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Teacher’s Notes
Theory (Knowledge/Understanding)
not applicable

Thinking/Inquiry

- The student analyses the improvisational work in considerable depth, using
imagery and a considerable number of detailed examples to support her
analysis (e.g., “when you're wind its only natural to act like a tornado and
spin”).

- The student touches on each required element (space, shape, and theme)
and includes a variety of examples (e.g., “The shapes | created were very
bendy and curvey because that’s how trees look when the wind is blowing”).

Communication

- The student writes with considerable clarity, using the language of dance
with considerable effectiveness (e.g., “choreographing a dance”, “flowy, fast,
smooth”, “turns and spins”).

- The student’s paper reads easily and communicates dance experimentation

effectively.

Creation (Application)
not applicable

Comments/Next Steps

- The student does not elaborate on ideas or next steps on which to improve.

- The student could improve on the structure (sentences, paragraphs) of the
text.

- The student could be more specific in the use of dance terminology.
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Reflective Wiiting Assignment

During our spontancous improvisational work tere was a_few
intriguing movement moments. Many of the movements came from basically moving to
the beat of the music, forinstance, stomping or falling to the ground wfien the music
Became fast or got foud. Ao when the musnc was slow and soft at the beginning

[Earth music] you could imagine you are a tree urn_ﬁuwﬁﬁmm'zgﬁ!m t&gﬁm&

Wien using shapes it looks best if you don't maky any spaces and that
everyone joins to someone else's sfiape to give it a nicer effect. To create more interesting
shapes I think that there showld be different fevels and a more unique sfiape, rather then
fust pasing with your arms in the air. A dreular of angle shape may fook ferter, if

aranged properly within the group of dancers.

Hhen mowing from {pcation to focation we wsed move as fumpring,
chaises, turns, spins, rolling on the ground, crauding, wallng in a mysterions way and
using facial expressions to work with the music. [ hink that to mafy moving in
between spaces mare effective the same moves showldn 't be done all the time, when J
was moving [ used a for of arm movements, witch could Rave been minimized to a few

less, and I should also have wsed more levely Lo use up space more effectively.

The musie impacts your speed, if slow you would move in more floning
movements. A5 fora fast song you would make more of @ quick, or siarp movement to
go along with the music. Jf the music Rar certain loud of folty parts in it, then you conld
maky sudden fpud movements to create the sound changes in the music. The tmpact of
the four lrvels on our shapes fielped us use different levels, and alvo different speeds
fJoing into our shape, and to determine Row fong to sustain our sfapes,

1t 15 very important when doing this spontaneous improvisational work, to
watch out and be avare of otfiers around us, Also to be aware of an ofects or wally
arvund you. [t 4 also very important to not go past your oun Gmits, to do only what

you know you Il Be able to do so that way you won't get infured

Tlien we were improvinng to a fire song [ tRougfie that we made o moment
suitalile to be choreographied [t wes first at o sl part of the music, and tRe four of us
T Fitting in o circle waving our arms around. Then the music made a foud “bang”
and ol four of us dropped to the ground on our Sacks and fifted our feet into the air
and warved them guickly to the Beat of the music It added cliaracter and what 1

thougfit was a very urmigue moment to go with the musc,




Teacher’s Notes
Theory (Knowledge/Understanding)
not applicable

Thinking/Inquiry

- The student analyses the improvisational work in considerable depth, includ-
ing all aspects of the writing task and a considerable number of detailed,
supporting examples (e.g., related to shape, space, theme, music, and
safety).

- The student includes a good analysis of safety (e.g., “It is also very important
to not go past your own limits, to do only what you know you’ll be able to do
so that you won't get injured”).

- The student makes insightful suggestions (e.g., “l think that to make moving
in between spaces more effective the same moves shouldn’t be done all the
time ..").

Communication

- The student writes with considerable clarity, using the language of dance
with considerable effectiveness (e.g., “improvisational work”, “stomping”,
“falling”, “shapes”, “levels”, “quick”, “sharp”).

Creation (Application)
not applicable

Gomments/Next Steps

- The student should analyse the improvisational process and his or her own
work in greater depth.

- The student’s insightful suggestions are too general and should focus more
on his or her own work.

- The student should review specific dance vocabulary (e.g., “chassé” for
“chaises”).
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