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The Ontario curriculum for secondary school students specifies both the knowledge
and the skills that students are expected to develop and demonstrate in each grade. In
the curriculum policy document for each discipline, teachers are provided with the
curriculum expectations for each course within the discipline and an achievement
chart that describes four levels of student achievement to be used in assessing and
evaluating student work. Assessment and evaluation are based on the provincial cur-
riculum expectations and the achievement levels outlined in the curriculum policy
documents. 

The ministry provides a variety of materials to assist teachers in improving their
assessment methods and strategies and, hence, their assessment of student achieve-
ment. The present document is one of the resources intended to provide assistance to
teachers in their assessment of student achievement. It presents samples (“exem-
plars”) of student work that was done in response to a specific task in one Grade 11
arts course, Dramatic Arts, University/College Preparation (ADA3M). The samples
represent work at each of the four levels of achievement.

Teams of subject specialists from across the province developed the assessment mate-
rials for the Grade 11 exemplar project. They designed the tasks and scoring scales
(“rubrics”) on the basis of selected Ontario curriculum expectations, and developed
the teacher instructions. They field-tested the tasks in classrooms across the province.
They then revised the tasks, rubrics, and instructions, using information gathered
from the field-tests as well as suggestions for improvement from subject validation
sessions. After the final administration of the tasks, a team of teachers for each subject
scored the student work, and chose samples of work that exemplified three degrees of
achievement within each of the four levels of achievement.

The selection of student samples that appears in this document reflects the profes-
sional judgement of teachers who participated in the exemplar project. No students,
teachers, or schools have been identified.

The tasks, rubrics, and teacher’s notes and comments developed for this exemplar
document can serve as a model for boards, schools, and teachers in designing assess-
ment tasks within the context of regular classroom work, developing rubrics, assess-
ing the achievement of their own students, and planning for the improvement of
students’ learning.

The samples in this document will provide parents1 with examples of student work to

Introduction
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help them monitor their children’s progress. They also can provide a basis for discus-
sions regarding student achievement and progress between teachers and parents and
between teachers and students. 

It should be noted that staff members of the Ministry of Education, with the assistance
of teachers across the province, have endeavoured to ensure that the samples of stu-
dent work in this document are original pieces and are not plagiarized from any
source. However, the ministry and its staff assume no liability should any piece of
work in this document be shown not to be original either in whole or in part.  

Purpose of This Document

This document was developed to:

• show the characteristics of student work at each of the four levels of achievement
for Grade 11;

• promote greater consistency in the assessment of student work across the province;

• provide an approach to improving student learning by demonstrating the use of
clear criteria applied to student work in response to a clearly defined assessment
task;

• show the connections between what students are expected to learn (the curriculum
expectations) and how their work can be assessed using the levels of achievement
described in the curriculum policy document for the subject.

The samples in this document represent examples of student achievement obtained
using only one method of assessment, called performance assessment. Teachers will
also make use of a variety of other assessment strategies – such as tests, portfolios, and
conferences – in evaluating student achievement in a course over a term or school
year.

Features of This Document

This document contains the following:

• a description of the performance task and of the final product 

• the curriculum expectations related to the task

• the task-specific assessment chart, or rubric

• three samples of student work for each of the four levels of achievement (e.g., for
level 3, samples illustrating a “low” level-3, a “solid” level-3, and a “high” level-3
performance)

• Teacher’s Notes for each sample, which indicate why the sample is assessed at a par-
ticular level for each criterion outlined in the four categories of knowledge and
skills (i.e., Knowledge/Understanding, Thinking/Inquiry, Communication, and
Application) 

• Comments, which provide overall statements about the student’s work

• Next Steps, which offer suggestions for improving performance

1. In this document, parent(s) refers to parent(s) and guardian(s).
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• the Teacher Package that was used by teachers in administering the task 

This document does not include any student samples that were assessed using the
rubric and judged to be below level 1. However, a list of characteristics of student
work assessed at “below level 1” is provided, and precedes the student samples. The
characteristics of these students’ work should be reviewed in relation to the criteria
outlined in the rubric. Teachers are expected to work with students whose achieve-
ment is below level 1, as well as with their parents, to help the students improve their
performance.

The Task

The performance task represented in this document was based directly on curriculum
expectations selected from the Grade 11 university/college preparation course in dra-
matic arts. The task encompassed the four categories of knowledge and skills (i.e.,
Knowledge/Understanding, Thinking/Inquiry, Communication, and Application),
requiring students to integrate their knowledge and skills in a meaningful learning
experience. The task also gave students an opportunity to demonstrate how well they
could apply the knowledge and skills they had acquired in the course in a new 
context.  

The Rubric

In this document, the term rubric refers to a scoring scale used to assess student work
that is done in response to a specific task. A task rubric is developed in relation to the
achievement chart in the curriculum policy document for a discipline. 

The task rubric consists of a set of achievement criteria related to the four categories
of knowledge and skills, as well as descriptions of the levels of achievement for each
of the criteria. The rubric contains the following components:

• an identification (by number) of the expectations on which student achievement in
the task was assessed

• the four categories of knowledge and skills

• the relevant criteria for evaluating performance of the task

• descriptions of student performance at the four levels of achievement (level 3 on
the achievement chart in the curriculum policy document is considered to be the
provincial standard)

The teachers who administered the task for this exemplar document were required to
explain the scoring criteria and descriptions of the levels of achievement (i.e., the
information in the task rubric) to the students before they began the task.
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Use of the Student Samples

Teachers and Administrators

The samples of student work included in this document will assist teachers and
administrators by:

• providing student samples and criteria for assessment that will assist them in help-
ing students improve their achievement;

• providing a basis for conversations among teachers, parents, and students about the
criteria used for assessment and evaluation of student achievement;

• facilitating discussions regarding the curriculum expectations, levels of achieve-
ment for the course, and the criteria and standards for high-quality performance;

• promoting fair and consistent assessment within subjects and courses.

Teachers may choose to:

• use the task, rubric, and teaching/learning activities in this document with their
classes;

• use the samples of student work at each level as reference points when assessing
student work;

• use the task and rubric provided as models for other tasks and rubrics, to be devel-
oped independently or in collaboration with colleagues in the same school and/or
in other schools.

Administrators may choose to:

• encourage and facilitate teacher collaboration regarding standards and assessment;

• provide training to ensure that teachers understand the role of the exemplars in
assessment, evaluation, and reporting;

• establish an external reference point for schools in planning student programs and
for school improvement.

Parents

Parents may wish to use the samples of student work as a source of information to
help their children monitor their achievement and improve their performance. They
may also use the exemplars as a basis for discussing their children’s progress with their
teachers.

Students

Students can use the document to:

• develop their understanding of the relationship between curriculum expectations
and specific tasks;

• learn how a rubric can be used to improve their performance on a task;

• develop the ability to discuss their achievement with their teachers and parents
more effectively, and to ask more focused questions about their progress;

• learn how to better assess their own performance and identify the steps needed to
improve their performance.

 



Dramatic Arts
University/College
Preparation (ADA3M)
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The Scriptwriter

The Task

Students were presented with the following scenario and
instructions:

You are interested in a career in the theatre. To try to enter
your chosen field, you are going to submit a script to a local
theatre company. The piece is to be a drama that has friend-
ship as its theme, three or four characters, and a performance
time of five to six minutes. You will provide an introduction
to your script that includes a brief plot summary, descriptions
of each of the characters, and a short description of the 
setting. 

The script must focus on one of the following aspects of
friendship: the reliability of friends, the value and rewards
of friendship, the meaning of friendship, or the surprises of
friendship. In addition, it must contain the elements of dra-
matic tension (struggle, escalating tension, crisis, resolution),
which are thoughtfully resolved by the script’s end.

Final Product
Each student was to submit a polished, final copy of a script for
a scene that would take five to six minutes to perform. The
script was to include clear, detailed stage directions and an intro-
duction consisting of:

• a brief summary of the scene’s plot;

• two to three sentences describing each character in the scene; 

• a short description of the setting.

Expectations Addressed in the Exemplar Task

This task gave students the opportunity to demonstrate achieve-
ment of all or part of each of the following expectations selected
from the Theory and Creation strands.

Students will:

1. develop the background of a character, using appropriate 
techniques; 

2. interpret a variety of roles/characters, using the techniques of
character development;

3. create an original or adapted dramatic presentation, using a
variety of strategies;

4. describe how movement and non-verbal communication can
be used to portray character, to define relationships among
characters, and to communicate dramatic tension;

5. create a working script for production, using a variety of
strategies.

For information on the process used to prepare students for the task
and on the materials and resources required, see the Teacher Package
reproduced on pages 53–58 of this document.
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TTaasskk RRuubbrriicc –– TThhee SSccrriippttwwrriitteerr

Expectations*

11

22

33

44

55

Knowledge/Understanding
The student:

Thinking/Inquiry                         
The student:

Communication
The student:

Application
The student:

Criteria

– provides appropriate
information about the
characters to explain
their behaviour 

– portrays character
development effectively
in the script (e.g., pro-
vides believable charac-
ters who gain new
insights into friendship)

– creates convincing dra-
matic dialogue in the
script

– provides appropriate
directions for movement
onstage and interaction
among the characters

– creates an effective
working script for the
theatre company (e.g.,
provides a feasible set-
ting, escalating tension,
a climax, a resolution)

Level 1

– provides information
about the characters
that is of limited appro-
priateness

– portrays character
development with limited
effectiveness

– creates dialogue that is
convincing to a limited
degree

– provides stage direc-
tions that are of limited
appropriateness

– creates a working script
that is of limited 
effectiveness

Level 2

– provides information
about the characters
that is somewhat appro-
priate

– portrays character
development with some
effectiveness

– creates dialogue that is
somewhat convincing 

– provides stage direc-
tions that are somewhat
appropriate 

– creates a working script
that is somewhat 
effective

Level 3

– provides information
about the characters
that is of considerable
appropriateness

– portrays character
development with con-
siderable effectiveness

– creates dialogue that is
convincing to a consider-
able degree 

– provides stage direc-
tions that are of consid-
erable appropriateness 

– creates a working script
that is of considerable
effectiveness 

Level 4

– provides information
about the characters
that is highly appro-
priate

– portrays character
development with a high
degree of effectiveness

– creates dialogue that is
highly convincing 

– provides stage direc-
tions that are highly
appropriate 

– creates a working script
that is highly effective

*The expectations that correspond to the numbers given in this chart are listed on page 9.

Note: A student whose overall achievement at the end of a course is below level 1 (that is, below 50%) will not obtain a credit for the course.
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The Scriptwriter B E L O W  L E V E L  1

Teacher’s Notes

The following is a list of characteristics found in student work that was submit-

ted for this task and assessed at “below level 1”. (Samples of student work are

not included.)

Degree of achievement can vary widely in student performance that falls below

level 1. Consequently, the following list includes characteristics of achievement

at various degrees below level 1. Taken together, some or all of the character-

istics outlined below may justify assessment at “below level 1”. Most of the

characteristics noted relate to the criteria specified in the task rubric, but

some are more broadly defined.

Knowledge/Understanding

The student:

– provides little or no information about the characters to explain their behav-

iour in the script;

– provides irrelevant information about the characters;

– provides information that is contradicted by the actions of the characters.

Thinking/Inquiry

The student:

– develops only one-dimensional and/or stereotypical characters;

– fails to develop believable characters;

– does not show characters developing new insights into friendship as the

plot unfolds;

– provides characters with only superficial or unwarranted insights;

– ignores the theme of friendship.

Communication

The student:

– creates dialogue that is unnatural to the characters in the scene;

– includes unnecessary, misleading, or inappropriate dialogue;

– provides such short and static dialogue that there is no real interaction

between the characters;

– provides dialogue that is unclear;

– provides little or no direction for movement onstage;

– fails to provide directions for interaction among characters;

– provides unnecessary stage directions;

– provides stage directions that interfere with the flow of the dialogue.

Application

The student:

– writes a narrative rather than a dramatic script;

– includes too many characters for a script of this length;

– fails to provide instructions for staging the scene (e.g., information about

the setting, props);

– does not develop escalating tension between the characters in the script;

– does not provide a clear climax;

– does not include a resolution to the crisis;

– provides an obscure or implausible resolution;

– provides an unsatisfactory resolution (e.g., a character changes his or her

mind without any particular or apparent reason).

Comments
This work is representative of performance that falls below level 1. The student

does not understand the requirements of the task. The student is unfamiliar

with most or all of the elements of drama and techniques of scriptwriting,

including character development, dramatic dialogue, stage movement, tension,

climax, and resolution.

Next Steps
In order to improve his or her performance, the student needs to:

• review the elements of drama and the techniques of scriptwriting;

• gain experience by reading and discussing already published short scenes;

• develop an original script in steps, with the help of the teacher and fellow

students.
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The Scriptwriter L O W  L E V E L  1

The Dress Shop

Character Descriptions

Three 15-year-old girls who are best friends.

Carly – attractive with long straight light brown hair and huge blue eyes
Emily – average height, very pretty with short black hair and dark eyes 
Kate – tall, thin with curly blonde hair, popular and very attractive

Summary

The three girls are in a dress shop.  Emily tells Carly that her father is in the hospital.
She can’t go to the dance because she has to take care of her little sister.  Her friends
feel sorry for her and skip the dance to go spend time with her.

Scene: A dress shop

Kate: (excited, holding up several dresses.  Talking to her friends) These are great.  I’m
going to try them on (goes inside a change room)
Carly: (with an armful of clothes, holds up a dress and shows it to Emily) This would
look great on you, Emily.  Why don’t you try it on?

Emily: No thanks.

Carly: Why not?  Arent you getting a new dress for the dance too?

Emily: I can’t go.  My Dad is in the hospital and someone has to take care of my little
sister and clean up the house.

Carly: Oh I’m sorry.  Have you told Kate about it yet?

Emily: No and I don’t want to.  Shes so excited about the dance and the three of us
going together.  I don’t want to spoil her fun.

Carly: I think you should tell her she has a right to know too.

Emily: I know.  Well anyway I’ll wait for you at the door.

(Kate enters)

Kate: Where’s Emily?

Carly: She’s over by the door.

Carly: (continues to flip through the dresses on the rack, pondering whether she should
tell Kate or not)

Kate:  I know that you know a secret about Emily.  You have that look on your face

Carly: (turning to face Kate) Ok the reason Emily is not picking out a dress is because
she cant go to the dance with us.

Kate: Why?

A B
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L O W L E V E L  1

Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is of very lim-

ited appropriateness. The character descriptions merely provide irrelevant

details about the appearance of the three girls (e.g., colour of hair and

eyes) and indicate nothing about their personalities. It is also difficult to dis-

tinguish the three characters from one another until the script reveals that

Emily has difficulties at home and cannot attend the upcoming dance.

Thinking/Inquiry

– The student portrays character development with limited effectiveness. The

situation, in which three teenaged friends try on dresses for a dance, is

realistic, and Emily gains new insight into friendship by recognizing that

friends are there for one another in good times, such as going to dances,

and also in bad times, such as family emergencies. However, there is no

indication of Kate’s motivation for making her sacrifice, and Carly seems to

be a mere conduit for receiving and passing on information. 

Communication

– The student creates dialogue that is convincing to a limited degree. An

attempt is made to provide dialogue that is appropriate for teenagers (e.g.,

“Bummer. . . Wait! I have an idea. Since Emily can’t come to the dance we

should go help her you know how bratty her little sister can be.”). However,

abruptness in much of the dialogue (e.g., “Carly: Sounds like a good plan.

Kate: Lets go tell her now.”) prevents discussion and does not always allow

for adequate development of the action.

– The student provides stage directions that are of limited appropriateness.

Their use at the beginning of the scene is promising (e.g., Kate is vividly

described as “excited, holding up several dresses”). However, subsequent

directions for movement are few, and little direction is given as to how the

characters are to deliver their lines.

Carly:  Because her dad is in the hospital and she has to take care of her little sister and
clean up the house.

Kate: Bummer (pauses) Wait!  I have an idea.  Since Emily can’t come to the dance we
should go help her you know how bratty her little sister can be.

Carly: Sounds like a good plan

Kate: Lets go tell her now.

(Kate and Carly walk over to Emily and throw their arms around her and tell her their
plan.)

Emily:  (Starting to sob) But you were so excited about the dance. Would you really
give it up for me? 

Kate and Carly: Of course.  We three always stick together.

Emily:  What wonderful friends you are!
(The girls exit.)

C
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L O W  L E V E L  1

Application

– The student creates a working script that is of limited effectiveness. A dress

shop is provided as the setting, but no further details are given that could

assist in the staging of the script (e.g., information about the décor, props,

location of items). Although tension, a climax, and a resolution are present

in the script, they occur in such quick succession that their effect is 

weakened.

Comments
This work is representative of a low level-1 performance. The student demon-

strates a limited degree of achievement of the expectations in the Thinking/

Inquiry, Communication, and Application categories of knowledge and skills.

However, in the Knowledge/Understanding category, the student demonstrates

a very limited degree of achievement.

Next Steps
In order to improve his or her performance, the student needs to:

• provide adequate character descriptions;

• ensure that all characters have purposeful roles;

• provide a more in-depth examination of friendship in the script;

• create dialogue that is more developed and less abrupt;

• provide sufficient stage directions;

• describe the setting more fully;

• expand the script to increase its dramatic effect.
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The Scriptwriter L E V E L  1

A Broken Heart

Characters Descriptions

Chester – a sixteen year old boy, average looking, wears glasses and is still dressed in
his pyjamas. He has been dating Carla for four years and really likes her. He is very
upset when she suddenly dumps him.

Josh – sixteen years old, tall and good-looking. He has known Chester and Bruce for a
long time. 

Bruce – also sixteen years old, an excellent basketball player, likes to spend time with
his friends  Chester and Josh.

Plot Summary:

Chester stayed home from school and his friends, Josh and Bruce, went to his home to
see what the matter was. It turned out that Chester’s girlfriend had dumped him the day
before and his friends tried to cheer him up.

Chester:  (Chester is sitting in his room crying.) I’m never going to be happy again.

(Josh and Bruce walk into Chester’s room.)

Josh: Hey Chester

Bruce: Hey man . Why weren’t you at school today? How are you feeling?

Chester: I’m fine. Just leave me alone.

Josh: No man we know there’s something wrong. We want to help you. We just want to
help you.

Bruce: Yeah man, we just wanna help.

Chester There is something wrong, but I just wanna be alone and deal with it myself.

Josh: Just tell us what’s wrong man.

Bruce: Yeah man we wanna help you.

Chester: Well thanks guys I know you want to help but, I just don’t want to talk about
it just right now.

Bruce: Sure no problem man.

Josh: Yeah man all we want is to help you, so we understand man because we watch
out for each other.

Chester: Well thanks guys for understanding. But I guess I can trust you guys so I will
tell you guys because you guys are my best friends and all.

Josh & Bruce: Ok man.

A B
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L E V E L  1

(They move over and stand closer to Chester)

Chester: Well you see it’s over …

Josh: What is?

Chester: Carla and I. She dumped me.

Bruce: What? Really?

Josh: Aw man that hurts.

Chester (crying) I just don’t know what to do. All I want to do is curl up in a ball. I
don’t even feel like living anymore.

Bruce: Dude it’s just a girl.

Chester: Yeah I know but I love her. I’m just lost I don’t know what to do.

Josh: Man we’ll be here. We’re your friends. We watch out for each other.

Bruce: What happened man. Why did you two break up?

Chester: It’s hard to explain. You see she told me yesterday that she needed to talk to
me after school and she asked me how long have we been going out now and I said 4
years because it has been that long.

Bruce: Yeah then what happened?

Chester: Then she told me that she was not attracted to me anymore. Then I didn’t
quite understand. I was confused. Then she just said I don’t like you anymore. I was in
shock I didn’t know what to say.

Josh: So why doesn’t she like you any more?

Chester: I think it was because I gave her a promise ring because I love her so much
and I want to be with her. I think she just got freaked out and she is not ready.

Bruce: (astonished) You gave her a promise ring?

Josh: (astonished) What were you thinking?

Chester: I gave it to her because I want to be with her forever and I love her.

Josh: Isn’t it kind of soon for you to be thinking about marriage?

Chester: Dude I have been together with her for four years now and I really love her.

Bruce: You want to get married already and your not even 18! Your only in grade 11
and your thinking about marriage already! What’s wrong with you?

Chester: What do you mean what’s wrong with me? I love her and I want to be with
her forever. What’s wrong with that?

(Josh moves over and stands beside Chester’s chair and shouts at him)

Josh: YOURE TOO YOUNG!

Chester: Does age really matter? Dude I am in love with her why does my age have
anything to do with it?

Bruce: No wonder she left you man. Your so stupid for going too fast and now you
have nothing.

Chester: Hey! Back off man that hurts. I thought you were here to cheer me up and
now youre putting me down.

Bruce: Sorry dude. I guess I just took that too far. I didn’t mean that. I just lost control
of what I was saying and I just rambled on. Sorry man.

Chester: It’s alright man.

Josh: So what are you going to do now man?

Chester: I don’t know. I might just stay home for a couple of days and chill out and
think things over and maybe I can talk to her and maybe we might get back together. Or
maybe not because after I was done talking to her she said we will never get back
together and she never wants to talk to be again.

C D
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L E V E L  1

Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is of limited

appropriateness. Chester, Josh, and Bruce are described as “friends”, and

this is evident from the fact that when Chester is unhappy, Josh and Bruce

want to help him. However, none of the characters is given a specific per-

sonality: they seem quite similar to one another, except that Chester is

unhappy because his girlfriend has broken up with him. Some of the infor-

mation provided is irrelevant to the scene (e.g., information about the char-

acters’ physical appearance and the fact that Bruce is “an excellent

basketball player”). Further on in the script, more information is given

about Chester, namely, that he has entertained the somewhat unrealistic

expectation of marrying his girlfriend.

Thinking/Inquiry

– The student portrays character development in the script with limited effec-

tiveness. In some ways the characters seem like typical teenagers, but they

are one-dimensional. Chester gains a new appreciation for his friends’

patience and understanding as they listen sympathetically while he explains

his problem and then help him work out a solution. However, the solution

they come up with, that Chester forget Carla and become happy again by

spending more time with his friends, as he did when they were all twelve

years old, is weak and unconvincing.

Communication 

– The student creates dialogue that is convincing to a limited degree. There is

an attempt to use expressions that are appropriate to teenaged boys (e.g.,

“Sure no problem man.”, “Aw man that hurts.”). However, an inordinate

amount of the dialogue consists of Josh and Bruce trying to persuade

Chester to reveal his secret, and this part of the script is repetitive and cir-

cular (e.g., “Chester: I’m fine . . . Josh: No man we know there’s something

wrong . . . Chester: There is something wrong, but I just wanna . . . deal with

it myself. Josh: . . . all we want is to help you . . . ”). Also, the overuse of the

word “man” and the rather futile back-and-forth dialogue are distracting.

(Chester starts to cry again and Josh and Bruce try to comfort him.)

Josh: Dude stop crying. It’s not worth it.

Bruce: Yeah man you remember when before you met her how happy you were?

Chester: Yeah.

Bruce: Well, why don’t we just go back to those days when there were no girls keeping
us busy and we can all hang out and just have fun?

Josh: Yeah man. What do you say? Does it sound good? I think it would be awesome
for us to hang out again because ever since you started dating Carla all of us have barely
spent any time together.

Chester: Well guys, I think that would be great because if I spent time with you guys I
will forget about Carla and then I can be happy again. 

Josh: Sounds good man. Well I guess we better get going because I gotta go home and
eat supper.

Bruce: Yeah man , I gotta go too. So we’ll see yah tomorrow at school?

Chester: Yeah, I’ll see you guys tomorrow. Thanks again guys for all your help.

(Bruce and Josh leave Chester’s room and they go home. Chester lays down on his bed
and falls asleep.)

(END)

E
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There is improvement later in the script, when Josh clearly communicates

to Chester that he is too young to be thinking of marriage.

– The student provides stage directions that are of limited appropriateness.

With few exceptions (e.g., “Josh moves over and stands beside Chester’s

chair and shouts at him”), effective directions are lacking for onstage move-

ment and interaction among the characters. As a result, it is often difficult

to tell where the characters are onstage and when and where they move.

Application

– The student creates a working script that is of limited effectiveness. The set-

ting is given (i.e., Chester’s bedroom), but no details are provided. There is

escalating tension as Chester reveals the details of his break-up with his

girlfriend, but the solution the boys come up with, of returning to their past

relationship, in which “girl problems” did not exist, is unrealistic and unfea-

sible.

Comments
This work is representative of a solid level-1 performance. The student demon-

strates a limited degree of achievement of the expectations in all four cate-

gories of knowledge and skills.

Next Steps
In order to improve his or her performance, the student needs to:

• provide more details about the characters;

• portray character development in a more in-depth manner;

• make all of the dialogue purposeful;

• provide more directions for movement onstage and interaction among the

characters;

• provide information about the setting that includes details such as the

arrangement of furniture and other props;

• provide a more age-appropriate resolution to the problem.
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About Bart

Plot Summary

Bart is sixteen years old. Just recently he has formed a band with his friends
called “The Black Habits”. He lets his best friend Eugene listen to their demo tape.
After Eugene’s review of their tape, a friendship turns into a feud when Bart has a fit
about his friend’s remarks. Eugene was only trying to help Bart, but Bart’s temper could
get him into trouble. How will they resolve this fight? Find out, in BART!

The Characters

Bart: Bart is sixteen years old and he is the singer and guitar player in a band called
“The Black Habits”. He is 6’0 and really skinny with pale skin and blond hair. Bart has
a very short temper and thinks too much of himself, and not much for others. Bart has
little patience, but from time to time on rare occasions, he shows compassion and empa-
thy.

Eugene: Eugene is Bart’s best friend. Eugene is one of those “always there for you”
best friends. He is short and stubby like his father. Eugene always hopes for the best for
people because he is just very nice. Eugene is trying to help his best friend Bart with his
singing because once again, he wants the best for his friends.

Band members: The band members are very positive that their music sounds good, but
they both agree that their singer Bart needs more practice. They are stereotypical rocker
teenagers with the same “who cares” attitude like any other kid.

(Enter Bart’s band “The Black Habits.”)

Bart: That’s a wrap guys! Wow, I bet you if we played our music at a show, a lot of
people would enjoy our stuff! I think we sound superb!

Band Member 1: Yes. I agree. We are definitely radical man! It still seems like there is
one other little thing missing though.

Band Member 2: It sounds like we have one factor missing.

Bart: I think we are totally perfect! I want everyone to hear us. Let’s do a demo and
send it to a recording studio! People would listen to our recorded songs.

(They make their demo)

Bart: I’m gonna show my best buddy Eugene! Now!

(The band members exit and Eugene enters)

Eugene: Hey Bart! How was band practice? Good? I bet you guys have an album ready
to release for millions, eh? HAHA!

Bart: Knock it off! HAHA! Pass me that tape player man?! 

Eugene: Sure, man

Bart: Put this tape in quick!

Eugene: I am, ya dork!

(Eugene and Bart listen to the “Black Habits” tape. Eugene looks unimpressed)

Bart: So . What do you think? Is that amazing or what?

Eugene: the music sure is good!

Bart: What do you mean? The music?

Eugene: Yea! The MUSIC!

A B
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Bart: Do you like the singing or what?

Eugene: Not really, the singer isn’t very good. He should get lessons! But the guitarist
rocks!

Bart: Dude, I’m the singer! I can’t believe you just made fun of me like that! I thought
you were my best friend! I guess I know the truth now! Get out of here, you sellout!
Gimme my tape!

Eugene: What’d I say?

Bart: Get out!
(Eugene leaves)

Monologue
Bart: I can’t believe this; my own best friend putting me down like that. He can’t do
any better. I can’t get over how much of a loser he is. I wish I had told him off. You
know what? I’m gonna march over there right now, and do it! I’m going to really tell
him what I think of him and his stupid comments. I’m gonna listen to our tape one more
time to pump me up, because it’s so good!

(Bart in furious anger stands up ready to leave just as Eugene sticks his head in the
door)

Bart: Hey. If it isn’t Eugene. Come in here dude so I can tell you what a jerk you are.

Eugene: Dude, I want to explain. Your band is good, man. I was telling you that your
singer wasn’t good for your band’s sake! Would you rather hear it from one person that
your singer needs a little bit more of a voice, or have hundreds of people reject you from
the music industry forever because of the one thing you didn’t improve? This way, you
can solve your problem, and have hundreds of people think you are flawless! I know
you were probably teed off because no one wants to be bad at what they love to do, but
man, to be honest, I was only telling you that to avoid future disappointment. This way,
your first gig will be TOO good.

Bart: Dude, it’s cool, but you didn’t have to tell me I stink. Like, do I really stink that
bad?

Eugene: Let’s put it this way, if you were trying to win American Idol, Simon would
want to shoot you. You have a cool sounding yell; you just need to work on hitting the
right notes in your yell.

Bart: Alright man, I’ll work on it.

(Bart and Eugene shake hands)

Bart: Oh yea, sorry for flipping out, man. I have a bad temper.

Eugene: No!!!! Really? 

Bart: So we’re cool?

Eugene: Yea man.

ONE YEAR LATER at “The Black Habits” Concert

Bart: ALRIGHT! THIS SONG GOES OUT TO MY BUDDY EUGENE, FOR
HELPING ME WITH MY PROBLEMS! HE IS THE REASON I’M HERE
TODAY! THANKS MAN!!

Eugene: (to himself) No problem, man.

C D
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Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is of limited

appropriateness. Bart, the singer and guitar player in a band, is described

as a person who “has a very short temper and thinks too much of himself”;

both characteristics are borne out in the script. Likewise, Eugene, who is

identified as someone who “wants the best for his friends”, shows this by

providing an honest appraisal of Bart’s singing in an effort to help him

improve. However, the statement that Bart “shows compassion and empa-

thy” is not demonstrated in the script, and much of the information pro-

vided about the characters is irrelevant (e.g., that Eugene “is short and

stubby like his father” and that Bart is “really skinny with pale skin”).  In

addition, the band members are not given personalities.

Thinking/Inquiry

– The student portrays character development in the script with some effec-

tiveness. Both Eugene and Bart are believable characters, and Bart gains

new insight into friendship by coming to appreciate that good friends are

honest with each other. Unfortunately, despite the script’s believable char-

acters and the unique and compelling insight into friendship one of them

gains, neither the character development nor the development of the theme

are sufficiently in-depth.

Communication

– The student creates dialogue that is convincing to a limited degree. There is

an attempt to provide appropriately casual dialogue between the two young

men. However, the often very curt dialogue (e.g., “Eugene: Sure, man . . .

Bart: Put this tape in quick! Eugene: I am, ya dork!”) is inconsistent with the

monologue by Bart and the long speech by Eugene that closely follows it.

Also, these long speeches, which occur just as the tension is escalating and

the scene is nearing its climax, slow down the action at a point when speed

is called for.

– The student provides stage directions that are of limited appropriateness.

Few directions are given, and they usually refer to the entrances and exits

of characters. There is no indication of characters’ positions and move-

ments onstage, and many needed directions are missing (e.g., “Eugene and

Bart listen to the . . . tape” is not preceded by a direction that has one of

them starting to play the tape).  

Application

– The student creates a working script that is of limited effectiveness. The res-

olution, in which Bart publicly acknowledges his friend’s contribution to his

success, is well crafted and effective. However, there are several problems

with the script as a working script. For instance, no setting is provided to

assist with its staging. Also, the action includes the band making a demo

tape, a manoeuvre that would be difficult to stage and for which no direc-

tions are given.

Comments
This work is representative of a high level-1 performance. The student demon-

strates a limited degree of achievement of the expectations in the Knowledge/

Understanding, Communication, and Application categories of knowledge and

skills. In the Thinking/Inquiry category, however, the student demonstrates

some degree of achievement – i.e., achievement that is more representative of

level 2.

Next Steps
In order to improve his or her performance, the student needs to:

• provide relevant information about the characters;

• provide character development that is more in-depth;

• provide dialogue between Bart and Eugene that is more direct to better

dramatize the tension and the climax;

• provide much more direction for movement on stage;

• supply more information about the setting and include props.
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Friends Are Like That

Character Description

Jason: Jason is an average size freshman.  He is in love with a girl older than himself
and doesn’t know how to tell her how he feels about her.

Vincent: Vincent is one of Jason’s teammates as well as his best friend.  He notices that
Jason has something on his mind as his ‘game’ has been suffering lately.  As the good
friend he is, Vincent tries to help Jason out.

Rachel: Rachel is a senior at Oxford University as well as one of the more popular
girls in the institute.  All her friends have a crush on Jason and want to go out with him
and so does she although she doesn’t show it.  The only problem is she doesn’t know
how to express herself, as she is afraid of being rejected.

Plot Summary

Jason is a freshman at Oxford University on a rugby scholarship with his best friend,
Vincent, but Jason has a problem.  He is in love with a senior who is way out of his
league, Rachel.  With some help from Vincent, Jason hopes to ask Rachel out on a date.

(Vincent and Jason enter stage left wearing rugby jerseys and passing a ball back and
forth)

Vincent:  Hey, Jason!  Hold up a second.  (Stops at fountain and takes a drink) I’ve
been meaning to talk to you about something.

Jason:  (Stops and walks toward Vincent) What do you want to talk about Vinny.

Vincent:  You, (snatches ball from Jason) you’ve been acting strange lately and it’s
showing in the way you play.  You can’t hide it from me, (pause) so you might as well
tell me what’s on your mind.

Jason:  Okay, (looks around) but you must promise not to tell a soul, okay?

Vincent:  Cross my heart.  (Makes an ‘X’ gesture over his heart with his right hand)

Jason:  Thanks, (pause) and yes something has been bothering me.

Vincent:  Then spill it man! (Interrupts Jason)

Jason:  (Snatches ball form Vincent and starts juggling it)  I’m getting to it, (pause)
There’s this girl I like, (pause) a senior, who I’ve liked since the start of the term but
I’ve been to afraid to ask her out.

Vincent:  You run towards guys who are able to topple a bus and you’re afraid of a girl?
(Shakes his head) Man, she better be worth the trouble.  (pause) what’s her name?

Jason:  Rachel.

Vincent:  Rachel! (Taps on Jason’s head) Hello, anybody home? (pause) Are you
crazy, she’s way out of your league.

Jason:  So, (pause) there’s no harm in trying is there?

Vincent:  No. (looks down)

Jason:  Then help me, (pause) please.  (Gets down on one knee)
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Vincent:  Okay okay just get up.  (Grabs Jason and pulls him up) don’t embarrass your-
self.

Jason:  Thanks.

Vincent:  No problem, (pause) now, have you talked to her yet?

Jason:  No, (pause) I haven’t, because I’m afraid, I already told you that besides,
(pause), I, um, don’t know what to say.

Vincent:  First of all, you like her right?

Jason:  Of course.

Vincent:  Then tell her that, (pause) ask her if she is doing anything after our match and
if she’s not see if she wants to go out to the movies or dinner, something like that, okay.

Jason:  Thanks Vinny. (shakes Vincent’s hand) You’re the best.

Vincent:  I know, (Vincent mocks) now go.  I’ll see you at game time.

Jason:  See ya Vinny.

(Vincent exits stage left.  Rachel enters stage right)

Rachel:  Hi Jason.  (says softly)

Jason:  Uh, what, (turns to see Rachel) Rachel! (surprised) I was just going to go look
for you.  (pause) Hey, where are your friends.

Rachel:  I ditched them, (pause) they weren’t doing much so I thought you might like to
do something.  (pause) So why were you going to look for me?

Jason:  I wanted to ask you something.  (Looks down)

Rachel:  About what Jason? (Slowly moves closer to Jason)

Jason:  Are you going to the game after class? (looks into Rachel’s eyes)

Rachel:  Yeah, my friends drag me along, (pause) but I’m starting to like rugby.

Jason:  Well, (pause) I was wondering if you would, um, like to go to the movies or
something after the game, (pause) and after I showered of course.

Rachel:  Why are you asking me, (Points stage right) all my friends like you.

Jason:  But I like you, (pause) I guess it was a mistake to ask (turns stage left)

Rachel:  (Grab Jason’s hand) No, wait.  (pause) I would love to go with you.

(Jason turns to face Rachel as she kisses him on the cheek)

Jason:  Are you sure? (looks into Rachel’s eyes)

Rachel:  Yes, (pause) besides (moves close to Jason and says softly) I like you as well.
(looks at her watch) Listen, I got to go to class, (pause) will you walk me there?

Jason:  It would be my pleasure. (Reaches and takes Rachel by the hand)

(Both turn and exit stage left)

End Scene
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Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is somewhat

appropriate. Vincent is described as Jason’s “best friend” in the character

description, and his behaviour in the scene bears this out (e.g., he offers his

advice and assistance to Jason as he struggles with his dilemma). Similarly,

in her shyness around Jason, Rachel shows herself to be as described in

the introduction, namely, as fearing rejection. However, no information is

provided that would explain the attraction Rachel and the other senior girls

feel towards a freshman.

Thinking/Inquiry

– The student portrays character development with some effectiveness. For

example, Jason and Rachel learn to take risks as they begin expressing

their interest in each other and, in doing so, gain new insights about friend-

ship. However, the characters are developed in a rather sketchy manner

(e.g., Rachel only has seven lines in which to develop her character). Fur-

thermore, because the sudden and improbably rapid development of Jason

and Rachel’s relationship makes the scene’s premise implausible, these two

characters are not really believable. 

Communication 

– The student creates dialogue that is somewhat convincing. The language

between the two male characters is appropriately casual (e.g., “Man, she

better be worth the trouble.”), and an attempt at humour is fairly realistic

(i.e., “You run towards guys who are able to topple a bus and you’re afraid

of a girl?”). However, sometimes the dialogue is unnatural (e.g., “Jason: . . .

but you must promise not to tell a soul, okay? Vincent: Cross my heart.”).

– The student provides stage directions that are somewhat appropriate. Many

are action-related (e.g., the direction that has Vincent tap Jason on the head

as he says “Hello, anybody home?”). Directions for action are also used to

reveal the characters’ interest in each other (e.g., “[Rachel] moves close to

Jason and says softly ”). However, some directions are used inappropriately

and far too often (e.g., “pause” frequently appears in place of appropriate

punctuation), and additional directions could have clarified whether certain

actions are to be taken seriously (e.g., when Jason kneels while asking his

friend for help).

Application

– The student creates a working script that is of limited effectiveness.

Although it can be assumed that the setting is somewhere on the university

campus, no specific information is provided that would assist in staging the

scene. While the script does include escalating tension, a climax, and a

sweet and gentle resolution (e.g., “[Jason] reaches and takes Rachel by the

hand . . . Both turn and exit . . . ”), it suffers from a compressed and improb-

able story line – Jason and Rachel reach an understanding about their 

feelings for each other with unlikely speed.                                               

Comments
This work is representative of a low level-2 performance. The student demon-

strates some degree of achievement of the expectations in the Knowledge/

Understanding, Thinking/Inquiry, and Communication categories of knowledge

and skills. In the Application category, however, the student achieves a limited

degree of achievement – i.e., achievement that is more characteristic of level 1.

Next Steps
In order to improve his or her performance, the student needs to:

• provide more motivation for the main characters;

• develop Rachel’s character more fully;

• ensure that the dialogue is consistently natural;

• distinguish between the functions of punctuation and stage direction, and

reduce the use of “pause” as a stage direction;

• provide a setting for the scene;

• ensure plausibility when depicting romances between young people by 

making the subjects the same age.
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I Just Want to be Popular

Characters:
1) Robbie – Robbie is a rude and disrespectful teenager.  He doesn’t like

‘nerds’.  Robbie acts like he can get away with everything.
2) Juan – Juan is a smart student and is also a member of the chess club.  He

likes to come to school early to do extra work.  Juan thinks he is a typical
student but others see him as a ‘nerd’.

3) Lisa – Lisa is a type of girl that does all her work and gets good marks.  She
is very good friends with Juan.  Lisa thinks she isn’t popular and she wants
to change that.

Summary:
Lisa wants to be popular.  To do this she has to make fun of her best friend, Juan by
calling him a ‘nerd’ in front of the whole school.  After she makes fun of him she
realises what she’s done to him is wrong.  Lisa makes amends and apologizes to Juan.

Scene 1

(In school hallway, Juan and Lisa are walking to Lisa’s locker)

(Lights on full)

Juan: How was English, Lisa?  

Lisa: It was good Juan, but my teacher is giving us less work everyday and I’m starting
to get bored in class.

Juan: Yeah. I know how that feels.  I’m just glad my teacher gives us a lot of work to
keep us busy.

(Lisa looks over at Robbie who she thinks is the most popular guy in school.)

Juan: What are you looking at?

Lisa: Just the most popular guy in school.

Juan: Robbie?

Lisa: Yeah (stops at Lisa’s locker)

Juan: You want to be popular don’t you?

Lisa: Well I’ve never been popular.

Juan (with a mean attitude):  Yeah, but popular people act like they know everything.

Lisa (confused):  No they don’t.  Haven’t you ever thought about being popular?

Juan (smiling):  No, I’m happy with who I am.

Lisa (confused):  So you’re happy with everyone calling you a nerd?

Juan (rudely):  I don’t care what other people think or say about me.

Lisa (mean):  Well, I do, because I don’t like being called a nerd.
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Juan: You should be happy with who you are

Lisa: Let’s just go over and talk to Robbie.

Juan (confused):  So he can make fun of us?

Lisa (with anger):  Fine.

(Lisa and Juan walk over to Robbie) (lights dim)

Lisa: What’s up Robbie?

Robbie: (with a dirty look towards Lisa and Juan):  What do you nerds want?

Juan (gives a dirty look to Robbie):  Lisa I told you he’d make fun of us.

Robbie: Get away from me!

(Lisa and Juan walk away) (Lights on Lisa and Juan only)

Lisa (confused smile):  He’s just having a bad day that’s all.

Juan (with disappointment):  Yeah right!

Lisa: Look Juan I have to go, I’ll meet you at the arcade after school.

Juan: All right see you later.

(Juan walks away)

Lisa: Bye. (Lights fade to black)

(Lisa starts walking over to Robbie) (Lights only on Lisa and Robbie)

Lisa (nervous):  Hey Robbie.

Robbie (angry):  What do you want, I thought I told you to leave me alone!

Lisa (nervous):  I just wanted to talk to you.

Robbie: About what?  Being a nerd? (laughs at Lisa)

Lisa: As a matter of fact yes, I don’t want to be a nerd anymore I want to be popular.

Robbie: (laughs at her):  That can’t happen unless you make fun of (points at Juan)
that loser over there.

(Lights on full)

Lisa (surprised):  But Juan’s my best friend I can’t do that to him.

Robbie: (laughs):  He’s a nerd and if you want to be popular that’s what you have to
do.

Lisa: I can’t do that to him.

Robbie: (starts walking away):  Fine, I guess you can’t be popular then.

Lisa (unsure):  Fine I’ll do it.

Robbie: (walks back over to Lisa and laughs in an evil way):  Great!  Here he comes
now.

Juan (walks over to Lisa):  Hey Lisa

Lisa (gives Juan a dirty look):  Who are you?

Juan (confused):  It’s me Juan, how can you not remember me when you were just with
me a while ago?

Lisa: I don’t know you. Get out of here you nerd, go play with your nerdy Chess club
friends.

Juan (really mad and confused):  What’s gotten into you!?!?

Lisa (mad):  What’s gotten into me?  What’s gotten into you !?!?
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(Juan is sad and heart broken, he walks away from Lisa and Robbie.  Robbie laughs at
Juan while Juan walks away from them.  Lisa stands there and reflects on what she just
did)

Robbie: I guess your part of our group now. Congratulations (pats Lisa on her back).

Lisa (unsure):  Yeah thanks.

(Robbie walks away and everyone is in tableau except Lisa) (Lights dim on Lisa)

Lisa: I thought I would be happy once I was popular but for some reason I’m not.  Is it
because I betrayed a friend to become popular?  I feel so bad for Juan but, I got what I
want and it feels great because I’m finally popular.  I never meant to hurt Juan’s feel-
ings.  I think I got so caught up in being popular that I forgot who my real friends are.  I
know what I have to do now.  I have to go to go and fix things with me and Juan
because I know Robbie isn’t a true friend now.  I’m going to go talk to Robbie or first
then I have to go apologise to Juan.

(Lights on full)

Lisa (walks over to Robbie, angry):  Hey Robbie! I don’t want to be part of your group.
I just realised that you’re the one that you’re the one with a problem not Juan.  You
made me break up my friendship with Juan!  I can’t believe you!  You disgust me!

(Lisa walks away from Robbie and walks over to Juan)

(Lights dim on Lisa and Juan only)

Lisa (nervous):  Hey Juan.

Juan (mad):  What do you want?

Lisa (sad):  Look I’m sorry for what I did to you.

Juan (mad):  Your sorry!  You made fun of me in front of the whole school and all you
can say is I’m sorry!

Lisa (nervous):  I know what I did was wrong. I just got so caught up in wanting to be
popular that I forgot who my real friends are.  Please forgive me.

Juan (looks Lisa straight in the eyes):  Look, I can’t forgive you just like that.  You
really hurt me, I can’t trust you the way I used to.  You will have to gain my trust back
by being a true friend to me.

Lisa: I understand and I promise I will be a good friend.  I know it’s still going to be
hard to trust me again but can we at least try and put this behind us?

Juan: Sure, just don’t pull a stunt on me like that ever again.

Lisa: I won’t.

(Scene ends, lights fade to black)
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Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is somewhat

appropriate. For example, Lisa and Juan are described as “best friends” and

as smart, motivated, and hard-working, and the scene bears this out. At

times, however, there is not enough information (e.g., an explanation about

why Lisa thinks Robbie is the “most popular guy” at school). 

Thinking/Inquiry 

– The student portrays character development in the script with some effec-

tiveness. Lisa gains new insights about friendship (e.g., that friendship

requires loyalty). However, her transition is too sudden to be believable. In

addition, the fact that she blames Robbie for what she has done, saying “You

made me break up my friendship with Juan! I can’t believe you! You disgust

me!”, instead of taking full responsibility, shows that her development is

incomplete.

Communication 

– The student creates dialogue that is somewhat convincing. The characters

usually express themselves in ways that reflect their personalities (e.g.,

Juan’s sensitive and logical “Look, I can’t forgive you just like that. You really

hurt me . . . ”). However, some dialogue is unnatural (e.g., “As a matter of fact

yes, I don’t want to be a nerd anymore I want to be popular” is too stiff), and

some is overly simple (e.g., “Fine, I guess you can’t be popular then.”).

– The student provides stage directions that are somewhat appropriate.

Those given for the characters as they interact tend to emphasize their per-

sonalities (e.g., “walks back over to Lisa and laughs in an evil way ” demon-

strates Robbie’s roughness). However, directions are given for almost all

lines of dialogue, and they are too numerous and sometimes unnecessary.

Furthermore, almost all of them are related to emotions (e.g., “with a mean

attitude”, “with disappointment”, “confused smile”) rather than actions. On

the other hand, the student uses the lights to signify breaks in the action

with some effectiveness.

Application

– The student creates a working script that is somewhat effective. The single

setting and single time frame allow for ease of staging, but no information

is provided regarding the setting, except that it is in the hallway of a school.

There is some dramatic tension developed in the scene as Lisa and Juan

argue about the value of popularity and about Lisa’s wanting to approach

Robbie. This tension escalates when Lisa betrays her friend. A short, mild

crisis follows, and the conflict is resolved in a somewhat effective manner.

However, because of the stereotyping of the characters (i.e., Juan is “good”

and Robbie is “bad”), the resolution is predictable.

Comments
This work is representative of a solid level-2 performance. The student demon-

strates some degree of achievement of the expectations in all four categories

of knowledge and skills.

Next Steps
In order to improve his or her performance, the student needs to:

• avoid stereotyping when creating characters;

• have Lisa’s understanding of betrayal and the meaning of friendship come

to her in a more gradual manner;

• ensure that the dialogue is consistently natural;

• include more directions for movement on stage and fewer to describe emo-

tions;

• make the setting more specific.
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The New Girl

Plot Summary

Best friends Amanda and Julia go to basketball tryouts which are cancelled. New girl
Stephania has also come to tryout. Julia feels left out when Amanda befriends Stepha-
nia. She confronts them and then they become best friends.

Character Descriptions

(All characters are 10 years old.)

Amanda: She is athletic and outgoing. She is also adventurous and bold. She makes
friends easily, but her best friend is Julia. They live on the same street and are in the
same class at school. Amanda is the leader of the two.

Julia: Best friends with Amanda since kindergarten, but much less out-going. She is
timid and quite shy with strangers or in new situations. 

Stephania: New girl at school, looking to make new friends. She is very pretty and
graceful and speaks with a French accent. 

Costumes

Amanda – Jeans with action figure Tshirt 
Stephania – White track suit with a pink tank top underneath her jacket
Julia – Jeans and plain Tshirt, thick glasses

Lights: Warm wash up and down according to the script.

Setting

The time is the present. The action takes place on a street leading to the local elemen-
tary school. There is a park bench at the edge of the sidewalk. Amanda and Julia enter
stage left.

(Lights come up: Amanda and Julia enter stage left. Amanda is carrying a basketball
and Julia is carrying a piece of paper. They begin to walk across stage and then stop
and sit on the park bench stage centre)

Amanda: SO! Are you excited about the tryouts or what? I love these things! Everyone
watching you (Julia cringes) and being able to show off your best moves (Julia shivers)
then when you become the star of the team you can shrug it off claiming it was nothing!
(laughs casually)

Julia: Easy for you to say, you always get on the team and be the star! You leave no
room for the under dog…wish me luck? (blushes)

Amanda: Sure! What are pals for right? (hits her on the shoulder – Julia laughs but
then turns from her and rubs it trying to doctor it before they get to tryouts without her
noticing)

Julia: (stops) You’re not worried about that new girl are you? She seemed really good
at sports an stuff in the gym today, and what is with her talking so funny!? (giggles and
snorts) It’s like…it’s like she’s dumb or something!

Amanda: Hey! Who are you to judge!? Besides, she seemed really nice! I thought if
she was there tonight, ya know, we can ask her to come and hang out after school with
us!

Julia: What!? That’s best friend time! You can’t take that away! We’ll never ever be
bestest best friends anymore! You’ll be too busy hanging out with funny talk! (giggles
with snorts)

Amanda: What’s wrong with having more than 1 best friend? Besides, we see each
other EVERY day ALL day! We’re not gonna drift apart!

Julia: Okay, you better not be tricking me or nothing…
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Amanda: (Holds up her right hand) Cross my heart! C’mon, we’re gonna be late!!

(The two girls continue walking across stage. A spotlight highlights a sign posted on a
door stage right: TRYOUTS CANCELLED – SORRY FOR THE INCONVENIENCE)

Julia: Well, it could be worse…I could be getting shoved into a basketball net by Flora
and Sukey…

Amanda: (laughs hysterically; looks at Julia who is not laughing and immediately
stops) Those big jerks. Now we’re missing “Sponge Bob”.

Julia: As long as…we’re…together…it doesn’t matter…to me…(smiles weakly)
C’mon, we can catch the rest of it.

Amanda: (starts to play with the ball) I was all ready! I may as well practice here while
I’m around a hoop; gotta keep training right?

(Enter Stephania stage right)

Stephania: Oh! Excusez-moi! But …er … er  where are zee tryouts?

Amanda: (pushes Julia aside) Hi!! I’m Amanda Lockwood! (glances back) That’s
Julia. You’re in our gym class! But um, the tryouts are cancelled.

Stephania: Oh no! C’est terrible!…(Julia obviously glares) Il y a quelque chose qui ne
va pas? er … Somesing eez wrong?

Julia: NO – not at all (glares)

Stephania: (smiles) oh! Okay then!

Amanda: I love your gear! That is  so…so cool (whispers in her ear and they giggle)

Julia: WELL! Isn’t this so cosy? (Gets up and grabs the basketball off the floor) Hey!
Check this out!  (Dribbles around and just changes hands)

(Both girls stare; then look at each other; they laugh in unison)

Julia: Hey! I’m not done! (drops ball and tries to moonwalk but falls over; again, girls
laugh)

Amanda: Julia you’re such an idiot sometimes! (turns around and talks in a low whis-
per to Stephania; Julia’s face crumples)

Julia: OH YA! And WHAT do you have that I don’t? (points angrily at Stephania who
sits in shock) You, you think you’re just…so…so…SO COOL! But you’re not! That’s
my friend! That’s my ONLY friend I’ve ever had! You could take any person as a
friend, but noooooo, you had to take my only friend and steal her away! Now I have no
one; I’m a loner; a loser; (bows) THANK YOU

Amanda: Julia, what are you talking!? She’s not stealing me away! We’re still friends,
but I’m allowed to have other friends too…

Julia: (sits down and crosses arms) I thought we were BESTEST best friends,
BESTEST best friends don’t to that…

Amanda: Don’t act like this, if you’re a BESTEST best friend then you’ll understand

Julia: (sadly) Going to the movies, eating lunch together, watching Sponge Bob after
school…

Stephania: I’m…I’m so sorry…I have no idea I was interrupting sumsing so…close!

(Amanda turns around and looks at Julia expectantly)

Stephania: I think maybe I should just go and…

Julia: (looks at her slowly)…come and play at my house? 

Stephania: (grins) OKAY! Let’s go then! (Runs off stage right)

(Amanda begins to follow Stephania but Julia grabs her hand)

Amanda: What is it now?
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Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is somewhat

appropriate. Amanda is described as “athletic and outgoing” and as some-

one who “makes friends easily”. These characteristics are borne out when

she talks about the tryouts (i.e., “I love these things!”) and befriends the new

girl. Julia is described as “less out-going” and “quite shy”. However, while

her behaviour does indicate that she is not outgoing, jealousy brings out

bold aggressiveness (e.g., in her angry “WELL! Isn’t this so cosy?”) rather

than shyness in her. The opening lines of dialogue do, however, accurately

suggest that she is less than athletic (e.g., she refers to herself as “the

under dog”). Little information is provided about Stephania except that she

is “the [n]ew girl” who “speaks with a French accent”, and that she is “very

pretty and graceful”.

Thinking/Inquiry

– The student portrays character development with some effectiveness.

Amanda and Julia are quite believable as ten-year-olds whose activities

(e.g., “[g]oing to the movies, eating lunch together, [and] watching Sponge

Bob after school”) seem natural and appropriate, as does Julia’s frequent

assertion that they are “BESTEST best friends”. Even Julia’s turnaround and

sudden acceptance of Stephania can be considered typical behaviour for

someone her age. However, there is little growth on the part of the charac-

ters (e.g., Julia’s acceptance of Stephania comes more from Amanda’s influ-

ence than from any personal insight).

Communication

– The student creates dialogue that is convincing to a considerable degree. It

is, for example, appropriate to the age of the characters (e.g., “Those big

jerks. Now we’re missing ‘Sponge Bob’.”). The student also successfully

infuses humour into the script (e.g., finding out that the tryouts are can-

celled, Julia says, “Well, it could be worse . . .  I could be getting shoved into

a basketball net by Flora . . . ”) and adds authenticity by including a number

Julia: uhh…(stops; pauses; grins) RACE YA HOME! (Runs off stage right)

Amanda: (laughing) Hey! Get back here cheater! (Exits stage right)

(Blackout)
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of lines in French. At times, however, the dialogue tends to be melodramatic

(e.g., “As long as . . . we’re . . . together . . . it doesn’t matter . . . to me . . . ”).

– The student provides stage directions that are of considerable appropriate-

ness. Directions for the movement of the characters effectively support the

action (e.g., when Julia tries to impress the others with her basketball

“skills”, directions such as “Dribbles around and just changes hands” move

the action along and successfully convey the intended humour). However,

stage directions are lacking for Stephania, who remains a one-dimensional

character throughout the scene. 

Application

– The student creates a working script that is somewhat effective. The set-

ting’s simplicity and props such as the lit-up sign indicating the cancellation

of the tryouts should work well. Also, the basketball is effectively incorpo-

rated into the action. However, the significance of the piece of paper Julia

carries is never revealed. The tension in the script, as Julia and Amanda dis-

cuss the meaning of friendship, escalates when Stephania appears and

Amanda begins befriending her. However, the climax is hard to distinguish

from the escalating tension, and the resolution, in which the tension dis-

solves inexplicably and too quickly, is weak. Julia’s quick turnaround is per-

haps typical of how ten-year-olds behave, but the script lacks a necessary

dramatic element because of the resolution’s swiftness.

Comments
This work is representative of a high level-2 performance. The student demon-

strates some degree of achievement of the expectations in the Knowledge/

Understanding, Thinking /Inquiry, and Application categories of knowledge and

skills. However, in the Communication category, the student demonstrates a

considerable degree of achievement – i.e., achievement that is more represen-

tative of level 3.

Next Steps
In order to improve his or her performance, the student needs to:

• provide more information about Stephania and information about Julia that

is more accurate;

• provide a more meaningful role for Stephania;

• provide more growth for characters (e.g., Julia’s character development

could have included empathy with the new girl);

• eliminate melodramatic dialogue;

• review the purpose of a climax and a resolution in a dramatic work and

rework the script to strengthen these elements.
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The Baseball Game

Plot Summary:

A man and his grandson are attending a baseball game.  The grandson’s favourite player
is expected to have a big game.  Suddenly a neighbour of the grandfather sits down in
an empty seat next to them.  Years ago, the two men were best friends. However, they
have hardly spoken in years. The neighbour is not a very kind man by any means.  He
harasses the boy and the grandfather throughout the game.  The grumpy man finally lets
his conscience get the better of him.

Characters:

Earl: A “crusty” old man who has a deep passion for baseball and its collectibles.  He
met Hans many years ago when Hans bought the house next to him.  They do not get
along very well at all.

Hans: Not a very big baseball fan but goes to the games occasionally with his Grand-
son.  In his opinion, nobody is more arrogant or selfish than Earl.

Andrew: Hans’ eleven year old Grandson.  He is a very innocent boy who doesn’t
understand why his Grandpa does not like sitting next to Earl.  His favourite player is
Enrique Lacroix.

Setting: A crowded baseball field complete with roaring fans, snack vendors, and on
field entertainment.  The sun is shining with the accompaniment of a slight breeze.  It is
a picture perfect day for a baseball game.

(Enter Hans and Andrew from stage left stopping at centre stage.  Spotlight following
the two characters)

Hans: Ahhhh! (sitting) Feels good to finally sit down eh Andrew?  It took us quite a
while to get to our seats, but from what I can tell from our view, it looks like it’ll be
well worth the wait.

Andrew: Sure does Grandpa! Thanks for bringing me!  I never thought I’d ever get the
chance to see my favourite player Enrique Lacroix in person.  We’re close enough to the
field that maybe we’ll catch a home run ball.  You think so Grandpa?

Hans: Maybe … we’ll have to see how things go.  Look!  There’s Enrique now! (point-
ing out to their left)

(Enter Earl from stage left stopping at centre stage into the spotlight. Earl sits down in
seat beside Hans)

Hans: (ending his gaze on field to acknowledge Earl’s sitting down) Oh. Hi Earl.
(sounding noticeably unpleased)

Earl: Oh hi Hans. Didn’t see you there! (equally as irritated)

Hans: Earl, I’d like you to meet my grandson.  Andrew, this is Mr. Orbach.

Andrew: Hi Mr. Orbach, are you here to cheer for the Brown Pants too?

Earl: (coughing grittily) No. (bluntly)

Andrew: Why not? (baffled) They’re the greatest!  They’re going to win the pennant
this year.  And Lacroix is going to win most valuable player!
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(Earl grins with the narrowing of his stare. Their conversation ends abruptly with the
sound of a bat cracking.)

Hans: Hey Andrew! You see that?  The bases are going to be loaded for Lacroix’s at
bat.

Andrew: Alright! (on the edge of his seat) He’ll hit a grand slam! I know he will!

Earl: I’m going to bet that he chokes! (harshly) he’ll swing at the third pitch and the bat
will slip from his hands and hit the umpire in the head.  One strikeout … and one angry
umpire.  But that’s only my assumption.

(Andrew quickly sits back in his seat and tries to hide his upset face with his jacket.
Hans glares at Earl and without words asks him to lighten up.)

Vendor: Hot dogs! Peanuts! Ice cold pop! Only one hot dog left! (cupping his hands to
amplify his message)

Hans: Are you hungry Andrew?

Andrew: Sure am!

(Hans lifts his arm and signals for the hot dog.  Earl sees what’s happening and stands
up, blocking Hans’ gesture)

Earl: I’ll take that hot dog! (to the vendor)

Vendor: One hot dog coming up.
(the hot dog gets passed down the aisle)

Earl: Thank you kindly! (with a mouthful of hot dog) Oh sorry Hans, did you want this?
(waving his half eaten ball park frank towards Hans’ face)

Hans: Really Earl, lets try to be mature about this.  Just let the boy enjoy the game.

Earl: Whatever you say old man. (chuckling)

Andrew: Look Grandpa, it’s almost a full count against Lacroix.  Two balls, two strikes
so far.

(They all wait to see what happens)

Hans and Andrew: yeah! (shouting in joy)

Andrew: Ball three! Full count here we come

(crack! Ball seems to be flying right in Andrew’s direction.  All three characters stand
up.  Earl reaches in front of Andrew’s face and catches the grand slam ball.)

Earl: Yeah!

(Andrew’s face shows that his heart has shattered.  Earl stops his celebration and
glances down at the boy.  His look pans up to Hans who is staring at him needily.  With-
out saying a word, Earl flips the ball into Andrew’s hands, smiles modestly, and stands
up.)

Hans: Can we give you a lift home, Earl?

(The three exit Stage left. Spotlight follows their exit)
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Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is of considerable

appropriateness. Much of the information given in the introduction is essen-

tial for understanding Earl and Hans’s behaviour towards one another in the

scene (e.g., that they were once “best friends”, but are now on very bad terms

and that Hans thinks “nobody is more arrogant or selfish than Earl”). How-

ever, one item of information in the introduction is not borne out (i.e., Andrew

is described as not understanding “why his Grandpa does not like sitting next

to Earl”, but shows no confusion or curiosity about this in the scene).

Thinking/Inquiry 

– The student portrays character development with some effectiveness. The

relationship between grandfather and grandson seems natural (e.g., Hans

points out highlights of the game to Andrew as the scene progresses). The

characters are fairly believable (e.g., Earl displays his “crusty” nature in

both words and actions, belittling Andrew’s favourite player by saying, “I’m

going to bet that he chokes!” and grabbing the last hot dog from the ven-

dor). However, because there is no real transition from his mean behaviour

to his kind gesture at the end of the scene, Earl’s change of heart is too

abrupt to be realistic. 

Communication 

– The student creates dialogue that is convincing to a considerable degree.

For example, Andrew’s “Alright! . . .  He’ll hit a grand slam! I know he will!”

effectively demonstrates his excitement as his idol Lacroix comes to bat

with the bases loaded. However, the dialogue is occasionally stilted rather

than realistic (e.g., when Andrew tells his grandfather: “I never thought I’d

ever get the chance to see my favourite player Enrique Lacroix in person.”).

– The student provides stage directions that are of considerable appropriate-

ness. Those for movement on stage and interaction among the characters

are abundant and realistic (e.g., “Hans lifts his arm and signals for the hot

dog. Earl sees what’s happening and stands up, blocking Hans’ gesture”).

However, at times, there could be more instructions for the delivery of lines.

For example, “Hans: Really Earl, lets try to be mature about this.” is weak

because it lacks directions for gesture and/or intonation.

Application

– The student creates a working script that is of considerable effectiveness.

The setting is appropriate, and the addition of the hot-dog vendor gives it a

realistic touch. The student skilfully builds tension through the increasingly

obnoxious behaviour of Earl and the growing excitement caused by

Andrew’s hero coming to bat with the bases loaded. The climax is carefully

crafted (e.g., “Ball seems to be flying right in Andrew’s direction. All three

characters stand up. Earl reaches in front of Andrew’s face . . . ”). However,

the resolution is unsatisfyingly brief and leaves the audience/reader some-

what bewildered. 

Comments
This work is representative of a low level-3 performance. The student demon-

strates a considerable degree of achievement of the expectations in the Knowl-

edge/Understanding, Communication, and Application categories of knowledge

and skills. However, in the Thinking/Inquiry category, the student demonstrates

only some degree of achievement – i.e., achievement that is more characteristic

of level 2.

Next Steps
In order to improve his or her performance, the student needs to:

• ensure that all the information provided about the characters is borne out

in the script;

• ensure that the dialogue is appropriate to the speaker (e.g., that of eleven-

year-old Andrew should not be stilted);

• supply adequate directions for the delivery of lines;

• rewrite the climax and the resolution to the conflict to shed more light on

Earl’s complete reversal of attitude and behaviour (e.g., the sentence “His

look pans up to Hans who is staring at him needily.” could be expanded on).

                        



36 The Ontar io Curr iculum – Exemplars ,  Grade 11:  The Arts

The Scriptwriter L E V E L  3

Pushed Too Far

Plot Summary

The script explores the nature of friendship and the risks involved when money changes
hands. It focuses on the pressure from friends to lend money. Ralph needs money to go
away for the weekend. He asks his easygoing friend George for fifty dollars. George
lends money to Ralph quite frequently, and always gets it back. However, Ralph has not
paid him back from the last time, so George is having his doubts about lending him
more money.

Character Descriptions

George: Works full-time and handles money well. He is generous and knows that some
of his friends only have part-time jobs so he is usually willing to lend them money and
is usually understanding when it comes to people repaying.

Ralph: Works part-time. He is easy-going, but careless with money. He is often running
short of money before payday and often borrows from his best friend George to get him
through.

Robert: Doesn’t like Ralph very much. He likes to interfere and cause trouble.

The setting is in the living room of George’s apartment. A sofa is in the centre of the
stage with a small table to the right of it. A telephone sits on the table. The front door of
George’s apartment is downstage left. 

(George is sitting on the sofa and the door bell rings)

George: (Muttering to himself as he walks over to open the door). I hope it’s not my
neighbour again.

Ralph: Hey George! Buddy! How are you? (He enters the house)

George: I’ve been better. My neighbour has been ringing my door bell all day. Now
(with annoyed tone) he has asked me to lend him some money for a down payment on
his car, and I haven’t gotten back to him yet.

Ralph: Hmm. Well, why don’t you just give it to him? You’re always lending people
money.

George: (angrily) For one thing, I’m kind of tired of lending people money all the time.
I feel like a bank! Besides – a down payment on a car!! That’s more than a few dollars!
And I’d probably never see the money again. (standing and shaking his head for a
minute.)

George: Anyway, let’s sit down.  What brings you here?

(Ralph seems puzzled by George’s frustration. He just shrugs and they go sit down on
the sofa)

Ralph: Um, well I kinda need something.

George: Well? What is it?

Ralph: Well I’m going away this weekend, and I have no money.

George: How did I know this was coming! Why does everyone ask me for money? Is
there a Bank of George sign outside my house? (His voice gets louder)

Ralph: (laughs) No, no, not at all. It’s just you always have money, and I always pay
you back.

A B

                                                      



37 Dramatic  Arts ,  Univers i ty /Col lege Preparat ion

L E V E L  3

(The phone rings)

George: Hello! Bank of George! How may I help you?

Voice of Robert: George is that you? What’s wrong?

George: (Rolls his eyes) Ughh, nothing. Ralph is over here, he needs money.

Voice of Robert: Did he pay you the $30 from last time yet? I wouldn’t give him any-
more money until you get that back if I were you.

Ralph: (Yawning) Who is that? Is it your neighbour again?

George: (putting his hand over the phone) No, it’s Robert this time. Hey, did you ever
pay me the $30 back from the video game last month.?

Ralph: Well, about that. I almost have it.

Voice of Robert: I have to go and eat now, I’ll call you later. Bye.

George: Bye. (Hangs up the phone and is quite angry) You aren’t getting the money
until I get my $30 back, and that’s final!

Ralph: (His voice becomes desperate) Please! I need $50; I won’t be able to go away
without it. I really need it! (He gets up from the couch)

George: Good! That’ll be a lesson to pay people back. I couldn’t care less.

Ralph: (amazed) What kind of friend are you!? You’re never there for me! I hate you!
(Starts to walk towards the door)

George: (really angry now) I have been a great friend, I am always there, I give you
lots of money, and you don’t repay it. You earn money and you just waste it and then
come begging to me. What kind of friend are you? (Gets up and points toward the door)
There’s the door, don’t let it hit you on the way out!

Ralph: I’m not going to listen to this. You could just say no. I don’t need a lecture.
(goes out and slams the door)

LATER THAT EVENING

(George is sitting on the sofa and the door bell ring)

George: (goes to the door and sees that it is Ralph) Hi.

Ralph: Hi George, do you have a minute?

George: I guess. What do you want?

Ralph: I just want to apologize for earlier. I was being an idiot. Please forgive me. I just
take you for granted and I didn’t understand how you must feel when everybody hits
you for money all the time.

George: I was being an idiot too. I usually don’t mind but being asked for a down
deposit on a car put me over the top. I felt I was being used. But I learned something
too. I had no right to lecture you. It is my choice whether I lend money or not. If I can
help my friends out I will and if I can’t I’ll just say no and walk away, no hard feelings.

Ralph: By the way, here’s the $30.00.

George: Hey, I thought you needed money for the weekend.

Ralph: Nah. I thought I’d just hang out here. Want to catch a movie?

(George and Ralph grin at each other as the lights go down)
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Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is of consider-

able appropriateness. George is described as “generous” and as a person

who is “usually willing” to lend money to his friends, and Ralph as someone

who is “easy-going, but careless with money”. This information is borne out

by their behaviour in the scene. However, too little information is provided

about what motivates Robert (i.e., that he “[d]oesn’t like Ralph very much”

does not really explain it). 

Thinking/Inquiry 

– The student portrays character development with considerable effective-

ness. George’s frustration with Ralph and Ralph’s callous indifference to it

are believable. George and Ralph come to understand each other’s point of

view and, because of this understanding, are motivated to develop new atti-

tudes about borrowing and lending money between friends. However,

whereas George’s new insight comes to him gradually and the process is

well developed, Ralph’s change in attitude seems abrupt.

Communication 

– The student creates dialogue that is convincing to a considerable degree.

Ralph’s lines realistically show his total disregard for his friend’s feelings

(e.g., in his blithe “Well, why don’t you just give it to him? You’re always lend-

ing people money.”). Humour enhances the script (e.g., “Hello! Bank of

George! How may I help you?”). However, Ralph’s response when George

refuses to lend him any more money – “You’re  never there for me! I hate

you!” – is rather extreme for such an “easy-going” character.

– The student provides stage directions that are of considerable appropriate-

ness. “Ralph seems puzzled by George’s frustration. He just shrugs and they

go sit down on the sofa” exemplifies the clarity of most of the instructions.

However, the student has the two characters remain seated on the sofa

throughout a long and critical part of the scene’s action (consisting of

Ralph’s request for money, the phone call from Robert, and the subsequent

rise in George’s anger), during which further directions for movement seem

warranted. The student provides well-conceived directions for interaction

among the characters (e.g., “putting his hand over the phone” economically

indicates that George does not want Robert to know that he has forgotten

about money Ralph still owes him). However, stage directions are lacking

when George and Ralph meet later in the evening.

Application

– The student creates a working script that is of considerable effectiveness.

He or she skilfully starts building tension at the beginning of the scene. With

an excellent sense of stagecraft, the student allows the audience to be privy

to the reasons for George’s growing frustration and annoyance, but keeps

Ralph in the dark. The climax is cleverly precipitated by the phone call. How-

ever, there is no indication as to why the resolution comes about: the char-

acters simply part and come back together, each having reversed his

earlier position.

Comments
This work is representative of a solid level-3 performance. The student demon-

strates a considerable degree of achievement of the expectations in all four

categories of knowledge and skills.

Next Steps
In order to improve his or her performance, the student needs to:

• supply information about Robert that would make what he says on the

phone more plausible;

• give more directions for movement by the actors;

• provide additional stage directions for George and Ralph for their later

meeting;

• provide insight into what motivates the characters to resolve their conflict.
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THE AUDITION

Plot summary

Three friends Dustin, Tori and Ty audition for parts in their school play. Dustin gets a
lead role, as does Tori. Ty, however, gets only a minor role. Ty is upset because he had
put the most amount of time into his audition piece. His friends help him to see his
potential in a new light.

Characters

Dustin: Is the most confident of the three friends. Everything seems to come easily to
him. He is used to being successful with very little effort.

Ty: Is very determined and has to work a lot harder to succeed compared with his friend
Dustin. His dream is to become an actor but he has problems memorizing lines.

Tori: Is a good friend to both Dustin and Tory. She has had several roles in other school
plays. She is a sympathetic listener and is the peacemaker in the group.

Setting: The kitchen in Tori’s house. There is a round table with four chairs. A tele-
phone is mounted on the wall to the right of the table. Dustin, Tori, and Ty are sitting on
three of the chairs, facing the audience, talking about the auditions for the school play
that had taken place that morning. Ty has a couple of pages of crumpled notes on the
table in front of him.

Dustin: (leaning back in his chair and yawning) How much longer do we have to wait?

Tori: Mr. Harris said that he would call and tell me what parts we got. We just have to
be patient.

Ty: (getting up out of his chair and pacing nervously. He returns to his chair and fidg-
ets with the notes in front of him.)

Tori: Truthfully, how long did you guys practice your scene for?

Ty: (anxiously) Three hours a night for almost a week.

Dustin: (with a boastful shrug) Just before I presented it!

Tori: You never even rehearsed it! And you expect to get the lead?

Dustin: Don’t worry I will get the part. 

(phone begins to ring, Tori picks it up)

Tori: Yes, yes, o.k. … Thank you Mr. Harris  (hangs up)

Ty: (sitting on the edge of his seat, anxious for the news) So c’mon Tori, what parts did
we get?

Dustin: Yeah, what characters did we get in … what’s the name of the play again?

Ty: It’s called “Our Town”

Dustin: Whatever. Come on Tori who are we?

Tori: O.k. so I will be Emily Webb.

A B
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Ty: Congratulations Tori!

Dustin: Told you that you would get the female lead.

Tori: Thanks. Congratulation Dustin! You are George Gibbs.

Dustin: Who’s he?

Tori: (with exasperation) The male lead, that’s who.

Ty: (sarcastically) Well, who am I then ….. the Stage Manager?

Tori: (Um) …… Well, yes.

Ty: (shaking his head. He can’t believe it) You’re kidding right?

Tori: It’s a good role, Ty, honestly.

Ty: (bitterly) Yeah? George Gibbs is a good role. George Gibbs is a great role! I would
have made a perfect George Gibbs.

Tori: The Stage Manager is an important part.

Dustin: Yeah don’t sweat it! You did well.

Ty: (Standing up, facing Justin and shouting) How did you get the lead? You didn’t
even practice! I spent hours practising. It just isn’t fair! I want to be an actor. You don’t
even care about acting.

Dustin: (standing up and shouting back) Get real! You can’t even remember your lines!

Ty: (still shouting) It isn’t fair. I deserved that role.

Dustin: I don’t have to listen to this. I’m going outside to read my lines.

Ty: Fine, go and show off that you got the lead and I’m a no one in the play!

(Dustin leaves stage left)

Tori: Ty calm down. You did get a part.

Ty: Tori that’s not the point. He gets everything!

Tori: Like what for instance does he have that you don’t?

Ty: Just…everything…for once I wanted to be better than him, but no he had to come
out on top again.

Tori: You’re jealous that he got the lead.

Ty: Yeah so I am.

Tori: You have been friends for about what 10 years now? Don’t let this ruin your
friendship. Just be happy you have the part. We’ll have fun rehearsing together.

Ty: (sits down with his head in his hands) Tori I’m sorry. I need time alone to cool off.

Tori: O.k. you can hang out in here. I’ll be outside with Dustin if you need me. I need
to talk to him anyway.

Ty: Thanks Tori you’re a really good friend.

(Tori exits stage left.)

Ty: (talking to himself) What have I done? That wasn’t fair to Dustin. We’ve been
friends forever and he was right. I have a big problem memorizing lines. How do I tell
him I’m sorry?

(Dustin and Tori re-enter talking excitedly)

Ty: (looking up) Hey you guys. I just want to say ….

Tori: No, let us speak first. We came up with a brilliant idea …

Dustin: Actually it was my brilliant idea.

C D
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Tori: Anyway, Ty. Yeah, it’s true that yours isn’t a big part, but hey, this gives you
more time to get involved with the whole production. Why not volunteer for the stage
crew? You could ….

Dustin: (interrupting) You know … lighting, stage sets and things. It’d be cool! 

Tori: And we could still practise all our lines together and give you some tips about
memorizing. There’ll be another play next year you know.

Ty: (thinking about this) That’s a great idea. I hadn’t thought of that. You know, it is an
incredible idea. If I want to go into the theatre, the more I know the better, right?
Thanks, guys. And Dustin, I’m really sorry about what I said earlier.

Dustin: Forget it. Want to know something? I really spent hours and hours practising
for my rehearsal! I had to work hard at it.

(The three friends laugh and the lights go down.)

Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is highly appro-

priate. For instance, according to the introduction, Ty is “very determined”

about his dream of becoming an actor, and his behaviour in the scene is

consistent with this information (e.g., he has practised hard, he tells the

others). Dustin and Tori also behave in ways that reflect the descriptions of

them in the introduction (e.g., Dustin demonstrates confidence when he

“lean[s] back in his chair and yawn[s],” and Tori shows herself to be a

“sympathetic listener”). 

Thinking/Inquiry 

– The student portrays character development with considerable effective-

ness. All three characters in the script are believable, and two of them gain

new insights into friendship. Ty comes to realize that his own shortcomings

prevent him from getting a leading role and that his friends want to help

him, not only with overcoming his problem but also by encouraging him to

explore other facets of theatre work. Tori, predictably, acts as peacemaker,

but, in a surprise twist, elicits Dustin’s aid in coming up with a strategy to

help Ty. In the process, Dustin abandons his cocky, show-off demeanour.

However, his change of attitude takes place offstage and is not explained.

Communication 

– The student creates dialogue that is convincing to a considerable degree.

For example, Dustin’s nonchalance, though perhaps feigned, in asking

“[W]hat’s the name of the play again?” is realistic. The way Ty expresses his

disappointment and jealousy (e.g., “How did you get the lead? You didn’t

even practice! I spent hours practising. It just isn’t fair!”) is also believable.

However, Ty’s statement “. . .  for once I wanted to be better than him”, which

adds a new dimension to his relationship with Dustin, is unsatisfying since it

is neither explained nor developed.

– The student provides stage directions that are of considerable appropriate-

ness. All three characters are given clear directions for the delivery of their

E
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Next Steps
In order to improve his or her performance, the student needs to:

• provide a more in-depth role for Tori;

• ensure that all dialogue is focused on moving the action along towards the

climax;

• provide more directions for movement onstage.

lines (e.g., “with exasperation”, “sarcastically”, “bitterly”, “shouting”). How-

ever, at times there is too little direction for movement onstage (e.g., Ty

remains seated at the table from the time Tori exits to the end of the scene). 

Application

– The student creates a working script that is of considerable effectiveness. He

or she skilfully introduces tension by opening the scene with the friends

waiting for the results of that morning’s auditions. To heighten the tension,

there is a silent telephone in plain view and a very nervous Ty. When the

phone rings and Tori answers, the audience, as well as Ty and Dustin, must

wait even longer to hear the results. The climax is reached with the shouting

match between the two boys and Dustin’s abrupt departure. The resolution is

not simply a reversal of opinion on the part of the characters, but has them

adopting a new way of dealing with the situation. However, because there is

no indication of what happens between Tori and Dustin that results in the

satisfactory resolution, the ending is somewhat unsatisfying.

Comments
This work is representative of a high level-3 performance. The student demon-

strates a considerable degree of achievement of the expectations in the Think-

ing/Inquiry, Communication, and Application categories of knowledge and

skills. In the Knowledge/Understanding category, however, the student demon-

strates a high degree of achievement – i.e., achievement that is more charac-

teristic of level 4.
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The Reunion

Character Description

Felicity – An very attractive woman who is starting a very promising career as a lawyer.
She was not always hard-working in school, but has changed her ways to meet her
goals.  She is, however, very resentful at times because she doesn’t have time for rela-
tionships.

Hannah – She is a very intelligent woman with 2 children and one on the way.  She
never did continue in academics, despite her ability, because she got married, and had
children right out of high school.  Therefore, she feels quite jealous of Felicity because
of her successful career. 

Waiter – a non-speaking part.

Plot Summary

Felicity and Hannah were best friends all throughout high school, and now they are
meeting for the first time, in five years.  They are surprised at each other lives and suc-
cesses, which also makes them envious of each other.  Both learn to accept themselves
and their lives through renewing their friendship. 

The Reunion

(The scene: an out-door cafe.  Felicity is sitting under a large umbrella at a table for
two. There are pretty flowers in large pots on either side of the table. A waiter holding a
tray stands discretely stage left.)

Felicity is very smartly dressed and looks very confident as she waits for her friend.
Hannah enters stage right. She is obviously pregnant and is carrying a large handbag.)

Felicity: (Standing up to greet Hannah. She is very excited.) Hannah! How wonderful
to see you! Let me look at you!

Hannah: (amazed at how good Felicity looks, tugs self-consciously at her own dowdy
dress then hugs Felicity) I missed you.  It’s been too long! You look amazing!

(Felicity and Hannah both sit down. Hannah is rather nervous and fumbles with her
handbag when the waiter comes to get their drink orders.)

Hannah: I was really surprised when you phoned. It must be … 5 years?

Felicity: Yes. At least. I’ve thought about you a lot and all the fun we used to have
together, but what with law school and getting a new job and all … time has just passed.

Hannah: (amazed) You’re a lawyer!  (before she can stop herself) … but you were
never very good at … I mean, I thought you wanted to be a model.

Felicity: (laughing) I know. You were always the top student at school and I was just an
airhead. I smartened up though and started to think about more important things than
my hair and fingernails! I just got serious, that’s all.

(The waiter brings their drinks and puts them on the table. Felicity thanks him but Han-
nah ignores him because she is still shocked by Felicity’s news.)

Hannah: (enviously) No wonder you look so professional and important.

Felicity: Thanks. And what about you, always the brainy one. What are you now?  A
rich doctor?  Or maybe a surgeon?
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(There is an awkward silence. Hanna seems embarrassed and she replies quietly.)

Hannah: Well, no Felicity. I’m married, with 2 children and another one on the way.
(She pats her stomach.) I’m just a mom. One of those stay-at -home moms. Nothing that
special.

Felicity: Oh, you are so lucky!

Hannah: No Felicity, I’m not the lucky one.  Look at how successful you are, and how
together your life is! (she starts to cry)

Felicity: (alarmed, pats Hannah’s arm) What’s wrong? What did I say? Please don’t
cry Hannah.

(The waiter comes forward with the menus, but Felicity waves him away.)

Hannah: So much has changed since we last saw each other.  (Pause) Well, I must be
honest with you.  I’m so … surprised at you Felicity.  I’m also so jealous of you.  You
went out and made something of yourself.  You did something with your life and now
you’re successful.  I’m just a house wife.  I wish I would have gone on and become a
doctor, or a surgeon you know!  When I got pregnant though, I just gave up on school,
and decided to be a mom.  There’s nothing great about that.

(Hannah takes a tissue from her bag and wipes her eyes.)

Felicity: Oh Hannah, don’t say that!  You have so much to be proud of!  You have a
family and children, whereas I don’t even have time for friends, let alone a man, or chil-
dren!  My work had taken up my whole life!  I just wanted to prove to people that I
could be something more, that I could be more than a Calvin Klein model.  I tried so
hard not to be a failure, but I still feel like one. We’re working on a huge case right now
that can make or break my career.  The work load is tremendous. I don’t have any time
for relationships.

Hannah: (shocked) I’m so sorry, Felicity. I had no idea. 

(Awkward pause.  They don’t really know what to say, and they just sit and think about
their own lives.  The audience senses that there is some tension between the girls as they
sit and smile, and look nervous.  Finally Hannah can’t take it anymore and breaks the
silence.)

Hannah: (brightening up) Well you made time for me today.

Felicity: (smiling) So I did. Maybe there’s hope for me yet.

(Hannah is silent for a few minutes and then smiles as she takes a package of photo-
graphs out of her purse.) Would you like to see pictures of my kids?

Felicity: I certainly would! Show me!

(Hannah shows the photographs to her friend, proudly explaining each one. There are a
lot of “aahs” and “isn’t that adorable”.)

Felicity: Your children are so beautiful. I would love to see them.

Hannah: How about this weekend?

Felicity: That would be great, but I have to work on …. (she suddenly laughs) I mean
that would be great!

(Hannah finally puts the photographs away as the waiter comes back with the menus.) 

C D
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Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is highly appro-

priate. For example, according to the introduction, Felicity is “very resentful

. . . because she doesn’t have time for relationships”, and her behaviour in

the scene bears this out. Information provided in the scene about how the

two main characters are dressed (i.e., Felicity is “very smartly dressed”,

while Hannah wears a “dowdy dress”) also provides valuable clues for

understanding the women.

Thinking/Inquiry

– The student portrays character development in the script with a high

degree of effectiveness. Both characters are highly believable. Felicity has a

career, but feels that because of it she has had to give up much in her per-

sonal life. Hannah is understandably somewhat intimidated by her well-

dressed and confident friend (evident in the direction “tugs self-consciously

at her own dowdy dress”). This intimidation is also reasonable given the low

perception she has of herself, which is clear from her self-assessment: “I’m

just a mom. One of those stay-at-home moms. Nothing that special.” While

renewing their friendship, both Hannah and Felicity learn to accept and

appreciate their own lives. 

Communication

– The student creates dialogue that is highly convincing. Hannah’s expres-

sions of surprise at Felicity’s success and her disappointment and embar-

rassment at her own situation are quite realistic (e.g., “I’m so . . .  surprised

at you Felicity. I’m also so jealous of you. You went out and made something

of yourself. You did something with your life and now you’re successful. I’m

just a house wife. I wish I would have gone on and become a doctor, or a

surgeon you know!”).

– The student provides stage directions that are highly appropriate. For example,

in “Awkward pause. They don’t really know what to say, and they just sit and

think about their own lives. The audience senses that there is some tension

between the girls as they sit and smile, and look nervous. Finally Hannah can’t

take it anymore and breaks the silence ”,  he or she provides just enough

direction to effectively indicate the great amount of inner action taking place.

Application

– The student creates a working script that is of considerable effectiveness.

The setting, an outdoor café, is appropriate for a reunion, and the student

adds authenticity to the scene by having the waiter stand in the background

and appear at the table at appropriate moments. Skilful use is made of

props such as Hannah’s handbag, with which the character betrays her

nervousness by fumbling with it when she first encounters Felicity and from

which she later draws a tissue to dry her eyes. Tension in the scene esca-

lates when Hannah expresses her envy of her friend’s career, and the cli-

max is reached when Hannah shows Felicity the photographs that lead to

the creation of a new bond of friendship between the two women. This cli-

max and the resolution, which consists of the promise of renewed friend-

ship, are, however, predictable and, therefore, somewhat weaken the

impact of the drama.

Comments
This work is representative of a low level-4 performance. The student demon-

strates a high degree of achievement of the expectations in the Knowledge/

Understanding, Thinking/Inquiry, and Communication categories of knowledge

and skills. However, in the Application category, the student demonstrates a

considerable degree of achievement – i.e., performance that is more represen-

tative of level 3.

Next Steps
In order to improve his or her performance, the student needs to make the 

climax and resolution less predictable by giving them a twist.
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Going On

Character Descriptions

Pat:
Pat is a shy young man who has difficulty expressing his feelings. He was very close to
his grandmother and is very sad that she has died. He knows that his mother is mourn-
ing too, but he does not know how to comfort her. He feels depressed, lonely and
friendless. 

Pat’s Mother:
Like her son, Pat’s mother hides her emotions, although they sometimes slip out. She is
woman who cannot handle stress very well. She deeply cares for her son but because of
her difficulty in showing emotion, he rarely sees it.

Sam:
Sam, who is also shy, is in some of the same classes as Pat at school. He usually does
not know what to say but he tries his best to make everyone happy.  He does not know
Pat really well, but he would like to be friends.

Plot Summary

This play explores the theme of the surprises of friendship.  All three charac-
ters have difficulty expressing how they really feel. Pat and his mother are mourning the
loss of their grandmother.  Right after the funeral Pat turns to see that his school friend,
Sam, has been at the service. All three characters come to realize the value of friendship
and Pat and Sam learn that true friendship can be communicated with few words.

Going On

(Lights come up on Pat who is standing down left.  Pat’s mother is sitting in a pew
down centre.  Finally Sam, Pat’s class mate, is sitting in a pew behind Pat’s mother. He
is in the shadows.  Pat has his left hand upon his grandmother’s casket.  The funeral
service is over and the scene starts after everyone has left the funeral home.)

Pat: (Pat turns right, brings his left hand from the coffin and to his side.  His back is
turned to Sam.  He crosses to down centre and sits with his mother.) Well that’s that,
right?

Mom: (looking straight ahead of her) No, not by far, there’s so much to do: Bills,
lawyers, finding a burial spot.

Pat: (looking at his feet) I don’t think Grandma would want you to be stressed.

Mom: (whispers) I’m going to miss her so much. (speaking normal again, and seeing
that her son is depressed) I’m sorry I brought you here but you had to experience it
sometime and, because you were so close with grandma, I thought it might be good for
you ….

Pat: (Pat cuts his mother off before she can finish.) I knew it was coming … there was
just so much going on that I … really didn’t have time to think.

Mom: Grandma’s death makes me sad as well, but there is so much that I have to deal
with that I don’t really miss her right now.

Pat: I don’t know what has to be done mom, but I’ll try to help the best I can.

Mom: (The mother raises her left hand and scuffles Pat’s hair.) How did I raise such a
caring boy?

Pat: (turns away from mom and says bitterly) Yah, sometimes I feel like I’m the only
one who does care.

Mom: (Turns to see Sam who remains seated behind her.  A small but noticeable smile
forms on her face.) Somehow I don’t think that’s true Pat. (She then points in the direc-
tion of Sam who is currently reading the program from the funeral service.)
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Pat: (Looks over his shoulder to see Sam. He is surprised and confused. He had not
expected to see anyone from school where he does not have any close friends. He does
not know how to react. Finally he gets up and walks back towards Sam. Pat remains
standing and looks at Sam.) You didn’t have to come you know.

Sam: (stands to address Pat) No, I didn’t.

Pat: (pauses before he responds rather coldly) Thank you for coming.

Sam: (Sam places his hands on Pat’s two shoulders.) Listen I’m sorry for your loss.
(Pat breaks free of Sam’s grasp before Sam can finish.)

Pat: (Gruffly) Don’t say that, I hate that.

Sam: I know you do, it’s just that … (Sam doesn’t know how to say he cares. He pauses
for a bit so he can think of what to say.) I want to say that …

(There is an awkward silence. Pat looks intently at Sam and sees his embarrassment.
His bitterness drains away. He begins to feel ashamed.)

Pat: (with a little smile, approaches Sam and awkwardly puts his arm around Sam’s
shoulders) I know and … (slight pause) thank you.  Knowing that you’re around makes
it easier, you know.  

(Pat drops his arm and both boys grin at each other for a few moments.)

Pat: (trying to speak normally) I’m just worried about all the work I’m going to have to
catch up on when I go back to school.

Sam: Don’t worry, me and Derek have been going around each day and collecting it for
you.  I’m sure the teachers will take it easy on you; I mean most of them have been
where you are now.

Pat: I bet Mrs. Gundy won’t, calculus is more important than eating to her.  (Pat and
Sam laugh for a couple of seconds.)

Sam: Well listen, my parents are in the car, we’re heading up to my aunt’s for dinner,
so I gotta go but, I’ll talk to you later.

Pat: All right.  I’ll see you at school in a couple days.  (Pat moves so Sam can exit stage
left.) Oh and Sam … thanks again.

(Sam exits stage left.)

Mom: (Mom has been fiddling through papers inconspicuously, while Sam and Pat
have been talking.) That was nice of him, wasn’t it?

Pat: (Pat sits back down on the pew his mother is sitting on.) Yah it was.

Mom: Look Pat, I know this is hard.

Pat: (Pat once again cuts his mother off before she can finish.) Yah it sucks now but I
think it will get better. (realising how he really feels) No … I know it will get better!

Mom: (surprised at her son’s positive attitude) What did Sam say?

Pat: You know it’ s funny but the things he said were good, but the things he didn’t say
were the things that made me feel that he was there for me.

Mom: You’re lucky to have a friend like that.

Pat: You know mom, knowing that one person cares …  (slight pause) It makes a world
of difference.

(Pat and his mother then gather their things and head for the exit at stage left. During
this time the lights are slowly going down.)
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Teacher’s Notes

Knowledge/Understanding

– The student provides information about the characters that is highly appro-

priate. Descriptions of the characters in the introduction are, for example,

quite accurate (e.g., Pat’s behaviour in the scene bears out the descriptions

of him as not knowing how to comfort his mother and as feeling “depressed,

lonely and friendless”). The information given is also adequate for under-

standing the behaviour of the three characters (e.g., no explanations are

given about why all of them have difficulty expressing their emotions, but

that they do helps explain why their communication is so halting).

Thinking/Inquiry

– The student portrays character development with a high degree of effective-

ness. All three characters are highly believable (e.g., Pat and his mother

realistically display their loneliness and loss). Sam and Pat’s awkwardness

and tentativeness (e.g., in the following exchange: “Sam: (Sam places his

hands on Pat’s two shoulders.) Listen I’m sorry for your loss. (Pat breaks

free of Sam’s grasp before Sam can finish.) Pat: (Gruffly) Don’t say that, I

hate that.”) are both natural and moving. When Pat comes to realize that it

is an awkward situation for Sam as well (captured in the direction “Pat

looks intently at Sam and sees his embarrassment. His bitterness drains

away. He begins to feel ashamed.”), the realization opens the door for a

friendship to develop.

Communication

– The student creates dialogue that is highly convincing. Pat’s halting way of

speaking (e.g., “I knew it was coming . . .  there was just so much going on

that I . . .  really didn’t have time to think.”) is natural, given the difficulty he

has expressing his feelings. The dialogue also illustrates Pat’s depression

and loneliness (e.g., “Yah, sometimes I feel like I’m the only one who does

care.”). The tension of the situation is broken, however, and in a typically

teenaged fashion, when Pat and Sam discuss schoolwork and Pat jokes, “I

bet Mrs. Gundy won’t [go easy on him], calculus is more important than eat-

ing to her.”).

– The student provides stage directions that are highly appropriate. For exam-

ple, the directions for Pat’s mother as she struggles to find a way to help

her son with his grief (e.g., “The mother raises her left hand and scuffles

Pat’s hair.”) demonstrate her tender concern for him. Further actions by the

mother effectively indicate that she senses her son will find support (e.g.,

she “turns to see Sam who remains seated behind her. A small but notice-

able smile forms on her face.”).

Application

– The student creates a working script that is highly effective. The setting is

well designed in that it enables Sam to be on stage, yet remain unobserved

until the appropriate moment. As the scene opens, the student has Pat

stand alone with his hand on his grandmother’s coffin, allowing the audi-

ence to sense the grief, loss, and loneliness he is feeling. This clear portrait

of grief contrasts with the inability of mother and son to comfort each

other. The tension escalates as Sam emerges from the shadows and awk-

wardly tries to comfort Pat. The climax is reached when Pat sees his own

shyness and awkward actions reflected in his friend’s. The resolution opens

the possibility for better communication between mother and son and for

Pat’s acceptance of Sam’s friendship.

Comments
This work is representative of a solid level-4 performance.  The student demon-

strates a high degree of achievement of the expectations in all four categories

of knowledge and skills. 

Next Steps
In order to improve his or her performance, the student could provide a little

more detail about what motivates Sam’s actions.
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The Game

Character Descriptions

Dylan: Dylan is a young boy, aged 12, who is fun, outgoing, and possesses leadership
qualities. He looks up to his older cousin, Brian, who is a role model in Dylan’s life.
Dylan is very competitive by nature and always tries his best to win at whatever he is
doing. However, he learns that friendship is more valuable than always winning.

Chris: Chris is Dylan’s friend of the same age. He is a hard worker, although he does
not possess equal leadership qualities, and is often jealous of his strong and talented
friend. However, Chris does demonstrate an admirable never-give-up attitude and a high
level of determination motivated by Dylan’s successes.

Brian: Brian is Dylan’s cousin and is four years older. He is more thoughtful and
mature than his younger cousin, though he has not yet grown out of some of the same
childish interests. He knows that Dylan looks up to him so he always tries to be a good
role model for Dylan. 

Plot Summary

Two friends, Dylan and Chris, are playing video games at Dylan’s house, while waiting
for Dylan’s cousin Brian to arrive with a surprise. Upon his arrival, the boys become
ecstatic with what he has brought, and friendly competitiveness decides who will gain
the prize. In a video game battle, self-sacrifice is displayed by one character, who, in
return, discovers the rewards of friendship, and that it really doesn’t matter if you win or
lose; it’s how you play the game.

The Game

The setting is the rec room in the basement of Dylan’s house. There are three comfort-
able chairs grouped together with a small coffee table in front of them. Several cans of
pop are on the table. As the scene opens, Dylan and Christopher are sitting on two of
the chairs playing a video game. Each boy is determined to win. They continue to play
in silence for several minutes. Then Dylan speaks.

Dylan: This game is so awesome! I’m so happy I bought it.

Chris: Yah it’s fun. I wish I were as good at playing it as you are.

(The boys continue playing.)

Dylan: Ha ha! I beat you again!

Chris (Throwing down his controller with a scowl): It’s not fair; you get to play it all
the time. You’re so much better than me.

Dylan: I dunno, you’re pretty good. 

(Chris gets up and begins to roam around the room, looking very unhappy.)

Dylan: (trying to cheer Chris up) I wonder where Brian is? He said he’s bringing over
something cool, but wouldn’t say what.

(Chris returns to his chair and both boys open a can of pop.)

Chris: (looking more relaxed) I wonder what it is. I hope he gets here before I have to
go. My mom wants me home for dinner tonight.

(Dylan laughs)

(Enter Brian carrying a knapsack.)

Chris: Hey Brian! What took you? Dylan says you have something … what is it?

Dylan: Yah Brian! Did you bring it? Show us what it is!
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Brian: Whoa … slow down guys! I have it here in my knapsack.

(Brian sits down on the third chair and starts to unzip the bag, hesitating …)

Brian: Okay guys. Are you ready?

(Brian pulls out a comic from the bag as the other two boys crowd around).

Brian: It’s … the new … Super Sonic Man 3D Collector’s Edition Comic Book !!!

(Dylan and Christopher’s eyes light up).

In Unison: Oh man! That is sooo cool!

Dylan: How did you get that? It’s so expensive!

Brian: My sister gave it to me for my birthday last week. I’ve already read it twice.

Chris: Aw you’re so lucky. Let me see it.

(Brian hands the comic over to Chris, who eagerly begins to flip through the first few
pages.)

Dylan: I’ll trade you my new computer game! C’mon Brian … please?

Chris: No way! I’ll trade you my entire baseball card collection for it! Or my boom
box! Or …or…my entire set of firecrackers! I haven’t even used one!

Dylan: No I’ll trade you my –

Brian: Stop it guys! (glancing around at his friends’ pleading expressions) You know I
don’t want your stuff. I’ll tell you what … why don’t you play for it? Whoever wins the
next game gets the comic.

Dylan: (sporting a victorious smirk): You’re going down Chris! I’ll win for sure.

Chris (with renewed enthusiasm): Not this time!

(The two boys play heatedly for several minutes. Soon however, Dylan starts to pull out
on top and seems to be headed towards undeniable victory. Chris continues to play hard
and aggressively, holding on in desperation. Dylan knows he is the better player. He
glances over at his friend, and suddenly feels a pang of compassion for his efforts.)

Dylan: (thinking to himself): It would mean so much to Chris if he finally beat me … I
guess I could always buy the comic with money from my summer job and Chris doesn’t
have one.

(The boys continue to play, but Dylan is beginning to falter. Brian carefully studies
Dylan, with a puzzled look on his face.  Finally Dylan speaks.)

Dylan (with faked despair): NO! I just lost my last life! You win Chris.

Chris (jumping into the air with a triumphant swing of his fist): YES! I win! I win!
HAHA Dylan, I finally beat you! I knew I could do it! I knew it! Can I really have the
comic now Brian?

Brian (with a sly glance at Dylan): Of course Chris … you earned it. Here you go. (He
hands him the comic.)

(Chris takes it from him with a huge smile.)

Chris: Thanks Brian! It’s too bad Dylan. I’ll let you look at it when you come over
sometime. (Checking his watch) I have to go home now before I’m late for dinner! See
you guys later!

(Exit Chris with a giddy skip out the door.)

Dylan (trying to cover his disappointment): Good for Chris. I really would have loved
that comic, but he beat me fair and square.

Brian: (standing up and moving towards Dylan. He speaks quietly.) I know what you
did Dylan.

Dylan: What are you talking about Brian?

Brian: I know that you let him win. I think that was an amazing thing you did for your
friend.

C D

                                                                    



51 Dramatic  Arts ,  Univers i ty /Col lege Preparat ion

H I G H L E V E L  4

Dylan: Yah … well … I saw how hard he was trying. I just thought it would mean a lot
to him, you know?

Brian: Of course. But hey, I have something else in my knapsack you might find inter-
esting.

Dylan (trying to show enthusiasm though he felt little): O yah? It can’t be as cool as the
Super Sonic Man 3D Collector’s Edition Comic.

Brian: (laughs) I think you’ll find it’s just as cool.

(Brian returns to his chair and takes from his bag another copy of the same comic.)

Dylan (with his mouth dropped in confusion): you have two???

Brian: Turns out my sister bought me the same comic I had already bought a week ear-
lier. I want you to have it Dylan.

Dylan (shaking his head): I can’t do that Brian. It’s your only copy now. You paid for it
and everything, so you keep it.

Brian: Nah … I’m not much of a fan any more. I’d much rather you have it. It would be
better off in your collection.

Dylan (with an excited smile): Really?? You mean it Brian??

Brian: For sure. (pauses) You know you taught me something special today Dylan. It’s
the least I can do.

Dylan: Thanks Brian … you’re a great friend.

Brian: (quietly) So are you ….. But I’m much better at video games! (Laughing)
C’mon, bet you I’ll win!

Dylan: Not a chance!

(Brian and Dylan pick up the controllers and play the video game, between fits of
laughter. Neither cares who wins, because they have both learned that the happiness
found in friendship is the best prize that can be won.)

Teacher’s Notes

Knowledge/Understanding

– The student provides highly appropriate information about the characters.

Dylan is described as being “very competitive by nature” and clearly exhibits

this when he taunts Chris (i.e., “Ha ha! I beat you again!”) on defeating his

friend at a video game. That Chris is, as described, “often jealous of his

strong and talented friend” is borne out when he throws down his con-

troller and complains that Dylan is much better at playing the video game.

Thinking/Inquiry 

– The student portrays character development in an outstanding manner. All

three characters are highly believable. Dylan and Chris display characteris-

tics that are typical of boys their age (e.g., they enjoy hanging out in the rec

room, playing video games and drinking pop, and are avidly interested in

the latest comic book). As the scene progresses, Dylan gains a new insight

into friendship when he “glances over at his friend and suddenly feels a

pang of compassion for his efforts” and, as a result, allows Chris to win the

coveted prize. Brian, by witnessing Dylan’s generosity, also gains new

insight into friendship (evident in his “You know you taught me something

special today Dylan.”).

Communication 

– The student creates dialogue that is highly convincing. Much of it is marked

by believable youthful exuberance (e.g., “NO! I just lost my last life!”, “YES! 

I win! I win! HAHA Dylan, I finally beat you!”) and by contemporary expres-

sions that are highly suited to these characters and to the action in the

scene (e.g., “No way!”, “This game is so awesome!”).

– The student provides stage directions that are highly appropriate. The

importance of the comic book is obvious from one of the directions for

action (i.e., “Brian hands the comic over to Chris, who eagerly begins to flip

through the first few pages.”). Also, that Dylan plans to let Chris win is effec-

tively foreshadowed in “The boys continue to play, but Dylan is beginning to

falter. Brian carefully studies Dylan, with a puzzled look on his face.”
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Application

– The student creates an outstanding working script for the theatre company.

The setting is well chosen, and the student pays attention to detail (e.g., a

chair is left vacant for Brian to use after he enters). Props are used effec-

tively to advance the plot (e.g., Brian’s knapsack conceals the surprise that

escalates the tension between Dylan and Chris as they attempt to outdo

each other for the comic book). The student provides an exciting and sur-

prising climax (i.e., at the height of the battle, Dylan decides to let Chris

win), and an effective and pleasing resolution.

Comments
This work is representative of a high level-4 performance. The student demon-

strates a high degree of achievement of the expectations in the Knowledge/

Understanding and Communication categories of knowledge and skills. How-

ever, the student demonstrates an outstanding level of achievement of the

expectations in the Thinking/Inquiry and Application categories.

Next Steps
In order to improve his or her performance, the student could consider elimi-

nating information about characters that is not directly relevant to character

development in the scene (e.g., the “leadership qualities” Dylan is said to have

in the character description are not evident in the script).

        


