Writing in Role Level 2, Sample 1

Teacher’s Notes
lan Mtzz?w Theory (Knowledge/Understanding)
- The student demonstrates some understanding of the fictional circum-
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Thinking/Inquiry

- The student demonstrates some empathy when writing in role from the
creature’s perspective.

- The student demonstrates some empathy for the villagers (e.g., “l have
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Communication

- The student communicates the creature’s thoughts, feelings, and attitudes
with some effectiveness (e.g., the creature’s fears and concerns are commu-
nicated to some extent - “I need specific certain weather to live to survive”).

J ’ MJ '.i Jan e . . Creation (Application)
{ 'é’u we WU“ W e %M W‘@ - The student explores the role with some concentration and focus when writ-
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- The student has concentrated on and developed the role to some extent; the
reader knows that this letter is from the creature and why the creature

M wants to stay.
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Comments/Next Steps

To improve, this student needs to:

- develop the role of the creature more fully, detailing its thoughts, feelings,
and point of view;

- focus the narrative on the essential elements of the drama so that the
reader understands the central conflict (e.g., weather and fur shedding are
not critical to the conflict between the creature and the villagers).
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Teacher’s Notes

Theory (Knowledge/Understanding)

- The student demonstrates some understanding of the fictional circum-
stances of the drama (e.g., the student draws on the context of the drama
that was established in the tableaux and the preliminary activities - “l don’t
know why you want me to leave so much. | am terribly afraid of you vil-
lagers”; “I hardly ever come near the village unless i'm desperate for food”).

Thinking/Inquiry

- The student demonstrates some empathy when writing in role from the
creature’s perspective (e.g., the student appeals to the reader [the villager]
for understanding - “How would you feel ..?").

Communication

- The student communicates the creature’s thoughts, feelings, and attitudes
with some effectiveness (e.g., to some extent the student conveys the fear
and inner pain experienced by the creature — “How would you feel if some-
thing bigger than you tried to kick you out of your home?”, “l am terribly
afraid of you villagers”).

Creation (Application)

- The student explores the role with some concentration and focus when writ-
ing from the creature’s perspective (e.g., the student has concentrated and
developed the role to some extent, presenting a strong point of view but then
weakening — “I am sorry to say that there is absolutly no way | am leaving
this forest. Until you give me good reason to why you want me to leave”).

Comments/Next Steps
- To improve, the student needs to clarify the thoughts and feelings of the
creature to present its point of view more effectively.



