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Engaging in Reading: Sorting Ideas Using Concept Formation
HISTORY Grade 10: Residential Schools

Concept Formation is an inductive thinking strategy that encourages students to classify or sort information in
order to make sense of the information. Students read information provided on separate slips of paper and
work in pairs to sort each statement into different categories. This activity allows students to deepen their
understanding of the differences and similarities between government policies and societal values towards
Aboriginal peoples today and earlier in the century. This will prepare students to respond to the critical
challenge: What would be fair compensation for the historical wrongdoing associated with residential schools?

Purpose

e Help students uncover a difficult or abstract concept, leading to deeper understanding of the concept.

e Encourage students to make meaning of information while reading by sorting information.

o Allow students to explore the similarities and differences between government policies and societal values
early in the twentieth century as compared with today.

Payoff

Students will:

e engage in reading thereby fostering greater understanding of the reading.

e develop fair-mindedness by examining motives and prevailing attitudes behind certain decisions and
actions.

e avoid presentism — the tendency to interpret past events in terms of modern values and concepts.

Tips and Resources

e Concept Formation works best when pieces of information are presented as manipulatives. Photocopy
and cut apart the statements in Teacher Resource: Government policies and social values towards
Aboriginal People: Then vs. Now. Divide students into small groups (2-4 students per group) and give
each group a set of statements.

e |f groups are larger than two students, consider assigning specific roles to group members to increase
accountability.

e See Beyond Monet — Chapter 9 re: concept formation; pp103-104 re: Venn diagrams

e Consider modeling concept formation using a familiar topic before starting this activity. For example,
create data that includes fashion or slang from the present as well as from 100 years ago. As a class or in
small groups, have students sort the information in two categories (past and present). This activity will
help familiarize them with the process of concept formation.

e This critical challenge could alternately be used to study Ukrainian internment during World War |,
Japanese internment during World War |l or other examples of injustice perpetrated by the Canadian
government in the past.

Further Support

e To assist struggling readers, consider reading each statement aloud.

e Resources used in conformation activity can be found at:

Alter, Susan. Apologizing for serious wrongdoing [electronic resource]: social, psychological and legal
considerations. Law Commission of Canada, 1999. National Library of Canada Electronic Collection.
http://epe.lac-bac.gc.ca/100/200/301/Icc-cdc/apologising_serious_wrong-e/apology.html

Claes, Rhonda and Deborah Clifton,. Needs and expectations for redress of victims of abuse at Native residential
schools. Law Commission of Canada, 1998. http://epe.lac-bac.gc.ca/100/200/301/Icc-cdc/needs_expectations_redres-
e/html/claes.html

Report of the Royal Commission on Aboriginal Peoples. Indian and Northern Affairs Canada. http://www.ainc-
inac.gc.ca/ch/rcap/sg/sgmm_e.html
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Engaging in Reading: Sorting Ideas Using Concept Formation

HISTORY Grade 10: Residential Schools

What teachers do

Before

Introduce students to the critical challenge (see
previous page). Consider posting this question
on the wall to serve as a focal point.

Explore the concept of "compensation™ first. Use
a think-pair-share strategy to have students
consider what things one can do when someone
has been treated unfairly. After thinking to
themselves, they discuss with a partner and then
share with the class. The teacher can summarize
ideas using a word web on the board.

Provide some examples of compensation
awarded in the past (e.g., Apology to Japanese
Canadians, Settlement given to surviving
Dionne Quintuplets, Walkerton).

Organize students into pairs.

Prepare one set of concept formation slips for
each pair. Statements should be cut out (so they
can be used as manipulatives) and kept in sets.

What students do

Read the critical challenge and remember that each
piece of this lesson will ultimately help answer the
question.

Think quietly about things one can do when
someone has been treated unfairly.

Share ideas with a partner.

Be prepared to share ideas with the class.

Consider the examples of compensation offered to
different groups for unfair treatment in the past. In
this activity, a decision will have to be made
regarding whether the government should
compensate Aboriginal Canadians for the way they
were treated in residential schools. If so, what
would be fair compensation in this case?

During

Introduce students to the strategy of concept
formation.

Consider having students practice the strategy
using familiar concepts — see Beyond Monet —
pp. 244-245 for ideas.

Distribute one set of concept formation slips to
each pair.

Ask students to sort slips into 2 categories:
policies and values they think were prevalent
100 years ago vs. policies and values they think
are prevalent today.

When all pairs have completed (or almost
completed) the task, ask students to choose a
letter (A or B). Instruct “As” to remain at their
tables. Instruct “Bs” to visit 3 other tables to see
how other pairs have sorted their slips. When
“Bs” return, they should share what they have
observed and the pair can decide whether they
would like to reorganize their slips.

Discuss answers as a class.

Practice the process of concept formation using the
warm-up data sets provided by the teacher.

Ask for clarification about the process if required.
Work cooperatively with a partner to identify
which policies and values seem to belong to an
earlier time period and which belong to today.
“As” remain at tables. “Bs” visit 3 other tables to
see how other pairs have sorted their slips. When
“Bs” return, share how other pairs have sorted
their slips.

Decide whether or not to reorganize slips based on
what has been observed.

Reorganize slips as teacher takes up answers.

After

Distribute Student Resource, Venn Diagrams.
Have students decide which Venn diagram is
most appropriate to compare and contrast the
policies and values from different time periods.

Read about different VVenn diagrams.

Choose the most appropriate Venn diagram in
which to organize their slips.

Summarize and record main points in notebook.
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Teacher Resource

Engaging in Reading: Sorting Ideas Using Concept Formation
HISTORY Grade 10: Residential Schools

NOTE TO TEACHER : ‘Residential Schools’ may be a very emotional topic for some students

CONCEPT FORMATION
GOVERNMENT POLICIES AND SOCIAL VALUES TOWARDS ABORIGINAL PEOPLE : THEN VS. NOW

. 1. The relationship between Aboriginal people and the Canadian government should be a true

. partnership.

2. 1f we want to educate native children, we have to separate them from their parents. If we leave |
. them with their families, they might know how to read and write but they will remain savages. If we

. separate them, they will learn how to be civilized.

_____________________________________________________________________________________________________________________________________________

| 4. The relationship between Aboriginal people and the Canadian government should be based on

i mutual recognition, mutual respect, sharing, and mutual responsibility.

5. " want to get rid of the Indian problem...Our object is to continue until there is not a single Indian |
. in Canada that has not been absorbed..."

6. The government must act to move all Aboriginal peoples from their helpless ‘savage’ state to one |
. of self-reliant “civilization’.

' 7. We should respect and be considerate towards people whose languages, cultures, and ways are |
: different than our own.

——————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————

——————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————

. 9. Aboriginal cultures are childish and immature. Non-Aboriginal, Western culture is mature and

: civilized.

' 10. Aboriginal children must be rescued from their evil surroundings and isolated from parents,
. family and community so they can be changed.

' 11. "On behalf of The United Church of Canada...To those individuals who were physically, sexually |
. and mentally abused as students of the Indian Residential Schools in which the United Church was
. involved, | offer you our most sincere apology...You were the victims of evil acts that cannot under

. any circumstances be justified or excused."
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Teacher/Student Resource

Engaging in Reading: Sorting Ideas Using Concept Formation
HISTORY Grade 10: Residential Schools

USING VENN DIAGRAMS TO COMPARE AND CONTRAST

Venn diagrams help you to organize similarities and differences between two or more ideas or concepts. There are different types of
Venn diagrams you can choose from.

Choose this diagram if you think that there are some similarities and
some differences between idea A and idea B. Write the similarities in the
overlapping section. Write the differences in the parts that do not
overlap.

Choose this diagram if you think that there are no similarities
between idea A and idea B. Write the characteristics of idea A and idea
B in their own circles.

Choose this diagram if you think that idea B has all the characteristics of
idea A plus has some extra characteristics that A does not have. Write

A&B characteristics that A and B share in the inner circle and the extra
characteristics that idea B has in the outer circle.

Warm-up Activity: Before applying these VVenn diagrams to what you have learned in history class, try practicing by using
them on a subject that is familiar to you.
For example: A =You B = Your best friend

Which Venn diagram would you choose to show your similarities and differences?

Your task: 1. Compare and contrast the statements you have sorted in the concept formation activity.
2. Decide which Venn diagram best represents the relationship between the two sets of statements.
3. Place the statements in the appropriate Venn diagram.
4. Decide whether the current Canadian government should compensate Aboriginal Canadians for the historical
actions and attitudes of governments in the past.
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Engaging in Reading: Talking to the Text
HISTORY Grade 10: Residential Schools

Talking to the text is a strategy that encourages students to remain focused on the reading given and mentally
interact with what they read. Students write in the margins as they read. They do not summarize points, but
rather comment on what they have read. For example, they may write: “| disagree!” “Meaning?”
“Unbelievable!” “Reminds me of...” etc. This activitp]/ helps students make meaning as they read about what
happened in residential schools throughout the 20" century. This will prepare students to respond to the
critical challenge: What would be fair compensation for the historical wrongdoing associated with residential
schools?

Purpose

o Actively engage students in the reading process.

o Make students aware of the inner voice that should be operating while reading. This inner voice makes
connections to previous knowledge, reacts to what is being read and asks questions about the reading.

e Begin the process of forming an opinion necessary to make a reasoned judgment regarding compensation
for victims of residential schools.

Payoff

Students will:

e engage in the topic of residential schools.

e remain focused as they read.

e gain an appreciation of the extent and complexity of the issue of residential schools.

Tips and Resources

e Be sure to provide sufficient margins when using Talking to the Text to allow students to record their
comments. If students are using the strategy while reading out of a textbook in which they cannot write,
provide “sticky-notes” for them on which to record their ideas.

e Talking to the text works well if students work individually first to record their thinking in the margins of the
page. The teacher may then ask them to share with a partner before debriefing as a class.

e Students may need guidelines about the volume of responses expected — (e.g., 2 responses per
paragraph or 5 responses per page).

e See Teacher Resource: Talking to the text — example.

Further Support

e Consider having students do a Word Sort activity before beginning to read. To create a Word Sort, choose
15-25 words from the reading. Some words may be familiar and some may be new to the students. Place
the words in random order in a grid. Ask students to work with a partner to sort words as they see fit. The
categories they choose are not important in this activity. Students are simply becoming familiar with the
words that will appear in the text. If students do not understand a particular word, they need to ask a
friend, consult a dictionary, or ask the teacher. This allows the teacher to pre-teach essential vocabulary.
When they are finished sorting, have students predict what they think the reading will be about. Word
Sorts help readers feel comfortable about the reading before they begin.

e As an extension activity, have students scan other available resources (e.g., textbooks) that are in the
classroom to see the extent to which the topic of residential schools is covered. Have them speculate why
the topic may not be covered in great depth.

e Supplementary resources can be found at:

- CBC Archives: http://archives.cbc.ca
- CBC News in Review video library: www.cbc.ca/newsinreview
- Indian and Northern Affairs Canada: http://www.ainc-inac.gc.ca




What teachers do
Before
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Engaging in Reading: Talking to the Text

HISTORY Grade 10: Residential Schools

Consider providing an “emotional hook” for
students by reading them a personal account of an
Aboriginal person who attended a residential
school.

Explain the purpose of the strategy and model the
strategy using Teacher Resource: Talking to the
text — Example.

Consider using a Word Sort to introduce students
to the reading, and pre-teach vocabulary.
Distribute copies of the reading Student Resource:
Residential Schools in Canada.

What students do

Listen attentively to the account of the
Aboriginal person who attended a residential
school.

Think about how this personal story makes you
feel.

Ask for clarification if necessary when the
teacher explains the strategy.

During

Circulate around the room as students work on
reading and reacting to the text.

Answer individual questions regarding the reading.
Provide examples or prompts to help students
commence their Talking to the Text activity.

Read individually.

Write comments and reactions to the text in the
margins.

Ask for clarification from the teacher if
necessary.

After

Ask students to draw a fishbone organizer to
record the main ideas of the text:

[ D

After students record the main ideas, ask them to
colour code the points in their fishbone. One
colour can indicate things for which government
should be held responsible (e.g., funding issues). A
different colour can indicate things for which
individuals should be held responsible (e.g.,
criminal actions such as abuse).

Ask students to use their fishbone organizer to
help them answer the critical challenge.

Draw a fishbone organizer in notebook.

In the "nose™ of the fish, write the title:
Residential Schools.

In the boxes, write the main topics of the reading
(e.g., Attitudes towards Aboriginal People,
Conditions at residential schools, Treatment of
Children, Recent Government Actions).

Write the most important facts on the lines
leading up to the topics in the boxes.

Record main ideas of the reading in the format
provided by the teacher.

Colour code the points in the fishbone. Use one
colour to indicate things for which government
should be held responsible (e.g., funding
issues). Use a different colour can indicate
things for which you think individuals should be
held responsible (e.g., criminal actions such as
abuse).

Use your fishbone organizer to help you decide
whether the government should compensate
Aboriginal People for the way they were treated
in residential schools. If so, what would fair
compensation be for this historical wrongdoing?
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Teacher Resource

Engaging in Reading: Talking to the Text
HISTORY Grade 10: Residential Schools

Talking to the Text - Example

The following fictional article is provided as an example of the strategy. Present this to students on an overhead or provide
your own article on an overhead and write in the margins as you read it aloud.

Banning Cell Phone Use in Cars / Finally!

No way! One of the Canadian provinces is considering banning the use of
Totally different.  cellular phones while driving. Drivers in that province are And they always
divided on this issue. Some people believe that numerous own too
accidents are caused by drivers who are using cell phones and much when
are unable to fully concentrate on their driving. Others believe iving!
| agree. that holding a cell phone while driving is no different than

rinking a coffee while driving. Reminds me of the
time we almost got
True. People Various drivers have i iewed about their opinions. side-swiped by a
should get tickets‘\i:lér: M. notes that “Cell phones are different than holding a guy on his cell
else

for this type of fee. It’s not just your hands that are busy. Your mind is phone.
behaviour. ere too.” On the other hand, Baljinder S. said “I have
seen many people doing things more dangerous than talking on a
cell phone in the car! I have seen men shave, women put on

Ridiculous! Thisis  makeup. Many people even read the newspaper while they are

just an excuse. driving. At least when you are talking on a cell phone, you are

Businesses still watching the road!”

got along fine

without them in the\ A spokesperson from the province has acknowledged that this is OK -1 agree

past. a difficult issue. “Many people keep cell phones for emergency  that they’re good
purposes in their car but we encourage them to pull off to the for emergencies but
side of the road if they need to use them. Some drivers insist that most people don’t
they need access to their cell phones at all times for business use them only in
purposes,” she said. As a result of divided public opinion, the those cases.

province has not yet made a decision on this matter.
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Student Resource

Engaging in Reading: Talking to the Text
HISTORY Grade 10: Residential Schools

Residential Schools
Overview

Imagine being told by the government that you and your culture were uncivilized. Imagine
that you and every child with the same ethnic background as yours were separated from your
parents and taken to a boarding school. At the boarding school, the teachers' goal was to
erase your memory of your own culture. You were not allowed to speak your own language.
You were taught new ways of behaving and new beliefs. You had to forget about your own
religion or else you were severely punished. You felt confused, lonely, and resentful.

This was exactly what happened to Aboriginal children between the ages of 5 and 16 years
old across Canada between the 1880s and the 1980s. For one hundred years, Aboriginal
children were removed from their homes and communities and sent to residential schools
that were set up by the government and usually run by various churches. The residential
school system was far worse than the regular school system in many ways. The government
and the churches did not provide enough funding for residential schools. This meant that
children lived in poor conditions and could not be cared for properly. There were also many
cases of physical, verbal and sexual abuse against the Aboriginal children. Children were
mistreated and they also lost their identity and their sense of belonging. Aboriginal
communities lost generations of young people.

Why did the Canadian government create the residential school system?

The government's attitude towards Aboriginal people was very different in the past. Today
we try to recognize that all cultures are important and valuable and that it is important to help
preserve various people's cultures. However, in the 19" century, most Canadians had the
opposite belief. They believed that people who were different should give up their culture
and religion and be assimilated into Canadian society.

Another common belief In the 1800s and for most of the 1900s was that Aboriginal culture
was uncivilized. The government and many people living in Canada did not understand
Aboriginal culture and considered it childish and savage. The government believed that the
ways of the Aboriginal people needed to be changed and the only way to do that was by
influencing the children. If they could change the children, then future generations of native
people would lose their culture and become more like the rest of the population of Canada.

Residential Schools continued...
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Student Resource

Residential Schools continued...

What was life like for children at residential schools?

The residential schools never received enough money from the government and the churches
that ran them to operate properly. They were poorly built and were not maintained. Children
lived in dirty, overcrowded conditions. There was often not enough heating, lighting, or air
circulation. Children were poorly fed and often did not have proper clothing. These
conditions contributed to a high rate of disease and death among the children.

The main goals of the schools were to discipline Aboriginal children and remove all traces of
Aboriginal culture from their lives. Even though in regular schools, non-Aboriginal children
were learning subjects like literature, Latin, French, algebra, chemistry, history and art,
Aboriginal children in residential schools were getting a different curriculum. Their studies
included subjects like cleanliness, obedience, respect, honesty, patriotism, and the evils of
native life. Not only did they lose the opportunity to learn skills, language and history when
they were removed from their own communities, they were not taught any significant new
skills or knowledge in the residential schools.

Another main focus of the schools was "Christianizing" the Aboriginal children. They were
forced to adopt Christian traditions and abandon their own beliefs, values, and ways of
worshipping.

In order to carry out the goals of the school, teachers and principals used strict rules and
brutal punishments. Children were punished for speaking their own language and since many
small children did not know English, they were essentially silenced until they learned it.
Every day, children were beaten and humiliated in public.

Physical abuse of the children included sexual assault, burning, severe beatings, using
electric shock, withholding medical attention and much more. Children also suffered from
terrible emotional abuse in the residential schools.

Although some teachers and principals were caring individuals, it was very common for
adults running the schools to become abusive. The schools were hidden from the public and
inspections were rare. When inspections did happen, adults hid or destroyed all evidence of
abuse and children were forced to lie about their treatment in the schools.
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Student Resource

Residential Schools continued...

What happened to the residential school system?

When people think of residential schools, they might think that they belonged to the distant
past. In reality, most residential schools did not close until the 1970s and the last one did not
close until 1996. By 1992, most churches had apologized for their part in causing pain and
suffering to children in the residential schools. The Canadian government organized a public
inquiry to look into the history of the residential schools and discover the extent of the
problems that were caused. In 1998, the government issued a statement that said it regretted
the treatment of Aboriginal People and set up a $350 million healing fund to help victims of
abuse in the residential schools.

References:

Alter, Susan. Apologizing for serious wrongdoing [electronic resource] : social, psychological and legal
considerations. Law Commission of Canada, 1999. National Library of Canada Electronic Collection.
http://epe.lac-bac.gc.ca/100/200/301/Icc-cdc/apologising_serious_wrong-e/apology.html

Bardswich, Miriam and Sandra Fryer. Labour and Social Reform. Rubicon Education Inc., 2002.

Claes, Rhonda and Deborah Clifton. Needs and expectations for redress of victims of abuse at Native residential
schools. Law Commission of Canada, 1998. http://epe.lac-bac.gc.ca/100/200/301/Icc-
cdc/needs_expectations_redres-e/html/claes.html

Minister’s reference on institutional child abuse [electronic resource]: discussion paper. Department of Justice
[Ottawa] : Law Commission of Canada, [1999. National Library of Canada Electronic Collection.
http://epe.lac-bac.gc.ca/100/200/301/Icc-cdc/inst_child_abuse_disc_pap-e/html/discussion.html

Report of the Royal Commission on Aboriginal Peoples. Indian and Northern Affairs Canada. http://www.ainc-
inac.gc.ca/ch/rcap/sg/sgmm_e.html

The Residential School System Historical Overview. Indian Residential Schools Resolution Canada.
http://www.irsr-rgpi.gc.ca/english/RPP_2004_02.html
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Small-group Discussions: Place Mat
HISTORY Grade 10: Residential Schools

A Place Mat is a simple but effective strategy to increase engagement and accountability among students and
promote purposeful small group discussions. Small groups of students are seated around a piece of chart
paper. They work individually at first to fill in their section of the Place Mat. Then they share ideas and build
consensus to fill in the common section in the middle. This activity helps students reflect on what they think it
means to provide fair compensation for historical wrongdoing and then expand and refine their ideas by
sharing with a small group. Building criteria in this way will prepare students to respond to the critical
challenge: What would be fair compensation for the historical wrongdoing associated with residential schools?

Purpose

e Help structure small group discussions so that all students have an opportunity to participate.

e Provide individual accountability by asking students to record their ideas individually first, before sharing.

e Allow student to explore a variety of ideas regarding fair compensation and work collectively to build
criteria.

Payoff

Students will:

e have an opportunity to reflect and participate.

e practice active listening and building consensus.

e consider the importance of clear and effective criteria when arriving at a reasoned judgment.

Tips and Resources

o Place Mat works best when students are in small groups of between 2 and 4 students.

e Asking students to write their names in their section of the Place Mat and using a strategy like Numbered
Heads to structure sharing increases student accountability.

e The centre of the Place Mat can be used in a variety of ways. Students may be asked to list common
ideas, rank the best ideas, come to a consensus regarding a solution to a problem, or generate questions
for further study.

e See Beyond Monet — pp. 172-173 for further information on Place Mat.

o When building criteria, encourage students to ensure that they have between 2-4 pieces of criteria and
that their criteria represents only relevant and most important ideas.

Further Support

o Before this lesson, teach students about how to build consensus. Strategies such as a
Plus/Minus/Interesting Chart (PMI) or Both Sides Now help students analyze various points of view.
¢ Remind students of collaborative group work skills such as active listening, disagreeing agreeably,
requesting clarification, etc.
e Supplementary resources can be found at:
- CBC Archives: http://archives.cbc.ca
- CBC News in Review video library: www.cbc.ca/newsinreview
- Indian and Northern Affairs Canada: http://www.ainc-inac.gc.ca
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Small-group Discussions: Place Mat

HISTORY Grade 10: Residential Schools

What teachers do

Before

Allow students to access previous knowledge by
using a Thumbs-up/Thumbs-down strategy to
assess their beliefs about fairness. Read aloud
the statements on Student/Teacher Resource:
What does it mean to be treated fairly? Ask
students to indicate with a Thumbs-up or a
Thumbs-down gesture whether or not they agree
that each statement is fair.

Debrief as a class some of their reasons for
answering one way or another (e.g., everyone
should be treated the same, each person should
be given what they need).

Consider posting the critical challenge question
on the wall to serve as a focal point.

Organize students into groups of 3 or 4.
Distribute one piece of chart paper to each
group.

Ask students to draw a place mat on the chart
paper. See Teacher Resource: Place mat formats
and Teacher Resource: Place Mat template and
example.

What students do

Participate in Thumbs-up/Thumbs-down activity
and class discussion which follows.

Prepare to participate in Place Mat activity by
preparing chart paper.

During

Direct each group member to think about, then
write silently about what they believe constitutes
fair compensation for historical wrongdoing by
the Canadian government.

After a limited amount of time, ask students in
each group to discuss their ideas and come to
consensus regarding what would constitute fair
compensation. Inform students that you will be
randomly calling on one group member to share
the group’s ideas with the class.

Randomly call on one group member from each
group to share the group’s ideas with the class.

Work silently and individually first to complete
their own area of the place mat.

Respect the space and silence of all members of
the group.

Take turns sharing ideas with the group.

Engage in discussion with all group members to
arrive at a consensus regarding what would
constitute fair compensation.

Record group’s ideas in the centre of the place
mat.

Be prepared to share and explain group’s ideas to
the class.

Use oral skills such as active listening, requesting
clarification, and coming to consensus.

After

Share with the class the five elements of a
meaningful apology. Have students compare the
criteria they developed with the five elements
and revise their list of criteria if necessary.

Ask students to number or colour code their
criteria. Then, have them read the summary of
what the government has done to address the
residential schools issue and code the reading
according to their legend (i.e., which of their
criteria have been met by the government)?

Consider the five elements of a meaningful.
apology. Revisit the criteria created on the
placemat and revise if desired.

Use criteria developed to assess the government's
response to the residential schools issue thus far.
Use criteria developed to answer the critical
challenge. Justify their answer using what they
have learned about residential schools.

13
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Student/Teacher Resource

Small-group Discussions: Place mat
HISTORY Grade 10: Residential Schools

WHAT DOES IT MEAN TO BE TREATED FAIRLY?

Students in the grade 10 history classes are going to write their unit 3 test. In which of the following
situations was the teacher being fair?

1. All students write the test on the same day at the same time.
2. All students get exactly 1 hour to write the test.
3. Student A is having difficulty understanding some words on the test, so the teacher helps him.

4. Student B has recently come from another country and is still learning English. She is allowed
to use an electronic dictionary.

5. Student C, D and E need a little more time, although everyone else is done. The teacher lets
them stay in for a few minutes at lunch to finish the test.

6. Student F skips the test. The teacher lets her write it the next day.

7. Student G comes in at the beginning of the test and says he isn’t ready since he was up late
last night because it was his birthday. The teacher says he has to write it anyway.

8. Student H missed the test but comes in the next day with a doctor’s note saying she was very ill.
The teacher lets her write the test the following week so she has time to study.

9. Five students in the class out of 25 have 2 other tests on the same day. They tell the teacher
ahead of time, and the teacher changes the test date for the whole class to 1 day earlier.

10. Student J feels that he knows the answers but can’t get them down in writing very well. The
teacher lets him take the test orally.
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Teacher Resource

Small-group Discussions: Place Mat
HISTORY Grade 10: Residential Schools

Place mat Formats

There are a number of ways to draw a place mat depending on how many students are in each group and the
seating arrangements in the classroom.

Some Options:

Place Mat Template

First, write quietly on your own in your section of the
border for several minutes.

Second, through group sharing of
ideas and experiences, gather

common concerns, concepts, and
ideas in this section of the place
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Teacher Resource

Small-group Discussions: Place mat
HISTORY Grade 10: Residential Schools

Five Elements of a Meaningful Apology:

1. Acknowledgement of the wrong done;

2. Accepting responsibility for the wrong done;

3. Expression of sincere regret and profound remorse;
4. Assurance or promise that the wrong will not recur;
5. Reparation through concrete measures.

Source:

Alter, Susan. Apologizing for serious wrongdoing [electronic resource]: social, psychological
and legal considerations. Law Commission of Canada, 1999. National Library of Canada
Electronic Collection.
http://epe.lac-bac.gc.ca/100/200/301/Icc-cdc/apologising_serious_wrong-e/apology.html
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Student/Teacher Resource

Small-group Discussions: Place Mat
HISTORY Grade 10: Residential Schools

BACKGROUNDER
Summary of action taken by government to address residential schools issue

The Canadian government established the Royal Commission on Aboriginal Peoples (RCAP) in 1991, to
investigate the relationship between Aboriginal and non-Aboriginal people in Canada and to propose solutions
to identified problems.

The Commission held 178 days of public hearings, visited 96 communities, consulted dozens of experts,
commissioned scores of research studies, and reviewed numerous past inquiries and reports for the final report
which was issued in 1996. The RCAP Report contains 440 recommendations that cover a wide range of
Aboriginal issues that have long-term and far reaching implications and require cooperative efforts across
governments and by all interested parties.

To respond to the recommendations of The Royal Commission on Aboriginal Peoples, the government adopted
a policy that had four elements. The four elements are:

1. Apology: The Government of Canada delivered a Statement of Reconciliation to all Aboriginal peoples
which included an apology to those people who experienced sexual and/or physical abuse while attending
residential schools.

2. Healing: The Government also provided $350 million to the Aboriginal Healing Foundation — an
organization set up to provide funding for community-based healing projects.

3. Dispute Resolution: The Government organized and paid for nine discussion sessions across Canada where
former students, Government officials, and church representatives were provided with the opportunity to sit
down and jointly develop solutions to resolve residential schools issues.

4. Litigation Strategies: Nearly one thousand former students have filed civil lawsuits against the Government
of Canada and/or religious organizations and individuals who are former employees at the schools. A majority
of the cases involve allegations of sexual and/or physical abuse. The vast majority also allege culture and
language loss. When possible, the government is trying to settle these cases out of court.

Adapted from:
Frequently Asked Questions. Indian Residential Schools Resolution Canada. http://www.irsr-
rgpi.gc.ca/english/questions.html#4
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Pair Work: Think/Pair/Share

History 10: Canada’s Intervention in International Conflict 1945 -

Students use information on manipulative cards to consider whether some conflicts in which Canada
intervenes are more ‘just’ than others. Think/Pair/Share allows students to share their opinions with a partner
and evaluate what reasons they used to determine when a cause is ‘just’. This will prepare students to
consider the two criteria of ‘just cause’ and of ‘cost of intervention’ (see Lesson Two, Developing and
Organizing ideas: Webbing, Mapping, and More) in order to make a reasoned judgement on this critical
challenge: “When are Canadians justified in using military force in other countries?” The reasoned judgement
of each student will be the final product of Lesson Three, Reacting to Reading: Drawing Conclusion (I Read/|
Think/Therefore) written by the student in the Therefore box on Template for Drawing Conclusions.

Purpose
e Encourage students to think about an issue, and then refine their understanding through discussion with a
partner.

e Introduce students to a variety of international situations in which Canada has been involved since WWII.
e Deepen understanding of the concept of ‘just cause’.

Payoff

The students will:

e engage in conversation after independent thinking to promote deeper understanding.

be exposed to various causes of conflict.

consider another student’s viewpoint.

work with manipulative cards to encourage flexibility in thinking.

apply reasoned judgement to other past or future conflicts that might cause Canada to go to war.
(Discussion of terrorism as a ‘just cause’ would be a relevant extension.)

Tips and Resources

e Have students locate each of the 10 conflicts stated on the Student Resource: Causes of International
Conflict either before or after the Think/Pair/Share activity.

e Prepare Student Resource, by putting the Causes of International Conflicts on the front and the Canadian
Intervention in International Conflict on the back of each card. These cards will be referred to as
International Conflict Cards. Separate the 10 cards so students can manipulate them. Each student gets
their own set of 10 cards.

e Peacekeeping is used when a foreign force, such as the UN Blue Berets, are invited to help maintain
peace after an agreement has been reached. Force is only used when peacekeepers are the target of
unfriendly fire. Peacemaking occurs when foreign forces participate without being invited by combatants.
Peacemakers use force to impose a solution. On the International Conflict Cards, as described in the
previous bullet, Canadian involvement in peacemaking is considered an intervention of war.

e |If students think Canada is never justified in using military force, that is an acceptable opinion. Students
can still consider when one conflict is more ‘just’ therefore requiring Canada to participate in other ways
such as peacekeeping, financial support, publicly taking a stand, providing medical personnel etc.

Further Support

e Provide students with basic background about Canada’s post World War Il alliances in NATO, NORAD,
the Commonwealth, and basic workings of the United Nations before this lesson. All Grade 10 textbooks
will have this information. Students also need a basic understanding of communism and capitalism.

e For struggling students, the lesson would work with fewer International Conflict Cards for students to
consider. Teacher could also provide background in advance for each conflict students will consider.

CBC archives (http://archives.cbc.ca) are good supplement to Grade 10 textbooks.
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Pair Work: Think/Pair/Share

History 10: Canada’s Intervention in International Conflict 1945 -

What teachers do

Before

Have students discuss when, if ever, they think it
is acceptable for others to get involved in
conflicts they encounter in daily living.

Discuss a list on the board with the class.
(Teacher Resource: Generic Causes of Conflict)
Inform students that goal of the lesson is to
consider criteria of ‘just cause’ to make a
reasoned judgement about when Canada is
justified in using military force in other
countries.

Explain the difference between peacekeeping
and peacemaking (See Tips and Resources).
Facilitate a brief discussion of a ‘just cause’.
Teacher may do a word web with the class on
the word ‘just’.

Create in advance, and distribute, a set of
International Conflict Cards (see Tips and
Resources) to each student.

Ask students to read carefully and consider the
causes on each card.

What students do

Share some examples of conflicts encountered in
daily living. Discuss when intervention by others
is welcome, and when that intervention is
inappropriate.

Consider the list on blackboard Generic Causes of
Conflict.

Engage in a class discussion on the concept of
‘just cause’ to generate 3 to 4 criteria to guide
them in their decision making.

Read the causes of each conflict on the
International Conflict Cards.

Ask teacher for any clarification needed to
understand the text on the card.

Match each specific card with the generic causes
the teacher has placed on the blackboard. Most
conflicts will have more than one generic cause.
Group together any conflicts that have similar
causes.

During

Ask students to arrange the ten cards from the
least ‘just’ to the most ‘just’ cause in which
Canadians should get involved.

Ask students to think about what reasons they
used to rank the cause.

Put students in pairs to compare their
arrangements of cards and share what reasons
they used to place them.

Arrange the cards on the desk from the least ‘just’
to the most ‘just’ causes to justify Canadian
intervention.

Jot down reasons for their placement of the cards.
Share their placement of cards and their reasons
with a partner.

Practise good active listening skills when working
in pairs, using techniques such as paraphrasing
what the other has said, asking for clarification,
and orally clarifying ideas.

After

Call upon pairs to share their decisions on most
and least ‘just’ causes for Canadian involvement
and the reasons for these decisions, or have pairs
team up to share.

Have students write their personal definitions of
what they believe to be a “just” cause.

Participate in class discussion.

Consider the criteria of a ‘just’ cause to justify
Canada’s decision to go to war.

Look on the back of each card to find out whether
Canada did go to war in that conflict or decided on
other ways to intervene.

Write a statement to define what he or she now
considers to be a ‘just cause’ for intervention of

any type.
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Student resource

Pair Work: Think/Pair/Share

History 10 : Canada’s Intervention in International Conflict 1945 -

Causes of International Conflicts — Front of International Conflict Cards

Conflict: Afghanistan
Date: Oct. 2001 -

The Taliban government came to power by winning a civil
war in this oil rich country. Banned were: education for girls,
preaching any religion other than Islam on penalty of death,
women holding jobs or appearing uncovered in public, music,
TV, and movies. The Taliban sheltered and aided terrorists.

Conflict: South Africa
Date: 1950 — 1994

The elected “white” government representing only % of the
population put rules in place to limit the rights of black and
coloured citizens. Only whites could vote; non-whites were
moved to homelands, and required to carry a pass-book when
travelling. Protestors burned passes and some were Killed.
Violence against this system, apartheid, increased.

Conflict: Cuban Missile Crisis

Date: October 1962 for one week

U.S.A. and Russia had very different ideas on how a
government should be chosen and industries and workers
managed. Russian missile bases designed to launch nuclear
warheads were found in Cuba within range of US cities. The
President said “remove them or access to Cuba will be
blocked. Use them and its war!” Canada and the US were
allies in NORAD to protect North American air space.

Conflict: Gulf War
Date: Aug 1990 — Feb 1991

An oil producing country, Irag, invaded another much smaller
oil producing country, Kuwait, in a boundary dispute. Iraq
wanted important access to the Persian Gulf from where oil
could be shipped to buyers around the world. The leader of
Irag was a dictator who had gained power with the aid of the
US, but the US no longer supported his rule.

Conflict: Korea
Date: June 1950 — July 1953

Korea was new to self-government. Russia influenced
decisions in the communist North and the USA in the
capitalist democratic South. North Korean forces crossed the
boundary and invaded South Korea. USA asked the United
Nations to demand the withdrawal of these northern forces.

Conflict: Rwanda
Date: 1993 — 1996

Within Rwanda, the Hutu population had grown quickly, and
overused farm land became useless. Also, world coffee prices
dropped. A smaller group, the Tutsis, had the best land and
jobs in the country. The tiny UN peacekeeping force urgently
told the UN that the murder of 1,000 Tutsis every twenty
minutes was planned by a specific group of Hutus.

Conflict: Somalia
Date: 1990 — Feb 2005

When a military dictatorship was overthrown, clans led by
warlords fought each other for control. The chaos
contributed to a serious famine that received much world-
wide media coverage. It has been estimated that 300,000
have now died as a result of civil war and famine.

Conflict: Suez Crisis
Date: 1956

The Egyptian President needed cash to build a huge hydro
dam for industry to help his country modernize. Rich countries
refused to loan money since he also wanted to buy military
equipment. He forcefully grabbed the international waterway,
the Suez Canal, from private French and British companies,
charging ships a user’s fee. These ships carried 70% of the
world’s oil to market.

Conflict: Break up of Yugoslavia
Date: 1991 — 1999

Different ethnic peoples lived within political boundaries that
only allowed for one government. Each of these ethnic
people wanted to govern in the interest of their own group.
Milosevic, the Serbian leader, violently pushed non-Serbs out
of areas they wanted to control which caused violent
retaliation by the other groups. In Kosovo, for example,
more than 1 million non-Serbs became refugees.

Conflict: Vietnam
Date: 1954 — 1976

Vietnam was replacing a foreign French government with self-
government. The USA hoped to influence free elections and
to support capitalism but a popular Communist North
Vietnamese leader used guerrilla warfare to support
communism in the South. The USA and its allies became
increasingly involved militarily to prevent communism from
spreading to South Vietnam.
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Student Resource

Pair Work: Think/Pair/Share

History 10 : Canada’s Intervention in International Conflict 1945 -

Canadian Intervention in International Conflicts — Back of International Conflict Cards

Canada’s Intervention: War X Other X

» We send 900 sailors and aircrew and 6 ships to support US
and other NATO countries in high-tech air strikes.

» We provide elite anti-terrorism units

» We lead a multinational peacekeeping force including 2,000
Canadian troops.

» 4 killed from friendly fire; 3 killed by suicide bomber.

Outcome: Taliban fell and competes now with Democrats and

Warlords for power, economy now growing, Canadian

peacekeepers who continue on are overworked.

Canada’s Intervention: War Other X #2

» PM speaks publicly against racism and encourages
Commonwealth allies to refuse South African Republic’s to
stay on as a member.

» 1977 we officially stop trade but do not enforce this.

» We hoycott sporting events with South Africans.

» Canadian citizens protest and lobby against racism.

Outcome: 1991 reforms were begun and in 1994 free elections are

held.

Canada’s Intervention: War Other X

» We are not informed ahead of time of American President’s
threat of blockade.

» Canadian Prime Minister hesitates for 3 days wanting the
UN to provide a second opinion about the missile sites.

» PM puts Canadian bases on alert, ready to accept American
planes in case of war as part of our NORAD obligations.

Outcome: Russia removed the missile bases.

Canada’s Intervention: War X Other #4
» We contributed to a $1 billion multinational force with 3 ships
to stop supplies coming to Iraqgi troops and a squadron of CF

18 fighter planes to protect our ships, escorted bombers. We
attacked ground targets.
» 76,000 Iraqgi civilians were Kkilled by multinational force
Outcome: Irag army withdrew within 6 weeks. Over 1 billion
barrels of crude oil spilled into Gulf waters. Oil wells were set on
fire by retreating troops poisoning air.

Canada’s Intervention: War X Other X

» We joined 14 other UN countries led by the US.

» 26,000 Canadians participated, as well as destroyers and
aircraft. 500 died and 1,000 were injured.

» Some of our soldiers were decorated by the US President.
for a successful battle. This was unusual recognition.

» Canadians stayed on as peacekeepers.

Outcome: North Korea withdrew and Korea remains split.

Canadian soldiers were not recognized by our own government

until 1991 because this was called a ‘police action’, not a war.

Canada’s Intervention: War Other X #6

» The small UN peacekeeping force, led by Canadian General
Romeo Dallaire, totalled 2,600 soldiers.

» The UN ignored warnings that genocide was planned and no
further troops were sent.

Outcome: 800,000 people were slaughtered and many women

were raped with the intent of spreading HIV aids. Thousands of

children were orphaned. An independent inquiry investigated why

the UN ignored warnings. Dallaire had a complete breakdown on

his return to Canada.

Canada’s Intervention: War X  Other X #7

» United States organized an international military force and
Canada contributed 900 soldiers from its Airborne Division.

» We escorted food supplies and provided fair distribution.

» We attempted to disarm warring clans and the Airborne
rebuilt a school, built a dam, and established a police force.

» Two of our soldiers beat to death a Somali who was
suspected of stealing and caught inside the camp.

Outcome: Famine relief worked, but civil war continued and all

forces were withdrawn. A new government now asks for help.

Canada’s Intervention: War Other X #8

» Britain and France drop paratroopers to fight with Israel
against Egypt. USA and Russia object.

» Canada diplomat, Lester Pearson, suggested a United Nations
Force be sent to stop actual war and to buy time so a peaceful
settlement could be negotiated.

» We contributed 1007 personnel for transport and medical
support but Egypt would not accept our troops.

Outcome: War avoided as long as UN stayed. Canada gets world

praise for inventing peacekeeping.

Canada’s Intervention: War X  Other X

» Early in the conflict, UN peacekeeping became involved,
included Canadians led by Canadian General Lewis
Mackenzie.

» We contributed 1,000 to a 60,000 member NATO-led force.

» We provided jet fighters and air surveillance for the second
NATO force that bombed Serb aggressors in Kosovo.

» We accepted refugees and escorted 1000s back to Albania.

Outcome: Canadian cost was $500mil. Serbia withdrew, UN

peacekeepers stayed, and war crime trials are proceeding.

Canada’s Intervention: War Other X #10

» Canadian companies sold $10billion worth of military supplies
to USA.

» Deadly herbicide, Agent Orange, was tested here (N.B.).

» 30,000 Canadians independently joined American troops. 400
died. Canadians spied for US intelligence.

» We accepted 32,000 US draft dodgers and deserters

» Our PM publicly called on US to halt bombing North Vietnam.

Outcome: US withdraws and all Vietnam comes under

communist control.
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Student /Teacher Resource

Pair Work: Think/Pair/Share

History 10 : Canada’s Intervention in International Conflict 1945 -

Some Generic Causes of Conflicts

» To support an ally in its conflict with another country.

» To resist opposing ideologies (e.g., different values governing behavior, type of government,
doing business).

> To get or keep essential resources (e.g., water, transportation access, cash, land).
> To defend against an attack on a self-governing (sovereign) country by another country.

> To stop abuse of human rights (e.g., unequal protection by the law, lack of individual freedoms).
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W

Developing and Organizing Ideas: Webbing, Mapping and More

History 10: Canada’s Intervention in International Conflict 1945

Webbing provides students with a strategy to visually organize their understanding of information in
preparation for writing. It begins with the topic and then branches into subtopics and details. Students
consider the criteria for the price of Canada’s intervention in international conflicts and apply this to historical
examples. This will prepare students to later make a reasoned judgement on the critical challenge: “When
are Canadians justified in using military force in other countries?”

Purpose

e Give students an opportunity to sort ideas and information gathered in order to make connections, identify
relationships, and determine possible directions and forms for their writing.

o Deepen understanding of the criteria of cost when considering Canada’s participation.

o Recognize the various ways that Canada’s intervention in international conflicts can be assessed.

Payoff

Students will:

e learn a variety of strategies that can be used throughout the writing process.

e re-read notes and gather information about ways in which Canada has intervened in International
conflicts, to focus the history writing task.

e apply the criteria of the cost of intervention to make a reasoned judgement on Canada’s intervention in
past and future conflicts that might require military force.

e persevere to think through a criterion in a thorough and careful manner.

Tips and Resources

e Prepare the Student Resource, International Conflict Cards as explained in Tips and Resources in the
previous lesson: Paired Learning: Think/Pair/Share. Give a complete set of cards to each student.

e Prepare overhead of webbing model, Student Resource, Scaffold for Webbing the Price of Intervention

e For a sample of a final web on this topic see Teacher Resource: Sample Webbing the Price of
Intervention. This busy web is intended only as a sample of what a finished web might look like. Small
“+” and “-“ are used here as symbols to show positive or negative cost where relevant. Dotted lines
show how subtopics may be connected to each other. Boxes and circles distinguish subtopics from
illustrative examples.

o When demonstrating process of adding information to the Student Resource, Scaffold for Webbing the
Price of Intervention, only provide enough examples for students to carry on themselves and create their
personal webs from information on their International Conflict Cards.

e |tis not necessary for students to include ALL the possible information provided — but sufficient to provide
concrete examples for each subheading.

e See Tools For Thought: Graphic Organizers for Your Classroom by Jim Burke for many other models of
graphic organizers.

Further Support

¢ Have students create a variety of graphic organizers that they have successfully used for different writing
tasks. Create a class collection for students to refer to and use.

e Students share their written reasoned response on the question: “What are the most important costs for
Canadians to keep in mind when justifying their use of military force in other countries?”

e Students apply the criteria of price of intervention to consider when an International conflict becomes too
costly to justify Canada’s intervention.

e Students consider the relationship between the cost of participating in a conflict and the outcome. When

does concern about the outcome of a conflict override the cost of intervention?
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Developing and Organizing Ideas: Webbing, Mapping and More

History 10: Canada’s Intervention in International Conflict 1945

What teachers do

Before

Provide students with International Conflict
Cards created in previous lesson Pair Work:
Think/Pair/Share.

Prepare an overhead transparency of Student
Resource: Scaffold for Webbing the Price of
Intervention.

Using Student Resource: Scaffold of Webbing
the Price of Intervention, demonstrate for
students, by adding one or two items only, the
process of rereading notes and arranging key
points to show possible connections, and
relationships.(See Teacher Resource: Sample
Webbing the Price of Intervention.)

Using a marker, model for students how to make
connections among the ideas and information
(e.g. symbol, circle, colour-code, draw arrows).

What students do

Read the Student Resource, Canada’s Intervention
in International Conflicts that is on the back of the
International Conflict cards.

Recall a past use of a webbing strategy to record
and organize thinking.

Note the process of attaching a key point to show
the connections and relationships.

Note the use of symbol, circle, colour-coding and
drawn arrows to make connections among
subheadings and between each subheading and
examples from the International Conflict Cards.

During

Give each student a copy of Student Resource:
Scaffold for Webbing.

Ask students to contribute to their own webs by
providing examples of each subtopic using the
International Conflict Cards as the source of
information.

Circulate to support students as they create their
webs.

Have students design a second web to consider
the opposite perspective: The Price of NOT
Intervening. Ask students to consider first
whether they would change, add, or drop
subtopics from previous web.

Re-read Student Resource, Canada’s Intervention
in International Conflicts to gather information to
put on their webs.

Create the web using Student Resource: Webbing
the Price of Intervention.

Using symbol, circle, colour-coding, and drawn
arrows make connections among the information
and ideas on the web.

Create webs on the opposite perspective: The
Price of NOT Intervening.

After

Provide students with a template to write a
reasoned judgment on this question: “Which are
the most important costs to keep in mind when
Canadians are justifying using military force in
other countries?”

Re-read notes and identify the most important
information and ideas.

Share and compare webs.

Use webs to determine which two or three costs
are the most important ones for Canadians to keep
in mind when considering whether or not to
intervene with military force.

Make the connections among the web and possible
ways of organizing the information and ideas into
the template provided for writing.

Select information from one’s own web to write a
support for his or her choice of most important
costs.
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Student Resource

B

Developing and Organizing ldeas: Webbing, Mapping and More

History 10: Canada’s Intervention in International Conflict 1945

Scaffold for Webbing the Price of Intervention

WORLD OPINION

MLES DOLLAR COST

TIME INVOLVED CASUALTIES

PRICE OF
PARTICIPATION

ENVIRONMENTAL COST
EMOTIONAL COST

EQUIPMENT | PERSONNEL
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Student Resource

Developing and Organizing ldeas: Webbing, Mapping and More

History 10: Canada’s Intervention in International Conflict 1945

Sample Webbing the Price of Intervention

(+)Yugoslavia .
supporting NATO

alliance

(+)Korea

Canadian soldiers
decorated by U.S.

(-)South Africa

Some loss of trade

ALLIES

(-)Gulf War
1 Billion

(-)Somalia

Peacekeepers torture

ik & kill thief
WORLD OPINIGN
| +)Suez
(-)South Africa 1% Peacekeeping
44 years TIME INVOLVED Ganadian idea
»
' CASUALTIES

7

+)Gulf War

Six weeks

PRICE OF
PARTICIPATION

-JAfghanistan

Peacekeepers
overworked

' 4 ENIE 4
(+)Somali EMOTIONAL COST PERSONNEL
Food for civilians / Rores
26,000 participate
. \
fugostayia ENVIRONMENTAL COST
Jet Fighters |

LA 4
| EQUIPMENT

(-)Vietnam
Testing Agent Orange

(-)Korea
500 died

1000 injured

Afghanistan
Elite Anti-terror Unit

Suez
Medical Support
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Reacting to Reading: Drawing Conclusions (I Read/l Think/Therefore)
History 10: Canada’s Intervention in International Conflict 1945 -

Readers draw conclusions based on the opinions and information that they read from several sources with
different perspectives. Providing a graphic organizer before reading helps students to organize their thinking
during reading in order to analyze, make references, and draw conclusions after reading. Sources were
chosen to assist students in identifying possible criteria to be used to make judgements on when a conflict
warrants Canadian intervention considering the costs involved. This will support students in making a
reasoned judgement about the critical challenge: “When are Canadians justified in using military force in other
countries?”

Purpose

o Actively use prior knowledge and experiences when reading.

o Consider the perspective of a source in order to make carefully considered inferences.

e Further consider criteria to make a reasoned judgement about Canada’s involvement in international
conflict.

Payoff

The students will:

e practice a Think Through strategy that can be used with other primary or secondary sources.

e investigate further content and reconsider opinions on criteria to answer the critical challenge: When are
Canadians justified in using military force in other countries?”

e appreciate that understanding is deepened by considering several perspectives on an issue.

e understand that a quality conclusion requires being able to justify with reason and evidence that is
ethically acceptable.

Tips and Resources

e See Teacher/Student Resource, | Read/l Think/Therefore - Sample Response. This annotated sample
illustrates the thinking process that a reader might follow to gather information, reflect, and draw a
conclusion.

¢ Photocopy for each student the Student Resource, Template for Drawing Conclusions, and Student
Resource, Opinions and Data on Canada’s Intervention in International Conflicts.

e Remind students of the literacy skill Reading between the Lines in Think Literacy: Cross-Curricular
Approaches, Grades 7-12, pg. 40.

e Students should know that asking good questions is an important part of critical thinking.

Further Support

e |f teacher anticipates student difficulty with Opinions and Data vocabulary, students can read silently along
with the teacher. After shared reading, check for understanding of vocabulary in the text. Then have
students re-read each passage on their own using the Template for Drawing Conclusions to record
information and make inferences. A class discussion on possible Therefore conclusions could precede
independently written student responses.

e Students could continue exploring the criteria of just cause and the price of Intervention to research in
more depth and then judge Canadian intervention in the Berlin Blockade or any one or more of the 10
conflicts on the International Conflict Cards used in the previous two lessons. All Grade 10 texts have
information to launch student research. However students should also have access to sources that
introduce a range of perspectives.

-Department of National Defence and the Canadian Forces www.forces.gc.ca

-CBC archives http://archives.cbc.ca

-Project Ploughshares www.plough.ca/CONTENT/resources.html
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Reacting to Reading: Drawing Conclusions (I Read/l Think/Therefore)
History 10: Canada’s Intervention in International Conflict 1945 -

What teachers do What students do

Before
e Inform students that the purpose of the lesson is
to consider two criteria, ‘just cause’ and ‘cost of | ¢  Read the information provided in the Sample

intervention’ from various perspectives in order Response and consider inferences based on the
to make a reasoned judgement about when information.
Canadians are justified in using military force in | e  Consider how the sample conclusion might
other countries. compare to his or her own conclusion.
e Provide on the overhead the Student/Teacher e  Observe how to complete the graphic organizer
resource | Read/l Think/Therefore — Sample Template for Drawing Conclusions.
Response to model the reading strategy. e Clarify that the purpose for reading is to respond
e  Provide overhead and model using graphic to resources on criteria for ‘just cause’ and ‘cost of
organizer, Template for Drawing Conclusions intervention’ in international conflicts.

for several short sources.
e Encourage students to think by asking questions
as well as stating opinions.

During

Provide each student with Student Resource, e  Preview the text Opinions and Data on Canada’s
Template for Drawing Conclusions, and Intervention in International Conflicts to get ready
Opinions and Data on Intervention in to read.
International Conflicts. e Read each text selection, pausing to record

e Circulate and offer individual support for important information under | Read, and to make
understanding content and/or modeling the “I inferences and/or pose questions under 1 Think.

Think” as required.

After

e Review Information gathered in the | Read
section. Note responses and ask students to
account for similarities and differences.

o Discuss the students’ responses in the | Think e Re-read information and inferences made on
section. Student Resource, Template for Drawing
e Return to overhead. | Read/l Think/Therefore — Conclusions. Identify similarities and differences
Sample and ask students to draw their own among responses.
conclusions on when Canada should intervene e Draw conclusions about when Canada is justified
with military force based on the criteria of just in using military support, based on previous
cause and price of intervention. knowledge and consideration of information and
e Use Think/Pair/Share to compare conclusions inferences in the Therefore box on the template.
e Provide resources for students to judge the e  Compare their own conclusions on the critical
Canadian response to request for air support challenge with others.
during the US led airlift of goods into Berlin in e  Apply their current Therefore to a researched
1948 when Russia blockaded the entire city and study of Canada’s role in the intervention during
compare this situation with Canada’s response to the Berlin Blockade.

US request to commit troops to the American
led invasion of Iraq in 2004.
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Student/teacher resource

Reacting to Reading: Drawing Conclusions (I Read/l Think/Therefore)

History 10: Canada’s Intervention in International Conflict 1945 -

I Read/l Think/Therefore — Sample Response

The text says that we
need both “soft power”
and “hard power”. |

think it is important to

keep our soldiers safe.

| expect that hard
power means military
action and soft power
means less violent
participation. | want
Canadians to only use
war when it is a last
resort.

The text says the
number of violent
disputes has
increased dramatically
since the Cold War. |
think there might be a
cause-and-effect
relationship between
the end of the Cold
War and new conflicts.
| would like to look at
some numbers to
compare the disputes
before the Cold War
and now.

In many ways the conflict in Kosovo, not to say the war in
Kosovo, perfectly illustrates this. Kosovo was a conflict,
within a state, where basic human rights were violated, and
where the primary interest of the international community,
as we saw it from Canada, was the protection of
individuals. To Canadians, it was a classic case of Human
Security, where the international community took action,
not to protect their state interests, but to address the
security of individuals.

From where | sit, the use of military force in Kosovo
showed that if you want to be involved in providing human
security you would be well advised to have the ability to
use force, including military force, in your tool kit. "Soft
power" and "hard power" can both make critical
contributions to the Human Security agenda. There are not
many examples where only one will keep our soldiers safe
and lead to success.

... | know you’ve heard it before, but although the end of
the Cold War reduced the threat of global war and massive
nuclear destruction, peace has not occurred. Far from it.
The number of localized, violent disputes has increased
dramatically.

And Canada has been amongst the most active in trying to
make a difference. Canadian Forces were deployed on 65
missions during the last ten years compared to some 25
missions over the previous forty years. Today we have the
largest number of CF members serving outside the country
at one time than we have since the Korean war of almost
50 years ago.

Glen W. Leach “CF Perspectives on Human Security” Nov
5™ 1999 speaking on behalf of the Chief of the Defence
Staff at the 1999 Atlantic Canadian Diplomatic Forum as
guoted on the Canadian National Defence website.

The text says Canada
went to protect the
security of individuals.
[ think that this is a
just cause for
Canadians to go get
involved, but | wonder
if the war response
increases the security
risks to individuals. |
would need to know
how many civilian
deaths resulted from
our war action.

The text says that
there have been 65
missions over the past
10 years compared to
25 missions over the
previous forty years. |
think our participation
has become more
costly recently. Has
this meant an increase
in our dollar cost?

Therefore.....

Although our increased participation by going to war is more costly, it seems that we should pay the price
in order to help civilians be secure. We should always consider if there is an equally effective but less
costly way to protect people. What can Canadians be doing to prevent conflicts from even starting?
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Student Resource

Reacting to Reading: Drawing Conclusions (I Read/l Think/Therefore)

History 10: Canada’s Intervention in International Conflict 1945 -

Template for Drawing Conclusions

| Read | Think

#1 #1
#2 #2
#3 #3
#4 #4
#5 #5
#6 #6
#7 #7
Therefore...
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Student Resource

Reacting to Reading: Drawing Conclusions (I Read/l Think/Therefore)
History 10: Canada’s Intervention in International Conflict 1945 -

Opinions and Data on Canada’s Intervention in International Conflicts
#1 “Ottawa encouraged the myth of Canadians as ‘helpful fixers’ or the “world’s boy scouts” because it believed that it was an
easier sell to the public.....Unfortunately by not being truly honest for the last forty years, Ottawa is now faced with a public that
does not understand...that just as it was in Canada’s national interests to send peacekeepers to Suez, Cyprus, or Bosnia, it is now
in our national interest to be sending war planes to Kosovo.”
Duane Bratt, lecturer in international relations at Mount Royal College and University of Calgary www.peace.ca/war8

#2 “At least 250 people -- a mixture of NATO soldiers, international aid workers, civilians, and combatants -- were reported
killed this year in Afghanistan. An accurate number is impossible due to the inconsistency of casualty reports, the lack of
domestic media, and the remote nature of many conflict regions”.

Project Ploughshares The Armed Conflict Report 2004.

#3 “In Africa alone, 2,300,000 people died of AIDS last year. The UN begs for a fund of $7-10 billion dollars a year to fight
AIDS, tuberculosis, and malaria. The Western world responds with a total so far of $2 billion spread over three years.”
Stephen Lewis, UN Special Envoy for HIV/AIDS in Africa.

#4 “Budget 2005 represents the most significant investment in the military in the last 20 years. It provides Defence with $13
billion dollars in new funding over 5 years, outlining a long-term commitment to expand, fix, and transform the Canadian Forces.
Budget 2005 provides:

e A $3billion commitment over the next five years to support the expansion of the Canadian Forces by 5,000 regular force and
3,000 reserve force personnel.....

e Substantial capital investments, more than $2.5 billion in total, to acquire key equipment and capabilities including:
— new medium capacity helicopters
— logistics trucks
— utility aircraft to be employed in the Arctic
— specialized facilities for JTF2, Canada’s elite anti-terrorist unit
Defence and Budget 2005 Highlights from Canadian Department of National Defence website.

#5 “As of December 2003 the five largest contributors of personnel to UN peacekeeping operations provided 43% of all military
and civilian police forces. These countries were Pakistan, Bangladesh, Nigeria, India and Ghana. The 19 NATO member
countries whose combined defence expenditures exceed 60% of the global total, provided only 9% of all UN peacekeeping
personnel at the end of 2003. The largest NATO contributor was Poland committing 735...... ”

Project Ploughshares who cite their major sources for these statistics as United Nations reports; OSCE reports; Canadian
Department of National Defence.

#6 “A 30 nation NATO alliance began a 78-day bombing campaign against Yugoslavia on July 10, 1999. The bombings were an
effort to force Milosevic (the Serbian leader) to finally agree to a peace settlement in Kosovo. This was the first time that NATO
had launched an offensive assault on a sovereign state. Canada spend $127 million as part of the air campaign. Many protests
occurred worldwide against the NATO mission. Some Canadians were angered that there had not been a debate in the House of
Commons before the deployment of Canadian troops.”

Canada: Face of A Nation. Bolotta, Hawkes, et al., Gage, Toronto, Ontario, 2000, pg 355.

#7 “And our (US and Canada) security and defence relationship is one of the closest in the world. For example, it was a Canadian
who was in charge of the Cheyenne Mountain Operations Centre at NORAD on the morning of September 11th . And that officer,
in consultation with the Deputy Commander of NORAD, who was also a Canadian, worked with Defense Secretary Rumsfeld
and the FAA to assess the threat to the United States and secure the skies of North America. There are very few — if any —
countries in the world that have such trust and confidence in each other.” Bill Graham, Canada’s Minister of National Defence,
April 8", 2005, speaking to school audience In New York as quoted on the Canadian Department of National Defence website.
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Getting Ready to Read: Anticipation Guide
History Grade 10: October Crisis

An anticipation guide is a series of questions or statements (usually 8 to 10) related to the topic or point of
view of a particular text. Students work silently to read and then agree or disagree with each statement. This
activity helps activate their prior knowledge of and opinions on times in recent Canadian History where rights
and freedoms have been restricted. This will prepare students to respond to the critical challenge: “Is the
restriction of rights and freedoms a necessary way to handle threats to national security?”

Purpose

e Help students to activate prior knowledge and experience.

e Encourage students to make a personal connection with a complex topic so they can integrate new
knowledge into their background experience and prior knowledge.

o Consider a variety of circumstances under which rights have been restricted in the name of national
security in order to better understand the October Crisis.

Payoff

Students will:

e engage in topics, themes, and issues at their current level of understanding.

e become familiar and comfortable with the historical events surrounding the October Crisis.

e connect their personal knowledge and experience to times in recent Canadian History when rights and
freedoms have been restricted.

e develop a deeper understanding through reasoned judgement.

o develop the intellectual tools required for effective critical thinking.

Tips and Resources

e An anticipation guide works best when students are required to read something that contains unfamiliar
information. The idea of the guide is to raise students’ awareness of related issues and help them make
connections with what is familiar and unfamiliar about that text.

¢ In creating your anticipation guide, write open-ended statements that challenge students’ responses. You
don’t want statements such as, “School cafeterias should not sell so much junk food.” Instead, write,
“Teenagers consume more junk food than is good for them.”

e For more information, see:

- Student Resource, Anticipation Guide Template.
- Student Resource, Anticipation Guide: Civil Liberties Suspended.
- Student Resource: Reading: Civil Liberties Suspended.

Further Support

e Put students in pairs to complete the anticipation guide if they are have trouble making connections with
the theme or topic, or if they are having trouble with the language (for example, ESL students).

e To provide an opportunity for struggling students to contribute in a more supportive situation, divide the
class into small groups of four or five and ask them to tally and chart their responses before participating
in a whole-class discussion.

o Read statements aloud to support struggling readers.
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Getting Ready to Read: Anticipation Guide

History Grade 10: October Crisis

What teachers do

Before

e  Through discussion, ensure students understand
the concept of civil liberties.

e Preview Anticipation Guide (See Teacher
Resource, Anticipation Guide Template).

e Distribute copies of the Student Resource,
Anticipation Guide: Civil Liberties Suspended.
Explain that this is not a test, but an opportunity
to explore their knowledge and opinions.
Students are to complete the guide individually,
and then share their thoughts in a whole class
situation.

e Have students complete the left hand side of the
guide.

e To engage students in a whole-class discussion,
start with a “hand count” of who
agreed/disagreed with the statements.

e Have a student volunteer record some of the key
points made during the discussion, using a T-
chart (agree/disagree) on transparency or on the
board.

What students do

Participate in a class brainstorming or discussion
on the question: What are civil liberties?

Working individually, read each statement on the
Anticipation Guide and write/circle response in the
left column.

Contribute responses in the class discussion and
explain them.

During

e Explain the topic of the reading assignment and
how it connects with the Anticipation Guide
statements.

e  Provide students with a copy of Student
Resource, Civil Liberties Suspended.

e  As students read specific material, they should
fill in right column of anticipation guide.

e Lead discussion; check for understanding.

Read the Student Resource Civil Liberties
Suspended. Fill in the right column of the
Anticipation Guide.

With a partner or as a class, discuss responses and
compare reasons for different opinions. (Many
Canadians have differing opinions as to what
degree rights and freedoms should be restricted in
certain situations.)

After

e Ask students to return to the statements on the
Anticipation Guide to identify what they have
discovered in their reading that may confirm or
change their opinions.

e Additionally, use current news stories to
consider how the government might respond to a
potential threat to national security (e.g., discuss
news stories of transit bombings in London).

Consider any changes made from pre- to post-
reading.

Consider and discuss current and potential threats
to national security and how the government might
respond to these.
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Student/Teacher Resource

Anticipation Guide Template

Circle “Agree” or “Disagree” beside each statement below before you read your textbook.

Following our class discussion of these statements, you will read Chapter _____in the textbook, noting
page numbers that relate to each statement.
When you have finished reading, consider the statements again based on any new information you may
have read. In the right column, circle “Agree” or “Disagree” beside each statement and check to see

whether your opinion has changed based on new evidence.

Before
Reading

1. Agree/Disagree

2. Agree/Disagree

3. Agree/Disagree

4. Agree/Disagree

5. Agree/Disagree

6. Agree/Disagree

7. Agree/Disagree

8. Agree/Disagree

9. Agree/Disagree

10. Agree/Disagree

Statements

Page #

After
Reading

1. Agree/Disagree

2. Agree/Disagree

3. Agree/Disagree

4. Agree/Disagree

5. Agree/Disagree

6. Agree/Disagree

7. Agree/Disagree

8. Agree/Disagree

9. Agree/Disagree

10. Agree/Disagree
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Student Resource

Anticipation Guide Template

Circle “Agree” or “Disagree” beside each statement below before you read the assigned reading.
Following our class discussion of these statements, you will read Civil Liberties Suspended.

When you have finished reading, consider the statements again based on any new information you may
have read. In the right column, circle “Agree” or “Disagree” beside each statement and check to see
whether your opinion has changed based on new evidence.

Before
Readin

Statements After
Readin

1. Agree/Disagree

2. Agree/Disagree

3. Agree/Disagree

4. Agree/Disagree

5. Agree/Disagree

6. Agree/Disagree

7. Agree/Disagree

8. Agree/Disagree

9. Agree/Disagree

10. Agree/Disagree

In Canada, our rights and freedoms are protected in our
constitution.

In Canada, you have the right upon arrest to be told why
you are being arrested.

If arrested, you must be informed of your right to a
lawyer.

During World War I, the Canadian government censored
letters from soldiers.

Democracy is fragile and sometimes the government
needs to take away personal freedoms to protect its
citizens.

The Canadian government put some Canadians into
internment camps during both the First and Second
World War.

The government would only consider using the War
Measures Act in times of war.

When polled in the past, most Canadians have not
supported the use of the War Measures Act.

Faced with the possibility of a terrorist bomb threat, it is
better for the government to arrest innocent people than
let possibly guilty ones get away.

The Canadian government has a challenging job because
it has to protect Canadians while also ensuring them
maximum rights and freedoms.

1. Agree/Disagree

2. Agree/Disagree

3. Agree/Disagree

4. Agree/Disagree

5. Agree/Disagree

6. Agree/Disagree

7. Agree/Disagree

8. Agree/Disagree

9. Agree/Disagree

10. Agree/Disagree
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Student Resource

CIVIL LIBERTIES SUSPENDED

Canada is a free and democratic society. Our democracy is based on the belief that all citizens possess
fundamental right and freedoms. In Canada, these rights and freedoms are considered so important that in
1982, they were officially made a part of our constitution. The Canadian Charter of Rights and Freedoms
guarantees all Canadians rights such as the right to vote, freedom of religion, freedom of assembly, freedom

of association and freedom of the press. The Charter also guarantees Canadians certain legal rights. For
example, a person has the right not to be held without a good reason, and, upon arrest, a person must be told
why they are being arrested and informed of their right to a lawyer. Canadians are also guaranteed the right

to a fair and speedy trial. These rights and freedoms, however, have been challenged throughout the 20 and 21%
centuries. Threats to national security have led to government actions designed to keep society safe.
Unfortunately, this protection comes at a cost, as it often requires the restriction of personal rights and freedoms.
This leads us to question whether restricting rights and freedoms is an effective way to protect society.

In 1914, the government created the War Measures Act. This legislation was designed to be used in the event

of “war, invasion or insurrection, real or apprehended.” In other words, it was designed to be used if the
government believed there was a threat to national security. The War Measures Act gave the government
extraordinary power. It allowed for government control of the economy and transportation and gave the
government the authority to censor publications, letters, photographs, and other documents. It also allowed

for the arrest, detention and even deportation of people perceived to be a threat to national security. This
legislation, although designed to protect Canadians and support the war effort, had a negative impact on a
significant number of Canadians during World War I. Many recent German and Ukrainian immigrants were
labeled “enemy aliens”. As a result, publication of German-language newspapers was forbidden and a half a
million people were forced to carry identity cards, report regularly to local authorities, and their movements were
severely restricted. Over 8000 people, mainly Ukrainians, were also sent to internment camps because they were
considered suspect.

The War Measures Act was used again in World War 1l. Like its use in the First World War, the legislation was
invoked to allow for better coordination and support for the war effort. During the war years, censorship was
once again allowed and the government took control of the Canadian economy. It was this legislation that also
allowed for the relocation of 22,000 Japanese-Canadians into internment camps. It 1988, the government
apologized and attempted to compensate Japanese-Canadians for their wrongful treatment during the Second
World War.

The War Measures Act was used for the first time in peace time in October 1970. During the 1960s, a radical
separatist group called the Front de Liberation du Quebec (FLQ) took increasingly violent measures to help
promote their cause. They stole dynamite, bombed mailboxes, injured innocent people, and eventually their
measures escalated to kidnapping. In 1970, they kidnapped James Cross, a British diplomat and later Pierre
Laporte, Minister of Labour for Quebec. These violent measures caused fear and panic in Quebec. Quebec
leaders asked the Prime Minister for help. In October 1970, Pierre Trudeau invoked the War Measures Act.
The press questioned the Prime Minster suggesting that this was too much of a “heavy-handed” tactic. A
onfident Trudeau replied “... there are a lot of bleeding hearts around who just don't like to see people with
helmets and guns. All I can say is, go on and bleed, but it is more important to keep law and order in the
society than to be worried about weak-kneed people who don't like the looks of ...” When asked how far

he was willing to go Trudeau replied “...Just watch me.” lronically, it was then Indian Affairs Minister Jean
Chrétien who in a cabinet meeting encouraged Trudeau to use the legislation. Under the legislation, more
than 450 people were arrested and detained. Only 25 were ever charged. Some believe that the legislation
restricted civil liberties too much but when polled at the time, the public supported the use of the War
Measures Act by over 80%.
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Student Resource
CIVIL LIBERTIES SUSPENDED continued...

Recently released Federal Cabinet documents tell of another time the War Measures Act was almost used. Only a
year after the War Measures Act was used to deal with the situation in Quebec, the mayor of Vancouver asked the
Prime Minister to consider using it to deal with what was seen by some as a possible revolution brewing in
Vancouver. The mayor wanted to use the legislation to deal with hippie protesters planning a marijuana festival in
Vancouver’s Stanley Park. The Act was not invoked but its use was discussed.

The War Measures Act was repealed in 1985 and replaced with the Emergencies Act. However, in response to the
events of September 11, 2001 and continued terrorist threats, the government introduced, and Parliament passed,
new legislation designed to protect Canadians. Canada’s Anti-Terrorism Act has been designed to keep Canadians
safe from terrorist threats. Like the War Measures Act, the new legislation gives the government sweeping powers
in an attempt to protect Canadians. Critics of the legislation point to the fact that this protection comes at a cost to
everyone’s civil liberties. It restricts the rights and freedoms of Canadians.

The government of Canada has a challenging job: balancing rights and freedoms with protection for all Canadians.
So, the question remains: is the restriction of rights and freedoms an effective way to deal with threats to national
security? How far should the government go in safeguarding Canadians before its protection leads to restrictions no
longer consistent with a democratic government? How far is too far?

Insurrection -rebellion

Invoked —put into use

Civil liberties —rights and freedoms
Censorship —to prevent the public from
seeing part or all or something
Repealed —to abolish or get rid of a law

References:
Bain, DesRivieres, Flaherty, et.al. Making History: The Story of Canada in the Twentieth Century. Toronto Ontario:
Prentice Hall, 2000.

Fielding, Evan, et.al. Canada: Our Century, Our Story. Scarborough, Ontario: Nelson Thompson Learning, 2000.

Former Mayor wanted War Measures Act. CBC. January 18, 2002.
http://vancouver.cbc.ca/regional/serviet/View?filename=bc_war010618

The Anti-Terrorism Act. Department of Justice Canada.
http://www.canada.justice.gc.ca/en/anti_terr/index.html

The October Crisis: Civil Liberties Suspended. CBC Archives. http://archives.cbc.ca/IDD-1-71-
101/conflict_war/october_crisis/

The Canadian Charter of Rights and Freedoms. Department of Justice Canada.
http://laws.justice.gc.ca/en/charter/



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Making Judgments (Both Sides Now)
History Grade 10: October Crisis

Readers increase their understanding by reviewing what they have read, reflecting on what they have learned
and asking questions about the significance. Students read text and examine supporting and opposing
viewpoints in order to make a reasoned judgement on whether the use of the War Measures Act and the
resulting restriction of civil liberties was a necessary way to handle the October Crisis of 1970.

Purpose

o Assess different viewpoints or perspectives.
e Make judgements about viewpoints or opinions on the use of the War Measures Act in October 1970.

Payoff

Students will:

o think critically about historical materials.

o develop intellectual tools for critical thinking by carefully considering the impact of invoking the War
Measures Act.

¢ develop a model for reading and thinking critically about important concepts, issues, and ideas.

Tips and Resources

o To make reasoned judgements, readers ask questions to help them process information, assess the
importance and relevance of the information, and apply it in a new context. Evaluating is a skill that
readers use when reading and critically thinking about a particular text. Readers make value judgements
about the validity and accuracy of the ideas and the information, the logic of a writer's argument, the
quality of a writer’s style, the effectiveness of the text organization, the reasonableness of events and
actions, and many more. They also assess bias in written and other related materials.

e Text references on the October Crisis include:

- Making History, Bain, DesRivieres, et al. Prentice Hall, Toronto, Ontario, 2000, pp.301-303.

- Face of a Nation, Bolotta, Hawkes, et al. Gage, Toronto, Ontario, 2000, pp.248-250.

- Canada: Our Century, Our Story, Fielding, Evans, et al. Nelson Thompson Learning, Scarborough,
Ontario, 2000, pp. 314-317.

- Canada: A Nation Unfolding, Newman, et al. McGraw-Hill Ryerson, 2000, pp.

- Canada: Continuity and Change, Bogle, et al. Fitzhenry & Whiteside Ltd., Markham, Ontario, 2000,
pp. 394-397.

e For more information see:

- Teacher Resource, Both Sides Now — Sample Response.

- Teacher Resource, The Quiet Revolution in Quebec.

- Student/Teacher Resource, War Measures Act — Yes or No?

Further Support

o Review reading skills of tracking main ideas, comparing and contrasting, making inferences, and drawing
conclusions.
e To further extend the activity, students may refer to some of the following primary and secondary sources:
- CBC Archives — The October Crisis: Civil Liberties Suspended.
http://archives.cbc.ca/IDD-1-71-101/conflict_war/october_crisis/
- Canada’s Digital Collections: Trudeau’s War Measures Act Speech.
http://collections.ic.gc.ca/discourspm/anglais/pet/1610970e.html
- Comments by T. C. Douglas, Leader of the New Democratic Party, on the War Measures Act and
Letters from the Quebec Authorities requesting the Implementation of the War Measures Act
http://www2.marianopolis.edu/quebechistory/docs/october/douglas.htm
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Reacting to Reading: Making Judgments (Both Sides Now)

History Grade 10: October Crisis

What teachers do

Before

Prepare an overhead of teacher resource, Both
Sides Now — Sample Response. Model for
students, using a Think Aloud, how the template
was completed.

Write the question on the board, “Was the use of
the War Measures Act a necessary way to handle
the October Crisis of 1970?”

Ensure students have sufficient background
knowledge of the Quiet Revolution. See Teacher
Resource: The Quiet Revolution in Quebec.

Have students recall what they already know about
the War Measures Act. Then ask them to apply it
to the question.

Ask for one idea or piece of information that
supports the question and record it under the
statement in a T-chart.

Ask for one idea or piece of information that
opposes the question and record it in the right-
hand column of the T-chart.

Remind students that effective readers question the
ideas and information in a text to determine and
develop their own opinions and to make a
reasoned judgement.

What students do

Recall what they already know about the War
Measures Act and apply it to the question.

Offer suggestions in support and/or opposition
to the question.

Observe the teacher record the evidence that
supports or opposes the question.

During

Allow students to work in pairs. Provide students
with a text reading. See suggested text references
on the October Crisis.

Distribute copies of student resource: Both Sides
Now - War Measures Act: Yes or No.

After discussion in pairs, have students
individually record evidence on the appropriate
side of the Both Sides Now chart.

Read selection and discuss with a partner.

Collect evidence that supports or opposes the
question.

Individually record evidence in appropriate
columns.

After

Lead a whole class discussion on when a
government is justified in suspending liberties.
From this discussion agree on 3 or 4 criteria that
can be used to determine if government actions are
justifiable.

Have students individually evaluate information
on their charts in order to reach a decision that
answers the question. Then, allow students to
discuss their findings with a partner.

Have students record their decisions and reasons
on their Both Sides Now charts.

Have students share findings with the class and
record student responses on an overhead.

Make a reasoned judgment about whether the
use of the War Measures Act during the October
Crisis of 1970 was necessary.

Record decisions and reasons on Both Sides
Now chart.

Share evidence collected and decisions reached
with the class.

share their reasoning and explain how the
criteria helped them to make their decision.
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Student Resource

Both Sides Now — Sample Response

Editorials, magazine articles, and reference materials often present one side or viewpoint on a particular issue, or limit one
of the viewpoints. Therefore students may need to read several short selections on the same issue or topic to fully consider
both sides of an issue before making a judgement based on the evidence provided.

Both Sides Now

Evidence That Supports

help to educate people about different
animals in their area

protect endangered animals

scientists can study animals up close

veterinarians and zoologists can learn
how to care for different animals in the
wild

can help injured animals who couldn’t
survive in the wild

make money that can pay for animal care
in the wild

zoos, wildlife preserves, and aquariums
may be the only way for some people to
see wild animals and learn about them

Question or
Statement

Are zoos harmful or
helpful to animals?

Evidence That Opposes

animals show signs of stress, boredom and
unhappiness

animals belong in their natural habitats

scientists would learn more about animals in the
wild

some animals are abused in captivity

the natural world is for the survival of the fittest;
man shouldn’t interfere

do humans have the right to capture animals?

animals are forced to entertain people so parks
make lots of money that may not be used for
animal welfare

Decision

Zoos could be created so that the animals can live in their natural habitats with minimal interference from people. Wildlife
preserves help to protect animals from the expansion of towns and cities, and can provide a safe haven for migrating birds

and animals.

Reasons

e The welfare of the animals is important, and they don’t choose to be in a zoo.

e People sometimes cause the animals’ problems in the wild by invading their habitats.

e People shouldn’t destroy the animals’ homes or kill them for fun or for a few body parts. Zoos can help to educate
people about the importance of protecting wildlife and how to live in harmony with them.

e Videos can be used to show people animals in their natural world so that we don’t have to capture animals and put them

on display.

[E




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

War Measures Act: Yes or No

Both Sides Now

Evidence that Supports
use of the War Measures Act
during the October Crisis of 1970

Question

Was the War
Measures Act a
necessary way to
handle the October
Crisis of 1970?

Evidence that Opposes
use of the War Measures Act
during the October Crisis of 1970

Decision

Reasons
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Student/Teacher Resource

THE QUIET REVOLUTION IN QUEBEC

BEFORE THE QUIET REVOLUTION...

Economic & Social Challenges in Quebec before the Quiet Revolution

The social and economic challenges that Quebec had to address in order to modernize and
help French-speaking (Francophone) Quebecers included:

= the Roman Catholic Church had great influence over and some control of the education
and health care systems in the province

= Francophones felt like second class citizens in their own province

» French Canadians made less money than many immigrant groups

= most of the higher paying jobs went to Anglophones

= majority of immigrants to Quebec learned English not French

= province had one of highest IMR in Canada

= few Francophone students majored in math, science or engineering

= most large corporations in province were owned by English Canadians or Americans

= English was the language of business — those who spoke it were promoted, those who
spoke French were not

THE QUIET REVOLUTION...

Economic & Social Changes Made in Quebec

The social and economic changes made to modernize Quebec and help French-speaking
(Francophone) Quebecers included:

= the provincial government took over the direction of the education system from the
Roman Catholic Church

= the government took a more active role in developing local resources

= new curriculum placed emphasis on technical skills, business, math, and science

= the government provided more hospitals and better health care services, and reduced
Church’s influence in health care

= laws were passed to protect the use of French language and ensure survival of French-
Canadian culture

= rights of labour unions were guaranteed and social benefits provided

= the Quebec Pension Plan introduced in 1966

Adapted from: Bogle, Don, et al. Canada, Continuity and Change. Markham, Canada: Fitzhenry & Whiteside Ltd.,
2000. 388-389.
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Whole Class Discussion: Four Corners
History Grade 10: October Crisis

Using this strategy, students individually consider an issue and move to an area in the room where they join
others who share their ideas. The strength of this strategy is that it is flexible and can be used for many
topics, questions, and subject areas. In this case, students consider and share a variety of possible
responses and make a reasoned judgement about the critical challenge: “Is the restriction of rights and
freedoms a necessary way to handle threats to national security?”

Purpose

o Allow students to make personal decisions on various issues; encouraging critical thinking.
Encourage an exchange of ideas in small groups.
Facilitate whole-class discussions considering whether the restriction of rights and freedoms is a
necessary way to handle threats to national security.

Payoff

Students will:

e engage in conversation after independent thinking, promoting deeper understanding.
e consider other students’ viewpoints, encouraging open-mindedness.

e speak freely in a relaxed environment.

o think creatively and critically.

Tips and Resources

o Encourage students to make up their own minds concerning the issue.

e Review discussion etiquette. (e.g., waiting turns, listening carefully and attentively, remaining open to new
ideas).

o Have students encourage their peers to elaborate, expand upon, and explain their comments.

e For information on the restriction of rights and freedoms see Getting Ready to Read: Anticipation Guide,
History Grade 10: October Crisis, Student Resource, Civil Liberties Suspended.

Further Support

e The teacher may need to encourage some students and promote equal responses in groups.
e Have students consider the question “What constitutes a risk to national security?” to allow for greater
depth in discussion.
e Video resources on threats to national security both in Canada and abroad include:
- CBC News in Review, October Crisis Twenty Years Later, November 1990.
- CBC News in Review, United States Under Terrorist Attack, October 2001.
- CBC News in Review, September 11: One Year Later, October 2002.
- CBC News in Review, Spain’s 9/11: Terrorists Bomb Trains, May 2004.
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Whole Class Discussion: Four Corners

History Grade 10: October Crisis

What teachers do

Before

Write the following question on the board: “Is
the restriction of rights and freedoms a
necessary way to handle threats to national
security?”

Take time to ensure students clearly understand
what rights and freedoms they have in a
democratic society.

Ask students to reflect on their knowledge of
times when rights and freedoms have been
restricted in Canadian history.

Organize the room into four areas (corners) and
label with: strongly agree, agree, disagree or
strongly disagree.

Give students ample opportunity to quietly think
about the question and take a stance. Students
need to be encouraged to make their own
choices.

What students do

Fully understand the question.

Reflect on knowledge of times when rights and
freedoms have been restricted in Canadian history.

review the criteria established in the previous
lesson for when the government is justified in
suspending liberties.

Carefully ponder the question, making a personal
decision as to the position they will take.

During

Ask students to move to the corner that best
represents their stance on the issue.

Direct students to get into groups of three (if
possible) to discuss the reasons for their choices.
In cases where the groups are not large enough,
pairs may be formed. In cases where only one
student is in a group, the teacher could act as the
other member of the pair.

Allow students an opportunity to relocate to
another group if their views have shifted after
initial group discussions.

Move to the corner that best describes their
personal views on the issue.

Engage in an exchange of ideas with other
members of their group, remaining open and
communicative.

Ensure that everyone is heard and that everyone in
the group shares equally.

Practice good listening skills using techniques
such as paraphrasing what the other has said,
asking for clarification, and orally clarifying their
own ideas.

Prepare to speak to the class about the group’s
discussions, noting common reasons and differing
opinions.

After

Call upon various groups to share information
gathered in small group-discussions with the
whole class.

Once all groups have presented their ideas,
allow students a final opportunity, if needed, to
shift to the group they think best represents their
stance on the issue.

Facilitate large-group discussion asking students
what criteria the government should use to
determine what to do if a national security risk
within Canada arose in the future.

Highlight their group’s main points with the class,
pointing out commonalities and discrepancies.

Ensure that each member of the group has
something to share with the class.

Contribute to a large-group discussion.
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Teacher Resource

Whole Class Discussion: Four Corners
History Grade 10: October Crisis

1 2
Strongly Agree Agree

Is the restriction of rights
and freedoms a necessary
way to handle threats to

national security?

3 4
Strongly Disagree Disagree




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

49




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Anticipation Guide

Civics Grade 10: Canadian Charter of Rights and Freedoms

An Anticipation Guide is a series of questions or statements (usually 8 to 10) related to the topic or point of view of a
particular text. Students work silently to read and then agree or disagree with each statement. This activity helps activate
their prior knowledge of the topic. After reading an article on the Canadian Charter of Rights and Freedoms, students
consider the statements again based on any new information they have read. This activity will prepare students to respond
to the critical challenge: “To what degree has the Charter of Rights and Freedoms made Canada a better place to live?”

Purpose

e Help students to activate prior knowledge and experience and think critically about ideas they will be reading.

e Encourage students to make a personal connection with a complex topic so that they can integrate new knowledge
with their prior knowledge and experience.

e Explore specific information about the Charter of Rights and Freedoms and how the rights and freedoms outlined in
this document impact on the lives of individuals.

Payoff

Students will:

e connect their personal knowledge and experience with the rights, freedoms and responsibilities outlined in the Charter
of Rights and Freedoms.

gain an understanding of structures and processes that are fundamental to informed citizenship.

engage in topics, themes and issues at their current level of understanding.

become familiar and comfortable with a topic before reading unfamiliar text.

develop a deeper understanding of their own beliefs and values, and those of others, about questions of civic
importance.

e think critically about the implications of the Charter for the lives of Canadians.

Tips and Resources

e Ananticipation guide works best when students are required to read something that contains unfamiliar information.
The idea is to raise students' awareness of related issues and help them make connections with what is familiar and
unfamiliar about that text.

e In creating your anticipation guide, write open-ended statements that challenge students' response. For more
information and resources see:

0 Student Resource, Canadian Charter of Rights and Freedoms (article).
0 Teacher Resource, Anticipation Guide Template.
0 Student Resource, Anticipation Guide: The Canadian Charter of Rights and Freedoms.

Further Support

e Students can work in pairs to complete the Anticipation Guide. Think, Pair, Share strategy would work well here.

e To help struggling students, divide the class into small groups of four or five and ask them to tally and chart their
responses before participating in a whole-class discussion.

e Read and discuss statements aloud to support struggling readers and to ensure understanding of the text.

e Asan extension exercise, ask students to identify unfamiliar and new vocabulary in the text (rights and freedoms,
patriate, rule of law, common goals, beliefs and values, responsibilities, etc.). See Getting Ready to Read: Extended
Vocabulary (Creating a Word Wall) on page 30 in Think Literacy.

B




What teachers do What students do

Before
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Getting Ready to Read: Anticipation Guide

Civics Grade 10: Canadian Charter of Rights and Freedoms

Invite students to generate 3 to 4 criteria which would
help them to decide if Canada has become a better place
in which to live.
Preview Anticipation Guide. (See Teacher Resource,
Anticipation Guide Template.)
Distribute copies of the Student Resourc: Anticipation
Guide: Canadian Charter of Rights and Freedoms.
Explain that this is not a test, but an opportunity for them
to explore their knowledge and opinions. Students are to
complete the guide individually, and then share their
thoughts in a whole class discussion.
To engage students in a whole class discussion, start with
a "hand count" of who agreed/disagreed with the
statements.
Have a student volunteer to record some of the key points
made during the discussion, using a T-chart
(agree/disagree) on a transparency or on the board.
During discussion ask questions that require students to
explain/justify their thoughts. For example: What
example from your own experience supports your
opinion?

To be able to respond to the critical
challenge students will need to determine
what criteria to use to be able to decide if
life in Canada has improved. To do this ask
the class to brainstorm a list of factors to
consider in deciding if life has improved.
The factors could include i) rights of all
Canadians are protected; ii) diversity of
beliefs and values is respected,; iii) citizens
are protected from abuse by governments or
the police.

Once a list of factors has been gathered the
class should reach a consensus on the 3 or 4
most important factors. These will serve as
the criteria to assist them in deciding if the
Charter has improved the lives of all
Canadians.

Working individually, read each statement
on the Anticipation Guide and circle
response on the left.

Contribute responses in the class discussion
and explain them.

During

Explain the topic of the reading assignment and how it
connects to the Anticipation Guide statements.
Distribute copies of the Student Resource: Canadian
Charter of Rights and Freedoms (article).

Read the assigned text (Student Resource:
Canadian Charter of Rights and Freedoms)
and jot down line numbers beside each
agree/disagree statement.

Ask students to return to the statements and to make
notes from what they have discovered in the text that may
confirm or change their opinions.

Ask students to record any important, unfamiliar or new
vocabulary from the text (e.g., rights and freedoms,
patriate, rule of law, common goals, beliefs and values,
responsibilities). See Creating a Word Wall in Think
Literacy (page 30).

Have a class discussion around the importance and
impact of the Charter in improving life. Ask students to
rank the five most important rights guaranteed by the
Charter. Students must justify their selection and rank by
using the criteria generated earlier.

e  Ask students to keep the guide beside the text as they
read it, so that they can jot down line numbers that
correspond to the issues.
After e Make notes that confirm or challenge their

opinions about the statements.

Fill in the right column for each statement.
With a partner or as a class, discuss
responses and compare reasons for different
opinions.

Identify key vocabulary from the text and
contribute to a class discussion about these
terms.

Record vocabulary words and definitions in
their notes.

Based on the reading and class discussion,
students rank of the 5 most important rights
guaranteed by the Charter and write a short
paragraph justifying their answers using the
criteria established earlier.

Notes
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The Canadian Charter of Rights and Freedoms is one part of the Canadian Constitution. The Constitution
is a set of laws containing the basic rules about how our country operates. For example, it describes the duties
and powers of the federal and provincial governments in Canada. The Charter outlines the rights and
freedoms that Canadians believe are necessary for everyone in a free and democratic society. Rights and
freedoms are things that we morally and legally have the right to do. Some of the rights and freedoms contained
in the Charter are:

freedom of expression

the right to a democratic government

the right to live and to seek employment anywhere in Canada

legal rights of persons accused of crimes

Aboriginal people's rights

the right to equality, including the equality of men and women

the right to use either of Canada's official languages

the protection of Canada's multicultural heritage.

In 1982, the Charter of Rights and Freedoms was passed when the Canadian government was given the right to
patriate (bring home) the constitution. Until then, any changes to the constitution had to be approved by the
British government. Before the Charter, other Canadian laws and our natural rights protected many of our
rights and freedoms. However, important rights for minority groups, women and aboriginal peoples were
recognized and clarified through the Charter. These groups campaigned hard to ensure that the Charter
guaranteed equality without discrimination based on race, national or ethnic origin, colour, religion, sex, age or
mental or physical disability.

Who enjoys Charter rights?

Generally speaking, any person in Canada, whether a Canadian citizen, a permanent resident or a newcomer,
has the rights and freedoms contained in the Charter. There are some exceptions. For example, the Charter
gives some rights only to Canadian citizens — the right to vote (in section 3 of the Charter) and the right “to
enter, remain in and leave Canada” (in section 6 of the Charter). Also, all rights of citizens are equal, but not
necessarily identical according to the Charter. Children and youths do not have all of the same rights and
responsibilities as adults. For example, you are not able to vote until you are 18.

Can the government place limits on the rights and freedoms guaranteed in the Charter?

Governments can put some limits on Charter rights. Section 1 of the Charter says that other laws may limit the
rights and freedoms in the Charter so long as those laws are reasonable and justified in a free and democratic
society. For example, although freedom of expression is a right guaranteed in the Charter, you can be charged
with a criminal offence if you intentionally promote hatred against a specific group, such as saying or printing
statements that are false or encourage hatred toward a specific group. In 1982 Jim Keegstra, a history teacher
in Alberta, was charged and found guilty for "wilfully promoting hatred against an identifiable group”. In
classes, Keegstra taught his students that the Holocaust was a lie and that Jews were not trustworthy. Keegstra
argued that the charges against him violated his Charter right to freedom of expression and he appealed to the
Supreme Court to review his case. In 1996, the Supreme Court found that the charge was technically an
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infringement of rights guaranteed by the charter, but that the infringement was reasonable. As a result,
Keegstra lost his appeal. This case shows that rights are not absolute. Limits can be placed on our rights in
order to protect others.

In other cases, the courts have upheld the rights guaranteed in the Charter. For example, in the case of Regina
v. H., a 13 year old boy called H. and some friends took money from a teacher’s purse. When the teacher
informed the class of the theft, she promised that those who were responsible would not be punished as long as
the money was returned. H. and the other youths confessed and returned the money. The teacher did not tell the
principal about her promise, and as a result, H and the other youths were called to the principal's office. While
questioning the youths about the crime, the principal did not inform them of their right to have their parents or
a lawyer present. Although the boys admitted to stealing the money, the judge ruled that the confessions were
inadmissible (not allowed) as evidence because their right to a lawyer or parent had been denied by the
principal. H. and the other youths were acquitted (found not guilty).

Why is it important that the Charter is part of the Constitution?

Canada is a democracy and our Constitution and the Charter of Rights and Freedoms are governed by the rule
of law. This means that our laws apply to everyone equally and they are protected from the changing whims of
leaders and political parties in Canada. Federal and provincial governments can make changes (add or subtract) to
the Charter; however, this is very difficult. To make a change to the Charter, the Federal Parliament and seven
of the ten provincial governments must agree to it. The population of those seven provinces must also make up
at least 50 per cent of the total population of Canada. The Charter has been amended only twice since 1982.

The Constitution is the supreme law of Canada. This means that all other laws must be consistent with the
rules set out in the Constitution. If they are not, they may not be valid. For example, in 1996, the government of
British Columbia passed a law that required all persons under the age of 16 to wear a helmet while riding a
bicycle. The reason for the law was to protect cyclists from head injuries. The Sikh community argued that the
law violated their Charter right to freedom of religion because the Sikh turban would not fit under a helmet.
After reviewing the law, the government agreed that the new law interfered with their religious beliefs. Sikhs
who wear turbans are now exempt from the law.

How are responsibilities linked to rights?

Citizens have rights, but they also have responsibilities. Unlike rights which we morally and legally have the
right to do, a responsibility is a obligation or duty. Often, rights and responsibilities are closely linked. For
example, if you have the right to vote, you also have the responsibility to use your vote to express your opinion
in elections. In Canada, you also have the right to some free medical care and education; however, you have the
responsibility (duty) to pay taxes. Our responsibilities as citizens contribute to the common goals of our
community, so that the community as a whole benefits. Although it can be very difficult to reach agreement on
what our common goals should be, generally we try to meet the basic needs of all people. Common goals
include: good nutrition, adequate housing, medical care, and crime reduction. The Charter of Rights and
Freedoms helps secure these needs for all citizens regardless of their race, national or ethnic origin, colour,
religion, sex, age or mental or physical disability. In other words, the Charter represents our beliefs, values and
hopes for a peaceful nation.

Adapted from: Canadian Heritage. "Human Rights Program". Guide to the Canadian Charter of Rights and Freedoms.
http://www.pch.gc.ca/progs/pdp-hrp/canada/quide/overview e.cfm
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Circle "Agree" or "Disagree™ beside each statement below before you read.

Anticipation Guide Template

Teacher Resource

Following our class discussion of these statements, you will read Chapter in the textbook, noting page

numbers that relate to each statement.

When you have finished reading, consider the statements again based on any new information you may have read.
In the right column, circle "Agree" or "Disagree" beside each statement and check to see whether your opinion has

changed based on new evidence.

Before

Reading

1. Agree/Disagree

Statements

After
Reading

1. Agree/Disagree

2. Agree/Disagree

2. Agree/Disagree

3. Agree/Disagree

3. Agree/Disagree

4. Agree/Disagree

4. Agree/Disagree

5. Agree/Disagree

5. Agree/Disagree

6. Agree/Disagree

6. Agree/Disagree

7. Agree/Disagree

7. Agree/Disagree

8. Agree/Disagree

8. Agree/Disagree

9. Agree/Disagree

9. Agree/Disagree

10.Agree/Disagree

10.Agree/Disagree
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Student Resource

Anticipation Guide: Canadian Charter of Rights and Freedoms

Circle "Agree" or "Disagree” beside each statement below before you read the article.
Following our class discussion of these statements, you will read the article, Canadian Charter of Rights and Freedoms,
noting lines that relate to each statement.
When you have finished reading, consider the statements again based on any new information you may have read. In the
right column, circle "Agree" or "Disagree" beside each statement and check to see whether your opinion has changed

based on new evidence.

Before

Reading

1. Agree/Disagree

Statements

Some of my rights and freedoms in Canada are guaranteed in
the Constitution.

1. Agree/Disagree

2. Agree/Disagree

Changes to the rights and freedoms of Canadians today must
be approved by the Canadian and British parliaments.

2. Agree/Disagree

3. Agree/Disagree

Aboriginal rights are not included in the Charter of Rights and
Freedoms.

3. Agree/Disagree

4. Agree/Disagree

The rights and freedoms enjoyed by Canadians today are the
same as those Canadians had 100 years ago.

4. Agree/Disagree

5. Agree/Disagree

The Charter guarantees rights and freedoms to Canadian
citizens only.

5. Agree/Disagree

6. Agree/Disagree

The freedom to express thoughts, beliefs and opinions, means
that a person has the right to say whatever is on his or her
mind.

6. Agree/Disagree

7. Agree/Disagree

If you are being questioned or charged with a crime, you have
the right to have your parents or a lawyer present.

7. Agree/Disagree

8. Agree/Disagree

Changes to the Charter of Rights and Freedoms are made
regularly to keep up with changing values and beliefs.

8. Agree/Disagree

9. Agree/Disagree

A law that requires a person under the age of 16 to wear a
bicycle helmet violates his or her rights guaranteed under the
Charter.

9. Agree/Disagree

10.Agree/Disagree

With rights, come responsibilities.

10.Agree/Disagree
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Small-group Discussions: Place Mat

Civics Grade 10: Canadian Charter of Rights and Freedoms
(Creating a School Charter)

In this easy-to-use strategy, students are divided into small groups, gathered around a piece of
chart paper. First, students individually think about a topic or question and write down their ideas
on their own section of the chart paper. Then students share ideas to discover common elements,
which can be written in the centre of the chart paper. In this activity, students will create a
"charter"- a list of rights and freedoms they believe each student should be guaranteed to make
their school the best possible learning environment. Students will use the Canadian Charter of
Rights and Freedoms as a starting point in creating their school charter. This activity will further
deepen students’ understanding of the significance of the Canadian Charter of Rights and
Freedoms in making Canada a better place to live.

Purpose

e Encourage students to make a personal connection with a complex topic so that they can integrate
their understanding of citizenship in their school to their rights and responsibilities as Canadian citizens.

o Explore specific rights and freedoms outlined in the Canadian Charter of Rights and Freedoms.

¢ Examine specific cases and determine how specific sections of the Charter apply to each case study.

e Think critically about the benefits and limitations of the Charter.

e Give all students an opportunity to apply ideas and learn from each other in a cooperative small-group
discussion.

Payoff

Students will:

e have an opportunity to reflect upon their personal beliefs and values and how they compare with those
in the Canadian Charter of Rights and Freedoms.

o have fun interacting with others and extending their learning of the Canadian Charter of Rights and
Freedoms.

e engage in topics, themes, and issues at their current level of understanding.

Tips and Resources

o The strategy can be used with a wide variety of prompts and questions.

o Groups of 2 to 4 are ideal for Place Mat, but it can also work with larger groups of students.

e You may choose several questions or issues for simultaneous consideration in a place mat strategy. To
start, each group receives a different question or issue to work on. Once they have completed their
discussion, the groups rotate through the various questions or issues until all have been explored.

o Place Mat also works well as an icebreaker when students are just getting to know each other.

e For more information and resources see:

0 Teacher Resource: Place Mat Template.

0 Student Resource: Place Mat: Our School Charter.

0 Student Resource: The Canadian Charter of Rights and Freedoms: A Summary.
o0 Student Resource: Charter of Rights and Freedoms: Case Studies.

Further Support
e Give careful consideration to the composition of the small groups, and vary the membership according

to the students' styles of learning and interaction, subject-matter proficiency, and other characteristics.
e Some students may benefit from being able to "pass" during group sharing.




What teachers do What students do

Before
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Small-group Discussions: Place Mat

Civics Grade 10: Canadian Charter of Rights and Freedoms
(Creating a School Charter)

Briefly review concepts related to the Charter of Rights and
Freedoms and citizenship (e.g., rights and freedoms, rule of
law, common goals, beliefs and values). See Student
Resource: The Charter of Rights and Freedoms on pages 4-
5 in this document for a background reading.)

Divide students into groups of 4 and distribute chart paper
and markers to each group.

Ask students to create a placemat on chart paper.

Contribute to the class discussion.
Draw placemat using chart paper and
markers by dividing the chart paper
into sections equal to the number of
students in the group, leaving a circle
or square in the centre of the chart.See
Student Resource: Place Mat: Our
School Charter.

During

Ask student to brainstorm a list of key factors that create
effective learning environments.

A Think-Pair-Share could be used to help students
brainstorm a list of factors. Teachers may want to provide
an example of a factor and then work with the class to
generate another factor before doing the Think-Pair-Share.
Factors could include; Safety — freedom from intimidation,
Relevance - right to understand why they need to know
what is being taught.

Ask students to think about their rights and responsibilities
as a member of the school community. Instruct students to:
Write a list of rights, freedoms and responsibilities that
should be guaranteed to every student in their school to
ensure the best possible environment in which to learn.
Rank these in terms of importance and then justify their
ranking.

Generate criteria regarding effective
learning environments to focus their
thinking.

Gather their thoughts about the topic
and write silently in their own area of
the paper, respecting the space and
silence of all members of the group.

After

Give a signal for students to discuss their ideas and instruct
students to list 3-5 common ideas.

Have students post the charts to share their group's thinking
with the class. As a class, discuss common ideas from all of
the groups to create a class list.

Lead discussion; check for understanding. Distribute copies
of Student Resource: The Canadian Charter of Rights and
Freedoms: A Summary. Ask students to look for similarities
and differences to the rights and freedoms they created for
their school. List whole-class discussion points on the board
or overhead.

Distribute copies of Student Resource, The Charter of
Rights and Freedoms: Case Studies. Inform students that
they will be exploring a case study where the rights and
freedoms outlined in the charter might have been violated.
Students consider the following question as they work
through the activity: To what degree has the Charter of
Rights and Freedoms made Canada a better place to live?

Take turns sharing ideas with the group
and record common ideas at the centre
of the placemat.

Circulate around the room to look at
the ideas on the charts of other groups.
Contribute responses to the class
discussion and explain them.

Consider the following during the
discussion:

What responsibilities accompany the
rights and freedoms listed? What does
our School Charter tell others about
our beliefs and values? Under what
situations might the school board,
principal or a teacher take away your
rights and freedoms?

Compare the Charter of Rights and
Freedoms to their school charter.
Identify sections of the Charter that
apply to specific cases.

Notes
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Student Resource

Small-group Discussions: Place Mat

Civics Grade 10: Canadian Charter of Rights and Freedoms
(Creating a School Charter)

Place Mat Template

Write quietly on your own in your section of
the border for several minutes.

Through group sharing of ideas and
experiences, gather common

concerns, concepts, and ideas in this
section of the place mat.
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Student Resource

Small-group Discussions: Placemat

Civics Grade 10: Canadian Charter of Rights and Freedoms
(Creating a School Charter)

Place Mat: Our School Charter

Take a few minutes to think about your rights and responsibilities as a member of our school
community. Write a list of rights and freedoms that should be guaranteed to every student in our
school. When you have finished your list, share your ideas with others in your group. List 3-5
common ideas in the centre of the chart paper.

Group Member #1 Group Member #2

Common ldeas

Group Member #3 Group Member #4
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Student Resource

The Canadian Charter of Rights and Freedoms: A Summary

Canada is based on the supremacy of God and the rule of law.

The rights and freedoms are guaranteed but only to such reasonable limits prescribed by law as can be
demonstrably justified in a free and democratic society.

Fundamental Freedoms:

a) freedom of conscience and religion

b) freedom of thought, belief, opinion and expression including -
i) freedom of the press (news reporters)
ii) freedom of peaceful assembly (public and private meetings of groups)
iii) freedom of association (to meet with anyone)

Democratic Rights:
a) right to vote
b) right to run in an election

Mobility Rights:
a) right to enter, stay in, and leave Canada
b) right to move to, stay in and work in another province

Legal Rights:

a) right to life, freedom and security

b) protection from unreasonable search and arrest or unreasonable imprisonment
c) the right to have a lawyer

d) the right to be charged and tried for a crime in a reasonable time

e) the right to be considered innocent until proven guilty in a fair trial

f) the right not to be given cruel or unreasonable punishment

Equality Rights:
a) protection from discrimination based on race, country of origin, colour, religion, age, sex, or
any disability

Official Languages:
a) the right to use English and French in the courts and government offices of Canada

Minority Rights:
a) the right to be educated in English or French where there are sufficient students

Aboriginal Rights:
a) recognition of existing Aboriginal rights, treaty rights and land settlements of the Aboriginal peoples
(e.g., Indian, Inuit, Métis)

Not withstanding exemption:
The Charter permits Parliament or a provincial legislature to adopt legislation to override section 2 of the Charter and
sections 7-15 of the Charter
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Student Resource
The Charter of Rights and Freedoms: Scenarios

Each of the following scenarios relates to a situation in which a section(s) of the Charter of Rights and Freedoms has been infringed or
broken. Your challenge is to identify the section of the Charter which has been violated, explain why, and rate the significance of the
infringement. A level one infringement would be a minor inconvenience while a level five would represent a major violation of rights
with serious consequences for the individual. Explain your ranking of the infringement. Use the Student Resource: The Canadian
Charter of Rights and Freedoms: A Summary to guide you.

1. An artist's work is seized by police because it takes a negative view of police.

Section: How Violated?
Minor _ Considerable Serious
inconvenience consequences consequences
1 2 3 4 5
Explanation:

2. A female security guard learned that she was being paid $3.00 less per hour than her male co-workers doing the same job.

Section: How Violated?
Minor Considerable Serious
inconvenience consequences consequences
1 2 3 4 5
Explanation:

3. A Sikh student was suspended from employment training classes for wearing a kirpan - a ceremonial dagger.

Section: Why?
Minor Considerable Serious
inconvenience consequences consequences
1 2 3 4 5
Explanation:



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Whole-class Discussions: Four Corners

Civics Grade 10: The Charter of Rights and Freedoms
(A Case Study)

In this strategy, students examine a case study and its application to the Canadian Charter of Rights and Freedoms.
Students individually consider the question, “Were the actions taken by the vice-principal unreasonable and therefore a
violation of the student's rights under the Charter?.”” Once they have considered these questions they will then move to
an area in the room where they join others who share their ideas. Each corner of the room is organized into four areas
(corners) and labeled with: strongly agree, agree, disagree, and strongly disagree. The strength of this strategy is that it is
flexible and can be used for many topics and subject areas. This activity will further contribute to students determining
their response to the question: “To what degree has the Charter of Rights and Freedoms made Canada a better place in
which to live?”

Pu rpose
e Encourage critical thinking by allowing students to make personal decisions considering criteria to guide their
judgement.

e Encourage an exchange of ideas in small groups.

o Facilitate whole group discussion of the facts of the case study and its application to the Canadian Charter of Rights
and Freedoms.

e Accommodate various learning styles by engaging in an activity that requires reading, reflection, active participation.

Payoff

Students will:

e make up their own minds on an issue by drawing upon their own beliefs and values and those reflected in the Charter
of Rights and Freedoms.

o speak freely in a relaxed environment.

o think creatively and critically.

Tips and Resources

e For a full text legal summary of the "Locker Search" case study (Regina v. M) visit the Supreme Court of Canada's
LexUM web link: http://www.lexum.umontreal.ca/csc-scc/en/pub/1998/vol3/texte/1998scr3 0393.txt
e Possible variations:

0 Select an alternate case study related to the Charter of Rights as Freedoms. Suggested case studies
appropriate for grade 10 students include: (1) The case of Pardeep Nagra. Nagra was banned from boxing
by the Canadian Amateur Boxing Association (CABA) for refusing to shave his beard for competition. The
CABA argued that the ban was to protect other competitors from injury; Nagra argued the rule was
discriminatory and violated his religious freedoms as a Sikh. (2) The case of Jim Keegstra. Keegstra, a
teacher, was convicted of "willfully promoting hatred against an identifiable group™ and negatively targeting
Jews in his teaching of history. Keegstra appealed his conviction, arguing that his Charter right to freedom
of expression had been violated.

o0 Try using only two responses; drawing a line dividing the room and asking students to stand on one side of
it, depending on their decision.

0 Vary the approach by creating a value line. Ask students to rank themselves by lining up in a single line of a
continuum; from ‘strongly agree’ to ‘strongly disagree’.

e This strategy would work well as a forum in which students could share a product they have created. In this case
students would take their work to one of the four corners to share, compare, and discuss with other students.

Further Support
e The teacher may need to encourage some students and promote equal responses in groups.

(o2




(A Case Study)
What teachers do What students do

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Whole-class Discussions: Four Corners

Civics Grade 10: The Charter of Rights and Freedoms

Before

Organize the room into four areas (corners) and
label with: strongly agree, agree, disagree or
strongly disagree.

Distribute copies of Student Resource: "Locker
Search": A Charter of Rights and Freedoms Case
Study.

Allow students time to reflect on the case.
Present the following statement to students: The
actions taken by the vice-principal were
unreasonable and therefore a violation of the
student's rights and responsibilities.

Give students ample opportunity to think about the
guestion and take a stance. Students need to be
encouraged to make their own choices.

Read the case study provided and think critically
about the statement presented.

Carefully ponder the statement, making a
personal decision as to the position they will
take.

During

Ask students to move to the corner that best
represents their stance on the issue.

Direct students to get into groups of three (if
possible) to discuss the criteria used to make their
decision. In cases where the groups are not large
enough, pairs may be formed. In cases where only
one student is in a group, the teacher can act as the
other member of the pair.

Move to the corner that best describes their
personal views on the issue.

Share with others the criteria used to form their
decision.

Engage in an exchange of ideas with other
members of their group, remaining open and
communicative.

Ensure that everyone is heard and that everyone
in the group shares equally.

Prepare to speak to the class about the group's
discussions, noting common reasons and
differing opinions.

After

Call upon various groups to share information
gathered in small-group discussions with the
whole class.

Invite students to change corners or remain where
they are. Ask students to explain rationale for
their decision.

Ask students to return to their desks and to
consider how this case study impacts on their
response to the critical challenge: “To what degree
has the Charter of Rights and Freedoms made
Canada a better place in which to live?”

Lead discussion and check for understanding.

Highlight their group’s main points with the
class, pointing out commonalities and
discrepancies.

Ensure that each member of the group has

something to share with the class.

Students should consider the following criteria

when arriving at their decision:

a) Were any Charter Rights or Freedoms
violated?

b) Was the action a minor inconvenience or
did it have serious consequences for the
student?

c) Were the rights of the student infringing on
the safety or rights of others?

d) Was the common good of the school helped
or harmed by the actions?

Notes

63
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Student Resource

""Locker Search"
A Charter of Rights and Freedoms Case Study

The following is a summary from the Supreme Court of Canada's official ruling on the case of Regina v. M. File No: 26042,
November 26, 1998.

Background Information:
The Charter states that "everyone has the right to be secure against unreasonable search or seizure". A locker is the closest
thing a student has to a private space in a secondary school; it is used for storing books and personal belongings. Therefore
a search of this space, without the student's consent and without following certain procedures, may violate the student's
rights under the Charter.

Students have a right to privacy, however students attending school know that teachers and administrators may have to search
them, or their personal effects, as well as seize prohibited items. This may be necessary to provide a safe school environment
and maintain order and discipline in the school.

The Education Act of each province sets out the responsibilities of teachers and administrators. In the words of the Supreme
Court, "...the responsibility placed upon teachers, and principals to maintain proper order and discipline in the school and to
attend to the health and comfort of students by necessary implication authorizes searches of students." A search warrant is
not required for teachers and administrators as long as their search is reasonable based on information they have gathered.
Police officers generally require a search warrant. Police officers have to go before a judge and show that they have
"reasonable and probable grounds" for believing something unlawful has occurred.

The Case:
A junior high school vice-principal was given reasonably reliable information from students that the accused, a student,
was intending to sell drugs at a school dance. He asked the accused and his companion to come to his office where he
sked each if they were in possession of drugs and advised them that he was going to search them.

A plain-clothed RCMP constable, called by the vice-principal, was present. The constable spoke briefly with the vice-principal
outside the room. He then entered the room, identified himself to the students and then sat down. The constable said nothing
while the vice-principal spoke to the students and searched them. The vice-principal seized a hidden cellophane bag of
marijuana and gave it to the constable who advised the accused that he was under arrest for possession of a narcotic. The
constable read to him the police caution and his right to counsel, and advised the accused that he had the right to contact

a parent or adult. The accused attempted unsuccessfully to reach his mother by phone and stated that he did not wish to
contact anyone else. The constable and the accused then went to the accused's locker and searched it but nothing was

found there.

The trial judge found that the search violated the accused's rights under the Canadian Charter of Rights and Freedoms

because the vice-principal was acting as an "agent" of the police. He excluded the evidence found in the search. The

Crown did not offer any further evidence, and the charge against the accused was dismissed. The Crown appealed the

decision and a new trial was ordered. At issue here is when and in what circumstances a search by an elementary or
secondary school official should be considered unreasonable and therefore in violation of the student's rights under the Charter.

For a full text legal summary of the "Locker Search™ case study (Regina v. M) visit the Supreme Court of Canada's
LexUM web link: http://www.lexum.umontreal.ca/csc-scc/en/pub/1998/vol3/texte/1998scr3 0393.txt
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Student Resource

1
Strongly
Agree

3
Disagree

The actions taken by the vice-
principal were unreasonable and
therefore a violation of the
student's rights under the
Charter.

Agree

4
Strongly
Disagree
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Developing and Organizing ldeas: Webbing, Mapping and More
Civics Grade 10: Purposeful Civic Actions

Effective writers use different strategies to sort the ideas and information from what they are reading in
order to make connections between ideas. This exercise will involve the students creating Fishbone
graphic organizers in order to recognize, regroup and classify the information that they have read in a set
of four profiles on political activists. This activity will prepare students to respond to the critical challenge:
“What actions could you take in order to make the greatest contribution to meeting the needs of the
community to which you belong”.

Purpose

e Help students to identify the relationships and make connections among the ideas and information
presented in the Political Action Profiles.

e Assist students in coming to an understanding as to what forms political or social action can take.

o Have students decide what strategy they found the most effective.

Payoff

Students will:

model critical and creative thinking strategies.

Re-read notes, gather information and writing that are related to the writing task.
organize ideas and information to focus the writing task.

recognize both the strengths and weaknesses of the actions taken.

Tips and Resources

e See the student resource: Action Profiles provided.
o Visit http://www.ohassta.org for examples of fishbone and other resources.
o When creating a fishbone organizer, consider printing it on letter or legal sized paper and then blowing
it up to ledger size using the photocopier. This will provide students with more space to work.
o Consider breaking your fishbone organizer into specific headings in order to provide a format for
student reading and completion of the graphic organizer.
o Teachers may also wish to include other political or social activists as desired. Other activists could
be: Craig Kielburger, Sevren Susuki, Rosa Parks, Emily Murphy or Bob Hunter.
e See the following web sites for more in-depth information on the personalities selected:
0 Martin Luther King - http://seattletimes.nwsource.com/mlk/
0 Mohandas Gandhi - http://www.gandhi.ca/
0 The Unknown Rebel - http://www.time.com/time/time 100/leaders/profile/rebel.html
0 Thich Quang Duc - http://www.uwec.edu/greider/BMRB/culture/student.work/hicksr/
e This is only meant as an introduction to political and social activism. Please remind the students that
the people selected in the profiles were chosen because of the high impact of their actions.
e Students must note that there are many more methods and personalities that need to be considered
when deciding on what action to take.

Further Support

o If students are having difficulty completing the initial fishbone exercise, consider using
Think/Pair/Share, Jigsaw groups or a Place Mat in order to provide some assistance to class
members.

¢ In small groups have students share their responses before engaging the class in a whole group
discussion

e You may wish to read the action profiles aloud at first in order to provide support for struggling readers

and to ensure a good understanding of the text.
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Developing and Organizing ldeas: Webbing, Mapping and More

Civics Grade 10: Purposeful Civic Actions

What teachers do

Before

Create the fishbone and either make copies for the
class or draw an example on the board