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Pair Work: Think/Pair/Share
INTERNATIONAL LANGUAGES LEVELS 1/2
All About Me — Getting Acquainted

In this strategy, students individually consider a topic and then discuss their ideas with a partner. In
this particular activity, students consider how to introduce and describe themselves and their
pastimes to one another, using the vocabulary and structures associated with this topic in the
International Language. They then communicate with their partner, practising their listening and
speaking, and oral comprehension skills.

Purpose
Encourage students to think about a question, issue, or reading, and then refine their understanding
through discussion with a partner.

Payoff

Students will:

o reflect on subject content.

e deepen understanding of an issue or topic through clarification and rehearsal with a partner.

e develop skills for small-group discussion, such as listening actively, disagreeing respectfully, and
rephrasing ideas for clarity.

Tips and Resources

e Use Think/Pair/Share to encourage self-reflection, information sharing and interaction in the
language classroom.

o Use it to help students with their in-class reading. Ask them to read a text, think about the ideas,
and then take turns retelling the information to a partner.

e Use it at any point during a lesson, for very brief intervals or in a longer time frame.

e Increase the amount of time devoted to Think/Pair/Share, depending on the complexity of the
reading or question being considered.

e This strategy can be used for relatively simple questions and for ones that require more
sophisticated thinking skills and/or language knowledge. Take time to ensure that all students
understand the stages of the process and what is expected of them.

o Review the skills that students need to participate effectively in Think/Pair/Share, such as good
listening, turn-taking, respectful consideration of different points of view, asking for clarification,
and rephrasing ideas.

e After students share in pairs, consider switching partners and continuing the exchange of ideas.

e Check listening comprehension and speaking competency when monitoring the students.

o See other strategies, including Take Five and Discussion Web for ways to build on the
Think/Pair/Share.

e Encourage students to speak at all times in the International Language being studied.

See:
Getting Acquainted — Template and Getting Acquainted activity sheet.
Getting Acquainted activity sheets for Spanish, Mandarin, Arabic, Greek.

Further Support
e Some students may benefit from a discussion with the teacher to articulate their ideas before
moving on to share with a partner.
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Pair Work: Think/Pair/Share

INTERNATIONAL LANGUAGES LEVELS 1/2
All About Me - Getting Acquainted

What teachers do What students do

Before

Prepare student/teacher resource, Getting
Acquainted.

Review the strengths/needs of students in
your classroom.

Pre-teach/review the relevant vocabulary for
introducing/describing a person and their
pastimes.

Learn/review/expand their knowledge of the
“Getting Acquainted” vocabulary.

During

Ask students to think about their own
individual introduction/description/pastimes.

Divide the students into pairs.

Provide one handout for each pair of
students Instruct both students to listen and
talk and one to record as well, as they
introduce and describe themselves, and
discuss their pastimes.

Outline the expectations regarding the
thinking, sharing, communicating, and writing
that will take place.

Consider relevant details about themselves,
jotting down notes if required, in order to share
these details with a partner.

Determine which partner will be the recorder.

Engage in discussion about one other.

Listen to each other carefully and analyze their
similarities and differences.

In section A, write in the facts about Student A
that are unlike Student B.

In Section B, write in the facts about Student B
that are unlike Student A.

In Section C, write in the details that are
common to both Student A and Student B.

After

Ask pairs to share their summaries (the
student who was not the recorder will be the
reporter) with the whole class, explaining the
ways they are alike and different.

Encourage students to think about other
categories they could use (more detailed
description about family members, school
timetables etc).

Share their summaries orally with the whole
class, referring to written notes if required.

Listen carefully to classmates, ask questions.

Choose an additional category and repeat this
activity.

Notes
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Student/Teacher Resource

Getting Acquainted - Template

Name Name
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Student/Teacher Resource

Getting Acquainted

Name Name

A C B

My name is Natasha.

I am 15. My name is Raphael.

| was born in Toronto. | like languages. | was born in London.

| play tennis. | like hockey. | play basketball.

| like ice cream. | have a dog. | am tall.

| am short. | have brown hair. | have green eyes.

| have brown eyes. | like chocolate.

There are four people in my
family.

There are five people in

| hate potato chips.
my family.

After school | work at a
restaurant.

After school | do my
homework.
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Student/Teacher Resource

Conocerse

Nombre Nombre

A
Me llamo Maria.
Naci en Madrid.

Juego tenis.

Cc

Tengo 15 anos.

B

Me llamo José.

Me gustan las lenguas. Naci en Buenos Aires.

Me gusta el hockey. Juego basquetbol.

Me gusta el helado. Tengo un perro. Soy alto.

Soy baja. Tengo el pelo moreno. Tengo los ojos verdes.

Tengo los ojos morenos. Me gusta el chocolate. Hay cuatro personas en mi

Hay cinco personas en mi familia.

familia.

No me gustan las
patatas fritas.

Después de la escuela
trabajo en un restaurante.

Después de la escuela
hago mi tarea.
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Student/Teacher Resource
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Student/Teacher Resource
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Student/Teacher Resource
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Pair Work: Take Five

INTERNATIONAL LANGUAGES LEVELS 1/2
Review of Vocabulary and Structures

In pairs, students take five minutes to orally review a concept and then present it to the class,
usually at the beginning or end of a class period. This strategy is particularly useful in the
International Languages classroom to review and consolidate knowledge of new vocabulary,
structures, and thematic content.

Purpose
o Briefly consolidate or reinforce learning.

Payoff

Students will:

e develop a strategy that can be used to review content material in all areas.

e share responsibility for teaching and reviewing with each other.

o “talk” their way into meaning and understanding through verbal rehearsal.

e perceive continuity with content from class to class, especially when a lot of material is being
covered quickly.

Tips and Resources

e Use this review-and-share strategy on a regular basis to reinforce the learning of unit-specific
vocabulary, structures, and content.

e Have the take-five pairs present their reviews on sheets of chart paper, which you can then post

in the classroom for ongoing review.

Try not to pair students who are too far apart in their fluency in the IL.

This strategy reviews/consolidates knowledge of previously taught vocabulary and structures.

Experiment with this method by having pairs practise commands and actions related to a theme.

Ask students to follow oral directions given by a classmate and respond accordingly, in order to

assess their listening comprehension.

See:
Table Setting: Prepositions of Place.
Table Setting: Prepositions of Place activity sheets in Spanish, Mandarin, Arabic, Greek.

Further Support
e Students benefit from pairing with a partner with similar fluency in the IL so that they can review
and consolidate their knowledge more confidently in the timeframe allowed.
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Pair Work: Take Five

INTERNATIONAL LANGUAGES LEVELS 1/2
Review of Vocabulary and Structures

What teachers do What students do

Before

e Choose the vocabulary/structures from the
previous lesson that you wish to review either
at the end of this day’s lesson or at the
beginning of the next day’s lesson.

e Prepare multiple flash cards, magazine
pictures, and other required materials.

Review their notes/text.

Sit with their “take-five” partner.

During

Sample activities

a) face, colour, body parts

e What does Mr. Taylor look like? What does
Mrs. Taylor look like?
Hand out a picture of Mr. Taylor to Student A,
and a picture of Mrs. Taylor to Student B.

b) prepositions

e For homework have students draw a picture
illustrating at least 7 out of 10 prepositions in
context. In class ask students to describe
their picture to a partner, without showing it.

c) adjectives

e Have students bring old magazines to class
whose pictures illustrate the adjectives
studied to describe people and things.

d) prepositions and table utensils

e Supply table utensils and two different written
directions for setting the table to each pair.

or

Hand out Student/Teacher Resource, Table
Setting: Prepositions of Place. (An illustration
of a table setting accompanied by 10 different
sentences describing the location of utensils
on the table. Each sentence has a blank in
the place of the appropriate preposition.)

Without showing the picture, give descriptions
to their partner on how to draw a specific
person’s face; then compare the drawing to the
original picture for accuracy. Reverse roles.

Work in pairs to draw each other’s pictures
based on their partner’s description. Set a limit
of 5 minutes per student. Compare pictures.

Show magazine pictures to one another.
Practise the opposites by using negatives: e.g.
The soup is hot; it is not cold.

This is a fast car; it is not a slow car.

Student A reads the first directions; Student B
sets the table. Reverse roles with the second
set of directions.

or
Students study the illustration individually, and
then choose the appropriate preposition for
each sentence together with their partner.

After

e Ask one pair to review the vocabulary/
grammatical concept on the blackboard with
the class.

Work together with their partner to consolidate
knowledge, analyze, and explain to the class.

mn
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Table Setting: Prepositions of Place

Student/Teacher Resource

beside, in front of, behind, in, on, under, between, to the right of, to the left of, near

The knife is

The glass is

The spoon is

The plate is

The vase is

the plate.

the plate.

the cup.

the fork and knife.

the plate and napkin.

The fork is

The spoon is

The tablecloth is

The flowers are

The food is

the plate.

the knife.

the plate.

the vase.

the plate.
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Student/Teacher Resource

Bajo plato / Lugares: Preposiciones

al lado de, enfrente de, detras de, en, sobre, debajo de, entre, a la derecha de,
a la izquierda de, cerca de

El cuchillo esta

La cucharita esta

La cucharita esta

El plato esta

El florero esta

el plato.

el cuchillo.

la taza.

el tenedor y el cuchillo.

el plato y la servilleta.

El tenedor esta

El vaso esta

Las flores estan

El mantel esta

La comida esta

el plato.

el plato.

el florero.

el plato

el plato.

)
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Student/Teacher Resource
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THINK LITERACY: Subject-Specific International Languages, Levels 1/2

Osal) Cig By adl cigua 1 adlgall [ Bailall cu

RSP —JL“HQL—C)HQJ‘—Q%—M—QQ—&"—&B—eui'%ﬁ@

JSTUON DU— A8 5l
LY. OV RS Aaldll
ST | I sailall gUae
L el e 3,4
TN | [E— plalal

Gl Sl

ol -~

sl ALl
REPNPRIPR Caaal)
A il 5 paall A 5l

(5]




(6]

THINK LITERACY: Subject-Specific International Languages, Levels 1/2

Student/Teacher Resource
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Pair Work: Timed Retell

INTERNATIONAL LANGUAGES LEVELS 1/2
My Friends and Classmates — Biography of a Classmate

In this strategy, students practise their listening and speaking skills. Students divide into pairs and
take turns speaking, listening, and retelling information in timed steps. In the particular activity
described, partners interview one another orally and then summarize the information in a short
paragraph, in preparation for an oral presentation to the class.

Purpose
e Enhance critical thinking skills.
e Create an argument and be concise in its delivery.

o Develop attentive listening skills while sharing viewpoints on an issue. Make connections
between written and oral skills.

Payoff

Students will:

e share ideas.

o develop listening skills.

o apply skills in different ways - in pairs, small groups, and with the whole class.

Tips and Resources

o Timed Retell can be informal or more formal, as described here. In the more formal approach,
students require more confidence. Note: Time suggestions are approximate and are included for
guidance only.

e Students may make notes during the brief presentations given by their partners.

e |tis possible to use this activity with more extensive subject matter. In that case students will
need time to properly research the topic and devise their arguments.

o Consider using structured approaches (such as through prompts) or flexible approaches (free
answers) for this strategy, depending on individual language abilities.

o Follow up with other writing process strategies such as peer editing and creating a class display
or publication.

e Additional information about peer editing is found in Writing Strategies: Revising and Editing.

See:
Sample Interview Questions.
Interview Questions for Spanish, Mandarin, Arabic, Greek.

Further Support

e The struggling student may feel uncomfortable speaking in front of the whole class. Students
should be given other opportunities to share and practise speaking skills before this assignment.

e As always, consider pairs carefully.

(18]
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Pair Work: Timed Retell

INTERNATIONAL LANGUAGES LEVELS 1/2
My Friends and Classmates — Biography of a Classmate

What teachers do What students do

Before

Introduce/review descriptive vocabulary
associated with age, date of birth, family,
food, home, school subjects, sports,
pastimes eftc.

Outline expectations: interview and write a
short paragraph about a classmate; practise
asking and answering questions; make a
presentation to the class.

Engage students in brainstorming a list of
interview questions as a whole group.
Record these questions on chart paper. (See
Student/Teacher Resource, Sample
Interview Questions.)

Encourage students to add additional
questions to the interview.

Students suggest appropriate interview
questions.

Students think about their individual answers to
these questions.

Students choose partners and review
questions.

During

Arrange seating so students are in pairs
facing each other.

Pass out a list of 15 questions to be asked.
Students are encouraged to ask each other
at least 10 of these 15 questions.

Decide who will be Partner A and Partner B.
Partner A asks questions of Partner B and
Partner B answers the questions. Partner A
writes down notes about the answers to the
questions, as required. (10 minutes)
Partner A then re-tells the information to
Partner B. Partner B listens carefully and
corrects/adds information. (10 minutes)
Repeat the process with Partner B asking
questions of Partner A. (20 minutes)

After

Have students write a short paragraph about
the classmate each one interviewed.

Ask them to read the paragraph to their
partner to make sure all information is
included.

Have students peer-edit their partner’s
paragraph for spelling, grammar, and
sentence structure. Ask them to make
additional suggestions.

Put students into mixed-ability groups of 4.
Ask students to read their paragraphs to
other members of the group.

Within each group, invite students to make
suggestions about each other’s paragraphs/
ask additional questions of one another.
Collect the written paragraphs summarizing
the results of the interviews.

Organize the class in a large circle. Invite
each pair to the centre of the circle to present
their partners orally.

Evaluate the written and oral presentations.

Write a short paragraph (10-15 sentences long)
about the classmate they just interviewed.

(15 minutes)

Read the paragraph to their partner to ensure
all information is included.

Peer-edit paragraphs for spelling, grammar,
and sentence structure. Make suggestions.
(10 minutes)

Read individual paragraphs to other members
of the group.

Comment on the paragraphs in your group.

Make suggestions and ask additional questions.

(15 minutes)

Revise, as required, and hand in individual
written paragraphs to the teacher.

Introduce your partner to the class, using the
information in your short paragraph.

Students may use notes while speaking, but try
to speak informally, rather than reading from
the notes.

9]
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10.

1.

12.

13.

14.

15.

Student/Teacher Resource
Sample Interview Questions

What is your name?

When and where were you born?

How old are you?

Where do you live?

How many people are there in your family?

How many brothers do you have? How many sisters? How old are they?
What is your favourite pastime?

What is your favourite food?

What sports do you play?

What languages do you speak?

What does your mother do? What does your father do? Describe them.
Describe your home.

What is your favourite school subject?

What do you want to be?

Tell me something else about yourself.
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Student/Teacher Resource

10.

11.

12.

13.

14.

15.

Preguntas de muestra para una entrevista

¢, Como te llamas?

¢Cuando y dénde naciste?

¢ Cuantos anos tienes?

éDonde vives?

¢ Cuantas personas hay en tu familia?

¢ Cuantos hermanos tienes? ;Cuantas hermanas tienes? ;Cuantos anos tienen?
¢ Cual es tu pasatiempo favorito?

¢ Cual es tu comida favorita?

¢ Qué deportes juegas?

¢ Qué lenguas hablas?

¢ Qué hace tu madre? ;Qué hace tu padre? Describelos.
Describe tu casa.

¢ Cual es tu materia favorita en la escuela?

¢ Qué quieres ser en el futuro?

Dime algo mas de ti mismo.

(1)
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10.

1.

12.

13.

14.

15.

EpwTRO€Ig yVvWwpIdiag

Nwg o€ Aévg;

MoéTe Kal TTou YEVVRONKEG;

NMéocwv xpovwy ciocai;

Mou péveig;

NMéoca dropa gival TNV OIKOYEVEIA OOU;

NMoéooug adeApoug Kal adeApég £xelg; NMoocwv xpovwy givai;
NMwg oou apéoel va TTEpVAG Tov EAEPOEPO XPOVO OOU;
Moi6 @aynTé oou apéoel o TTOAU;

Moi16 GBAnpa ocou apécel TTI0 TTOAU;

Mo16 paénua ocou apéoel 0 TTOAU;

Moiég yYAwooeg HIAGG;

Moi6 TpayoUdI oou apéoel o TTOAU;

Me 11 aocxoAouUvTai ol yoveig oou; MNepiéypayé Toug.
Ti BéAeig va yiveig;

Mepiéypaye To oTTiTI COU.

Student/Teacher Resource
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Small-group Discussions: Group Roles

INTERNATIONAL LANGUAGES LEVELS 1/2
My Friends and | — Planning a Party

Students are divided into groups of a certain size — for example, five members. Each student is
assigned a specific role and responsibility to carry out during the small-group discussion. In this
activity students discuss planning a party for themselves and their friends.

Purpose

o Encourage active participation by all group members.

o Foster awareness of the various tasks necessary in small-group discussion.
o Make students comfortable in a variety of roles in a discussion group.

Payoff

Students will:

all speak in small groups.

have specific roles to fulfill, clearly defining their role in the small group.
receive positive feedback that is built into the process.

participate actively in their learning.

Tips and Resources

e Itis important to vary the composition of small groups, allowing students the opportunity to work
with many classmates of various abilities, interest and backgrounds in the International
Language.

e Itis a good idea to repeat this strategy throughout the year. This will allow students the
opportunity to experience different roles and to improve their skills. Try using this strategy for
other group projects such as running a café or organizing an important cultural event
characteristic of the international language of the classroom.

e Time the exercise to keep students focused on the task.

o If research is required, involve all students in the process, regardless of their role. This activity
provides an excellent way for students to share research and come to consensus about
important information. Sources may include Internet searches, cultural associations, community
members, libraries and personal experiences.

e Forrole ideas see Student/Teacher Resource, Sample Role Cards.

¢ To encourage students to reflect on their learning, use Student Resource, Small-group
Discussion Reflection Sheet.

e The particular activity described could take 2-3 periods.

See:

We are Having a Party! activity sheet.

Role Cards (front and back).

We are Having a Party! activity sheets and role cards for Spanish, Mandarin, Arabic, Greek.

Further Support
¢ Although it is important to vary the composition of groups, it is also important to consider the
needs of struggling students.

(28]
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Small-group Discussions: Group Roles

INTERNATIONAL LANGUAGES LEVELS 1/2
My Friends and | — Planning a Party

What teachers do What students do

Before

Prepare and distribute Student/Teacher
Resource, We are Having a Party!

State expectations: To design a party you
and your friends would enjoy, through
discussion and co-operative planning, using
organizational and creative skills.

Prepare role cards for each student:

Group Leader asks the questions on the
handout; encourages participation of each
group member in planning process.
Recorder records the ideas of the group;
clarifies ideas before recording.

Facilitator encourages consensus; keeps
group members on task; provides feedback;
manages time.

Reporter reports group ideas to the class.

Assign student roles within each group.

Divide into their groups.

Review individually the teacher-handout and
their roles and responsibilities from the role
cards.

Familiarize themselves with the IL vocabulary
necessary to fulfill their role:

e.g., Group Leader: Here are the questions.
Let’s begin. Who is the Facilitator?

e.g., Facilitator: Who is preparing the list? We
have five minutes lefft.

e.g., Recorder: What do | write? Speak slower.
e.g., Reporter: Here is our plan....

During

Discuss ideas for each topic to help students
get started e.g., Location for the party:
someone’s home, school, a restaurant etc.
Review existing/introduce new vocabulary
and structures during this process.

Explain that everyone in the group should
discuss all the questions on the handout, but
that they should divide up the Things to do
list.

Assist students find other materials they will
need once planning is completed.

Comment on the group presentations; ask
questions of group members.

Evaluate students’ oral and written work.

Listen to and learn the new vocabulary and
structures necessary for this theme.

Listen attentively to other members of the group
during the planning process.

Fulfill the requirements for the group roles
assigned to them and participate actively in
their group’s discussion.

Complete the individual Things to do task
assigned to them.

Share their party plans aloud with the class and
display the invitations, decorations, menu,
shopping list etc. they have created.

Submit all written/artistic items to the teacher
for evaluation.

After

Invite students to comment on the success of
this activity within their groups.

Complete individually a Small-group Discussion
Reflection Sheet.

Within their group discuss the success/areas for
improvement of the individual student roles.

Display their projects around the classroom.

Notes

2]




8]

THINK LITERACY: Subject-Specific International Languages, Levels 1/2

Student Resource

Small-group Discussion Reflection Sheet

Name:

Role:

Topic:

Comment on your group’s ability to work together in a positive manner. Consider cooperation,
listening, and organization.

What are your group’s strengths?

What are your group’s areas for improvement?

Comment on your own ability to work in a positive manner. Consider cooperation, listening, and
organization.

What are your strengths?

What are your areas for improvement?

Comment on your success in fulfilling the role you were assigned.
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Student/Teacher Resource

We Are Having A Party!

Plan a party for yourself and your friends!

1. When are you having your party?

2. Where is the party?

3. Whom are you inviting?

4. What food are you going to prepare?

5. What ingredients will you need?

6. What activities are you planning?

7. What kind of music will you listen to?

8. How will you decorate?

Things to do:

9. Prepare a shopping list.

10. Design an invitation.

11.  Prepare the recipe for an item on the menu.

12. Organize the seating arrangements and make a seating plan.

B8




THINK LITERACY: Subject-Specific International Languages, Levels 1/2

Student/Teacher Resource

Role Cards (Front)

Group Leader

Asks questions on the handout.

Encourages participation of each group member in planning
process.

Facilitator

Encourages consensus.

Keeps group members on task.
Provides feedback.

Manages time.

Recorder
Records the ideas of the group; clarifies ideas before recording.

Reporter
Reports ideas of the group to the class.
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Student/Teacher Resource

Role Cards (Back)

Here are the questions...
Let’s begin. Who is the Facilitator?

Who is preparing the list?
We have five minutes left.

What do | write?
Speak slower.

Here is our plan...
Do you have any comments?

1)
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iVamos a tener una fiesta!

Planeando una fiesta para ti y tus amigos.

1. ¢Cuando vas a tener tu fiesta?

2. ;Doénde es la fiesta?

3. ¢A quiéninvitas?

4. ;Qué comida vas a preparar?

5. ¢Qué ingredientes vas a necesitar?

6. ¢Qué actividades planeas?

7. ¢Qué clase de musica vas a escuchar?

8. ¢Coémo vas a decorar?

Cosas que hacer:

9. Preparar una lista de compras.

10. Diseinar una invitacion.

11. Preparar la receta de un plato en el menu.

12. Organizar y hacer la disposicion de los asientos.

Student/Teacher Resource
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Student/Teacher Resource

Tarjetas de los Papeles

Lider del grupo
Haz las preguntas que estan en la hoja.
Anima a los miembros del grupo a participar en planear.

Facilitador

Reafirma el consenso.

Anima a los miembros a concentrarse.
Da sus reacciones/opiniones.
Administra el tiempo.

Registrador
Registra las ideas del grupo; aclara las ideas antes de
reqgistrarlas.

Reportero
Presenta las ideas del grupo a la clase.
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Tarjetas de los Papeles

Student/Teacher Resource

Aqui estan las preguntas.
Vamos a comenzar. ;Quién es el facilitador?

¢ Quién prepara la lista?
Nos quedan cinco minutos.

¢ Qué escribe?
Habla mas despacio.

Aqui esta nuestro plan.
¢ Tienen algunos comentarios?
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Student/Teacher Resource
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Student/Teacher Resource
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Student/Teacher Resource
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Student/Teacher Resource
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Student/Teacher Resource
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Student/Teacher Resource
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Student/Teacher Resource

10.

MNoptA (Maptu)!

MNMpoeToipddovrag pia yiopTh yia e0€va Kal Toug giAoug oou

MorTe gival n yiopTA oou;

Mou givai n yiopTA oou;

Mo10Ug éxeig TTPOCKAAEODEI;

Ti @aynTd 8a TTPOETOINACEIG;

Ti uAIKa Ba XpeIaOTEIG YIO TO @AyNTO;
Ti dlaokédaon Ba £XEIg;

T1 pouoiIK 00 AKOUOOUNE;

T1 0a XOPEWOUE;

Ti1 Oa TIoUyE;

Ti 8a popéocig;

lNMpayuara mou mpémel va yivouv:

11.

12

13.

14.

EToipaoe éva KAOTAAOYO yIO TO TI TTPETTEI VO AYOPACOUHE.
2xediaoe TO TPOGKANTAPIO.
Etoipaoce Tnv ouvrayn yia éva gaynTo.

Kavévioe mou 8a KaBioouv o1 ETTIOKETTTEG.
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Student/Teacher Resource

KdapTteg Odnyiwyv (Opadeg epyaciag)

Apxnyos Tng oudadag

Pwtdesl epwTAoEIC.
EvBappuvel Ta gEAN va PIAfoouy.

2UVTOVIOTHS

Emdiwkel cuppiBacuo.
YTrevBupidel To KUplo BEpa.
MeTpder TNV wpa.

pappartéag

=ekabapilel TIC I0EEC TTPIV TIG YPAWEL.
"pda@el TIG 180G TNG OPAdAG.

OpiAntng

Mapouaoiadel TIG 10€€¢ TTOU OULNTNOE N OuAdA.
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Student/Teacher Resource

KapTteg Odnyiwv

ApxiCouue.
lNoié¢ givar o ouvTovIOTAHS;

[Moi6¢ Ba ypawei TIC IOEEC Uag;
Mac uévouv 5 Aemrrad.

Ti 6a ypayw;
MiAa mmio oiya.

Aurn givar n rapouciaony uag.
‘Exere aAa oxoAia;
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Small-group Discussions: Place Mat

INTERNATIONAL LANGUAGES LEVELS 1/2
The World of Work — Careers and Jobs

In this easy-to-use strategy, students are divided into small groups, gathered around a piece of chart
paper. First, students individually think about a question and write down their ideas on their own
section of the chart paper. Then students share ideas to discover common elements, which can be
written in the centre of the chart paper. In this activity, reflection and discussion focus on careers
and jobs.

Purpose
e Give all students an opportunity to share ideas and learn from each other in a cooperative small-
group discussion.

Payoff

Students will:

¢ have an opportunity to reflect and participate.

e have fun interacting with others and extending their learning while accomplishing the task.

Tips and Resources

e The strategy can be used with a wide variety of questions and prompts.

e Use the place mat strategy for a wide range of learning goals, for example:
- to encourage students to share ideas and come to a consensus on a topic
- to activate the sharing of background knowledge among student
- to help students to problem-solve
- to take group notes during a presentation.

o Groups of 2 to 4 are ideal for place mat, but it can also work with up to 7 students in a group.

¢ You may choose several questions or issues for simultaneous consideration in a place mat
strategy. To start, each group receives a different question or issue to work on. Once they have
completed their discussion, the groups rotate through the various questions or issues until all
have been explored.

¢ Place mat also works well as an icebreaker when students are just getting to know each other.

e The sample activity uses the theme of careers. Students reflect on the advantages of various
careers, determine which career offers the most benefits from their own perspectives and
discover common elements.

e For a sample place mat, see Teacher Resource, Place Mat Template and Example.

e Although this is an oral communication activity, individual and group writing takes place while
filling in the template.

See:
Careers and Jobs sample place mat.
Careers and Jobs sample place mats for Spanish, Mandarin, Arabic, Greek.

Further Support

e Give careful consideration to the composition of the small groups, and vary the membership
according to the students' styles of learning and interaction, subject-matter proficiency, and other
characteristics.

e Some students may benefit from being able to "pass" during group sharing.
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Small-group Discussions: Place Mat

INTERNATIONAL LANGUAGES LEVELS 1/2
The World of Work — Careers and Jobs

What teachers do What students do

Before
e Prepare tasks involving careers and jobs for
students to address in small groups, which
will:
- activate sharing of background knowledge,
- encourage students to share ideas and reach
a consensus,
- engage students in problem-solving
techniques,
- foster sharing of ideas to encourage
understanding of individual differences, and
- encourage collaboration in problem-solving
and expand vocabulary knowledge.

e Find and/or prepare pictures of persons
involved in different career/job roles.

e Divide classroom into mixed-ability groups of
4 students. Provide each group with a
different task.

e Distribute chart paper to each group and ask
students to divide chart paper into 4 sections,
leaving an additional circle or square near
the centre free.

Review individually the tasks involving careers
and jobs prepared by the teacher:

1.  Name as many careers/jobs as you can, and/or
What do your family members do?

2. From the list of jobs provided, determine: What
is appealing / what is not appealing? Explain
why.

3. Match the characteristics provided with
particular careers/jobs.

4. State the job of your dreams.

List the reasons why.

5. Brainstorm what you know about this picture [a

person involved in a career/job role].

Listen attentively and follow the teacher’s
instructions.

During

¢ Remind students that each member of the
group will fill in only one square on the
group’s chart paper for each question/topic.

e Circulate among the groups to observe
participation of group members in discussion.

e Explain that only one student will record the
group’s findings in the centre of the place
mat.

Reflect individually on the question/topic
assigned to their group, and then write silently
in their area of the chart paper.

Once each group member has completed this

task, all group members:

- share their points/ideas with the group,

- engage in discussion to summarize points,
arrive at common ideas, and/or reach a
general consensus.

One group member:

- summarizes points or records common ideas
or the general consensus in the centre of the
place mat.

In the same groups, students now rotate to a
different question, and repeat all steps
described above until all tasks have been
completed.

After
e Ask students to post their charts to share
their group’s thinking with the entire class.

Circulate around the room to review the
points/ideas of other groups.

(25
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Student/Teacher Resource

Careers and Jobs

What is appealing? Choose two. State why.

teacher, electrician, bus driver, businessman/woman, pilot, doctor, caregiver, travel agent, etc.

Teacher:
= works with children,
= has 2 months summer vacation

Electrician:
» helps to build homes
» is paid by the hour for all his/her hours of
work

Businessman/woman:
= works when he/she wants
= doesn’t answer to others

Teacher:
= helps children
= has a good pension

Teacher:

works with children

helps children

has 2 months summer vacation
is respected

has a pension

has a good salary

Doctor:
* makes a lot of money
= helps people

Travel agent:
= travels alot
= doesn’t pay a lot for vacations

Pilot:
= his/her job is exciting
= visits many parts of the world

Teacher:
= is respected (usually)
= has a good salary

(26
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Student/Teacher Resource

Carreras y Trabajos

¢Cual te gusta? Escoge dos. Explica por qué.
profesor(a), electricista, chofer, hombre/mujer de negocios,
piloto, doctor(a), agente de viajes, cuidador(a), etc.

Profesor(a):
= Trabaja con los jovenes

verano

Electricista:
= Ayuda a construir casas

horas de trabajo.

= Tiene dos meses de vacaciones en el

= Se le paga por hora por el total de sus

Hombre/Mujer de negocios:
= trabaja cuando quiere

Profesor(a):
= ayuda a los nifios
= tiene una buena pensién

Profesor(a):

Trabaja con los jévenes
Ayuda a los nifos
Tiene dos meses de vacaciones

= no tiene que darle cuentas a nadie

Es respetado/a
Tiene una buena pensioén
Gana un buen salario

Doctor(a):
= gana mucho dinero
= ayuda a las personas

Agente de viajes:
= viaja mucho

Piloto/a:
= su trabajo es fascinante

Profesor(a):
= esrespetado/a (usualmente)

= no paga mucho por las vacaciones = gana un buen salario

= visita muchas partes del mundo

(a7
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Student/Teacher Resource
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Student/Teacher Resource

Kapiépeg kal ETrayyéApara

Ti @aiveral o eAkKuoTIKO; AidAeés duo. EEnynoe 1ig emiAoyég oou.
Adokahog, MNarpdg, MAoTog, Noookduog, Emixeipnuariag, HAeKTPOAOYOG,
0O0dnyog Acewpopeiou, TACIBIWTIKOG MNPAKTOPAG KATT.

= BonBd&el va xTicouue oTriTIa
= TTANPWVETAI JE TNV Wpda

AGOKaAOG: Emixeipnuartiag:
*  Joulelel ye TTaidid = OOUAEBel 6TTOTE BEAEI
= éxel 500 PAVES DIOKOTTEC TO KAAOKQIPI = eival avegaptnTog
HAekTpOoAGYOG: Adokahog:

=  BonBdsl TTaudid
= €xel KaAn ouvtagn

Adokalog:

OOUAEUEI hE TTaIDIG
BonBdel TTaudid

£X€El OUO UNVEG OIOKOTTEG TO
KaAoKaipl

eival a¢log oeBacpou

EXEI KOAN ouvTagn

EXEl KOAO MIOBO

MaTpog:
= KAvel TTOANG As@Td
=  BonBdel avbpwITTOUG
AOTUVOUIKOG:

*  BonBdel TNV KoIVwvia

= TIPOCTATEUEI TOUG AVOPWTTOUG ]

MA6TOG:
= £xel evOIaPEPOUCa DOUAEIQ
= Ta&I0eVEl O€ TTOAAG PépN

AdokaAog:
eival a¢log oeBacuou
= €XEI KAAG HIoBO
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Small-group Discussions: Jigsaw

INTERNATIONAL LANGUAGES LEVELS 1/2
On the Town - City Sites

Jigsaw is a complex form of cooperative learning and it is important that students have experience with small
group learning skills before they are involved in jigsaw. Jigsaw is a cooperative learning technique that
provides students with an opportunity to actively help each other in their learning. Each student is assigned to
a "home group” of three to five, and an "expert group" consisting of members from different home groups.
Students meet in their expert group to discuss specific ideas or solve problems. They then return to their
home group, where all members share their expert knowledge. In this activity, students use the “Jigsaw”
strategy to share and acquire information about a major city where the International Language is spoken.

Purpose

e Encourage group sharing and learning in a particular task.

e Provide struggling learners with more opportunities to comprehend meaning and ask for explanations than
they would normally get in a whole-class situation with the teacher as leader.

Payoff

Students will:

e increase their comprehension and have a compelling reason for communication.

e receive support and clarification from other students.

e share responsibility for each other's learning as they use critical thinking and social skills to accomplish
the learning task.

e gain self-confidence through their contributions to the group effort.

Tips and Resources

e Ensure students are aware of how this approach works and why it is important.

e Create mixed-ability expert groups so that students of varying skills and abilities have the opportunity to
learn from each other as they become experts on the material.

e As students enter the classroom, hand out cards with the expert group numbers or symbols on then, in
order to manage the logistics of breaking off into expert groups. The various readings can also be coded
in this manner for easy distribution. Try incorporating any other language-related activities or icebreakers
for formulating these groups as well.

e Provide a question sheet or chart to help the expert groups gather information in their particular area.
Revise this sheet depending on language abilities.

e For a listening jigsaw, consider using cloze activities as well.

e Prepare a summary chart to guide students in organizing the experts' information into a cohesive and
meaningful whole.

e As another option, have expert groups make presentations on their section of the reading material. During
the presentations, each student takes cumulative notes or fills in an information organizer, resulting in a
complete picture of the reading when all of the presentations have been made.

e Inthe IL classroom, in the specific activity described, authentic postcards of various relevant sites can be
distributed to each “home” group.

See:
Sample Audio Script and Questionnaire for Toronto.
Sample Audio Scripts and Questionnaires for Spanish, Mandarin, Arabic, Greek.

Further Support

e Give students a framework for managing their time on the various parts of jigsaw task.

e Circulate to ensure that groups are on task and managing their work well. Ask groups to stop and think
about how they are checking for everyone's understanding and ensuring that everyone's voice is heard.
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Small-group Discussions: Jigsaw

INTERNATIONAL LANGUAGES LEVELS 1/2
On the Town - City Sites

What teachers do What students do

Before

Prepare recordings in the international
language on tourist sites in a major city where
the IL is spoken. Repeat for 3 other major
cities where the IL is spoken (one
tape/CD=one city with possibly 5 sites). As an
alternative activity, each recording could be
about a different site in the same city. (See
Student/Teacher Resource, Sample Audio
Script for Toronto).

Ensure that each recording has the same
format and similar information in simple level-
appropriate language in the IL.

Prepare a questionnaire (see Student/Teacher
Resource, Sample Audio Script for Toronto —
Listening Centre Activity) to guide students in
their listening.

Assign each student to a “home” group of 5
students who will talk about all 4 cities and
compare them to one another, sharing any
previous knowledge about the cities to be
discussed.

In addition, assign each student to an “expert”
group that focuses on one city only.

Meet in “home” groups. Share any previous
knowledge about the 4 cities to be discussed.

Break off into “city expert” groups.

During

Have “expert” groups meet to listen to tapes
and take notes pertaining to the tourist sites.
Note-taking should be guided by the teacher-
prepared questionnaire.

Ensure students understand that the “experts”
will have to consider how they will teach this
material to their “home” group.

Have “home” groups meet so each member
can share his/her expertise on each of their
cities while others fill in the questionnaire for
the remaining 3 cities.

Circulate to assist as required.

In their “expert” group, listen to the recording
about their assigned city and jot down
information according to the questions asked
on the teacher-prepared questionnaire.
Decide how to inform “home” group members
about this city.

Convene in “home” group. Report information
about their assigned city.

Listen attentively to information provided by
other members to fill in the questionnaire on
the remaining 3 cities.

After

Have each “home” group focus on and
research one specific tourist site in each of the
4 cities (e.g., City Hall) and write a report to be
submitted to teacher.

Have each “home” group focus on and
research one specific tourist site in each of
the 4 cities (e.g., City Hall) and write a report
to be submitted to teacher.

%)
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Student/Teacher Resource

Sample Audio Script for Toronto

In Toronto, Ontario, English is spoken. Toronto is the capital city of Ontario. The population is 2.4 million people.
Here are some of the sites to visit in this city.

City Hall: Toronto’s City Hall was built in 1965. It has a unique shape with a circular podium section in the middle
and curved east and west towers encompassing it. Nathan Philip’s Square is in front of the City Hall with
fountains and a reflecting pool in the summer and an artificial ice rink in the winter. It is located in the heart of
downtown Toronto, next to what is now the Old City Hall.

Monument: One important monument in Toronto is the CN Tower. The CN Tower was built in 1976. Itis 1,815
feet, 5 inches high. ltis the tallest freestanding structure in the world. It has a revolving restaurant at the top
named 360. It has 6 high-speed elevators which speed up to the top in 58 seconds. Magnificent views of the city
can be seen from the Tower’s four lookout levels.

Museum: The Royal Ontario Museum (ROM) is a world-renowned museum. It was created on April 16, 1912 and
was opened on March 19, 1914. It has notable collections of dinosaurs, African and Near Eastern art, East Asian
art, Canadian history, European history, culture and biodiversity. It has 5 million other pieces of art, archaeology
and science.

Art Gallery: The Art Gallery of Ontario (AGO) will be 100 years old in 2005. ltis the 8" largest art museum in
North America. The AGQ’s collection has more than 24,000 works of Canadian, Inuit, European, modern and
contemporary art. It houses many of the 20" Century Canadian works by the Group of Seven.

Sports Complex/Stadium: SkyDome opened on June 1, 1989. It is a huge ballpark/ stadium which has a
retractable roof. It has close to 54,000 seats for baseball, an integrated 450-room hotel with 77 of the rooms
overlooking the field. There is a three-level entertainment centre, a health club and sports medicine facilities, as
well as meeting rooms for rent for sales meetings and special functions.

Although English is the main spoken language in Toronto, it is a multicultural city where the inhabitants speak
many languages.

Listening Centre Activity: Sample City Questionnaire

=  Where is the city located?

1 = What language is spoken?
' = Name 5 tourist sites.

=  Give 2 details about each site.

= Name 1 other interesting fact about this city.
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Student/Teacher Resource
Un argumento de muestra para una ciudad: Madrid

Un argumento de muestra para una ciudad: Madrid

Madrid es la capital de Espafia. En Madrid se habla espanol. Es la sede del gobierno y una residencia para el
rey, Juan Carlos de Borbdn y su familia. Tiene una poblaciéon de aproximadamente 3 millones de habitantes.

Plaza: La Plaza Mayor es la gran plaza de Madrid. Se construyé en 1619. Es una plaza con edificios por todos
lados. Los edificios son oficinas, cafés y tiendas en las primeras plantas y viviendas para familias en las otras
plantas. Durante los afios la Plaza Mayor ha tenido torneos, corridas de toros, carreras de caballos, ceremonias y
conciertos. En el centro de la plaza, hay un monumento de Felipe lll montado a caballo. Es un lugar muy
hermoso y muy popular.

Palacio: El Palacio Real tiene su origen en el siglo IX. El reino musulman de Toledo construyd un edificio
defensivo. Luego los reyes de Castilla lo tomaron. Fue destruido en 1734 por un incendio. Felipe V hizo construir
el Palacio Nuevo entre 1738 y 1755. Actualmente es la residencia oficial de su Majestad, el Rey de Espaia, y su
familia, pero ellos no viven en este palacio. Sélo se usa para ceremonias del estado. Esta abierto al publico todos
los dias. El publico puede ver los ricos materiales en el palacio como el marmol y una selecta Galeria de Pinturas
por los pintores reconocidos como Caravaggio, Velazquez y Goya.

Museo: El Museo del Prado es una de las primeras galerias de arte del mundo. El Prado fue comenzado en
1785. Es un espléndido edificio neoclasico. La entrada principal es la Puerta de Goya. Tiene la pintura espafiola
de los siglos XlI al XVIIIl. Hay pinturas de los maestros famosos como El Greco, Veladzquez, Ribera, Murillo y
Goya. También hay pinturas italianas de Fra Angélico y Rafael. Se ven escuelas alemana, holandesa e inglesa.

Monumento: Una de las bellas fuentes dedicadas a los elementos por Carlos Il es la Fuente de la Cibeles.
Cibeles o Ceres es la diosa de la tierra. La Fuente de la Cibeles es el disefo de Ventura Rodriguez, entre 1777 y
1782 (el siglo XVIII). Hay la estatua de la diosa, su carro, dos leones y los nifios encima de la fuente. La Fuente
de la Cibeles esta entre dos paseos importantes de Madrid; el Paseo del Prado y el Paseo de la Castellana. Es
uno de los simbolos mas caracteristicos de Madrid. Es la diosa favorita del equipo de fatbol del Real Madrid.
Muchas personas la visitan cuando hay un evento deportivo importante.

Parque: Al principio, el Parque del Buen Retiro era el palacio real con sus jardines. Cubre casi 122 héctares. La
entrada principal esta en la Puerta de Alcala. A finales de los afios 1800, los jardines fueron abiertos al publico.
El Retiro tiene edificios extraordinarios como el Observatorio Astronémico. En el centro del parque hay los
palacios de Velazquez y de Cristal. Dentro de estos edificios hay exposiciones de pintura y artesania. Tiene el
Monumento a Alfonso Xl al lado del estanque. El estanque es un lago donde hay lanchas para practicar el remo.

Cuestionario de muestra sobre una ciudad

¢ Donde esta la ciudad?

" = ¢ Qué lengua se habla?
Nombra 5 sitios turisticos.

Da 2 detalles por cada sitio.

Da otro hecho interesante de esta ciudad.
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NMAnpo@opisg yia Tnv ABRva

H ABAva cival n pwtetouaa Tng EAAGSag. O TANBuopdg TG cival oxedov 5 ekatoppupia. Exel ToAAd aglobéara
Kal 1I0TOPIKA PvnuEia.

MAdka

H MAdka gival n 1o maAid ouvoikia Tng ABrivag. Eival otoug TpdTrodeg Tou Adpou NG AKpdtroAng. MoAAoi
TOUPIOTEG TNV ETTIOKETTTOVTAI KABE XPpOVOo. YTTdpyouv TTOANG eoTiaTépIa, KAPEVEIQ Kal payadld YE avapvnoTIKG
owpa. Eivar repioyn yia mrepittato. O1 dpdpol gival aTeVOi Kail Ta KTipia dlatnpouvTal OTTwG ATav Tov TTaAId Kaipo.

MovaoTnpdki

To MovaoTtnpdki gival kovtd otnv AKpoTtroAn kai Tnv MAdka. Eivar n moé maAid kal yvwaoTh Adikiy ayopd Tng
ABnvag. Mtopeig va ayopdoeig did@opa Trapadoaiakd EAANVIKE Adikd avTikeipeva OTTwg UTTPIKIA, JOUTIKA
épyava, KOPTTOAGYIa, ypaupd®wva, TTaAid Koouiuata, BiBAia kal EmITTAQ.

AKpOTTOAN

H AkpoT1TOAn givail éva atro Ta Bavuuata Tou apxaiou TTONITIOPOU. Eival XTIopévn oTnv Kopu®r evog AOQou Kal €XEl
apxaioug vaoug apiepwuEvoug o€ dIaQopeg apXaieg EAANVIKEG BedTNTES. O TTI0 YyVWoTdG Vaodg gival o
MapBevwvag, TTou ATav aPiEpwEVOS oTnV Bed ABnvd, Bed TG coiag Kal yvwong Kal TTpooTdaTida Tng ToAnG. H
AKPOTTOAN €Ival TO o0 oTToudaio apyxaIoAoyIKO pvnueio Tng ABrvag.

AukafnTég

O AukapnTog gival o ynAdTePOG AOPOG TNG TTEPIOXNG Twv ABNVwy. ATTO TNV KOPUQK Tou AOQOU UTTOPEIG va O€Ig
OAn Tnv ABrva. H Béa eival TToAU wpaia. ETOKETTTEG uTTOPOUV VA avéBOUV OTNV KOPUPH TTEPTTATWVTAG A UE TO
TeEAeQePiK. To eKKANOGKI Tou Ayiou Mewpyiou gival oTnv KOpUPA. ZTnv Kopuer Tou AGPou UTTApXEl Kal B€aTpo
O1T0U YivovTal TTOAEG TTOPOOTAOEIG.

MAarteia Zuvrdypartog

H EAAnvIK BouAR kai To pvnueio Tou AyvwaoTtou Z1patiwTn gival otnv MNAateia Xuvtaypatog. EToKETTEG yTTOPOUV
va TOIO0UV Ta TTEPICTEPIA KAl VA douv TNV aAAayr) @poupdg 0To pvnueio Tou AyvwoTtou 2TpatiwTtn. Or gpoupoi
popouv Tnv EAANVIKA TTapadoaoiakr oToAr (n oToAR Tou TooAid). Kovtd oTnv MAateia Zuvtdyuarog ival kal o
EBvik6g KNTTog, OTTou 0 ETTIOKETTTNG UTTOPEI VO TTEPTTATAOEI O€ pIa ApePn atpda@aipa. O KATToG £XEl TTOAAG dEvTpa

Kai ¢wa.
r

EpwTtioeig yia Tnv ABRva

» [lou eivai n ABrva;
» TiyAooa piAave otV ABAva; —

= Ovopaoe 5 TOUPIOTIKES TTEPIOXES TNG ABvagc.
= [leplEypaye 2 XapakTnNPIOTIKA yIa TNV KABE TTEPIOX).
= TiBéAeig va dgig otnv ABrva;
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Small-group Discussions: Discussion Web

INTERNATIONAL LANGUAGES LEVELS 1/2
Seasons, Weather, Clothing — My Favourite Season

In this strategy, students begin sharing their ideas in pairs, then build to a larger group. The
discussion web provides practice in speaking, listening, reading and writing in the International
Language. In this activity, students read a passage about seasons and weather and then proceed to
discuss their favourite season in pairs and small groups, while practising the new vocabulary and
structures associated with the unit.

Purpose
e Give students the opportunity to develop their ideas about opposing sides of an issue and share
them with classmates in a situation that requires critical thinking.

Payoff

Students will:

e be involved in discussion and critical thinking.

o take responsibility for developing and sharing their ideas.
o reflect on their own developing discussion skills.

Tips and Resources

e The discussion web works well in a variety of contexts.

e The strategy guides students to think about an issue and gather evidence for both sides of an
issue. Itis important to choose an issue that has well-defined positions “for” and “against” a
proposition. However, for IL students who are in the early stages of language development, this
approach can be simplified and matched to the vocabulary and structures being practised.

¢ Depending on the expectations of a unit and the language ability of individual students, prompts
may be needed. For example, “I don’t like winter because...”, or “In past winters, | have...” or
“I've never...in winter”.

o Model the process thoroughly to show how the discussion web works before having the class
engage in the discussion web activity.

e Prepare a T-chart graphic organizer for students to organize their supporting arguments. For an
example, see Discussion Web: T-chart Example.

See:
Sample Reading Passage: My Favourite Season and T-chart.
Sample Reading Passages and T-charts for Spanish, Mandarin, Arabic, Greek.

Further Support

e Some students may need support with notetaking while they read, or clarification about
arguments that support each side of the issue.

o Have students fill out the Yes/No T-chart together in pairs.

(%0]
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Small-group Discussions: Discussion Web

INTERNATIONAL LANGUAGES LEVELS 1/2
Seasons, Weather, Clothing — My Favourite Season

What students do

Before
¢ Introduce the topic of seasons, weather and
clothing.

e Pre-teach/review the vocabulary and
grammar related to the theme.

e Engage the class in discussion about the
seasons, and the clothing and activities
associated with each season.

e Through pictures, introduce orally their own
favourite season to the class, explaining the
reasons why.

e Prepare/research a reading passage
describing the four seasons (or each of the 4
seasons) of the year.

Listen attentively to the teacher as he/she
models the necessary vocabulary/structures.

Learn/review the vocabulary and grammar
related to the theme.

Participate in the oral communication activities
associated with the theme.

Listen to the teacher’s oral presentation; then
reflect individually on the season that they like
most/least and the reasons why.

During
¢ Distribute reading passage to students.

e Arrange students in pairs of mixed-ability in
the language of study.

e Ask students to reflect on the
advantages/disadvantages of the season(s)
described in the passage.

e.g., | like winter/I don'’t like winter because...
or Winter (summer) is the best season of the
year because... (See Student/Teacher
Resource, Sample Reading Passage).

e Distribute a blank T-chart.

e Combine two pairs into a group of four.

e Ask a representative from each group to
share the group’s conclusions.

Read individually the reading passage prepared
by the teacher.

Record individually their ideas for both sides of
the argument.

Share their ideas orally with a partner and add
ideas to their T-charts.

Compare ideas in a group of four. Decide on
which position to support based on quantity and
quality of arguments.

Appoint a representative to share the group’s
conclusions with the whole class.

After

e Ask students to write an individual paragraph
about their own position and the reasons for
that position.

Write individual paragraphs, assisted by notes
on their individual T-chart and supplemented by
arguments heard during group discussion.

61)




(62)

THINK LITERACY: Subject-Specific International Languages, Levels 1/2

Student/Teacher Resource

Sample Reading Passage

My Favourite Season

Winter is coming. It is very cold in winter. The wind blows and snow falls. We need warm
clothing in winter: a hat, gloves, sweater, trousers, coat and boots. There are many
celebrations during the winter months. | enjoy these celebrations and the

bright lights that one sees everywhere. | go shopping for gifts for my —>
family and friends and we spend a lot of time decorating, preparing \\ 3 h,
meals, and of course eating! On the weekends in winter my friends and | N

like to go skiing. After skiing we sit by the fire, drink hot chocolate, and
tell stories to one another. Sometimes, if it is too cold, we watch hockey
on television or go to a movie. | love winter!

Is winter your favourite season? (Do you like winter?)

| like winter (Yes) I don’t like winter (No)
| like skiing. It's too cold.
Winter is hockey season. You have to wear too many clothes.
| enjoy winter celebrations. There isn’t much sunshine.
My birthday is during winter. You have to stay indoors.
The snow is beautiful. | don’t like winter sports.
| like sitting by the fire. | don’t like putting on boots!
etc. etc.
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Student/Teacher Resource

Las estaciones/ El tiempo/ La ropa

Pasaje de vista (una muestra)

Llega el invierno. Hace mucho frio en el invierno. Hace viento y nieva. Nosotros necesitamos
ropa abrigada en el invierno: un gorro de lana, guantes, un suéter, pantalones, un abrigo y
botas. Hay muchas celebraciones durante los meses del invierno. Me gustan estas
celebraciones y las luces brillantes que vemos por todos lados. Voy de compras para los

regalos de mi familia y mis amigos y pasamos mucho tiempo

decorando, preparando comida, y jpor supuesto, comiendo! Los —>
fines de semana en el invierno a mis amigos y a mi nos gusta \\C‘{‘_/b
esquiar. Después de esquiar, nos sentamos al lado de la chimenea, "r\\;’/‘)
tomamos chocolate caliente y nos contamos historias. A veces, si
hace demasiado frio, miramos el hockey en la tele o vamos al cine. .

iMe encanta el invierno!

¢(Es el invierno tu estacion favorita? (; Te gusta el invierno?)

Me gusta el invierno (Si)

No me gusta el invierno (No)

Me gusta esquiar.

El invierno es la temporada del hockey.

Me gustan las celebraciones del invierno.

Mi cumpleaiios es durante el invierno.
La nieve es hermosa.

Me gusta sentarme al lado de la
chimenea.

etc.

Hace demasiado frio.

Uno tiene que llevar demasiada ropa.
No hace mucho sol.

Uno tiene que quedarse al interior.

No me gustan los deportes del invierno.
No me gusta ponerme las botas.

etc.

a
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Student/Teacher Resource

H ayatrnupévn pou etroxn

O xeipwvag €pxetal. Kavel TToAU Kpuo 10 Xelpwva. Puodel aépag, BpEXE! Kal Xiovicel. Popdpue
CeoTA pouxa: KOTTEAO, COKETA, KOOKWA, TTAVTEAOVI, TTOATO, UTTOTEG. 'ExOupE TTOANEG YIOPTEG TOV

XElpwva. Mou ap€oouv oI XEIMWVIATIKES YIOPTEG. [avTou £xouv
oToAidia Kal pwTa. Ayopdldw dwpa yIa TNV OIKOYEVEIA JOU KAl TOUG
@iAoug pou. Mayeipetoupe Kal TpWHE dPopea @ayntd. To
2aBBaToKUPIOKO TTNYAiIVOUUE YIA XI0VOdpPOoWies (OkI). MeTa TIg
XIOVOOPOUIEG, KOBOUAOTE NTTPOOTA OTO TCAKI, TTivOUuuE (E0TO KAKAO Kal

AEpE 10TOPIEG.

Eivai o xsiuwvag n mo ayamnuévn oou emroxn; (Zou apéoel o xeiuwvag;)

Mou apéoel o xeipwvag (Nai)

Agv pou apéoel o xeipwvag (Oxi)

Mou apéoouv o1 XIovodpoies (OKI).
Mou ap€00ouV oI XEIMWVIATIKES YIOPTEG.

Mou apéoouv Ta XPIOTOUYEVVIATIKO
YAUKAQ.

Ta yevéBAIa pou gival Tov XEIPWva.
To x16vI gival Guop@o.

Mou apéoel va kaBopal KovTd 0To
TCAKI.

KATT.

Kdavel TToAU kpuo.
Mpétrel va gopdaue TTOAAG pouxa.

Aev £xel TTOAA Aiakada.

Mpétrel va KaBouaoTe péoa.

Agv Jou ApECOUV TA XEIMWVIATIKO
abAquara.

Agv pou apéoel va @opaw PTTOTEG.

KATT.
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Whole-class Discussions: Discussion Etiquette

INTERNATIONAL LANGUAGES LEVELS 1/2
School Life — The Classroom

In this strategy, students and teachers work together to create a list of rules for discussion etiquette
to ensure shared ownership of the classroom environment. In the International Language this is
also an opportunity to introduce vocabulary and structures associated with the classroom, and the
imperative (command) form of verbs in context.

Purpose
e To lay the groundwork for respectful and purposeful whole-class and small-group discussions.
e To create an environment in which students feel their contributions are valued.

Payoff

Students will:

o feel their contributions are valued.

¢ understand the expectations for appropriate behaviour which are clearly set out.
e participate in class- and small-group discussions.

Tips and Resources

¢ Negotiate classroom discussion etiquette early in the year or semester. When students
understand and participate in framing the rules at the outset, the result in all classrooms will be
more respectful and productive discussions.

e This strategy assists students in International Languages to become familiar with the key terms
and vocabulary specific to the language classroom. Many languages also have language-
specific rules when communicating in different social situations, and various formal and informal
forms to indicate various levels of respect. These aspects of language can also be introduced at
this time.

¢ Provide multiple opportunities for a range of classroom small-group discussions on a variety of
topics.

¢ Model the rules for class discussion behaviour and the use of inclusive and respectful language
at every opportunity in your daily instructional practice.

e Seize upon the moments in the classroom when you can point out the differences between the
kind of informal, colloquial speech appropriate in a casual conversation among adolescent
friends, and more formal speech required in a class discussion.

e Use physical responses to classroom commands to assess comprehension of verbs in context.

o Classroom etiquette can also be introduced in different linguistic contexts depending on the
language ability of the class. For example, “It's important to...” or “Don’t ..., but (do) ....!”

See:
Ideas for Game Cards: Appropriate and Inappropriate Classroom Behaviours.
Ideas for Game Cards for Spanish, Mandarin, Arabic, Greek.

Further Support
e The teacher and students to be aware of the variety of cultural norms which may affect
conversation patterns such as physical proximity and eye contact.
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Whole-class Discussions: Discussion Etiquette

INTERNATIONAL LANGUAGES LEVELS 1/2
School Life — The Classroom

)
What teachers do What students do “ (“e s

Before

o Prepare a sheet of chart paper with two sets
of sample headings, such as:

e “In our language class, it is appropriate to
ask questions.”

e “In our language class it is inappropriate to
make noise when someone else is

speaking."
e Think about behaviour that is appropriate to the
e Ask students to think about actions that classroom and participate in filling in the chart
would be appropriate for respectful and by giving the appropriate behaviour stating “It is
productive discussion behaviour in the IL appropriate to (that you, that we) ......... ’
classroom.
During
e Pre-teach/review the vocabulary and e Learn/review the vocabulary and grammatical
grammar of commands (e.g., Ask! Speak! structures of commands.

Listen! Use! Take! Help each other! etc.).

e Return to the chart. Take the statements of e Take these statements and change them into

appropriate behaviours and change them into commands according to the teacher’s lesson.
the corresponding command forms. Keep Keep the commands in the forms that they have
students focussed on one specific form of learned. Do not try to use negative forms or
command: e.g. You-friendly form, all other forms they have not learned yet.
affirmative.

(e.g., Participate fully! Wait for your turn!)
e Take the statements of inappropriate

e Take the statements of inappropriate behaviours and change them into negative
behaviours and repeat the above, commands according to the teacher’s lesson.
constructing commands in the negative form. (e.g., Don’t make noise!)

After

e Prepare cards with commands that are
appropriate and inappropriate for classroom
behaviour (See Student/Teacher Resource,
Ideas for Game Cards.)

e Play game with students where they read e Participate in a game where they read the
each card out loud and put them in the 2 prepared cards and decide whether they should
categories of appropriate or inappropriate be placed in the category of appropriate or
behaviour. inappropriate behaviour.

e Repeat the above, now addressing the
negative forms of the commands.

o]
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Ideas for Game Cards

Student/Teacher Resource

Appropriate and Inappropriate Classroom Behaviours

Inappropriate:

Chew gum!

Talk when the teacher is talking!
Interrupt others!

Be sarcastic!

Do other homework!

Listen to your discman!

Look out the window!

Phone a friend on your cellular!
Make noise when someone else is
speaking!

10. Disagree often!

11. Fool around!

12. Be rude!

13. Be impolite!

©CeN>OAWN=

Appropriate:

Participate!

Stay on topic!
Have good eye contact!
Wait for your turn!
Ask questions!
Listen well!

Smile!

Show visual aids!
Show respect!

10. Be polite!

11. Be courteous!

12. Pay attention!

13. Speak clearly!

©CoeN>ORWN=
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Student/Teacher Resource

La Escuela: La Sala de Clase - Los Mandatos

Ideas para las tarjetas del comportamiento apropiado e impropio

Impropio:

jMastica chicles!

jHabla cuando el profesor habla!
jInterrumpe a otros!

jSé sarcastico/a!

jHaz otra tareal!

jEscucha tu discman!

iMira por la ventana!

iLlama a un amigo por teléfono celular!
jHaz ruido!

10. jDiscute frecuentemente!

11. jPierde el tiempo!

12. Sé grosero/al

13. jSé descortés!

CoNoOOR~WN =

Apropiado:

jParticipa!

jConcéntrate!

i Ten buen contacto ocular!
jEspera tu turno!

jHaz preguntas!

jEscucha bien!

jSonrie!

iMuestra los medios visuales!
iMuestra el respeto!

10. jSé cortés!

11. Sé atento!

12. jPresta atencion!

13. jHabla claramente!

CoNoOOR~WN =

(7]
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Student/Teacher Resource

MapadeKTA KAl ATTAPAOEKTN CUMNTTEPIPOPA OTNV TASN

ATTapdadEKTN CUMTTEPIPOPA:

Na paodg ToixAa.

Na pIAGG otav PIAGEl 0 OAOKAAOG.

Na d1akoTTTEIS GANOUG.

Na XpnOIUOTTOIEIG TO KIVATO 00U TNAEQWVO

otav yiveral ydénua.

Na akoug Jouadikr otav yiveral udénua.

Na kaveig 66pupo.

Na diapwveig ouxva.

Na gioal ayevig.

Na KoITag £6w aTTo TO TTAPABUPO oTaV

yivetal yéoénua.

10. Na @euyeIg atTo TNV TAgN XWpIg va
{nTRocig ddeia.

11. Na pnv cuykevTpwveoal 0TO NABNUA.

12. Na Aepwvelg 1o Bpavio cou.

b S

©ooNOO

MopadekTr) CUMTTEPIPOPA:

Na TTapakoAouBeic To uddnua TTPOCEKTIKA.
Na atravTag oTiG EpWTHOEIG TOU OAOKAAOU.
Na pIAGg kabapd.
Na TTEPIYEVEIC TNV OEIPA OOU.
Na pwTdg EPWTACEIG.
Na gioal EUyeVIKOG e TOV OAOKAAO KAl TOUG
GAAouG paBnTéG.
Na cioal yéoa oTrv TAgN TTPIV aPXIioEl TO
Madnua.

8. Na gioal kaBapog.

9. Na é€xeig oeBaopo.
10. Na xapoyeAdg.
11. Na Tmaipvelg uépog oTig oulnTHOEIG.
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Whole-class Discussions: Four Corners

INTERNATIONAL LANGUAGES LEVELS 1/2
The Individual — Relationships

In this strategy, students individually consider an issue and move to a designated area in the room
to join others who share their ideas. The strategy is flexible and can be used for many topics in the
language classroom. In this particular activity, students consider simple statements that impact on
relationships and allow for four varying degrees of preference. After moving to an area of the room
which represents their viewpoint, they exchange ideas about these statements in small groups with
classmates who hold similar opinions.

Purpose

¢ Allow students to make personal decisions on various issues; encourage critical thinking.
o Encourage an exchange of ideas in small groups.

o Facilitate whole-class discussion of these ideas.

Payoff

Students will:

e make up their own minds on an issue.
o speak freely in a relaxed environment.
e think creatively and critically.

Tips and Resources
e Encourage students to make up their own mind concerning the issue.
e Possible variations:

- Consider using more than four areas for response - even six responses can work well with
various questions.

- Try using only two responses; draw a line dividing the room and ask students to stand on
one side of it, depending on their decision.

- Vary the approach by creating a value line. Ask students to rank themselves by lining up in
a single line of a continuum, from strongly agree to strongly disagree. This will encourage
student interaction as they discover where they fit in line.

- This strategy would work well as a forum in which students could share a product they have
created. In this case students would take their work to one of the corners to share, compare
and discuss with other students. This is a very helpful option for students prior to handing
work in to the teacher.

e Alternative linguistic focus:

- Consider using adverbs of frequency that allow students to give opinions while crafting
personal responses.

- Try incorporating key questions into all four corners that students can use for increased
interaction.

See:
Sample list of statements about Relationships: | agree/disagree.
Relationships: | agree/disagree statements for Spanish, Mandarin, Arabic, Greek.

Further Support
o The teacher may need to encourage some students and promote equal responses in groups.

(78]
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Whole-class Discussions: Four Corners

INTERNATIONAL LANGUAGES LEVELS 1/2
The Individual — Relationships

What teachers do What students do

Before

e Create a list of simple statements in the
International Language that will allow the
students to have varying degrees of
agreement/disagreement or preference
(See Student/Teacher Resource,
Relationships: | agree/disagree.)

e Organize four corners of the room, labelled in

the IL with “strongly agree”, “ agree’,

AT

“disagree”, “ strongly disagree”.

¢ Encourage students to think about each.

Review for comprehension the IL labels in the
four corners.

Think about each statement on the teacher-
prepared list and decide on their opinion.

During

¢ Announce each of the statements to the
class one by one. Ask the students to move
to the corner of the language classroom that
represents their viewpoint.

e Have the students take turns practicing the
four statements of agreement/disagreement
in the IL.

e Have the students express their opinions to a
greater extent depending on their level of oral
proficiency in the IL, giving reasons why they
strongly agree or disagree.

e Encourage each student to participate and
share equally in the discussion.

Listen to the statement read aloud by the
teacher.

Choose and move to the corner of the language
classroom that best describes their viewpoint.

Take turns stating their personal views in the IL
by making simple statements like “| agree
that...” or “| disagree that...”

Exchange ideas about why they strongly agree
or disagree in more elaborate statements.

Ensure that each member expresses an opinion
and shares equally in the discussion.

After

e As an alternative activity, prepare a list of
statements. Teach and then post the
adverbs of frequency, such as never, rarely,
often, always, in the 4 corners.

e Have the students go to each corner
depending on how frequently they do each
activity.

e Ask them to expand on their statements by
giving an explanation about why, when, etc.
they do these activities.

Learn the adverbs of frequency such as never,
rarely, often, always.

Proceed to each corner as the teacher reads
the statement, depending on how often they do
each activity.

Give an explanation why they do or do not do a
certain activity, or when they do or do not do an
activity (e.g., | bring my lunch to school

because it is cheaper than buying it every day.)

(7]
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10.
11.
12.
13.
14.

15.

Student/Teacher Resource

Relationships: | agree/disagree

Simple statements that allow for varying degrees of preference

It is very important to learn a second/ third language.

It is not a good idea to eat meat.

It is not wrong to stay out late on weeknights.

It is necessary for teenagers to have a cellular phone.

It is a good idea to exercise at least three times a week.

It is wrong to drink soft drinks every day.

It is right for teenagers to choose their own curfew on the weekend.
It is wrong to have a party at your house when parents are away.

It is necessary to phone your parents when you are out late at night.
It is a good idea to bring your own lunch to school.

It is important to have school dances.

It is important to be involved in some sports/arts etc. activities in the school.
It is necessary to do your homework every night.

It is important for teenagers to have a part-time job.

It is a good idea to have a variety of different friends.
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Student/Teacher Resource

10.

11.

12.

13.

14.

15.

Las relaciones: Estoy de acuerdo/ No estoy de acuerdo

Frases simples que permiten distintos grados de preferencia

Es muy importante aprender una segunda/ tercera lengua.

No es una buena idea comer carne.

No es malo quedarse fuera hasta muy tarde las noches de entre semana.
Es necesario que los adolescentes tengan un teléfono celular.

Es una buena idea hacer ejercicio por lo menos tres veces por semana.

Es malo beber refrescos todos los dias.

Es bueno que los adolescentes escojan su toque de queda los fines de semana.

Es malo tener una fiesta en tu casa cuando tus padres no estan.

Es necesario llamar a tus padres cuando no estas en casa por la noche.
Es una buena idea llevar tu almuerzo a la escuela.

Es importante tener bailes en la escuela.

Es importante participar en los deportes/artes etc. en la escuela.

Es necesario hacer la tarea cada noche.

Es importante que los adolescentes tengan un trabajo de tiempo parcial.

Es una buena idea tener una variedad de amigos diferentes.

9]
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Student/Teacher Resource
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10.

11.

12.

13.

Student/Teacher Resource

2UPNOWVW /| Agv CUNPWVW

Eival onuavtiké va pdbeig yAwooeg.

Eival kaAo va gioal ouxvd £€¢w apyda To Bpadu.

Eival atrapaitnTo o1 véol va £xouv KivnTo TNAEQWVO.

Eival KaAd va KAVEIG YUPVAOTIKN TPEIG QopES TNV OOPAdA.

Agv gival KOASG va TTIVEIG AQVAWUKTIKA.

Eival ammrapaitnTo va TRAEQWVAG 0TOUG YOVEIG 0oU OTAV ApPYEIG va YUPICEIG OTTITI.
Eival onuavtiké yia Toug pabnTég va exouv pia OoUAEId.

Eival koA va €xeIg @iAoug atro Xwpeg PE BIAQOPETIKI) KOUATOUPA.

Agv gival KOAO va TpWG KPEQG.

Aev gival cwoTo va KateRAadeig pouaikr) atro 1o d1adikTuo (IVTEPVET) XwpPig va TTANPWVEIG.
Eival amrapaitnto Ta TTaidid va kavouv €6€AOVTIKEG DOUAEIEG.

Aev gival KOAG va BAETTEIC TNAEOPAON TTEPICCOTEPO ATTO OUO WPESG TNV NUEPA.

Eival KaAG va eTTIKOIVWVEIG PE T EAOEAPIA OOU OUXVA.
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Whole-class Discussions: Triangle Debate

INTERNATIONAL LANGUAGES LEVELS 1/2
Travel — Means of Transportation

In this strategy, all students are involved in an informal, whole-class debate. It is a flexible tool that
allows students to debate in a comfortable setting while practising the vocabulary and structures
associated with a particular thematic unit. In this particular activity students debate the advantages /
disadvantages of various means of travel.

Purpose
e Encourage students to get involved in whole-class discussion.
e Create a comfortable atmosphere for students to share ideas and debate.

Payoff

Students will:

e participate in an informal debate.

e practise cognitively-demanding speaking skills in a comfortable environment.
e benefit from the research process.

e learn to process ideas and reach conclusions.

Tips and Resources

e This is not a formal debate - it is intended to facilitate whole-class discussion and critical
thinking. Refer to Student/Teacher Resource, Triangle Debating Tips in Think Literacy, p. 188.

¢ It may be appropriate to divide the class in half, create two different questions, and prepare for
two presentation days. Presentations may be prepared and formulated over time or be
spontaneous for review of language.

¢ Itis beneficial to do Triangle Debate three times in order to allow students the opportunity to
work in three groups and to practise multiple language items.

o Iftime is an issue, simplify the exercise by creating easier questions that do not require
research.

¢ Encourage involvement by providing key vocabulary for a theme and structural models that may
be necessary for the International Language.

o Oral presentations will allow students to use key vocabulary, structures, formulate questions and
answers.

e Follow-up written activities based on oral debate can be implemented.

See:

Transportation Statements and Related Vocabulary for Groups 1, 2 and 3.

Examples of Simple Adjectives and their Comparative and Superlative Forms.
Transportation Statements and Related Vocabulary for Spanish, Mandarin, Arabic, Greek.
Examples of Simple Adjectives and their Comparative and Superlative Forms for Spanish,
Mandarin, Arabic, Greek.

Further Support

e Students who are uncomfortable about this process may benefit from working with a partner,
sharing the research process and dividing up the debating process.

¢ Some students may require extra practice time in order to feel more comfortable with this
process.

0
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Whole-class Discussions: Triangle Debate

INTERNATIONAL LANGUAGES LEVELS 1/2
Travel — Means of Transportation

What teachers do What students do

Before

e Pre-teach/review/expand vocabulary in the
IL associated with:

a) means of transportation (e.g., by boat, by
plane, by train), and

b) adjectives in their simple, comparative
and superlative forms (e.g., cheap, cheaper,
cheapest; safe, safer, safest.) See
Student/Teacher Resource, Travel: Means
of Transportation.

e Introduce a paragraph that discusses one
or more means of transportation.

e Ask students to reflect on their preferred
means of transportation.

e Brainstorm with students to arrive at a
series of statements related to means of
transportation that can be debated using
level-appropriate IL vocabulary.

e Divide students into 3 groups and explain
the activity: members of group 1 will have
one statement to argue for (e.g., We prefer
to travel by train because it is cheaper);
members of group 2 will have a different
statement to argue for on the same theme
(e.g., We prefer to travel by plane because
it is the fastest); members of group 3 will
prepare related comments or questions,
(e.g., Which is the most fun?) and take
turns asking these questions.

e Give students time to prepare and to
organize the order of speakers.

Learn required vocabulary associated with
means of transportation.

Learn how to compare adjectives (simple,
comparative and superlative forms) in the IL.

Listen to the paragraph read aloud by the
teacher and reflect on their preferred means of
transportation.

Create simple statements that can be debated
(e.g., We prefer to travel by plane because...
We prefer to travel by car because... etc.).
Record these statements on cue cards.

Prepare for the triangle debate. Students in
groups 1 and 2 will take turns arguing for and
defending opinions. Students in group 3 will
prepare comments and/or questions for the
opinions stated by members of groups 1 and 2.

Decide the order of presenters within each
group.

During
e Arrange the class in a triangle formation so
all 3 groups see one another.

e Oversee process as a timer, moderator or
judge, calling upon individuals for their
points of view.

Group 1/ 2 members: state the opinion they
have chosen using adjectives in comparative or
superlative to explain why they prefer that
means of travel.

Group 3 members: ask relevant questions/
make comments using adjectives in
comparative and superlative (e.g., Which
means is cheaper? How is it safer? Is walking
in the city practical?).

Group 1 and 2 members: answer all questions
posed by group 3.

After

e As a variation - rotate students so that
group 3 becomes group 1 or 2 and so forth.

e As another variation - have only one
statement with one group for and one group
against and one group asking questions.

Take turns stating or defending opinions and
asking/ answering questions for each side of
the debate.

(5]
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Student/Teacher Resource

Travel: Means of Transportation

Sample Statements for Groups 1 and 2 Cue Cards

Group 1 and 2 present their preferences based on their cue cards, with statements such as:

I/ We prefer to travel by (+means of transportation) because (+reason using simple, comparative
or superlative adjectives)

e.g. I/ We prefer to travel by plane because it is the fastest.
e.g. I/ We prefer to travel by train because it is cheaper.
e.g. I/ We prefer to travel by bike because it is healthier.

Sample Comments/Questions for Group 3
Group 3 makes comments or asks questions based on the adjectives as well.

e.g. Which is the cheapest?

e.g. Is it safer?
e.g. Which is the most boring?

Transportation Vocabulary

By plane By bus On foot

By boat By bicycle On a moped

By car By streetcar In a jeep

By train On a truck On a motorcycle

Examples of Simple Adjectives and their Comparatives and Superlative Forms

cheap cheaper cheapest
expensive more expensive the most expensive
safe safer safest

healthy healthier healthiest
dangerous more dangerous the most dangerous
“‘green” “‘greener” “‘greenest’

good better the best

bad worse the worst

fun more fun the most fun

boring more boring the most boring
exciting more exciting the most exciting
easy easier easiest

difficult more difficult the most difficult
family-oriented more family-oriented the most family-oriented
long longer longest

short shorter shortest
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Student/Teacher Resource

Medios de transporte

Frases de muestra para los letreros de los grupos 1y 2

Grupos 1y 2 presentan sus preferencias basadas en sus letreros, con frases tales como:
Yo prefiero/Nosotros preferimos viajar por/en (+medio de transporte) porque (+la razén, usando
los adjetivos simples, comparativos o superlativos)

ej. Yo prefiero/Nosotros preferimos viajar en avidén porque es el mas rapido.
ej. Yo prefiero/Nosotros preferimos viajar en tren porque es mas barato.
ej. Yo prefiero/Nosotros preferimos viajar en bicicleta porque es mas saludable.

Comentarios/Preguntas para el grupo 3
Grupo 3 también hace comentarios o preguntas basadas en los adjetivos.

ej. ¢ Cual es el mas barato?
ej. ¢ Cual es el mas seguro?
ej. ¢, Cual es el mas aburrido?

Vocabulario de los medios de transporte

En avidon En autobus A pie

En barco En bicicleta En ciclomotor
En coche En tranvia En jeep

En tren En camion En motocicleta

Ejemplos de los adjetivos simples con sus comparativos y superlativos

barato mas barato el mas barato
caro mas caro el mas caro
seguro mas seguro el mas seguro
sano mas sano el mas sano
peligroso mas peligroso el mas peligroso
ecologista mas ecologista el mas ecologista
bueno mejor el mejor

malo peor el peor

divertido mas divertido el mas divertido
aburrido mas aburrido el mas aburrido
fascinante mas fascinante el mas fascinante
facil mas facil el mas facil

dificil mas dificil el mas dificil
orientado hacia la familia mas orientado hacia la familia el mas orientado hacia la familia
largo mas largo el mas largo
corto mas corto el mas corto




88

THINK LITERACY: Subject-Specific International Languages, Levels 1/2

Student/Teacher Resource
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Student/Teacher Resource
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Student/Teacher Resource

Méoa MeTakivnong

Y1rodeiyparta eEKppAacewy TrpoTipnong yia 1ig Opadeg 1 kKai 2 (KAPTEG)

Opadeg 1 kai 2:
Tx: MpoTiuw va Tagidetw Pe agpoTTAAvVo yIaTi gival TO TTI0 YPryopo.
1TX: MpoTigoupe va TagIdeuoupe e TPEVO yIaTi gival TNVO.

TX: MpoTiyw va Tagideltw Pe TTOBAAATO yIATI Eival TO TTIO UYIEIVO.
X [MpoTigoUpEe va TagIOEUOUNE TTEPTTATWVTAG YIATI EiVAl TO TTIO AOPAAEG.

Y1rodeiypara eK@paoewyv / epwWTACEWYV Yia TV Opada 3

Oupada 3:

1TX. 016 €ivail 1o 1Mo PTNVO;

1TX. 1016 €ival TO TTI0 ACQPAAEG;
1TX. 016 €ival To TTI0 KOUPAOTIKO;
1rX. 1016 €ival To M0 SUCKOAO;

AegIAGyI0 peTaKivnong

ME agpoTTAdvo

ME Aew@opEio

ME TTAOIo ME TTOdNRAQTO
ME auToKivnTO ME UOTOOIKAETO
ME TPEVO ETTAVW 0€ PopTNYO

Mapadeiypata emIOETWY KAl TA TTAPAOETIKA TOUG

PpTNVO PTNVOTEPO TO TTIO PTNVO
akpIBo akpIBoTEPO TO TTI0 aKpPIRO
A0QPAAEG Ao@PaAECTEPO TO TTI0 AOQPAAEG
ETTIKIVOUVO ETTIKIVOUVOTEPO TO TTIO ETTIKIVOUVO
KaAd KaAUTEPO TO TTI0 KOAO

KOKO XEIPOTEPO TO TTIO KOKO
Bapetd M0 BapETO TO TTI0 BOPETO
KATOTTANKTIKO KATOTTANKTIKOTEPO TO TTIO KATATTANKTIKO
€UKOAO EUKOAOTEPO TO TTI0 EUKOAO
OUOKOAO OUOKOAOTEPO TO TTI0 OUOKOAO
EUXAPIOTO M0 €UXAPIOTO TO TTIO EUXAPIOTO
UYIEG UYIECTEPO TO TTIO UYIEG
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Presentations: Presentation Modelling

INTERNATIONAL LANGUAGES LEVELS 1/2
The World of Culture — Independent Project Presentation

Many students are hesitant to give presentations in class; they are uncomfortable or nervous and do
not clearly understand what an effective presentation looks like. By demonstrating an ineffective
presentation, modelling an effective presentation, and facilitating student collaboration, teachers will
ease student stress and clearly define an effective presentation.

Purpose

e To clearly define exemplary presentation skills.

e To create a comfortable, safe environment in which students may be successful in
presentations.

Payoff

Students will:

¢ collaborate with each other and the teacher to improve the teacher's ineffective presentation.
e experience, first hand, examples of ineffective and effective presentations.

e observe their suggestions for improvement in action.

Tips and Resources

e Teachers may consider modelling or describing an effective presentation. Teachers need to be
cautious when demonstrating an ineffective presentation - a sense of humour goes a long way to
help students be comfortable.

¢ It may be helpful to videotape both the teacher's first presentation and the improved presentation
so that students may re-examine the changes.

e Explain the items that are to be included in the presentation (key vocabulary, personal
reflections, etc.), and how presentation will be assessed.

¢ In addition some discussion on strategies when speaking in a new language should offer
survival tips to student.

e Engage students in discussion on survival tips when speaking in a new language, that can be
used during their presentation.

¢ Provide students with a list of relevant topics related to the culture/history/geography/arts etc. of
a country where the International Language is spoken.

e Consider providing students with a presentation rubric prior to their presentation to encourage
them to understand how to succeed and to assist them in planning their presentation.

See:

Checklist to Develop a Rubric for Effective Presentation Skills.

Checkilists to Develop a Rubric for Effective Presentations Skills for Spanish, Mandarin, Arabic,
Greek.

Further Support
e Give careful consideration when determining pairs of students who will present together.
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Presentations: Presentation Modelling

INTERNATIONAL LANGUAGES LEVELS 1/2
The World of Culture — Independent Project Presentation

What teachers do
Before
e Prepare a brief video presentation on a
familiar topic in the International Language
that demonstrates ineffective presentation
skills. (e.g., low voice, not articulating clearly,
no eye contact, no visual aids).

e Prepare and distribute a rubric to assist

students in assessing the effectiveness of the

teacher’s sample presentation.

e Have visual aids and other appropriate items
on hand for students to use during
presentation.

What students do

Observe teacher’s prepared video.

Prepare to comment on the presentation and on
the categories for an effective presentation on
the teacher-prepared rubric that has been
distributed.

During
¢ Engage the whole class in discussion about
areas needing improvement.

¢ Invite students to address each of the areas
of improvement by coming to the front and
for the same topic presenting one of the
categories for an effective presentation
through role-playing.

Present ideas for improvement in whole class
grouping.

Through role-playing, take turns demonstrating
effective presentation skills for each of the
categories discussed (e.g., student
demonstrates good eye contact, student shows
class pertinent visuals and presents them in an
appropriate way).

After

e Ask students to assist you in creating a chart
of effective presentation skills for an
independent project presentation on a
cultural topic.

e Give students a choice of topics for their
projects relating to one component of
culture/history/ the arts/ etc. in (a)
country/countries where the IL is spoken.

o Have students prepare the written
component of research.
e Correct the written component of research.

¢ Divide the class into pairs and ask students
to practise presenting orally with their
partners.

e Circulate among the students to offer
constructive criticism and suggestions for
improvement.

e Evaluate projects orally using a rubric that
outlines effective presentation skills
previously summarized by the class.

Offer ideas on effective presentation skills,
including use of visual aids.

Choose a topic for their projects and research
their topic, taking notes and recording sources

Write a paragraph consisting of 10-15 complete
sentences on the chosen topic and submit it to
the teacher for review.

Practise oral presentation of their written work
with their partners.

Offer their partner constructive criticism and
hints for a more effective presentation.

Present their project orally using the effective
presentation skills that have been modeled at
the beginning of the assignment and
summarized by the class.

Notes
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Student/Teacher Resource

Checklist to Develop a Rubric for Effective Presentation Skills
The World of Culture — Independent Project Presentation

Name:

Descriptors / Criteria

Knowledge and Understanding of Content

Explanation of new/unfamiliar words

Thinking

Organizing Information

Communication

Appropriate pronunciation

Eye contact

Varies tone

Clarity

Expected Fluency

Application

Visual aids

Makes connections between IL and world outside

Involves audience
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Student/Teacher Resource

Lista de Verificacion para Desarrollar y Dar una Pauta para la Presentacion
de Habilidades Efectiva
El Mundo de la Cultura — Presentacién de Proyecto Independiente.

Nombre:

Descriptors / Criteria

Knowledge and Understanding of Content

Explanation of new/unfamiliar words

Thinking

Organizing Information

Communication

Appropriate pronunciation

Eye contact

Varies tone

Clarity

Expected Fluency

Application

Visual aids

Makes connections between IL and world outside

Involves audience
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Student/Teacher Resource
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Descriptors / Criteria

Knowledge and Understanding of Content

Explanation of new/unfamiliar words

Thinking

Organizing Information

Communication

Appropriate pronunciation

Eye contact

Varies tone

Clarity

Expected Fluency

Visual aids

Makes connections between IL and world outside

Involves audience
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Student/Teacher Resource
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Descriptors / Criteria

Knowledge and Understanding of Content

Explanation of new/unfamiliar words

Thinking

Organizing Information

Communication

Appropriate pronunciation

Eye contact

Varies tone

Clarity

Expected Fluency

Application

Visual aids

Makes connections between IL and world outside

Involves audience
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Student/Teacher Resource

KardAoyog AgloAdynong tng MNMapouciaong Epyaciag
O Kéopog tou MNMoAimiopou - Atopiki NMapouciaon Epyaciag

Ovopa:

Descriptors / Criteria

Knowledge and Understanding of Content

Explanation of new/unfamiliar words

Thinking

Organizing Information

Communication

Appropriate pronunciation

Eye contact

Varies tone

Clarity

Expected Fluency

Application

Visual aids

Makes connections between IL and world outside

Involves audience
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