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A Supported Opinion Essay on Conflict Level 2, Sample 1
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Teacher’s Notes

Knowledge/Understanding

– Some structural elements of an essay are used correctly (e.g., the piece has

a beginning, a middle, and an end).

– Because the author’s opinion is stated in the conclusion, rather than early in

the essay, the essay lacks structural coherence (e.g., the relationship

between the introductory paragraphs is unclear).

Thinking/Inquiry

– The writer’s opinion is plausible but not completely supported (e.g., although

statistics are included, the writer does not explain how they are tied to the

opinion; the evidence, therefore, is not clearly relevant or specific enough).

Communication

– The writer uses a few ideas in the body paragraphs; however, some ideas

are not always tied to the writer’s opinion (e.g., more connecting words are

needed to improve the flow).

– Individual body paragraphs are structured ineffectively; introductory and

concluding sentences are missing; some paragraphs are one sentence in

length (e.g., “By the year 2005 they say that everyone will be able to say they

to had an eating disorder once in their life time.”).

Application

– The writer uses language conventions with some accuracy, but there are

some spelling errors (e.g., “their”, “dramaticly”) and grammatical errors

(e.g., “So what do the girls do, to try to be like them, ‘diets’.”).

– Sources of information are cited at the end of the essay, but the writer does

not identify the sources of statistics and ideas within the essay itself.
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Comments/Next Steps

– The student should review the structural elements of paragraphs (e.g., espe-

cially body paragraphs).

– The student should review the components of the introductory paragraph

(e.g., an opinion statement may be more effective if included in the introduc-

tory paragraph).

– The student needs to use a graphic organizer to order the ideas.

– The student needs to use transitional words, phrases, and sentences to

increase coherence by indicating progression from one idea to the next.

– The student should identify the sources of evidence within the body of the

essay.
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Application

– Language conventions are used with some accuracy and are approaching

level 3.

– Source citations are incomplete.

Comments/Next Steps

– The student needs to use discussion and revision to clarify ideas and

develop a single strong statement of opinion (e.g., “Teens must consider

carefully the consequences of giving in to peer pressure to try alcohol and

drugs.”).

– The student should review guidelines for writing topic sentences and con-

clusions.

– The use of peer editing would help the student ensure that wording and

ideas are complete, clear, and logical.

– The student should review an accepted format for citing print and elec-

tronic sources.

Teacher’s Notes

Knowledge/Understanding

– The student demonstrates some knowledge of essay structure (e.g., intro-

duction, body, conclusion).

– The introduction contains the main ideas of the essay, but these are not

stated concisely in one place; other ideas are interspersed.

– Body paragraphs have some connection to the main idea (e.g., paragraphs 3

and 4 have clear, relevant topic and concluding sentences, but paragraph 2

does not).

Thinking/Inquiry

– Some plausible accounts of the significance of peer pressure are presented

in paragraphs 2 and 3, although there are some instances of incomplete

connection (e.g., “This is not the usual case” in paragraph 2 and “Alcohol

applies to the above situation as well” in paragraph 3 are unexplained).

– The evidence provided shows some specificity and relevance (e.g., “There’s a

chance of losing self-respect and also the respect other people have for

you.”); however, other thoughts detract from the focus (e.g., “I understand

that it is difficult to say whether you will do what they ask, or not, because

you’re not in that situation now.”).

Communication

– Paragraph elements are used with some effectiveness (e.g., paragraphs 1,

3, 4, and 5 have some clarity in topic and concluding sentences, but para-

graph 2 does not).

– A few ideas are used (e.g., drugs, alcohol, consequences), and connecting

words are sometimes provided (e.g., “Another . . .”, “Something else . . .”); how-

ever, some ideas are not clearly connected or explained (e.g., “There are

many other forms of peer pressure.”).

– Words and phrases are used with some appropriateness for an adolescent

audience; the tone is conversational (e.g., “You probably will, or have

already”, “What do you do now?”), but some wording is awkward (e.g., “. . .

the consequences that follow your could-possibly-change-your-life-forever

decision”) or vague (e.g., “Another familiar and popular thing involved with

peer pressure is alcohol.”).


