @
Student Resource

Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (2) (Japanese)
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THINK LITERACY: Cross-Curricular Approaches,

Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — What's That Sign? (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (Persian)
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THINK LITERACY: Cross-Curricular Approaches,

Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — What's That Sign? (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (Russian)

npOHMTaﬁTe onuncaHua crieayrwnx CI/ITyaLl,I/IIZ n pewnTte, Kyaa Bbl nonageTe B 9TUX crnyyadax.

10.

11.

12.

bak Ballen MalmHbl NOYTH NYCT.

Mo nyTn gomon Bam Hago 3abpatb TpexneTHero 6para.

B Bawem knacce 3aBTpa 6yayT rotoBUTb €4y U BaM
Heo6XxoanMO KynuTb NPOAYKTHI.

Bam Hapgo 3akasaTb nekapcTso

Bawm Hapgo npo4YnTaTb KHUTY B onwxanwune BbiXoaHbIe, HO Bbl
He XxoTenu Obl NnoKynaTb ee.

KTo-TO B Ballen cembe Hy>XgaeTcs B CKOPOU MeaNLMHCKOW
NnOoMOLLMN.

Bawu apysbs XOTAT BMeCcTe ¢ BaMW NOCMOTPETb HOBbLIW
dunbm.

BaM Hy»XHO COXpaHWUTb AeHbIN, KOTOpble Bbl 3apaboTanu,
npucmaTtpuBas 3a COCEACKUM pebeHKoM.

Bam nopa npuBecTtun cebsa B XOpoLUyo CNOPTUBHYO hopmy.

Bbl crnbiwann o knaccudeckom punsme, Kotopbin He ByayT
nokasbiBaTb NoO TENEBM30PY.

Y Bac B JloMe eCTb NyCTON aKkBapuyM.

Bawwu poantenu nonpocunu Bac NOMoYb CnfaHMpoBaTb
nyTeLlecTBume.

MECTO




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — What's That Sign? (Russian)

[MpounTtanTe Hagnucu, NpuBeaeHHbIe Huxe. [ogymanTe 0 BO3MOXHbIX MecTax, rae

OHM Mornu 6bl Bam NMOBCTpeYaTbCA.

Moxanyncrta ybeantecb B HanM4umn Ha
Baraxe ApsbIKOB C BaMMMN AaHHBIMU

[ns nonb3oBaHus NMMATOM 1 ANst BXOAA B
34aHue nocne paboyero aHs noceTuTenu
[OIDKHbI NOMb30BATLCS CBOMMM KITHOYaMm

—

MMoxanyicra, He Nonb3ynTech
(hOTOBCMbILLIKOW, TOObI HE NOBPEAUTD
NPOM3BEOEHUS WUCKYCCTBA.

\

IMosioTeHa ¥ MKAPYUKH TOJIbKO
JJIS1 IOCTOSTHHBIX YIECHOB KJIy0a

TYAJET
(TOJIBKO IJIST KJINMEHTOB)

PACIIPOJAKA
KyniieHHble TOBapbI
BO3BPaTy He MOJJIe:KAT

3a BaIOTHO-OOMEHHbBIE onepannu
B3UMACTCAId MUHHUMAJIbHAA o1jiara

VYBaxall u Ipyrux yuTareneu,
OTKJIFOYH MOOMIILHBIN TelledhoH

PUCKYCIIb KU3HbBIO

Kynasce 3x1echk, Th )
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Readers draw conclusions based on the ideas and information that they read from one or more sources.

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
| Read/l Think/ Therefore — Weather Reports

Providing a graphic organizer before reading helps students to organize their thinking during reading in order
to analyze, make inferences and draw conclusions after reading. Language classrooms can utilize such
strategies in order to expand student language and enrich linguistic competencies regardless of the level of an
individual learner. Tasks using this strategy can be modified to accommodate language needs and abilities.

Purpose

Actively use prior knowledge and experiences when reading.
Read and respond to the important concepts and issues in the course, making inferences and drawing
conclusions.

Payoff

Students will:

develop content and opinions for persuasive writing.
become thoughtful speakers during whole-class and small-group discussions.

Tips and Resources

Drawing conclusions involves gathering information and deciding what the information means.

See Student /Teacher Resource, Drawing Conclusions - Weather Report Sample. This sample illustrates
the thinking process that a reader might follow to gather information, reflect, and draw a conclusion in a
practical manner, relevant to learners of an international language.

Also see Student Resources, Drawing Conclusions — Weather Reports and Drawing Conclusions —
Weather Report Summaries. The weather reports provide further readings to be used with the graphic
organizers of weather report summaries. These help students organize their thinking while they are
reading and will require making inferences and drawing conclusions. In column one (I Read), students
record the relevant information from the text. In column two (I Think), students record what they know
about that information and what they think it means. In the bottom row (Therefore), students record their
conclusion based on all of the information gathered and their prior knowledge. For learners at these
language levels, specific criteria can also be linked to the “Therefore” section. For example, based on
what is understood by the weather reports students decide what is the appropriate clothing to wear, what
things should be taken along, and how one plans a day, etc.

Communicative uses of time aspects can be incorporated.

Cross-Curricular Literacy: Strategies for Improving Secondary Students; Reading and Writing Skills, pp. 50-51.
Reading in the Content Areas: If Not Me Then Who?, pp. 41-55.

Further Support

Encourage students to use their real-life experiences as models for drawing conclusions.

Create a wall chart to illustrate the strategy | Read/l Think/Therefore and post it as a reference for
students.

Use authentic materials from various forms of media (newspapers, advertisements, packaging, TV and
radio spots and other realia) to make content more practical.

Sample materials also follow in German, Japanese, Persian and Russian.




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
| Read/l Think/ Therefore — Weather Reports

What teachers do

Before

Select a text (weather report) related to
the current theme or topic. Create
questions or prompts to guide facility with
the reading.

Have students identify key words that
trigger ideas. For example, key weather-
related words in a weather report will
assist in acquiring unfamiliar words.

What students do

Read the weather report provided and identify key
words that are familiar, related to this theme.

Discuss what is understood in this reading
passage and seek clarification of new words.

During

Using a transparency, ask the class to
consider responses to the | Read, | Think,
Therefore sections, based on the weather
report.

Provide possible answers to students
from the transparency and record any
new possibilities.

Consider answers to | Read, | Think, and
Therefore statement openers based on
comprehension of the reading.

Check out the teacher’s suggestions and offer
ones that can also be recorded.

After

Review the information gathered in the |
Read/IThink/Therefore sections and open
discussion to other possibilities.
Distribute new weather report texts with
graphic organizers (weather report
summaries) to pairs or small groups.
Review instructions on completing the |
Read/l Think sections and provide
examples of the types of information
students can seek out for the Therefore
section.

Ask students to read their sample weather
reports and share their summaries from
the graphic organizers with the whole
class.

Review how information from the weather report
provided information for the | Read/I
Think/Therefore template.

Read new weather reports provided by the
teacher and discuss in pairs or small groups to
ensure comprehension.

Fill out the weather report summaries.

Prepare to share the weather reports and
summaries with the whole class.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions - Weather Report Sample

Weather Report Sample

e Gusty winds, traveling at 30 km/hour
e Partly sunny with grey skies in the afternoon

e Temperatures: high of 10°C, low of 2°C

« Isolated showers in the early evening

I read... [ think...
It's windy. It will be dry for most of the day.
It's cool. It will probably rain when it is dark only.
It will rain in the evening. It sounds like an autumn (or possibly a spring)
day.
Therefore...

| need to wear a jacket today.
| should take an umbrella with me if | am coming home late.
| have to be prepared for windy weather.

| can still take my sunglasses.



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports

Read these brief weather reports. Think about what is written. Make decisions for
your day based on these reports and fill in the weather report summaries.

Weather Report #1

High today of -1°C

Low overnight of -10°C, wind chill -20°C
Winds are light

Snow beginning in the afternoon with an accumulation of 10 cm
Partly cloudy

Weather Report #2

Overcast skies

Temperature range 10°C to 14°C Il //
Strong winds throughout the day

Scattered showers

Chance of afternoon thunderstorms

Weather Report #3

Sunny and humid

A low of 22°C in the evening

Day time high of 29°C, 35°C with humidity
UV index is high
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports Summaries

Weather Report Summary #1

Student Resource

| Read...

| Think...

Therefore... (Think about how you will prepare for the day, what you will wear, etc.)

Weather Report Summary #2

| Read...

| Think...

Therefore... (Think about how you will prepare for the day, what you will wear, etc.)

Weather Report Summary #3

| Read...

| Think...

Therefore... (Think about how you will prepare for the day, what you will wear, etc.)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions - Weather Report Sample (German)

Beispiel fir einen Wetterbericht

e stirmische Winde bei einer
Geschwindigkeit von 30 km/h

o Stellenweise sonnig mit Bewdlkung am
Nachmittag.

e Hochsttemperaturen liegen bei 10°C,
Tiefstwerte liegen bei 2°C

e Isolierte Schauern am frihen Abend.

Ich lese... Ich denke...
Es ist windig. Es wird fast den ganzen Tag trocken sein.
Es ist kihl. Es wird wahrscheinlich erst regnen, wenn es dunkel ist.
Es wird am Abend regnen. Es klingt wie ein Herbst- (oder vielleicht wie ein Friihlings-)
Tag.
Deshalb...

Ich muss heute eine Jacke anziehen.

Ich sollte heute einen Regenschirm mitnehmen, wenn ich spat nach
Hause komme.

Ich muss auf windiges Wetter eingestellt sein. Ich kann noch
meine Sonnenbrille mitnehmen.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports (German)

Lies diese kurzen Wetterberichte. Denk dartber nach. Triff aufgrund dieser Berichte
Entscheidungen fir deinen Tag, und fllle die Wetterbericht-Zusammenfassungen

aus.

Wetterbericht #1

Hdchsttemperatur -1°C

Tiefstwerte Gber Nacht -10°C,Windkaltefaktor -20°C
Leichte Brise

Schneefall am Nachmittag mit einer Anhaufung von 10cm
Zum Teil bewolkt

Wetterbericht #2

bedeckter Himmel Il ll
Die Temperaturen liegen bei 10°C -14°C

Heftige Winde wéahrend des ganzen Tages

Vereinzelte Regenschauern

Maglichkeit von Gewittern am Nachmittag

Wetterbericht #3

86

Sonnig und schwiil

Tiefstwerte am Abend 22°C

Hochsttemperatur am Tag 29°C, mit Luftfeuchtigkeit 35°C
Der UV-Index ist hoch



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusion — Weather Reports Summaries (German)

Wetterbericht-Zusammenfassung #1

Ich lese... Ich denke...

Deshalb... (Uberlege dir, wie du dich auf den Tag vorbereitest, was du anziehen wirst, usw.)

Wetterbericht-Zusammenfassung #2

Ich lese... Ich denke...

Deshalb... (Uberlege dir, wie du dich auf den Tag vorbereitest, was du anziehen wirst, usw.)

Wetterbericht-Zusammenfassung #3

Ich lese... Ich denke...

Deshalb... (Uberlege dir, wie du dich auf den Tag vorbereitest, was du anziehen wirst, usw.)
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@ THINK LITERACY: Cross-Curricular Approaches, Grades 7-12
Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions - Weather Report Sample (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Drawing Conclusions

Student Resource

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusion — Weather Reports Summaries (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports Summaries (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions - Weather Report Sample (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels1/2
Drawing Conclusions - Weather Report Sample (Russian)

OBPASEL NMPOIrHO3A noroabl

MopbiBbl BeTpa Ao 30 km/4yac

e BpemeHamu conHe4vHo, nocne nonyaHs
obnayHocTb

e MakcnmanbHasa TemnpaTypa B TeYeHue
aHA +10°C, MuHumanbHaga +2°C

e Beuepom BpemeHamu HeEOONbLLOW OOXAb

A NPOYUTAI... A OYMALO...

BeTpeHHO Byaet cyxo 6onbLuyto YacTb OHSA
Korga HavyHeT cMepKaTbCsl MOXET MOWUTU OOXAb.

MpoxnagHo - 9
P A [eHb 6yaeT noxoX Ha OCEHHUI (MNN BECEHHUN).

Beuepom Byget aoxab

NO3TOMY...

CeroaHsi Hago HageTb KypTKy.
A pomkeH B3ATb 30HTUK, ecnn cobuparocb BEPHYTLCA JOMOW NO34HO.
Hapgo 6bITb roTOBLIM K BETPEHHOWN noroae.

He mewaeT B39Tb C COOOMN TEMHbIE OYKU.




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports (Russian)

MpounTtanTte KpaTkme NporHo3bl norofbl. NMogymante. Ha OCHOBaHHUM AaHHbLIX NPOrHO308
NPUMNUTE peLleHnsa Ha OeHb U 3anunTe UTOrM B NpMBEeAEHHOW Ha crnefyowen cTtpaHuue
Tabnuue.

NMPOMHO3 Ne 1

e MakcmmanbHaa Temnpartypa B TedeHue gHa -1°C

e MuHumanbHasa Temnpatypao B TedeHune gHs -10°C, ¢ ydeTtom BeTpa -20° C
e Hebonbwon BeTtep

o [locne nonygHsa oxupaaeTcs cHer, o 10 cm

e Jlerkas obna4yHoCTb

NMPOMHO3 Ne 2

e CnnowHas obna4yHocTb

e Temnepatypa B npegenax ot +10°C go +14°C
e B TeyeHue gHSA cunbHbIV BETEP

e MecTtamun goxapb

o [locne nonyaHAa BO3MOXHa rposa

NMPOIrHO3 Ne 3

e ConHeyvyHo 1 BrnaxHo

e Beuepom Temnepatypa cHusntca go +22°C

e [lHem TemnepaTtypa gocturHeT +29°C, a ¢ y4eToM BriaxXHoctn — +35°C
e BbICOKMI MHOEKC YNbTPanoneToBoro n3ny4yeHuns




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports Summaries (Russian)

BbiBoAbl 3 nporHosa Nel

A npouutan(a)...

A aymaso...

Moatomy... (Modymaime, kak Bam nod2omogumscsi K 9mum o200HbIM yCI08USIM, Ymo Hadems u m.o.)

BbiBoabl n3 nporHo3a Ne2

A npouuTan(a) ...

A aymaso...

MoaTtomy... (Modymaiime, kak Bam nod20mosumscsi K 3mum Mo200HbIM YCI08usiM, Ymo Hadems U m.0.)

BbiBoabl n3 nporHosa Ne3

A npouuTtan(a)...

A aymaro...

MoaTomy... (Modymaime, kak Bam nod2omogumscsi K 3mum no2o0HbIM yCIo8usiM, Ymo Hadems u m.o.)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Language Learning

Good readers ‘wake up’ and use the information they have about a topic in order to help them understand
what they are reading. (Cris Tovani, 2000)

Graffiti is a collaborative learning strategy that can be used before or after an assigned reading involving
students working in groups to generate and record ideas on chart paper. The teacher sets up as many chart
pages as there are groups. On each chart page, the teacher writes a topic related to the assigned reading.
The groups travel in rotation from chart to chart, writing responses to the topic and to the comments previously
written by other groups.

Purpose

e Provide an opportunity for students to make a personal connection to a topic or unit of work by expressing
their opinions, demonstrating their understanding of the assigned text, and making connections to their
prior knowledge and experience.

Payoff

Students will:
e connect their personal knowledge and experience with a curriculum topic or issue.
e expand their understanding of the reading by seeing and hearing the ideas and opinions of others.

Tips and Resources

e Assign arole to each group member. For sample role descriptions see the Group Roles strategy in the
Oral Communication section of Think Literacy: Cross-Curricular Approaches, Grades 7-12 p.158 and in
the International Languages Supplement, p. 30.

e Each group uses a different coloured marker. Each station has a specific question. See Student/Teacher
Resource, Graffiti Responses — Group Questions on Language Learning.

o After a specified period, and at a specific signal, each group rotates clockwise to the next chart page until
the group has travelled full circle and arrived back at its original station.

e The rotation and recording aspect of the strategy should be limited. If groups have too much time at any
chart page, there won’t be anything for subsequent groups to write.

e Subsequent groups may comment on what is already written or add new information and ideas to the
chart page. Question marks can be used for clarification or to indicate language not understood.

e See Teacher Resource, Graffiti Responses - Sample Text on Language Learning. This could be used in
the first language at the start of an international language program to raise awareness on the topic.

e For step-by-step instructions on leading the class through the graffiti strategy, see Teacher Resource,
Graffiti Strategy — Sample Procedures for Language Learning Awareness.

e Provide groups with instructions. See Student Resource, Graffiti Responses — Group Instructions for
Language Learning. Use follow up strategies such as graphic organizers to summarize text information.
See Graffiti Responses — Summary Sheet on Language Learning.

Further Support

e Pre-teach some vocabulary related to the topic. Consider putting key terms on a word wall.

e Assign the role of reporter to two students, to ensure that new and experienced learners work
cooperatively.

e Sample materials also follow in German, Japanese, Persian and Russian.

N




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Language Learning

What teachers do

Before

Assign the reading to students.

Determine how many groups you will have in
the class, and set up a corresponding number
of “stations”. At each station, put chart paper
and a different coloured marker. On each
page, post one question related to the reading.
Define graffiti for the class or ask students for
definitions.

Explain the graffiti process to students. Groups
of students will begin at a chart paper page,
choosing one student to record their
information and ideas with a coloured marker.
Provide the sheet of instructions to students.
Ask students to work together and decide on
duties for recording and reporting within their
groups, depending on the amount of roles and
students in each group.

What students do

Read the assigned text. Seek
comprehension on important words.

Listen carefully to instructions about the
process. Clarify if needed. See the sheet of
instructions.

Contribute to the discussion about graffiti.
Determine roles and responsibilities within
the group.

During

After a specified length of time, ask groups to
rotate to the next station, taking the same
coloured marker with them. At the next station
ideas and information are recorded on the
chart paper about the new question.

Monitor activity and remind students of the task
and process.

Rotate as a group to each chart page,
keeping the same coloured marker.

Respond to the next topic or question using
the same coloured marker.

Swap roles at each station.

Take turns contributing ideas and information
to the graffiti page.

Ensure that each group member has an
opportunity to contribute to the graffiti.
Conclude at the original chart page.

After

Designate reporters and displayers for each
chart page.

Keep all students accountable until the last
moment.

As each group reports, ask other students to
record in their notes important and interesting
items.

Invite students to reread the assigned reading
and complete summary sheets based on the
reading.

Review the original chart page together to
ensure that all items are understood.

Display and report the information as
requested by the teacher to the whole class.
As other groups report, individually record
key information.

Reread the text and fill in a summary sheet
based on the reading and class discussions.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Sample Text on Language Learning

Learning a New Language

Learning a language can be a very rewarding experience but it requires time and
commitment. It allows the learner the opportunity to communicate with more people and to
understand a new culture. Those who speak more than one language often develop
excellent communication skills and are able to explain concepts effectively to others. In
addition, multilingual people develop good intercultural skills that help them to understand
different perspectives easier. As well, multilingual citizens increase their employment
opportunities because of their ability to converse with more people.

When learning a new language, it is important to remember that a language does not just
automatically appear, but rather, the learner must invest time and commitment to the
process. Learners need to review what they have learned regularly and try out new
knowledge as much as possible by repeating new words and phrases to themselves as well
as trying out what they know with other learners and with speakers of the target language.
Practice is certainly important if one wants to improve. Therefore, repetition is key. It is also
important to experiment with a new language. It is useful to make connections between
things that have already been learned to help make sense of nhew concepts.

Errors are a natural part of the language learning process and should be respected. Errors
don’t primarily demonstrate what a learner doesn’t know but what he does know. Sometimes
errors can be used for further training or can show how one experiments with language to try
and reach higher levels. Learners should definitely see errors as part of the learning
experience and should not fear producing errors. They should also not be critical of
someone else’s language errors.

Language learning takes patience and hard work. It is helpful for learners to stay motivated
by thinking about the practical uses of the language. Reflecting on where, when and with
whom a language can be used may increase motivation. Communicating with friends or
relatives in person, by e-mail or through postcards will make the language real. Learners can
also research the local and global places where the language of study is used and try to
connect various cultural factors to personal interests. For example, those interested in music
may want to discover songs in the language, while others who are interested in sports could
locate information about sport teams from various countries. The Internet can be a useful
tool in increasing one’s personal interest in a language.

Learning a new language can increase one’s communication skills but can also enhance
one’s global perspectives, as the ability to speak, read and write another language means
accessing more information about other countries, cultures and people. Not only will learners
be better informed globally about various issues, but they will also be ready to travel to more
places and experience many cultures first hand. Learning a language is truly an enriching
experience.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Response — Sample Procedures for Language Learning
Awareness

Assign the reading: Learning a New Language.

Have students discuss the reading in groups.

Assign each group to one graffiti corner or station. Each group is

given a coloured marker that stays with them during the activity.

Have each group work cooperatively at each station to write their
reflections pertaining to the item listed on the chart paper.
Designate the time allowed.

When signalled, each group will move clockwise to the next station
and this process continues until each group returns to its respective

original station.

Each group summarizes the graffiti on its respective chart paper.

All fill in a summary sheet based on the reporting and after re-

reading the text.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Questions on Language Learning

What are the benefits of learning another language?

How can we learn a new language?

Why are errors important?

What are some ways to motivate ourselves to learn another
language?

Where and when can we use our languages?
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Summary Sheet on Language Learning

The Benefits

Ways to Learn

Errors are...

Ideas for Motivation

Ways to Use Language
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Stduent Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Instructions for Language Learning

Group: #

Language Learning

e Read the text provided.
o Discuss the text in groups paying close attention to key vocabulary.
e Fill in the group number at the top of this sheet that your group represents.

o Go to the first graffiti station assigned by your teacher and pick up the colour
of marker that your group has been assigned.

o Read the question at the graffiti station and as a group decide on comments
to write on the chart paper. You have five minutes unless otherwise
informed by your teacher.

« When notified move clockwise to the next station and follow the same
process.

« When you reach your original station, read all the comments on the chart
paper and be ready to summarize. You may pick a reporter if you like.

e Summarize all information on your own and/or in groups.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Sample Text on Language Learning (German)

Das Erlernen einer Sprache

Das Erlernen einer Sprache kann eine sehr bereichernde Erfahrung sein, aber es bedarf Zeit und
Engagement. Es ermdglicht dem Lerner, mit mehr Menschen zu kommunizieren und eine neue Kultur
kennenzulernen. Diejenigen, die mehr als eine Sprache sprechen, entwickeln oft eine ausgezeichnete
Kommunikationsfahigkeit und sind in der Lage, anderen Personen erfolgreich Konzepte zu erklaren.
Hinzu kommt, dass mehrsprachige Menschen gute interkulturelle Fahigkeiten entwickeln, die ihnen
dazu verhelfen, verschiedene Perspektiven einfacher zu verstehen. Aufgrund ihrer Fahigkeit, sich mit
mehr Menschen zu unterhalten, verbessern mehrsprachige Burger ihre Chancen, eine Anstellung zu
finden.

Wenn man eine neue Sprache lernt, ist es wichtig, sich daran zu erinnern, dass eine Sprache nicht
automatisch auftaucht, sondern, dass der Lernende Zeit und Engagement fiir diesen Prozess
investieren muss. Lernende missen wiederholen, was sie regelmaRig gelernt haben, und sie missen
ihr neues Wissen so viel wie moglich ausprobieren, sei es, dass sie selbst neue Woérter und Ausdriicke
wiederholen, sei es, dass sie ihr Wissen mit anderen Lernenden oder mit Sprechern der Zielsprache
ausprobieren. Das Uben der Sprache ist natirlich wichtig, wenn man sich verbessern will. Der
Schlussel dazu ist deshalb Wiederholung. Es ist auch wichtig, mit einer neuen Sprache zu
experimentieren. Es ist hilfreich, Verbindungen zwischen Dingen herzustellen, die schon erlernt
wurden, damit man sich neue Konzepte zusammenreimen kann.

Dass man sich irren kann, ist ein nattrlicher Teil des Lernprozesses von Sprachen, was respektiert
werden sollte. Irrtimer demonstrieren nicht in erster Linie, was ein Lerner nicht weil3, sondern, was er
weil3. Manchmal kénnen Irrtiimer flr weiteres Lernen niitzlich sein, oder sie kdnnen zeigen, wie man
mit der Sprache experimentiert, um auf eine hhere Stufe zu gelangen. Lernende sollten Irrtimer auf
jeden Fall als Teil der Lernerfahrung sehen und sollten keine Angst davor haben, sich zu irren. Sie
sollten auch nicht die Fehler von anderen kritisieren.

Das Erlernen von Sprachen erfordert Geduld und harte Arbeit. Es ist fur die Lernenden hilfreich,
motiviert zu bleiben, indem man Uber den praktischen Gebrauch der Sprache nachdenkt. Es mag die
Motivation erhéhen, wenn man daruber reflektiert, wo, wann und mit wem eine Sprache angewandt
werden kann. Die Sprache wird Wirklichkeit, indem man mit den eigenen Freunden oder Verwandten
durch E- Mail oder Ansichtskarten kommuniziert. Die Lernenden kénnen auch die lokalen und globalen
Orte der Zielsprache recherchieren und versuchen, die verschiedenen kulturellen Faktoren mit
personlichen Interessen zu verbinden. Zum Beispiel kdnnten diejenigen, die sich fir Musik
interessieren, Songs in der Zielsprache herausfinden, wéhrend andere, die Interesse an Sport haben,
Informationen Uber Sportmannschaften in verschiedenen Landern ausfindig machen kénnten. Das
Internet kdnnte ein nuitzliches Mittel sein, um das personliche Interesse an der Sprache zu vergrof3ern.

Das Erlernen einer neuen Sprache kann nicht nur die eigene Kommunikationsfahigkeit, sondern auch
den globalen Blickwinkel vergrof3ern, da die Fahigkeit, eine andere Sprache zu sprechen, zu lesen und
zu schreiben beinhaltet, dass man sich zu mehr Informationen tber andere Lander, Kulturen und
Menschen Zugang verschafft. Lernende werden nicht nur besser tber verschiedene globale Themen
informiert sein, sondern sie werden auch eher bereit dazu sein, mehr zu reisen und Kulturen aus erster
Hand zu erfahren. Eine Sprache zu erlernen ist eine wahrhaftig bereichernde Erfahrung.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Response — Sample Procedures for Language Learning
Awareness (German)

Lassen Sie den Text: "Das Erlernen einer neuen Sprache" lesen.

Lassen Sie die Schuler den Text in Gruppen diskutieren.

Schicken Sie jede Gruppe in eine Graffiti-Ecke oder zu einer Station.
Jede Gruppe erhalt einen bunten Filzstift, den die Gruppe wahrend der

Aktivitat benutzt und der bei der Gruppe bleibt.

Jede Gruppe soll an jeder Station kooperativ arbeiten und ihre
Reflektionen aufschreiben, die auf die Punkte auf dem Diagramm des

Arbeitsblattes Bezug nehmen. Geben Sie ein Zeitlimit an.

Nach einem abgesprochenen Zeichen bewegt sich jede Gruppe im
Uhrzeigersinn zur nachsten Station, und dieser Prozess dauert so
lange, bis jede Gruppe zu ihrer jeweiligen Ausgangsstation

zuruckgekehrt ist.

Jede Gruppe fasst den Inhalt ihres jeweiligen Arbeitsblattes mindlich

Zusammen.

Alle fullen ein zusammenfassendes Arbeitsblatt aus, wobei die
Informationen der Vortréage und die Ergebnisse nach nochmaligem

Lesen des Textes verwandt werden sollen.



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Question on Language Learning (German)

Was sind die Vorteile vom Erlernen einer anderen
Sprache?

Wie kdnnen wir eine neue Sprache lernen?

Warum sind Irrtimer wichtig?

Wie konnen wir uns dazu motivieren, eine andere Sprache
zu erlernen ?

Wo und wann kdnnen wir unsere Sprachen benutzen?
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Summary Sheet on Language Learning (German)

Der Nutzen

Art und Weisen zu lernen

Irrtimer sind...
o Ideen zur Motivation
[} [}
[} [ J
[} [}
[ J

Art und Weisen, die Sprache zu
benutzen

108




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Instructions for Language Learning
(German)

Gruppe:#

Das Erlernen von Sprache

e Lies den Text" Das Erlernen einer neuen Sprache".
o Diskutiere den Text in Gruppen, indem du auf die Schlisselwdrter achtest.

e Trage die Gruppen-Nummer, die deine Gruppe reprasentiert, rechts oben
auf dieses Arbeitsblatt ein.

e Geh zur ersten Graffiti-Station, die dir dein/e Lehrer/in zuweist, und nimm
einen Filzstift mit der Farbe, die deiner Gruppe zugewiesen wurde.

o Lies die Frage an der Graffiti-Station und entscheidet als Gruppe, welche
Kommentare ihr auf das Arbeitsblatt mit dem Diagramm schreibt. Ihr habt 5
Minuten Zeit, es sei denn, der/die Lehrer/in gibt eine andere Zeit an.

« Wenn ihr ein abgesprochenes Zeichen erhaltet, bewegt euch im
Uhrzeigersinn zur nachsten Station und handelt dort nach derselben
Methode wie bei der letzten Station.

« Wenn ihr eure Ausgangsstation erreicht habt, lest die Kommentare auf dem
Arbeitsblatt mit dem Diagramm, und bereitet euch darauf vor, den Inhalt
zusammenzufassen. lhr kbnnt einen/eine Reporter/in auswahlen, wenn ihr
das mochtet.

e Fass die Information allein und/oder in Gruppen zusammen.




@ THINK LITERACY: Cross-Curricular Approaches, Grades 7-12
Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Sample Text on Language Learning (Japanese)

SRR 200 CTAERMIZBmR L 20 EWiT EE A, TH, SEEF
SDITFEF %@#%@%5;ktb\%<@Aﬁ&3:n%#ﬂVa/ﬁ
TEXHL, Lz T A2 b CTEET, Sibx— DL ERET AL
LDFEEFELLWaI 22— a3 1T, BOOEST-Z E DR RAL— xm;z
9, X6, BENEEE LSS AT, BEkloal a=r—va R
%Of\ﬁﬁOﬁﬁﬁ%i#@Aimﬁﬁ T H L 0T £, Fio,
BnE FETANT, FOasa=r— g T, BOROT S HH X
iﬁo

FTLWEREEZZSDE, ZWOEWEI LRl ZBYIRLTHRELED, o
BELA—T 47 « A= —LSEOMEEZ LD, 2T Te52 L
T, BolhSimaeMoE L THEITVE, EZELET, LT, BoTWD
IR OHEFBESCKAFER E bR AL, TOEEEFESDITEIIB ET,

SRETAHAIELIFEELE AT O EAD—DT, FEEOOLNLPNT L ER
TEY, RICHNE -T2 RLET, AFEEDLOIRERETT S —TD K
L—=U JIffistz, SEOL-UNEDEL RDEREZ LIV TH5Z &N
TXFET, FHEICEST, IRFFEERBO—HT, ZOBRHZLiTb0 E
Hh, £, MOHENLDZ LI1ED I R 2O T, HEHICAEBRVWE I LE
LX9,

SEOTFTEIIRME LB NNV ETT, LEPHEELEFHEE2 LD, A—1E
IINETLEE LD, BolzZ SIXIT A EAFICEICL THUE, 2EE LM
FRLODX7 RN ET, LT, FEHEOHIREOAR—YTF—L R EE
R E L TR TR LT, 12X —F Y NTWAARITIF—FZ2LTHH X
X, EE0FE LT LL D 9,

HLWSEERSE, ala=lr—raryhbmbb L, Fa—rOLi&Ez )5
ZHHIEET, F0hOEEEET. pile, ELEIEZFIMH NS, ZEDH
DIXALRCN XN T D5 LVMERD T 7 B A TE F7, %”%#%ﬁﬁ Ex
T — VIR CEfETE A X IR DT T/, WAARFT~KITL
<, ﬁ@ Z OXULPIEERTE T, SRRSO, AYlT, FEHEDOAN
A BT D X ORRER T,

ll

110




