
INTRODUCTION 3
The Importance of Literacy, Language, and the Language Curriculum  . . . . . . . . . . . . . . . . 3

Principles Underlying the Language Curriculum  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 4

Roles and Responsibilities in Language Education  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 6

THE PROGRAM IN LANGUAGE EDUCATION 8
Curriculum Expectations  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 8

Strands in the Language Curriculum  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 9

ASSESSMENT AND EVALUATION OF 
STUDENT ACHIEVEMENT 15

Basic Considerations  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 15

The Achievement Chart for Language  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 17

SOME CONSIDERATIONS FOR 
PROGRAM PLANNING 22

Instructional Approaches  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 22

Cross-Curricular and Integrated Learning  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 23

Planning Language Programs for Students With Special 
Education Needs . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 24

Planning Language Programs for English Language Learners  . . . . . . . . . . . . . . . . . . . . . . . . 26

Antidiscrimination Education in the Language Program  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 28

Numeracy and Inquiry/Research Skills  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 29

The Role of the School Library in Language Programs  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 30

The Role of Technology in Language Education  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 30

Guidance and Language Education  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 31

Health and Safety in Language Education  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 31

CONTENTS

This publication is available on the Ministry of Education’s
website, at http://www.edu.gov.on.ca.



OVERVIEW OF GRADES 1 TO 3 32
Grade 1 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 35

Grade 2 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 49

Grade 3 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 63

OVERVIEW OF GRADES 4 TO 6 77
Grade 4 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 79

Grade 5 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 93

Grade 6 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 107

OVERVIEW OF GRADES 7 AND 8 121
Grade 7 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 123

Grade 8 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 137

GLOSSARY 151



This document replaces The Ontario Curriculum, Grade 1– 8: Language, 1997. Beginning 
in September 2006, all language programs for Grades 1 to 8 will be based on the expecta-
tions outlined in this document.

THE IMPORTANCE OF LITERACY, LANGUAGE,
AND THE LANGUAGE CURRICULUM 

Literacy is about more than reading or writing – it is about how we communicate 
in society. It is about social practices and relationships, about knowledge, language 
and culture.

Those who use literacy take it for granted – but those who cannot use it are excluded
from much communication in today’s world. Indeed, it is the excluded who can best
appreciate the notion of “literacy as freedom”.

UNESCO, Statement for the United Nations Literacy Decade, 2003–2012

Literacy development lies at the heart of the Grade 1– 8 language curriculum. Literacy
learning is a communal project and the teaching of literacy skills is embedded across the
curriculum; however, it is the language curriculum that is dedicated to instruction in the
areas of knowledge and skills – listening and speaking, reading, writing, and viewing 
and representing – on which literacy is based.

Language development is central to students’ intellectual, social, and emotional growth,
and must be seen as a key element of the curriculum. When students learn to use lan-
guage in the elementary grades, they do more than master the basic skills. They learn to
value the power of language and to use it responsibly. They learn to express feelings and
opinions and, as they mature, to support their opinions with sound arguments and research.
They become aware of the many purposes for which language is used and the diverse
forms it can take to appropriately serve particular purposes and audiences. They learn to
use the formal language appropriate for debates and essays, the narrative language of
stories, the figurative language of poetry, the technical language of instructions and man-
uals. They develop an awareness of how language is used in different formal and infor-
mal situations. In sum, they come to appreciate language both as an important medium
for communicating ideas and information and as a source of enjoyment.

Language is the basis for thinking, communicating, and learning. Students need language
skills in order to comprehend ideas and information, to interact socially, to inquire into areas
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of interest and study, and to express themselves clearly and demonstrate their learning.
Learning to communicate with clarity and precision, orally, in writing, and through a
variety of media, will help students to thrive in the world beyond school.

Language is a fundamental element of identity and culture. As students read and reflect
on a rich variety of literary, informational, and media texts,1 they develop a deeper under-
standing of themselves and others and of the world around them. If they see themselves
and others in the texts they read and the oral and media works they engage in, they are
able to feel that the works are genuinely for and about them and they come to appreciate
the nature and value of a diverse, multicultural society. They also develop the ability to
understand and critically interpret a range of texts and to recognize that a text conveys
one particular perspective among many. 

Language skills are developed across the curriculum and, cumulatively, through the grades.
Students use and develop important language skills as they read and think about topics,
themes, and issues in various subject areas. Language facility helps students to learn in all
subject areas, and using language for a broad range of purposes increases both their ability
to communicate with precision and their understanding of how language works. Students
develop flexibility and proficiency in their understanding and use of language over time.
As they move through the grades, they are required to use language with ever greater
accuracy and fluency in an ever-expanding range of situations. They are also expected to
assume responsibility for their own learning and to apply their language skills in more
challenging and complex ways.

PRINCIPLES UNDERLYING THE LANGUAGE CURRICULUM
The language curriculum is based on the belief that literacy is critical to responsible and
productive citizenship, and that all students can become literate. The curriculum is
designed to provide students with the knowledge and skills that they need to achieve this
goal. It aims to help students become successful language learners, who share the follow-
ing characteristics.

Successful language learners:

understand that language learning is a necessary, life-enhancing, reflective process;

communicate – that is, read, listen, view, speak, write, and represent – effectively
and with confidence;

make meaningful connections between themselves, what they encounter in texts,
and the world around them;

think critically;

understand that all texts advance a particular point of view that must be recog-
nized, questioned, assessed, and evaluated;

appreciate the cultural impact and aesthetic power of texts;

use language to interact and connect with individuals and communities, for 
personal growth, and for active participation as world citizens. 

This curriculum organizes the knowledge and skills that students need to become literate
in four strands, or broad areas of learning – Oral Communication, Reading, Writing, and
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1. The word text is used in this document in its broadest sense, as a means of communication that uses words, graphics,
sounds, and/or images, in print, oral, visual, or electronic form, to present information and ideas to an audience.



Media Literacy. These areas of learning are closely interrelated, and the knowledge and
skills described in the four strands are interdependent and complementary. Teachers are
expected to plan activities that blend expectations from the four strands in order to pro-
vide students with the kinds of experiences that promote meaningful learning and that
help students recognize how literacy skills in the four areas reinforce and strengthen one
another.

The study of language and the acquisition of literacy skills are not restricted to the lan-
guage program, and this curriculum promotes the integration of the study of language
with the study of other subjects. Examples are used throughout this document that illus-
trate ways in which teachers can achieve this goal in the classroom.

The language curriculum is also based on the understanding that students learn best
when they can identify themselves and their own experience in the material they read
and study at school. Students in Ontario come from a wide variety of backgrounds, each
with his or her own set of perspectives, strengths, and needs. Instructional strategies and
resources that recognize and reflect the diversity in the classroom and that suit individual
strengths and needs are therefore critical to student success. 

Reading activities should expose students to materials that reflect the diversity of
Canadian and world cultures, including those of Aboriginal peoples. Students need to
become familiar with the works of recognized writers from their own and earlier eras. By
reading a wide range of materials and being challenged by what they read, students
become receptive to new and widely varying ideas and perspectives and develop their
ability to think independently and critically. It is also important to give students opportu-
nities to choose what they read and what they write about, in order to encourage the
development of their own interests and pursuits.

In recent years, research has shown that effective readers and writers unconsciously use a
range of skills and strategies as they read and write, and that these strategies and skills
can be identified and taught to enable all students to become effective communicators.
The language curriculum focuses on comprehension strategies for listening, viewing, and
reading; on the most effective reading and writing processes; on skills and techniques for
effective oral and written communication and for the creation of effective media texts;
and on the language conventions needed for clear and coherent communication. In addi-
tion, it emphasizes the use of higher-level thinking skills, including critical literacy skills,
to enable students not only to understand, appreciate, and evaluate what they read and
view at a deeper level, but also to help them become reflective, critical, and independent
learners and, eventually, responsible citizens.

In implementing this curriculum, teachers can help students – particularly students in
Grades 7 and 8 – to see that language skills are lifelong learning skills that will enable
them to better understand themselves and others, unlock their potential as human beings,
find fulfilling careers, and become responsible world citizens.

5

IN
TR

O
D

U
C

TIO
N

  



11

TH
E P

R
O

G
R

A
M

 IN
 LA

N
G

U
A

G
E ED

U
C

A
TIO

N

needs of the students in their classrooms and on the nature of the particular texts 
students are reading.

To become fluent, independent readers, students need to read frequently and develop 
the skills used in reading for a variety of different purposes – to follow directions, to get
advice, to locate information, for enjoyment, for practice, to build vocabulary, to satisfy
curiosity, for research, or for personal interest. The purpose for reading will be determined
by the teacher in some cases and by the student in others. The reading program should
include a wide variety of literary, informational, and graphic texts – for example, picture
books and novels; poetry; myths, fables, and folk tales; textbooks and books on topics in
science, history, mathematics, geography, and other subjects; biographies, autobiogra-
phies, memoirs, and journals; plays and radio, film, or television scripts; encyclopaedia
entries; graphs, charts, and diagrams in textbooks or magazine articles; recipes, instruc-
tions, and manuals; graphic novels, comic books, cartoons, and baseball cards; newspaper
articles and editorials; and essays and reports. Teachers routinely use materials that reflect
the diversity of Canadian and world cultures, including the cultures of Aboriginal peoples,
and make those resources available to students. Within each grade and from one grade to
another, students should be assigned texts of increasing complexity as they develop their
reading skills, and should also have many opportunities to select their own reading mate-
rials. Frequent exposure to good writing will inspire students to work towards high stand-
ards in their own writing and will help them develop an appreciation for the power and
beauty of the written word.

The Reading strand has four overall expectations, as follows:

Students will:

1. read and demonstrate an understanding of a variety of literary, graphic, and informa-
tional texts, using a range of strategies to construct meaning;

2. recognize a variety of text forms, text features, and stylistic elements and demonstrate
understanding of how they help communicate meaning; 

3. use knowledge of words and cueing systems to read fluently;

4. reflect on and identify their strengths as readers, areas for improvement, and the 
strategies they found most helpful before, during, and after reading. 

This strand helps students learn to read with understanding, to read critically, to become
familiar with various text forms and their characteristic elements, and to recognize the
function and effects of various text features and stylistic devices. It helps students under-
stand that reading is a process of constructing meaning and equips them with the strate-
gies that good readers use to understand and appreciate what they read. 



Writing 
Writing … provides students with powerful opportunities to learn about themselves and
their connections to the world.Through writing, students organize their thoughts, remember
important information, solve problems, reflect on a widening range of perspectives, and
learn how to communicate effectively for specific purposes and audiences. They find their
voice and have opportunities to explore other voices. By putting their thoughts into
words and supporting the words with visual images in a range of media, students
acquire knowledge and deepen their understanding of the content in all school subjects.
Writing also helps students to better understand their own thoughts and feelings and
the events in their lives.

Literacy for Learning: The Report of the Expert Panel on 
Literacy in Grades 4 to 6 in Ontario, 2004, p. 79 

Writing is a complex process that involves a range of skills and tasks. Students need to
become disciplined thinkers in order to communicate their ideas clearly and effectively.
Conversely, they need numerous opportunities to write, as the process of writing enables
them to clarify their thinking and sort out and express their thoughts and feelings. As they
learn to select and organize their ideas, they must also keep in mind the purpose for which
they are writing and the audience they are addressing. To communicate clearly and effec-
tively, they need to learn to use standard written forms and language conventions. However,
learning to write as clearly, correctly, and precisely as possible is only part of the goal of
writing instruction for students. Students should be given the kinds of assignments that
provide opportunities to produce writing that is interesting and original and that reflects
their capacity for independent critical thought. Writing activities that students see as mean-
ingful and that challenge them to think creatively about topics and concerns of interest to
them will lead to a fuller and more lasting command of the essential skills of writing. 

Writing competence develops hand in hand with skills in other areas of language, espe-
cially reading. In many ways, the development of writing and reading skills is reciprocal.
As students read a variety of inclusive texts, they build and develop a command of their
vocabulary, and learn to vary and adapt their sentence structure, organizational approach,
and voice to suit their purpose for writing. To become good writers who are able to com-
municate ideas with ease and clarity, students need frequent opportunities to write for
various purposes and audiences and to master the skills involved in the various tasks
associated with the writing process. The more students read and write, the more likely
they will be to develop an essential understanding of the power of the written word. 

The Writing strand has four overall expectations, as follows;

Students will:

1. generate, gather, and organize ideas and information to write for an intended purpose
and audience;

2. draft and revise their writing, using a variety of informational, literary, and graphic
forms and stylistic elements appropriate for the purpose and audience; 

3. use editing, proofreading, and publishing skills and strategies, and knowledge of lan-
guage conventions, to correct errors, refine expression, and present their work effectively;

4. reflect on and identify their strengths as writers, areas for improvement, and the strate-
gies they found most helpful at different stages in the writing process. 
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The overall expectations focus on the elements of effective writing (ideas/content, organi-
zation, voice, word choice, sentence fluency, language conventions, and presentation) and
on the stages of the recursive writing process (planning for writing, drafting, revising,
editing and proofreading, and publishing).

The specific expectations identify writing forms and language conventions that are appro-
priate for instruction in the given grade. The forms and conventions identified are not,
however, the only ones that may be taught in that grade, nor are they exclusive to that
grade. Teachers will continue to make professional decisions about which writing forms
and language conventions they will cover in every grade, based on the identified learning
needs of the students in their classrooms. 

Media Literacy
“Media literacy” is the result of study of the art and messaging of various forms of media
texts. Media texts can be understood to include any work, object, or event that communi-
cates meaning to an audience. Most media texts use words, graphics, sounds, and/or
images, in print, oral, visual, or electronic form, to communicate information and ideas to
their audience. Whereas traditional literacy may be seen to focus primarily on the under-
standing of the word, media literacy focuses on the construction of meaning through the
combination of several media “languages” – images, sounds, graphics, and words. 

Media literacy explores the impact and influence of mass media and popular culture by
examining texts such as films, songs, video games, action figures, advertisements, CD
covers, clothing, billboards, television shows, magazines, newspapers, photographs, and
websites.3 These texts abound in our electronic information age, and the messages they
convey, both overt and implied, can have a significant influence on students’ lives. For
this reason, critical thinking as it applies to media products and messages assumes a spe-
cial significance. Understanding how media texts are constructed and why they are pro-
duced enables students to respond to them intelligently and responsibly. Students must
be able to differentiate between fact and opinion; evaluate the credibility of sources; rec-
ognize bias; be attuned to discriminatory portrayals of individuals and groups, including
women and minorities; and question depictions of violence and crime. 

Students’ repertoire of communication skills should include the ability to critically inter-
pret the messages they receive through the various media and to use these media to com-
municate their own ideas effectively as well. Skills related to high-tech media such as the
Internet, film, and television are particularly important because of the power and perva-
sive influence these media wield in our lives and in society. Becoming conversant with
these and other media can greatly expand the range of information sources available to
students, their expressive and communicative capabilities, and their career opportunities. 

To develop their media literacy skills, students should have opportunities to view,
analyse, and discuss a wide variety of media texts and relate them to their own experi-
ence. They should also have opportunities to use available technologies to create media
texts of different types (e.g., computer graphics, cartoons, graphic designs and layouts,
radio plays, short videos, web pages).

3. Teachers should make students aware that images, print materials, music, or video clips used in connection with
tasks and assignments may be subject to copyright, and the appropriate releases should be obtained prior to use.
This applies to items downloaded from the Internet as well.



The Media Literacy strand has four overall expectations, as follows;

Students will:

1. demonstrate an understanding of a variety of media texts;

2. identify some media forms and explain how the conventions and techniques associated
with them are used to create meaning;

3. create a variety of media texts for different purposes and audiences, using appropriate
forms, conventions, and techniques;

4. reflect on and identify their strengths, areas for improvement, and the strategies they
found most helpful in understanding and creating media texts.

This strand focuses on helping students develop the skills required to understand, create,
and critically interpret media texts. It examines how images (both moving and still), sound,
and words are used, independently and in combination, to create meaning. It explores the
use and significance of particular conventions and techniques in the media and considers
the roles of the viewer and the producer in constructing meaning in media texts. Students
apply the knowledge and skills gained through analysis of media texts as they create
their own texts. 

The specific expectations identify media forms and conventions that are appropriate for
instruction in the given grade. These are not, however, the only forms and conventions
that students may explore in that grade, nor are they exclusive to that grade. Teachers
will continue to use their professional judgement to decide on the forms and conventions
to examine in every grade, based on the identified learning needs of the students in 
their classrooms.
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BASIC CONSIDERATIONS
The primary purpose of assessment and evaluation is to improve student learning.
Information gathered through assessment helps teachers to determine students’ strengths
and weaknesses in their achievement of the curriculum expectations in each subject in
each grade. This information also serves to guide teachers in adapting curriculum and
instructional approaches to students’ needs and in assessing the overall effectiveness of
programs and classroom practices.

Assessment is the process of gathering information from a variety of sources (including
assignments, day-to-day observations, conversations or conferences, demonstrations,
projects, performances, and tests) that accurately reflects how well a student is achieving
the curriculum expectations in a subject. As part of assessment, teachers provide students
with descriptive feedback that guides their efforts towards improvement. Evaluation
refers to the process of judging the quality of student work on the basis of established cri-
teria, and assigning a value to represent that quality. In Ontario elementary schools, the
value assigned will be in the form of a letter grade for Grades 1 to 6 and a percentage
grade for Grades 7 and 8.

Assessment and evaluation will be based on the provincial curriculum expectations and
the achievement levels outlined in this document.

In order to ensure that assessment and evaluation are valid and reliable, and that they lead
to the improvement of student learning, teachers must use assessment and evaluation
strategies that:

address both what students learn and how well they learn; 

are based both on the categories of knowledge and skills and on the achievement
level descriptions given in the achievement chart on pages 20–21; 

are varied in nature, administered over a period of time, and designed to provide
opportunities for students to demonstrate the full range of their learning; 

are appropriate for the learning activities used, the purposes of instruction, and 
the needs and experiences of the students; 

ASSESSMENT 
AND EVALUATION 
OF STUDENT
ACHIEVEMENT
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are fair to all students; 

accommodate students with special education needs, consistent with the strategies
outlined in their Individual Education Plan; 

accommodate the needs of students who are learning the language of instruction; 

ensure that each student is given clear directions for improvement;

promote students’ ability to assess their own learning and to set specific goals; 

include the use of samples of students’ work that provide evidence of 
their achievement; 

are communicated clearly to students and parents at the beginning of the school
year and at other appropriate points throughout the school year.

All curriculum expectations must be accounted for in instruction, but evaluation focuses
on students’ achievement of the overall expectations. A student’s achievement of the
overall expectations is evaluated on the basis of his or her achievement of related specific
expectations. The overall expectations are broad in nature, and the specific expectations
define the particular content or scope of the knowledge and skills referred to in the overall
expectations. Teachers will use their professional judgement to determine which specific
expectations should be used to evaluate achievement of the overall expectations, and
which ones will be covered in instruction and assessment (e.g., through direct observa-
tion) but not necessarily evaluated.

The characteristics given in the achievement chart (pages 20–21) for level 3 represent the
“provincial standard” for achievement of the expectations. A complete picture of achieve-
ment at level 3 in language can be constructed by reading from top to bottom in the shad-
ed column of the achievement chart, headed “Level 3”. Parents of students achieving at
level 3 can be confident that their children will be prepared for work in the next grade.

Level 1 identifies achievement that falls much below the provincial standard, while still
reflecting a passing grade. Level 2 identifies achievement that approaches the standard.
Level 4 identifies achievement that surpasses the standard. It should be noted that
achievement at level 4 does not mean that the student has achieved expectations beyond
those specified for a particular grade. It indicates that the student has achieved all or
almost all of the expectations for that grade, and that he or she demonstrates the ability to
use the knowledge and skills specified for that grade in more sophisticated ways than a
student achieving at level 3.

The Ministry of Education has provided teachers with materials that will assist them in
improving their assessment methods and strategies and, hence, their assessment of student
achievement. These materials include samples of student work (exemplars) that illustrate
achievement at each of the four levels. (Adaptations can be made in the exemplar docu-
ments to align them with the revised curriculum.)
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THE ACHIEVEMENT CHART FOR LANGUAGE
The achievement chart that follows identifies four categories of knowledge and skills in
language. The achievement chart is a standard province-wide guide to be used by teach-
ers. It enables teachers to make judgements about student work that are based on clear
performance standards and on a body of evidence collected over time.

The achievement chart is designed to:

provide a framework that encompasses all curriculum expectations for all grades
and subjects represented in this document; 

guide the development of assessment tasks and tools (including rubrics); 

help teachers to plan instruction for learning; 

assist teachers in providing meaningful feedback to students; 

provide various categories and criteria with which to assess and evaluate 
student learning.

Categories of Knowledge and Skills
The categories, defined by clear criteria, represent four broad areas of knowledge and
skills within which the subject expectations for any given grade are organized. The four
categories should be considered as interrelated, reflecting the wholeness and intercon-
nectedness of learning.

The categories of knowledge and skills are described as follows:

Knowledge and Understanding. Subject-specific content acquired in each grade (knowl-
edge), and the comprehension of its meaning and significance (understanding). 

Thinking. The use of critical and creative thinking skills and/or processes.

Communication. The conveying of meaning through various forms.

Application. The use of knowledge and skills to make connections within and between
various contexts.

Teachers will ensure that student work is assessed and/or evaluated in a balanced man-
ner with respect to the four categories, and that achievement of particular expectations is
considered within the appropriate categories.

Criteria
Within each category in the achievement chart, criteria are provided, which are subsets 
of the knowledge and skills that define each category. The criteria for each category are
listed below:

Knowledge and Understanding 
knowledge of content (e.g., forms of text; strategies associated with reading, 
writing, speaking, and listening; elements of style; terminology; conventions)

understanding of content (e.g., concepts; ideas; opinions; relationships among 
facts, ideas, concepts, themes)
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Thinking
use of planning skills (e.g., generating ideas, gathering information, focusing
research, organizing information) 

use of processing skills (e.g., making inferences, interpreting, analysing, detecting
bias, synthesizing, evaluating, forming conclusions)

use of critical/creative thinking processes (e.g., reading process, writing process,
oral discourse, research, critical/creative analysis, critical literacy, metacognition,
invention)

Communication
expression and organization of ideas and information (e.g., clear expression, logical
organization) in oral, visual, and written forms, including media forms

communication for different audiences and purposes (e.g., use of appropriate style,
voice, point of view, tone) in oral, visual, and written forms, including media forms

use of conventions (e.g., grammar, spelling, punctuation, usage), vocabulary, 
and terminology of the discipline in oral, visual, and written forms, including
media forms

Application
application of knowledge and skills (e.g., concepts, strategies, processes) in 
familiar contexts

transfer of knowledge and skills (e.g., concepts, strategies, processes) to 
new contexts

making connections within and between various contexts (e.g., between the text and
personal knowledge or experience, other texts, and the world outside the school;
between disciplines)

Descriptors 
A “descriptor” indicates the characteristic of the student’s performance, with respect to 
a particular criterion, on which assessment or evaluation is focused. In the achievement
chart, effectiveness is the descriptor used for each criterion in the Thinking, Communication,
and Application categories. What constitutes effectiveness in any given performance task
will vary with the particular criterion being considered. Assessment of effectiveness may
therefore focus on a quality such as appropriateness, clarity, accuracy, precision, logic, 
relevance, significance, fluency, flexibility, depth, or breadth, as appropriate for the partic-
ular criterion. For example, in the Thinking category, assessment of effectiveness might
focus on the degree of relevance or depth apparent in an analysis; in the Communication
category, on clarity of expression or logical organization of information and ideas; or in
the Application category, on appropriateness or breadth in the making of connections.
Similarly, in the Knowledge and Understanding category, assessment of knowledge might
focus on accuracy, and assessment of understanding might focus on the depth of an expla-
nation. Descriptors help teachers to focus their assessment and evaluation on specific
knowledge and skills for each category and criterion, and help students to better under-
stand exactly what is being assessed and evaluated.
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Qualifiers
A specific “qualifier” is used to define each of the four levels of achievement – that is,
limited for level 1, some for level 2, considerable for level 3, and a high degree or thorough
for level 4. A qualifier is used along with a descriptor to produce a description of per-
formance at a particular level. For example, the description of a student’s performance at
level 3 with respect to the first criterion in the Thinking category would be: “The student
uses planning skills with considerable effectiveness“.

The descriptions of the levels of achievement given in the chart should be used to identify
the level at which the student has achieved the expectations. Students should be provided
with numerous and varied opportunities to demonstrate the full extent of their achieve-
ment of the curriculum expectations, across all four categories of knowledge and skills.
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ACHIEVEMENT CHART – LANGUAGE, GRADES 1– 8

Knowledge and Understanding – Subject-specific content acquired in each grade (knowledge), and
the comprehension of its meaning and significance (understanding)

The student:

Knowledge of content 
(e.g., forms of text; strategies
associated with reading,
writing, speaking, and 
listening; elements of style;
terminology; conventions)

demonstrates
limited knowl-
edge of content

demonstrates
some knowledge
of content

demonstrates
considerable
knowledge of
content

demonstrates
thorough knowl-
edge of content

Understanding of content 
(e.g.,concepts; ideas; opinions;
relationships among facts,
ideas,concepts,themes) 

demonstrates
limited under-
standing of 
content

demonstrates
some under-
standing of 
content

demonstrates
considerable
understanding 
of content

demonstrates
thorough under-
standing of 
content

Thinking  – The use of critical and creative thinking skills and/or processes

The student:

Use of planning skills 
(e.g., generating ideas,
gathering information,

focusing research,
organizing information)

uses planning
skills with limited
effectiveness

uses planning
skills with some
effectiveness

uses planning
skills with 
considerable
effectiveness

uses planning
skills with a 
high degree of
effectiveness

Use of processing skills 
(e.g., making inferences,
interpreting, analysing,
detecting bias, synthesizing,
evaluating, forming 
conclusions)

uses processing
skills with limited
effectiveness

uses processing
skills with some
effectiveness

uses processing
skills with 
considerable
effectiveness

uses processing
skills with a 
high degree of
effectiveness

Use of critical/creative
thinking processes 
(e.g., reading process, writing
process, oral discourse,
research, critical/creative
analysis, critical literacy,
metacognition, invention)

uses critical/
creative thinking
processes 
with limited
effectiveness

uses critical/
creative thinking
processes 
with some 
effectiveness

uses critical/
creative thinking
processes with
considerable
effectiveness

uses critical/
creative thinking
processes with a
high degree of
effectiveness

Categories Level 1 Level 2 Level 3 Level 4
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Communication – The conveying of meaning through various forms

The student:

Expression and 
organization of ideas 
and information (e.g., clear
expression, logical organi-
zation) in oral, visual, and
written forms, including
media forms

expresses and
organizes ideas
and information
with limited 
effectiveness

expresses and
organizes ideas
and information
with some 
effectiveness

expresses and
organizes ideas
and information
with considerable
effectiveness

expresses and
organizes ideas
and information
with a high
degree of effec-
tiveness

Communication for 
different audiences 
and purposes (e.g., use of
appropriate style, voice,
point of view, tone) in oral,
visual, and written forms,
including media forms

communicates for
different audiences
and purposes
with limited effec-
tiveness

communicates for
different audiences
and purposes
with some 
effectiveness

communicates for
different audiences
and purposes
with considerable
effectiveness

communicates for
different audiences
and purposes
with a high
degree of 
effectiveness

Use of conventions (e.g.,
grammar, spelling, punctu-
ation, usage), vocabulary,
and terminology of the
discipline in oral, visual,
and written forms,
including media forms

uses conventions,
vocabulary, and
terminology of
the discipline
with limited 
effectiveness

uses conventions,
vocabulary, and
terminology of
the discipline
with some 
effectiveness

uses conventions,
vocabulary, and
terminology of
the discipline
with considerable
effectiveness

uses conventions,
vocabulary, and
terminology of
the discipline with
a high degree of
effectiveness

Application – The use of knowledge and skills to make connections within and between various contexts

The student:

Application of knowl-
edge and skills (e.g., con-
cepts, strategies, processes)
in familiar contexts

applies knowledge
and skills in familiar
contexts with lim-
ited effectiveness

applies knowledge
and skills in familiar
contexts with some
effectiveness

applies knowledge
and skills in familiar
contexts with
considerable
effectiveness

applies knowledge
and skills in familiar
contexts with a
high degree of
effectiveness

Transfer of knowledge
and skills (e.g., concepts,
strategies, processes) to
new contexts

transfers knowl-
edge and skills 
to new contexts
with limited 
effectiveness

transfers knowl-
edge and skills 
to new contexts
with some 
effectiveness

transfers knowl-
edge and skills 
to new contexts
with considerable
effectiveness

transfers knowl-
edge and skills 
to new contexts
with a high degree
of effectiveness

Making connections
within and between vari-
ous contexts (e.g., between
the text and personal
knowledge or experience,
other texts, and the world
outside the school; between
disciplines) 

makes connections
within and between
various contexts
with limited 
effectiveness

makes connections
within and between
various contexts
with some 
effectiveness

makes connections
within and between
various contexts
with considerable
effectiveness

makes connections
within and between
various contexts
with a high degree
of effectiveness

Categories Level 1 Level 2 Level 3 Level 4



When planning a program in language, teachers must take into account considerations in
a number of important areas, including those discussed below.

The Ministry of Education has produced or supported the production of a variety of
resource documents that teachers may find helpful as they plan programs based on the
expectations outlined in this curriculum document. Those resources include the following:

Early Reading Strategy: The Report of the Expert Panel on Early Reading 
in Ontario, 2003

Literacy for Learning: The Report of the Expert Panel on Literacy in 
Grades 4 to 6 in Ontario, 2004

Think Literacy Success, Grades 7–12: Report of the Expert Panel on 
Students at Risk in Ontario, 2003

A Guide to Effective Instruction in Reading, Kindergarten to Grade 3, 2003

A Guide to Effective Instruction in Writing, Kindergarten to Grade 3, 2005

A Guide to Effective Literacy Instruction, Grades 4–6. Volume 1: Foundations 
of Literacy Instruction for the Junior Learner, 2006

Think Literacy: Cross-Curricular Approaches, Grades 7–12 – Reading, Writing,
Communicating, 2003

Think Literacy: Cross-Curricular Approaches, Grades 7–12 – Subject-Specific
Examples: Media, Grades 7–10, 2005

Me Read? No Way! A Practical Guide to Improving Boys’ Literacy Skills, 2004

INSTRUCTIONAL APPROACHES
High-quality instruction is a key to student success in mastering language skills. It is
based on the belief that all students can be successful language learners. Teachers who
provide quality instruction respect students’ strengths and identify their learning needs,
using assessment information to plan instruction. They clarify the purpose for learning,
help students activate prior knowledge, scaffold instruction, and differentiate instruction
for individual students and small groups according to need. Teachers explicitly teach and
model learning strategies and encourage students to talk through their thinking and

SOME
CONSIDERATIONS FOR
PROGRAM PLANNING  
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learning processes. They also provide many opportunities for students to practise and
apply their developing knowledge and skills.

Effective teaching approaches involve students in the use of higher-level thinking skills
and encourage them to look beyond the literal meaning of texts and to think about fair-
ness, equity, social justice, and citizenship in a global society.

Motivating students and instilling positive habits of mind, such as a willingness and
determination to persist, to think and communicate with clarity and precision, to take
responsible risks, and to question and pose problems, are integral parts of high-quality
language instruction.

Teaching approaches should be informed by the findings of current research into best
practices in literacy instruction, as described in the Expert Panel reports on literacy
instruction in Ontario (see the list of resources on the preceding page). Instruction should
include a balance of direct, explicit instruction; teacher modelling; shared and guided
instruction; and opportunities for students to rehearse, practise, and apply skills and
strategies and make choices. 

Whenever possible, students should be given opportunities to experience reading and
writing, listening and speaking, and viewing and representing as interconnected processes
requiring a set of skills and strategies that cannot be separated and that build on and 
reinforce one another. Students can monitor this interconnectedness by asking themselves
questions such as “How does my skill as a reader make me a better writer?”, “How does
my skill as a writer make me a more effective speaker?”, and “How does my ability to 
listen critically help me as a writer?”.

CROSS-CURRICULAR AND INTEGRATED LEARNING
Students need well-developed language skills to succeed in all subject areas. The develop-
ment of skills and knowledge in language is often enhanced by learning in other subject
areas. Teachers should ensure that all students have ample opportunities to explore a sub-
ject from multiple perspectives by emphasizing cross-curricular learning and integrated
learning, as explained below.

In cross-curricular learning, students are provided with opportunities to learn and use
related content and/or skills in two or more subjects. For example, teachers can use social
studies reading material in their language lessons, and incorporate instruction in how to
read non-fiction materials into their social studies lessons. In mathematics, students learn
to identify the relevant information in a word problem in order to clarify what is being
asked. In science and technology, they build subject-specific vocabulary, interpret dia-
grams and charts, and read instructions relating to investigations and procedures. All
subjects require that students communicate what they have learned, orally and in writing.
Their studies in the different subject areas help students develop their language skills,
providing them with authentic purposes for reading, writing, listening, speaking, view-
ing, and representing.

In integrated learning, students are provided with opportunities to work towards meeting
expectations from two or more subjects within a single unit, lesson, or activity. By linking
expectations from different subject areas, teachers can provide students with multiple oppor-
tunities to reinforce and demonstrate their knowledge and skills in a range of settings.
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One example would be a unit linking expectations from the science and technology cur-
riculum and the language curriculum. Every strand in each of Grades 1 to 8 in the science
and technology curriculum has a set of specific expectations under the heading “Developing
Skills of Inquiry, Design, and Communication”. These expectations mirror many of the
expectations in the Oral Communication, Writing, and Media Literacy strands in the lan-
guage document. The science and technology expectations focus on tasks such as using
appropriate vocabulary, designing graphic texts, and communicating results through oral
and written descriptions. There is, therefore, a good fit between the expectations in the
two disciplines, affording an opportunity for developing integrated units.

Expectations from the arts curriculum can also be linked with language expectations to
create integrated units. The arts curriculum provides students with rich opportunities to
engage in auditory, visual, and kinaesthetic experiences that would also support learning
required in expectations in all four strands of the language curriculum. For example, role-
playing, a key component of the Drama and Dance curriculum, can be used to enhance
students’ understanding as they learn to communicate their thoughts, feelings, and ideas;
identify and present a variety of points of view; or explore new interpretations of texts.
Similarly, students can create drawings or devise dramatic scenes as they rehearse, evalu-
ate, and revise ideas before writing. Conversely, students can use language to respond
critically and creatively to music or works of art.

PLANNING LANGUAGE PROGRAMS 
FOR STUDENTS WITH SPECIAL EDUCATION NEEDS
Classroom teachers are the key educators of students who have special education needs.
They have a responsibility to help all students learn, and they work collaboratively with
special education teachers, where appropriate, to achieve this goal. They commit to assist-
ing every student to prepare for living with the highest degree of independence possible. 

Education for All: The Report of the Expert Panel on Literacy and Numeracy Instruction for
Students With Special Education Needs, Kindergarten to Grade 6, 2005 describes a set of
principles, based in research, that should guide all program planning for students with
special education needs. Teachers planning language programs need to pay particular
attention to these principles, which are as follows.

Program planning for students with special education needs: 

is premised on the belief that all students can succeed;

incorporates evidence-based best practices for effective instruction;

involves a support team for the classroom teacher that includes the principal, other
teachers, and professional resources (families and community agencies should be
active contributors);

incorporates universal design;

involves differentiated instruction.

In any given classroom, students may demonstrate a wide range of learning styles and
needs. Teachers plan programs that recognize this diversity and give students tasks that
respect their particular abilities so that all students can derive the greatest benefits possi-
ble from the teaching and learning process. The use of flexible groupings for instruction
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and the provision of ongoing assessment are important elements of programs that accom-
modate a diversity of learning needs.

In planning language programs for students with special education needs, teachers
should begin by examining both the curriculum expectations for the appropriate grade
level and the needs of the individual student to determine which of the following options
is appropriate for the student:

no accommodations4 or modifications; or

accommodations only; or

modified expectations, with the possibility of accommodations.

If the student requires either accommodations or modified expectations, or both, the rele-
vant information, as described in the following paragraphs, must be recorded in his or
her Individual Education Plan (IEP). For a detailed discussion of the ministry’s require-
ments for IEPs, see Individual Education Plans: Standards for Development, Program
Planning, and Implementation, 2000 (referred to hereafter as IEP Standards, 2000 ). More
detailed information about planning programs for exceptional students can be found in
The Individual Education Plan (IEP): A Resource Guide, 2004 (referred to hereafter as the
IEP Resource Guide, 2004). (Both documents are available at www.edu.gov.on.ca.)

Students Requiring Accommodations Only
With the aid of accommodations alone, some students with special education needs are
able to participate in the regular grade-level curriculum and to demonstrate learning
independently. (Accommodations do not alter the provincial curriculum expectations for
the grade level.) The accommodations required to facilitate the student’s learning must be
identified in his or her IEP (see IEP Standards, 2000, page 11). A student’s IEP is likely to
reflect the same accommodations for many, or all, subject areas.

There are three types of accommodations. Instructional accommodations are changes in
teaching strategies, including styles of presentation, methods of organization, or use of
technology and multimedia. Environmental accommodations are changes that the student
may require in the classroom and/or school environment, such as preferential seating or
special lighting. Assessment accommodations are changes in assessment procedures that
enable the student to demonstrate his or her learning, such as allowing additional time to
complete tests or assignments or permitting oral responses to test questions (see page 29
of the IEP Resource Guide, 2004, for more examples).

If a student requires “accommodations only” in language, assessment and evaluation of
his or her achievement will be based on the appropriate grade-level curriculum expecta-
tions and the achievement levels outlined in this document.

Students Requiring Modified Expectations
Some students with special education needs will require modified expectations, which
differ from the regular grade-level expectations. In language, modified expectations will
usually be based on the knowledge and skills outlined in curriculum expectations for a
different grade level. Modified expectations must indicate the knowledge and/or skills
the student is expected to demonstrate and have assessed in each reporting period (IEP
Standards, 2000, pages 10 and 11). Students requiring modified expectations need to

4. “Accommodations” refers to individualized teaching and assessment strategies, human supports, and/or 
individualized equipment.
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develop knowledge and skills in all four strands of the language curriculum. Modified
expectations must represent specific, realistic, observable, and measurable achievements
and must describe specific knowledge and/or skills that the student can demonstrate
independently, given the appropriate assessment accommodations. They should be
expressed in such a way that the student and parents can understand exactly what the
student is expected to know or be able to do, on the basis of which his or her performance
will be evaluated and a grade or mark recorded on the Provincial Report Card. The grade
level of the learning expectations must be identified in the student’s IEP. The student’s
learning expectations must be reviewed in relation to the student’s progress at least once
every reporting period, and must be updated as necessary (IEP Standards, 2000, page 11).

If a student requires modified expectations in language, assessment and evaluation of his
or her achievement will be based on the learning expectations identified in the IEP and on
the achievement levels outlined in this document. On the Provincial Report Card, the IEP
box must be checked for any subject in which the student requires modified expectations,
and the appropriate statement from the Guide to the Provincial Report Card, Grades 1–8,
1998 (page 8) must be inserted. The teacher’s comments should include relevant informa-
tion on the student’s demonstrated learning of the modified expectations, as well as next
steps for the student’s learning in the subject.

PLANNING LANGUAGE PROGRAMS FOR ENGLISH LANGUAGE LEARNERS
Ontario schools have some of the most multilingual student populations in the world.
The first language of approximately 20 per cent of the children in Ontario’s English-
language schools is a language other than English. Ontario’s linguistic heritage includes 
several Aboriginal languages; many African, Asian, and European languages; and some
varieties of English, such as Jamaican Creole. Many English language learners were born
in Canada and raised in families and communities in which languages other than English
were spoken, or in which the variety of English spoken differed significantly from the
English of Ontario classrooms. Other English language learners arrive in Ontario as 
newcomers from other countries; they may have experience of highly sophisticated 
educational systems, or they may have come from regions where access to formal 
schooling was limited. 

When they start school in Ontario, many of these children are entering a new linguistic
and cultural environment. All teachers share in the responsibility for their English-
language development.

English language learners (children who are learning English as a second or additional
language in English-language schools) bring a rich diversity of background knowledge
and experience to the classroom. These students’ linguistic and cultural backgrounds not
only support their learning in their new environment but also become a cultural asset in
the classroom community. Teachers will find positive ways to incorporate this diversity
into their instructional programs and into the classroom environment. 

Most English language learners in Ontario schools have an age-appropriate proficiency in
their first language. Although they need frequent opportunities to use English at school,
there are important educational and social benefits associated with continued development
of their first language while they are learning English. Teachers need to encourage parents
to continue to use their own language at home in rich and varied ways as a foundation
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for language and literacy development in English. It is also important for teachers to find
opportunities to bring students’ languages into the classroom, using parents and commu-
nity members as a resource.

During their first few years in Ontario schools, English language learners may receive
support through one of two distinct programs from teachers who specialize in meeting
their language-learning needs: 

English As a Second Language (ESL) programs are for students born in Canada or new-
comers whose first language is a language other than English, or is a variety of English
significantly different from that used for instruction in Ontario schools.

English Literacy Development (ELD) programs are primarily for newcomers whose first
language is a language other than English, or is a variety of English significantly different
from that used for instruction in Ontario schools, and who arrive with significant gaps in
their education. These children generally come from countries where access to education
is limited or where there are limited opportunities to develop language and literacy skills
in any language. Some Aboriginal students from remote communities in Ontario may
also have had limited opportunities for formal schooling, and they also may benefit from
ELD instruction.

In planning programs for children with linguistic backgrounds other than English, teach-
ers need to recognize the importance of the orientation process, understanding that every
learner needs to adjust to the new social environment and language in a unique way and
at an individual pace. For example, children who are in an early stage of English-language
acquisition may go through a “silent period” during which they closely observe the inter-
actions and physical surroundings of their new learning environment. They may use
body language rather than speech or they may use their first language until they have
gained enough proficiency in English to feel confident of their interpretations and
responses. Students thrive in a safe, supportive, and welcoming environment that nur-
tures their self-confidence while they are receiving focused literacy instruction. When
they are ready to participate, in paired, small-group, or whole-class activities, some stu-
dents will begin by using a single word or phrase to communicate a thought, while 
others will speak quite fluently.  

With exposure to the English language in a supportive learning environment, most young
children will develop oral fluency quite quickly, making connections between concepts
and skills acquired in their first language and similar concepts and skills presented in
English. However, oral fluency is not a good indicator of a student’s knowledge of vocab-
ulary or sentence structure, reading comprehension, or other aspects of language profi-
ciency that play an important role in literacy development and academic success.
Research has shown that it takes five to seven years for most English language learners to
catch up to their English-speaking peers in their ability to use English for academic pur-
poses. Moreover, the older the children are when they arrive, the greater the language
knowledge and skills that they have to catch up on, and the more direct support they
require from their teachers. 

Responsibility for students’ English-language development is shared by the classroom
teacher, the ESL/ELD teacher (where available), and other school staff. Volunteers and
peers may also be helpful in supporting English language learners in the language
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classroom. Teachers must adapt the instructional program in order to facilitate the success
of these students in their classrooms. Appropriate adaptations include: 

modification of some or all of the subject expectations so that they are challenging
but attainable for the learner at his or her present level of English proficiency, given
the necessary support from the teacher;

use of a variety of instructional strategies (e.g., extensive use of visual cues, graphic
organizers, scaffolding; previewing of textbooks, pre-teaching of key vocabulary;
peer tutoring; strategic use of students’ first languages);

use of a variety of learning resources (e.g., visual material, simplified text, bilingual
dictionaries, and materials that reflect cultural diversity);

use of assessment accommodations (e.g., granting of extra time; use of oral inter-
views, demonstrations or visual representations, or tasks requiring completion of
graphic organizers or cloze sentences instead of essay questions and other assess-
ment tasks that depend heavily on proficiency in English).

While the degree of program adaptation required will decrease over time, students who
are no longer receiving ESL or ELD support may still need some program adaptations to
be successful. If a student’s program has been adapted, a checkmark must be placed in
the ESL/ELD box on the student’s report card. If the student requires modified expectations,
the appropriate statement from the Guide to the Provincial Report Card, Grades 1–8, 1998
(page 8) must be inserted.

For further information on supporting English-language learners, refer to The Ontario
Curriculum, Grades 1–8: English As a Second Language and English Literacy Development – 
A Resource Guide, 2001 and the resource guide Many Roots, Many Voices: Supporting
English Language Learners in Every Classroom (Ministry of Education, 2005).

ANTIDISCRIMINATION EDUCATION IN THE LANGUAGE PROGRAM
The implementation of antidiscrimination principles in education influences all aspects of
school life. It promotes a school climate that encourages all students to work to high stand-
ards, affirms the worth of all students, and helps students strengthen their sense of iden-
tity and develop a positive self-image. It encourages staff and students alike to value and
show respect for diversity in the school and the wider society. It requires schools to adopt
measures to provide a safe environment for learning, free from harassment, violence, and
expressions of hate. Antidiscrimination education encourages students to think critically
about themselves and others in the world around them in order to promote fairness,
healthy relationships, and active, responsible citizenship.

Learning resources that reflect the broad range of students’ interests, backgrounds, cul-
tures, and experiences are an important aspect of an inclusive language program. In such
a program, stories contain heroes and protagonists of both sexes from a wide variety of
racial and cultural backgrounds. Students are made aware of the historical, social, and
cultural contexts for both the traditional and non-traditional gender and social roles rep-
resented in the materials they are studying. Teachers routinely use materials that reflect
the diversity of Canadian and world cultures, including those of contemporary Aboriginal
peoples, and make them available to students. In the primary classroom, myths, fables,
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fairytales, and legends from a variety of cultures may be explored. In later years, stories,
novels, informational texts, and media works relating to the immigrant experience provide
rich thematic material for study. Storybooks, novels, magazine and newspaper articles,
television programs, and films all provide opportunities for students to explore issues of
culture and diverse identities. 

Resources should also be chosen on the basis of their appeal for both girls and boys in 
the classroom. Recent research has shown that many boys are interested in informational
materials, such as manuals and graphic texts, as opposed to works of literature, which 
are often more appealing to girls. Both sexes read Internet materials, such as website 
articles, e-mail, and chat messages, outside the classroom. Me Read? No Way! A Practical
Guide to Improving Boys’ Literacy Skills (available on the Ministry of Education website)
provides a number of useful literacy strategies that focus on engaging boys in reading
and writing. They also represent practices that enhance the learning environment for 
both girls and boys.

Critical thinking skills include the ability to identify perspectives, values, and issues; 
detect bias; and read for implicit as well as explicit meaning. In the context of antidiscrimi-
nation, critical literacy involves asking questions and challenging the status quo, and leads
students to look at issues of power and justice in society. The language program empowers
students by enabling them to express themselves and to speak out about issues that
strongly affect them. In the language program, students develop the ability to detect 
negative bias and stereotypes in literary texts and informational materials; they also learn
to use inclusive and non-discriminatory language in both oral and written work. In addi-
tion, in the context of the language program, both students and teachers should become
aware of aspects of intercultural communication – for example, by exploring how differ-
ent cultures interpret the use of eye contact and body language in conversation and 
during presentations. 

NUMERACY AND INQUIRY/RESEARCH SKILLS  
The language curriculum builds on, reinforces, and enhances certain aspects of the math-
ematics curriculum. For example, clear, concise communication often involves the use of
diagrams, charts, tables, and graphs, and the language curriculum emphasizes students’
ability to interpret and use graphic texts. Students apply the knowledge and skills they
acquire in their study of graphs and charts in mathematics to the interpretation and com-
munication of precise information in texts supported by graphic forms.

Inquiry is at the heart of learning in all subject areas. In language, students are encour-
aged from a very early age to develop their ability to ask questions and to explore a vari-
ety of possible answers to those questions. In the primary grades, they begin to identify
various sources that can help them answer the questions they pose. As they advance
through the grades, they acquire the skills to locate relevant information from a variety of
sources, such as books, newspapers, dictionaries, encyclopaedias, interviews, videos, and
the Internet. The questioning they practised in the early grades becomes more sophisti-
cated as they learn that all sources of information have a particular point of view and that
the recipient of the information has a responsibility to evaluate it, determine its validity
and relevance, and use it in appropriate ways. The ability to locate, question, and validate
information allows a student to become an independent, lifelong learner.
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THE ROLE OF THE SCHOOL LIBRARY IN LANGUAGE PROGRAMS
The school library program can help to build and transform students’ knowledge to sup-
port a lifetime of learning in an information- and knowledge-based society. The school
library program supports student success across the language curriculum by encouraging
students to read widely, teaching them to read for understanding and enjoyment, and
helping them to improve their research skills and to use information gathered through
research effectively. The school library program enables students to:

develop a love of reading for learning and for pleasure;

acquire an understanding of the richness and diversity of literary and informational
texts produced in Canada and around the world;

obtain access to programs, resources, and integrated technologies that support all
curriculum areas;

understand and value the role of public library systems as a resource for 
lifelong learning.

The school library program plays a key role in the development of information literacy
and research skills. In collaboration with classroom or content-area teachers, teacher-
librarians develop, teach, and provide students with authentic information and research
tasks that foster learning, including the ability to:

access, select, gather, critically evaluate, create, and communicate information;

use the information obtained to solve problems, make decisions, build knowledge,
create personal meaning, and enrich their lives;

communicate their findings for different audiences, using a variety of formats and
technologies;

use information and research with understanding, responsibility, and imagination.

THE ROLE OF TECHNOLOGY IN LANGUAGE EDUCATION
Information and communications technologies (ICT) provide a range of tools that can sig-
nificantly extend and enrich teachers’ instructional strategies and support students’ learn-
ing in language. Computer programs can help students collect, organize, and sort the
data they gather and to write, edit, and present reports on their findings. Information and
communications technologies can also be used to connect students to other schools, at
home and abroad, and to bring the global community into the local classroom.

Whenever appropriate, therefore, students should be encouraged to use ICT to support
and communicate their learning. For example, students working individually or in
groups can use computer technology and/or Internet websites to gain access to museums
and archives in Canada and around the world. Students can also use digital cameras and
projectors to design and present the results of their research to their classmates.

Although the Internet is a powerful learning tool, all students must be made aware of
issues of privacy, safety, and responsible use, as well as of the ways in which the Internet
can be used to promote hatred.

Teachers will also find the various ICT tools useful in their teaching practice, both for
whole class instruction and for the design of curriculum units that contain varied
approaches to learning to meet diverse student needs. 
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GUIDANCE AND LANGUAGE EDUCATION
The guidance and career education program should be aligned with the language cur-
riculum. Teachers need to ensure that classroom learning across all grades and subjects
provides ample opportunity for students to learn how to work independently (e.g., com-
plete homework independently), cooperate with others, resolve conflicts, participate in
class, solve problems, and set goals to improve their work.

The language program can also offer opportunities for a variety of career exploration
activities, including contacts with career mentors and visits from guest speakers such as
authors, actors, illustrators, individuals working in radio and television, and representa-
tives from the publishing world. 

HEALTH AND SAFETY IN LANGUAGE EDUCATION
Although health and safety issues are not usually associated with language education,
they may be important when the learning involves fieldwork. Out-of-school fieldwork can
provide an exciting and authentic dimension to students’ learning experiences. Teachers
must preview and plan these activities carefully to protect students’ health and safety. 



The expectations for Grades 1 to 3 focus on the foundational knowledge and skills that
students need in order to establish a strong basis for language development. These
include students’ oral language, prior knowledge and experience, understanding of con-
cepts about print, phonemic awareness, understanding of letter-sound relationships,
vocabulary knowledge, semantic and syntactic awareness, higher-order thinking skills,
and capacity for metacognition.

Most of what primary students know about language comes from listening and speaking
with others, being read to by adults, and interacting with media texts such as advertisements,
television programs, video games, songs, photographs, and films. The expectations for 
language build upon the prior knowledge and experience that students bring to Ontario
classrooms from culturally and linguistically diverse backgrounds. Because this base of
knowledge, experience, and skills varies from student to student, it is important for instruc-
tion to be differentiated to meet the needs of individuals and small groups of students.

Students listen and speak for different purposes, both formal and informal. They develop
an understanding of appropriate listening and speaking behaviours and identify strategies
they can use to understand what they hear and clearly communicate what they want to say.
With support and direction from the teacher, primary students use oral language to talk
about their learning as readers and writers and as viewers and producers of oral, print,
and media texts. The expectations in oral communication provide a bridge to the intercon-
nected knowledge, skills, and strategies that primary students will use to read, write, view,
and represent. Real, purposeful talk is not only an essential component of the language
curriculum; it needs to be threaded throughout every day and across the curriculum.  

In all four strands, teachers explicitly teach and model the use of the knowledge, skills,
and strategies most relevant to the particular strand. Explicit teaching and modelling 
help primary students to identify the skills and strategies they need in order to become
proficient language users and move towards achievement of the expectations. Initially,
students engage in rehearsal through shared and guided practice; eventually, they
demonstrate independently their achievement of the learning expectations through 
multiple, diverse learning opportunities and activities. 

Appropriate instructional texts are central to students’ development of the knowledge,
skills, and strategies embedded in the expectations across the language strands. Oral,
print, and media texts that are designed to support and challenge students at their indi-
vidual level of language development will enhance the benefits of appropriately scaf-
folded instruction. It is important to ensure that, in addition to the materials provided for

OVERVIEW OF 
GRADES 1 TO 3



33

O
V

ER
V

IEW
 O

F G
R

A
D

ES 1 TO
 3 

instruction, students are able to choose from a wide range of texts that are engaging and
relevant to their personal interests as readers, writers, and viewers. All texts chosen for
instruction should be worthy of study, and promote antidiscriminatory education.

Grade 1 students should have access to oral, print, and media texts with familiar topics
and structures. Oral texts such as songs, poems, teacher read-alouds or simple readers’
theatre, large- and small-group discussions, and one-on-one conversations; print texts
such as environmental print, simple fiction and non-fiction, picture books, and books in
their first language; and media texts such as a soundtrack for a story, posters or signs,
photographs or collages, cartoons, movies, and television shows provide a variety of
sources to motivate and engage diverse groups of students. To facilitate the development
of early reading and writing behaviours and concepts, print texts for guided instruction
and independent reading will initially need to have many high-frequency words, illustra-
tions that provide direct support for meaning and word solving, and language structures
that are simple and natural. Eventually, Grade 1 students will encounter texts of greater
length with somewhat more challenging ideas and vocabulary, somewhat more literary
language, and low to moderate support from the illustrations. 

Modelled, shared, interactive, and guided learning experiences provide Grade 1 students
with direction and support in producing oral, written, and media texts for a few different
purposes. Through these experiences – and their growing familiarity with texts such as
simple recounts, stories, procedures, and environmental print – they develop an under-
standing of the vocabulary and structure of a few oral text forms; of sound/symbol rela-
tionships, letter formation, and language structure; and of the communicative possibilities
of images and sounds. Students also benefit from daily opportunities for independent
practice in applying their speaking, writing, and media production knowledge and skills for
personally meaningful purposes. Through these supported and independent experiences
students learn to construct words and sentences and to combine words, images, and sounds
to express personal thoughts and feelings and communicate ideas and information in a
number of oral, written, and media forms.

Grade 2 students should have access to oral, print, and media texts that provide opportu-
nities to extend their life experiences by exploring less familiar topics. Oral texts such as
poems, teacher read-alouds on new topics, readers’ theatre, presentations or talks by guest
speakers, large- and small-group discussions, and one-on-one conversations; print texts
such as stories, folk tales or fairy tales from other cultures, picture books, early chapter or
series books, non-fiction books on topics of personal interest, nature or science magazines,
and books from home; and media texts such as digital images, recorded music, soundtracks,
television commercials, and films provide a variety of sources to motivate and engage
diverse groups of students. Print texts for guided instruction and independent reading
should include an expanded vocabulary, more difficult ideas and language structures,
and illustrations that extend the text and support interpretation. Grade 2 students need to
be able to sustain their interest in and make meaning from longer texts, such as longer
picture books and chapter books that include chapter titles, a few illustrations, somewhat
more sophisticated plots, and multiple characters and events. 

Modelled, shared, interactive, and guided learning experiences provide Grade 2 students
with direction and support in creating oral, written, and media texts. They also benefit from
daily opportunities for independent practice in applying their speaking, writing, and media
production skills for personally meaningful purposes and audiences. Grade 2 students
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speak more confidently and fluently, and their expanded oral vocabulary helps them
choose effective words for their written and media texts. Their developing ability to use
familiar spelling patterns and combine or sequence sentences helps them refine their ability
to write words, sentences, and simple paragraphs. Their experience with a broader range
of texts – such as friendly letters, stories, factual recounts, folk tales, directions, posters,
plays, films, and television shows – enables them to use a greater variety of forms to
express thoughts and feelings and communicate ideas and information.

Grade 3 students should have access to oral, print, and media texts that require more
background knowledge, that allow them to explore new ideas and information and more
complex and technical topics, and that may require more interpretation and inference.
Oral texts such as plays, presentations, large- and small-group discussions, peer confer-
ences, and oral story telling; print texts such as adventure stories, chapter books, fables,
instructions, letters, and longer picture books; and media texts such as magazines, video
clips, comic strips, maps, storyboards, and photographs provide a variety of sources to
motivate and engage diverse groups of students. Appropriate print texts for guided
instruction and independent reading would include vocabulary that is specific to content;
more symbolic or abstract themes; complex sentences with many multisyllabic and tech-
nical words; and a variety of organizational features such as tables of contents, glossaries,
indexes, diagrams, and chapter titles. Grade 3 readers will need to develop the ability to
retain and recall information to support comprehension of the text over several days.

Modelled, shared, and guided learning experiences and daily opportunities for independ-
ent practice provide Grade 3 students with the scaffolding they need to develop inde-
pendence in creating oral, written, and media texts. Grade 3 students use their speaking
skills to communicate increasingly complex ideas and information in both formal and
informal contexts. As writers, they understand the stages of the writing process and use
this process independently to produce finished pieces of writing. With help from peer and
teacher conferences, they practise generating ideas; composing draft texts; and revising,
editing, and publishing their writing. Students’ experiences with a broad range of oral,
print, and media texts – such as oral reports, personal and factual recounts, descriptive
and explanatory paragraphs, a letter expressing a personal opinion, familiar stories or
fables seen from a new perspective, a script for a play, or a brochure – enable them to
select appropriate forms and extend their ability to express thoughts and feelings and
communicate ideas and information fluently and effectively for purposes they see as
meaningful.



GRADE 1



36

TH
E 

O
N

TA
R

IO
 C

U
R

R
IC

U
LU

M
,G

R
A

D
ES

 1
–8

|
La

n
g

ua
g

e
G

R
A

D
E

 
1

GRADE 1 | ORAL COMMUNICATION

By the end of Grade 1, students will:

Purpose
1.1 identify purposes for listening in a few

different situations, formal and informal
(e.g., to hear the sounds of language in
songs, chants, and poems; to interact
socially with classmates; to enjoy and
understand a story read aloud by the
teacher; to follow simple directions in
large- and small-group settings; to
exchange ideas with a peer in a paired
sharing or small group)

Active Listening Strategies
1.2 demonstrate an understanding of

appropriate listening behaviour by
using active listening strategies in a few
different situations (e.g., listen without
interrupting and wait their turn to speak;
show that they are paying attention and
are interested by looking at the speaker,
nodding, or asking relevant questions)

Comprehension Strategies
1.3 identify a few listening comprehension

strategies and use them before, during,
and after listening in order to under-
stand and clarify the meaning of oral
texts, initially with support and direc-
tion (e.g., use background knowledge,
familiar word order, and context to make
predictions about content or vocabulary
before listening to an oral text; think

about what known words might be related
to the topic; ask questions to check under-
standing during and after listening; create
mental pictures while listening to a read-
aloud and draw or talk about what they
visualized; retell the important informa-
tion presented in a class discussion or a
think-pair-share activity)

Demonstrating Understanding
1.4 demonstrate an understanding of the

information and ideas in oral texts by
retelling the story or restating the infor-
mation, including the main idea (e.g.,
use time-order words, such as first, then,
next, finally, to retell a story they have
heard; restate information from a movie
about community workers, including a
topic statement and several supporting
details)

Making Inferences/Interpreting Texts
1.5 use stated and implied information and

ideas in oral texts, initially with support
and direction, to make simple inferences
and reasonable predictions (e.g., attend
to the words being spoken and also use
personal experience and the speaker’s
intonation and facial expression to under-
stand what is being said)

Teacher prompt: “The boy said, ’You
broke my airplane!’ What helps you
understand how he might be feeling?
What do you think he might do next?” 

1. Listening to Understand 

OVERALL EXPECTATIONS 
By the end of Grade 1, students will:

1. listen in order to understand and respond appropriately in a variety of situations for 
a variety of purposes;

2. use speaking skills and strategies appropriately to communicate with different audiences
for a variety of purposes; 

3. reflect on and identify their strengths as listeners and speakers, areas for improvement, 
and the strategies they found most helpful in oral communication situations.

SPECIFIC EXPECTATIONS
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Extending Understanding
1.6 extend understanding of oral texts by

connecting the ideas in them to their
own knowledge and experience; to
other familiar texts, including print and
visual texts; and to the world around
them (e.g., make personal connections
between their own ideas about a topic and
the ideas in an oral text; identify other
texts that have similar elements or content)

Analysing Texts
1.7 identify words or phrases that indicate

whether an oral text is fact or fiction,
initially with support and direction 
(e.g., a personal recount might start 
“Last year in the summer holidays…”
while a fictional story might start 
”Once upon a time…”)

Point of View
1.8 begin to identify, with support and

direction, who is speaking in an oral
text and the point of view expressed by
the speaker (e.g., the narrator may be a
character in a story or an expert on the
topic of an informational talk; the speaker
may be recounting a personal anecdote or
sharing a personal opinion)

Teacher prompts: “Who is telling this
story/presenting this information?
What words/clues helped you figure
that out?” “What do we know about
the speaker?” “How might the story 
be different if another character were
telling it?”

Presentation Strategies
1.9 begin to identify some of the presenta-

tion strategies used in oral texts and
explain how they influence the audience
(e.g., the use of differences in tone and
pitch for different characters in a story;
the use of props to engage the audience) 

Teacher prompts: “How did the speak-
er use his/her voice to make you
like/not like a character?” “Why do
you think the speaker used the pup-
pets when he was speaking?” 

By the end of Grade 1, students will:

Purpose 
2.1 identify a few purposes for speaking

(e.g., to express needs to peers and the
teacher; to establish positive personal and
learning relationships with peers; to acti-
vate prior knowledge and make connec-
tions before listening; to retell stories and
recount personal experiences to the class;
to ask questions or explore solutions to
problems in small-group and paired
activities; to share ideas and information
that contribute to understanding in large
and small groups; to manipulate the sounds
of language in songs, chants, and poems)

Interactive Strategies
2.2 demonstrate an understanding of

appropriate speaking behaviour in a
few different situations, including
paired sharing and small- and large-
group discussions (e.g., give other group
members an opportunity to speak; respond
positively to the contributions of others;
stay on topic and speak to the point)

Clarity and Coherence 
2.3 communicate ideas and information

orally in a clear, coherent manner 
(e.g., use a logical framework such as a
beginning, middle, and end sequence to
retell a story read aloud by the teacher)

Appropriate Language
2.4 choose appropriate words to commu-

nicate their meaning accurately and
engage the interest of their audience
(e.g., choose words relevant to the topic
from the full range of their vocabulary,
including new words used regularly in the
classroom; use descriptive adjectives to
clarify and add interest to a narrative; use
inclusive language that conveys respect
for all people)

Vocal Skills and Strategies
2.5 begin to identify some vocal effects,

including tone, pace, pitch, and volume,
and use them appropriately to help
communicate their meaning (e.g., increase
volume to emphasize important points or
to communicate to a large audience)

2. Speaking to Communicate 



Non-Verbal Cues
2.6 identify some non-verbal cues, including

facial expression, gestures, and eye con-
tact, and use them in oral communica-
tions, appropriately and with sensitivity
towards cultural differences, to help
convey their meaning 

Visual Aids
2.7 use one or more appropriate visual aids

(e.g., pictures, photographs, props, pup-
pets, masks) to support or enhance oral
presentations (e.g., use a set of plastic
animals during an oral recount about 
a visit to a zoo)

By the end of Grade 1, students will:

Metacognition
3.1 begin to identify, with support and

direction, a few strategies they found
helpful before, during, and after listen-
ing and speaking

Teacher prompts: “How do you know
what to listen for?” “What could you
do after you listen to check and see 

if you understood what you heard?”
“What could you do if you didn’t
understand what you heard?” ”What
do you think about before you begin
to talk?” “When you are talking, 
how can you tell if the audience
understands?” “What could you 
do to help the audience understand
what you are saying?” 

Interconnected Skills
3.2 begin to identify how their skills as

viewers, representers, readers, and 
writers help them improve their oral
communication skills 

Teacher prompts: “How do you learn
new words that you can use when you
are speaking?” “What words have you
learned in the books you are reading
that help you understand what you
hear or that you can use while you 
are speaking?” 

3. Reflecting on Oral
Communication Skills 
and Strategies
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By the end of Grade 1, students will:

Variety of Texts
1.1 read a few different types of literary

texts (e.g., pattern books, rhymes, books
from home, simple fiction stories), graph-
ic texts (e.g., calendars, environmental
print, signs), and informational texts
(e.g., morning messages, strategy charts,
instructions, simple non-fiction books,
labels)

Purpose
1.2 identify a few different purposes for

reading and choose reading materials
appropriate for those purposes (e.g., pic-
ture books for entertainment, information,
or reflection; simple factual and visual
texts for information; magazines for enter-
tainment and interest)

Comprehension Strategies
1.3 identify a few reading comprehension

strategies and use them before, during,
and after reading to understand texts,
initially with support and direction
(e.g., activate prior knowledge by brain-
storming about the cover, title page,
or topic; describe how they visualize a
character or scene in a text; ask questions
about information or ideas presented in a
text: I wonder if…?, What if…? Why
did…?; identify important ideas in a text) 

Teacher prompt: “What do you think is
the most important thing to remember
so far about this text/topic? Why do
you think it is important?”

Demonstrating Understanding
1.4 demonstrate understanding of a text by

retelling the story or restating informa-
tion from the text, including the main
idea (e.g., retell a story or restate facts,
including the main idea and important
events, in accurate time order; role-play
or dramatize a story or informational 
text using puppets or props)

Making Inferences/Interpreting Texts
1.5 use stated and implied information and

ideas in texts, initially with support and
direction, to make simple inferences and
reasonable predictions about them

Teacher prompt: “The text tells us that the
girl broke her brother’s toy airplane. Think
about what you know about the boy so
far. Predict what might happen next. Is
there information in the illustration that
can help you make your prediction?”

Extending Understanding
1.6 extend understanding of texts by connect-

ing the ideas in them to their own knowl-
edge and experience, to other familiar
texts, and to the world around them 
(e.g., identify personally significant events in 

1. Reading for Meaning

OVERALL EXPECTATIONS 
By the end of Grade 1, students will:

1. read and demonstrate an understanding of a variety of literary, graphic, and 
informational texts, using a range of strategies to construct meaning;

2. recognize a variety of text forms, text features, and stylistic elements and 
demonstrate understanding of how they help communicate meaning; 

3. use knowledge of words and cueing systems to read fluently;

4. reflect on and identify their strengths as readers, areas for improvement, and the 
strategies they found most helpful before, during, and after reading. 

SPECIFIC EXPECTATIONS 
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stories, such as losing a tooth or getting a pet;
relate information in a text to previous expe-
riences, other familiar texts, movies, or trips)

Teacher prompts: “What does this text
remind you of in your life?” “Now
that we have researched [topic X],
what have we learned?” “Does this
book remind you of a story that you
have been told?”

Analysing Texts
1.7 identify the main idea and a few elements

of texts, initially with support and direc-
tion (e.g., narrative: characters, setting,
problem/solution; information text:
introductory statement, facts, 
photographs)

Responding to and Evaluating Texts
1.8 express personal thoughts and feelings

about what has been read (e.g., through
role playing, drama, visual arts, music,
discussion; by developing a plan to act on
issues raised in the text)

Teacher prompts: “How does the end-
ing of this story make you feel?” “Do
you think there are recycling ideas in
the text that we could use in our class-
room?” “Show me how you were feel-
ing when…” “What would you say if 
you were…?”

Point of View
1.9 begin to identify, with support and

direction, the speaker and the point 
of view presented in a text and suggest
a possible alternative perspective (e.g.,
dramatize the story, taking on the role 
of different characters; create drawings,
paintings, or models to represent the per-
spective of different characters in a text)

Teacher prompts: “Who is talking in
this story? Would the story be different
if someone else were talking?” “What
is the author telling us about this topic?”

By the end of Grade 1, students will:

Text Forms
2.1 identify and describe the characteristics

of a few simple text forms, with a focus
on literary texts such as a simple fiction-
al story (e.g., characters, setting, events,
problem/solution), graphic texts such as
a calendar (e.g., names of months and
days, a grid, numbers), and informational

texts such as a simple “All About____”
book (e.g., labels, headings, pictures)

Text Patterns
2.2 recognize simple organizational pat-

terns in texts of different types and
explain, initially with support and
direction, how the patterns help readers
understand the texts (e.g., signal words
such as first, second, then, finally help 
to identify time order or sequence)

Text Features
2.3 identify some text features (e.g., illustra-

tions, symbols, photographs, title, page
number, table of contents) and explain
how they help readers understand texts 

Teacher prompts: “How does the title
help you understand what you are
going to be reading?” “How does an
illustration or photograph help you
understand what you are reading?”

Elements of Style
2.4 identify some simple elements of style,

including voice and word choice, and
explain, initially with support and
direction, how they help readers under-
stand texts (e.g., descriptive words help
the reader make better mind pictures of
the characters or setting in a story)

Teacher prompt: “What words in the
text helped you make a picture in your
head?”

By the end of Grade 1, students will:

Reading Familiar Words
3.1 automatically read and understand

some high-frequency words and words
of personal interest or significance, in 
a variety of reading contexts (e.g., the
same word in different graphic representa-
tions such as: on the word wall; in shared-,
guided-, and independent-reading texts;
on shared- and interactive-writing charts;
in personal writing; in a variety of fonts)

Reading Unfamiliar Words
3.2 predict the meaning of and solve unfa-

miliar words using different types of
cues, including: 

• semantic (meaning) cues (e.g., familiar
words, phrases, sentences, and visuals
that activate existing knowledge of oral
and written language);

3. Reading With Fluency

2. Understanding Form and Style
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• syntactic (language structure) cues
(e.g., predictable word order, predictable
language patterns, punctuation);

• graphophonic (phonological and
graphic) cues (e.g., blending and seg-
menting of individual sounds in words;
visual features of words such as shape
and orientation; sound-letter relation-
ships for initial, final, and medial
sounds; onset and rime; common
spelling patterns; words within words)

Teacher prompt (for cross-checking of
cues): “It looks right and sounds right,
but does it make sense?”

Reading Fluently
3.3 read appropriate, familiar texts at a suf-

ficient rate and with sufficient expres-
sion to convey the sense of the text to
the reader (e.g., make oral reading of a
role in a simple readers’ theatre script
sound like natural speech)

By the end of Grade 1, students will:

Metacognition
4.1 begin to identify, with support and

direction, a few strategies they found
helpful before, during, and after reading 

Teacher prompts: “What do you do to
get ready to read a new text?” “What
do you do if your reading doesn’t

make sense to you?” “When you come
to a word you don’t know, what do
you do?” “What strategies help you
the most when you are reading?”

Interconnected Skills
4.2 explain, initially with support and

direction, how their skills in listening,
speaking, writing, viewing, and repre-
senting help them make sense of what
they read (e.g., reading a text independ-
ently is easier after hearing it read aloud
and/or talking about it in class)

Teacher prompts: “How does listening
to someone else read help you become
a better reader?” “How does talking to
someone else about what you are read-
ing help you as a reader?” “How does
looking at the illustrations help you
make sense of what you are reading?” 

4. Reflecting on Reading Skills and
Strategies
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GRADE 1 | WRITING

By the end of Grade 1, students will:

Purpose and Audience 
1.1 identify the topic, purpose, audience,

and form for writing, initially with sup-
port and direction (e.g., a personal
recount of a past experience, including
pictures, to share with family or friends;
an “All About the Seasons”book for the
class library; labels and captions for a
pictograph to share findings with a group
after a math investigation)

Teacher prompts: “What is your writing
about?” “Why are you writing?”
“Whom are you writing for?” 

Developing Ideas 
1.2 generate ideas about a potential topic,

using a variety of strategies and
resources (e.g., ask questions to identify
personal experiences, prior knowledge,
and information needs; brainstorm ideas
with the class)

Research
1.3 gather information to support ideas 

for writing in a variety of ways and/or
from a variety of sources (e.g., from lis-
tening to stories told by family members;
from paired sharing with a peer; from

observations; from various texts, includ-
ing teacher read-alouds, mentor texts, and
shared-, guided-, and independent-
reading texts)

Classifying Ideas
1.4 sort ideas and information for their

writing in a variety of ways, with sup-
port and direction (e.g., by using pictures,
labels, key words, hand-drawn or com-
puter graphics, or simple graphic organizers
such as a web, a list, or a five-W’s frame-
work: who, what, when, where, why)

Organizing Ideas 
1.5 identify and order main ideas and sup-

porting details, initially with support
and direction, using simple graphic
organizers (e.g., a story ladder, sequence
chart) and simple organizational pat-
terns (e.g., time order: first, then, next,
finally; order of importance; beginning,
middle, and end)

Review
1.6 determine, after consultation with the

teacher and peers, whether the ideas
and information they have gathered are
suitable for the purpose (e.g., use pictures
and words to explain their material to a
classmate and ask for feedback)

1. Developing and Organizing
Content

OVERALL EXPECTATIONS 
By the end of Grade 1, students will:

1. generate, gather, and organize ideas and information to write for an intended purpose 
and audience; 

2. draft and revise their writing, using a variety of informational, literary, and graphic forms
and stylistic elements appropriate for the purpose and audience; 

3. use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively; 

4. reflect on and identify their strengths as writers, areas for improvement, and the strategies
they found most helpful at different stages in the writing process. 

SPECIFIC EXPECTATIONS
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By the end of Grade 1, students will:

Form
2.1 write short texts using a few simple

forms (e.g., a recount of personally signif-
icant experiences; a simple report on top-
ics of interest to the writer and identified
in non-fiction reading; “How to”books
identifying the steps in a procedure such
as “How to Make Applesauce”, including
pictures, symbols, and words; a story
modelled on characters and events from
stories read; their own variation on a
familiar poem, chant, or song; a poster 
for the classroom)

Voice
2.2 begin to establish a personal voice in

their writing by using pictures and
words that convey their attitude or feel-
ing towards the subject or audience
(e.g., use pictures and words that project
interest or enthusiasm)

Word Choice 
2.3 use familiar words and phrases to 

convey a clear meaning (e.g., some 
simple, familiar descriptive adjectives 
of size, feeling, or colour: The black 
dog was happy.)

Sentence Fluency 
2.4 write simple but complete sentences

that make sense

Point of View
2.5 begin to identify, with support and

direction, their point of view and one
possible different point of view about
the topic

Teacher prompts: “How do you feel
about this topic?” “How do you think
your friend feels about this topic?”
“How can you convey your feelings 
to your audience?”

Preparing for Revision 
2.6 identify elements of their writing that

need improvement, including content,
organization, and style, using feedback
from the teacher and peers

Teacher prompts: “Does this writing
make sense to you?” “Does it say what
you wanted to say?”

Revision
2.7 make simple revisions to improve the

content, clarity, and interest of their
written work, using a few simple strate-
gies (e.g., cut out words or sentences and
reorder them to improve clarity; insert
words from oral vocabulary and the class
word wall or word webs to clarify mean-
ing and/or add interest)

Producing Drafts
2.8 produce revised draft pieces of writing

to meet criteria identified by the teacher,
based on the expectations

By the end of Grade 1, students will:

Spelling Familiar Words 
3.1 spell some high-frequency words cor-

rectly (e.g., words from their oral vocabu-
lary, the class word wall, and shared-,
guided-, and independent-reading texts)

Spelling Unfamiliar Words 
3.2 spell unfamiliar words using a variety of

strategies that involve understanding
sound-symbol relationships, word struc-
tures, and word meanings (e.g., segment
words to identify and record individual
sound-symbol correspondences, including
short vowels and simple long-vowel pat-
terns; listen for rhyming patterns; look 
for common letter sequences and onset
and rime in frequently used words; make
analogies between words that look similar;
illustrate words to link meaning to spelling)

Vocabulary 
3.3 confirm spellings and word meanings

or word choice using one or two
resources (e.g., find pictures or words in a
picture dictionary; locate words on an
alphabetical word wall using first letter;
refer to class-created word webs posted in
the classroom)

Punctuation
3.4 use punctuation to help communicate

their intended meaning, with a focus on
the use of: a capital letter at the begin-
ning of a sentence; a period, question
mark, or exclamation mark at the end

3. Applying Knowledge of
Language Conventions 
and Presenting Written 
Work Effectively

2. Using Knowledge of Form and
Style in Writing



Grammar
3.5 use parts of speech appropriately to

communicate their meaning clearly,
with a focus on the use of: nouns for
names of people, places, and things; the
personal subject pronouns I, you, he,
she, it, we, they; verbs to tell what they
do and feel; some adjectives; and simple
prepositions of place (e.g., in, on, at, to)

Proofreading
3.6 proofread and correct their writing

using a simple checklist or a few guid-
ing questions posted by the teacher for
reference (e.g., Can I read it? Does it
“sound right”? Does it make sense? Are
my word wall words spelled correctly?)

Publishing 
3.7 use some appropriate elements of effec-

tive presentation in the finished product,
such as print, different fonts, graphics,
and layout (e.g., use drawings, photo-
graphs, or simple labels to clarify text;
print legibly; leave spaces between words)

Producing Finished Works
3.8 produce pieces of published work to

meet criteria identified by the teacher,
based on the expectations

By the end of Grade 1, students will:

Metacognition
4.1 identify some strategies they found

helpful before, during, and after writing
(e.g., during a regular writing conference,
respond to teacher prompts about what
strategies helped at a specific phase in
the writing process; identify strategies
used before, during, and after writing on
a class anchor chart; identify a strategy
for future use on a strategy bookmark or
chart)

Teacher prompts: “What strategy
helped you organize your ideas?”
“How did you know what words were
missing?” “What helped you know
what to do when you finished your
first draft?”

Interconnected Skills
4.2 describe, with prompting by the teacher,

how some of their skills in listening,
speaking, reading, viewing, and repre-
senting help in their development as
writers

Teacher prompts: “How does what you
know about reading and different
kinds of books help you when you are
writing?” “In what way do you think
listening to someone else’s ideas might
help you with your writing?”

Portfolio 
4.3 select pieces of writing they think show

their best work and explain the reasons
for their selection

4. Reflecting on Writing Skills and
Strategies
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By the end of Grade 1, students will:

Purpose and Audience 
1.1 identify the purpose and intended 

audience of some simple media texts
(e.g., this movie tells a story to entertain
children; this sign gives information to
travellers)

Teacher prompt: “Who would
watch/listen to this? Why?” 

Making Inferences/Interpreting Messages
1.2 identify overt and implied messages,

initially with support and direction, in
simple media texts (e.g.,

• overt message of a toy advertisement
showing two boys playing with a car:
This toy is fun; implied message: This 
toy is for boys;)

• overt message of a cartoon: the violence
here is funny and doesn't hurt any-
one; implied message: violence is
acceptable)

Teacher prompt: “Let’s try to think of
an advertisement made for a specific
audience – for example, for girls or
boys, for mothers, or for teenagers.
How do we know that the advertise-
ment is for that audience?”

Responding to and Evaluating Texts
1.3 express personal thoughts and feelings

about some simple media works 
(e.g., state whether they like or dislike 
a character in a cartoon, song, or movie;
draw a picture of the character in a song)

Teacher prompt: “What do you like/not
like about the story told in this movie?
What was your favourite part? How
did it make you feel?” “Did the charac-
ters in this cartoon use violence to
solve problems? Was the violence
funny? Is this a good way to solve
problems?”

Audience Responses 
1.4 describe how different audiences might

respond to specific media texts

Teacher prompt: “Would your friends
or parents like the same songs, movies,
stories, games that you like? Why?
Why not?”

Point of View 
1.5 begin to identify, with support and

direction, whose point of view is pre-
sented in a simple media text and sug-
gest a possible alternative perspective
(e.g., a cartoon told from the point of 
view of a mouse might be told from a cat’s
viewpoint)

1. Understanding Media Texts 

OVERALL EXPECTATIONS 
By the end of Grade 1, students will:

1. demonstrate an understanding of a variety of media texts;  

2. identify some media forms and explain how the conventions and techniques associated
with them are used to create meaning;

3. create a variety of media texts for different purposes and audiences, using appropriate
forms, conventions, and techniques; 

4. reflect on and identify their strengths as media interpreters and creators, areas for 
improvement, and the strategies they found most helpful in understanding and 
creating media texts. 

SPECIFIC EXPECTATIONS



Production Perspectives
1.6 identify, with support and direction,

who makes some of the simple media
texts with which they are familiar, and
why those texts are produced (e.g., the
government has traffic signs made to pro-
tect the safety of travellers and pedestri-
ans; film companies hire manufacturers to
produce toys and other products based on
popular children’s movies and television
programs to sell to children)

Teacher prompt: “Your doll is the main
character from your favourite TV
show. Do you think the same people
who make the TV show made the doll,
too? Are there any marks on your doll
that tell us who made it?”

By the end of Grade 1, students will:

Form
2.1 identify some of the elements and char-

acteristics of a few simple media forms
(e.g., cartoon: colour, music, animation;
picture book: cover, printed words, 
pictures)

Teacher prompt: “How are books dif-
ferent from cartoons? How are they
the same?”

Conventions and Techniques
2.2 identify, initially with support and

direction, the conventions and tech-
niques used in some familiar media
forms (e.g., specific pictures and colours
are used in traffic signs to make messages
immediately recognizable to drivers and
pedestrians; icons are used on computer
screens instead of words to help users
locate computer functions; jingles and slo-
gans are used in television advertisements
to make the messages memorable; back-
ground music may be used in a movie to
communicate a mood such as suspense or
happiness)

Teacher prompts: “How do colour and
size help you notice a sign?” “What
happens to the music when the villain
appears? What does that tell you?
How does it affect you?”

By the end of Grade 1, students will: 

Purpose and Audience 
3.1 identify the topic, purpose, and audi-

ence for media texts they plan to create
(e.g., a media text to explain the impor-
tance of hand-washing to a Kindergarten
class, or to tell the story of a class trip to
parents or visitors) 

Teacher prompt: “How can we use pho-
tographs to tell the story of our trip?
What could we use in addition to the
photographs to help visitors under-
stand what we did on our trip?”

Form
3.2 identify an appropriate form to suit the

purpose and audience for a media text
they plan to create 

Teacher prompt: “Which would be a
better way to tell the school about an
upcoming book sale – a poster or a P.A.
announcement by a student? Why?”

Conventions and Techniques
3.3 identify conventions and techniques

appropriate to the form chosen for 
a media text they plan to create 
(e.g., tape-recorded music to reflect the
changing scenes or moods in a picture
book) 

Teacher prompt: “How will the music
help people understand the book?”

Producing Media Texts 
3.4 produce some short media texts for spe-

cific purposes and audiences, using a
few simple media forms and appropri-
ate conventions and techniques (e.g.,

• a tape-recorded soundtrack for a story

• a sequence of pictures and/or photo-
graphs that tells a story

• a sign or poster for their classroom or
the school 

• a selection of images downloaded from
the Internet to accompany a science
project

• a collage of items a story character
might enjoy or own

• an enactment of a scene about a character
from a favourite movie)

3. Creating Media Texts 

2. Understanding Media Forms,
Conventions, and Techniques
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By the end of Grade 1, students will:

Metacognition
4.1 identify, initially with support and

direction, what strategies they found
most helpful in making sense of and
creating media texts 

Teacher prompts: “How did thinking
about your audience help you create
your poster?” “How did looking at
other posters help you come up with
ideas for this poster?”

Interconnected Skills
4.2 begin to explain, initially with support

and direction, how their skills in listen-
ing, speaking, reading, and writing help
them to make sense of and produce
media texts

Teacher prompts: “How did talking
about the project with other students
help you create a better poster?”
“What language skills did you use 
in creating this media text?” 

4. Reflecting on Media Literacy
Skills and Strategies
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GRADE 2 | ORAL COMMUNICATION

By the end of Grade 2, students will:

Purpose 
1.1 identify purposes for listening in a 

variety of situations, formal and infor-
mal, and set personal goals for listening,
initially with support and direction 
(e.g., to acquire information from a pres-
entation by a guest speaker; to exchange
ideas in a small-group discussion; to
enjoy and understand poetry)

Active Listening Strategies
1.2 demonstrate an understanding of

appropriate listening behaviour by
using active listening strategies in a
variety of situations (e.g., demonstrate
understanding of when to speak, when 
to listen, and how much to say; restate
what the speaker has said and connect 
it to their own ideas; express personal
interest in what has been said by asking
related questions: I like what ______ 
said about ______)

Teacher prompt: “When First Nations
peoples use a talking stick,* a person
speaks only when holding the talking
stick, while the rest of the group listens.
Today we are going to speak and listen
in a similar way.” 

Comprehension Strategies
1.3 identify several listening comprehen-

sion strategies and use them before,
during, and after listening in order to
understand and clarify the meaning of
oral texts (e.g., listen for key words and
phrases that signal important ideas; retell
an oral text to a partner after a presentation;
ask appropriate questions in order to make
predictions about an oral text)

Demonstrating Understanding
1.4 demonstrate an understanding of the

information and ideas in oral texts by
retelling the story or restating the infor-
mation, including the main idea and
several interesting details (e.g., restate 
a partner’s reflections after a think-pair-
share activity; identify the important
ideas in a group presentation; carry on 
a sustained conversation on a topic)

Making Inferences/Interpreting Texts
1.5 use stated and implied information and

ideas in oral texts to make simple infer-
ences and reasonable predictions, and
support the inferences with evidence
from the text

Teacher prompt: “You predicted
_______. What clues from the oral text
did you use to figure that out?”

1. Listening to Understand

OVERALL EXPECTATIONS 
By the end of Grade 2, students will:

1. listen in order to understand and respond appropriately in a variety of situations for 
a variety of purposes;

2. use speaking skills and strategies appropriately to communicate with different audiences
for a variety of purposes; 

3. reflect on and identify their strengths as listeners and speakers, areas for improvement, and
the strategies they found most helpful in oral communication situations.

SPECIFIC EXPECTATIONS

* Talking sticks were originally used by some First Nations peoples to ensure impartial and fair council meetings, but
their use is becoming popular again in talking and sentencing circles. A person speaks only when holding the talking
stick, while the rest of the group listens silently. 
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book, movie, or video game; a myth using
themes identified in reading; a pamphlet
on a socially relevant topic they have
studied this year)

Voice 
2.2 establish an appropriate voice in their

writing, with a focus on modifying lan-
guage and tone to suit different circum-
stances or audiences (e.g., use a serious
tone in a letter to the editor, a humorous
tone in a letter to a friend)

Word Choice 
2.3 use some vivid and/or figurative 

language and innovative expressions 
to add interest (e.g., some comparative
adjectives; similes or personification; 
comparative adverbs: more slowly)

Sentence Fluency 
2.4 vary sentence types and structures, with

a focus on using conjunctions to connect
ideas, and pronouns to make links with-
in and between sentences (e.g., The latch
was stiff, and the boy struggled to open
the door. Finally, with much effort, he
forced it open.)

Point of View 
2.5 identify their point of view and other

possible points of view, and determine,
when appropriate, if their own view is
balanced and supported by evidence 

Teacher prompt: “Identify a point of
view other than your own and list the
arguments that would support it. Have
you included evidence in your work
that would answer these arguments?”

Preparing for Revision 
2.6 identify elements of their writing that

need improvement, using feedback
from the teacher and peers, with a focus
on specific features (e.g., effective use of
language, logical organization)

Teacher prompts: “Can you describe 
two nouns more specifically by adding
appropriate adjectives?” “Are there
ideas in the body of the paragraph 
that should be included in your topic
sentence?” 

Revision 
2.7 make revisions to improve the content,

clarity, and interest of their written
work, using a variety of strategies 
(e.g., use coloured pens and/or cutting 
and pasting to identify and move chunks

of text that need to be reordered; add or
substitute words and phrases, including
vocabulary from other subjects and 
figurative language such as similes and
personification, to achieve particular
effects; adjust sentence length and com-
plexity to suit the audience and purpose;
check that language is inclusive and 
non-discriminatory)

Teacher prompt: “Are your sentences
too long and complicated/too short
and simple/too much the same to
appeal to your intended audience?” 

Producing Drafts 
2.8 produce revised, draft pieces of writing

to meet identified criteria based on the
expectations related to content, organi-
zation, style, and use of conventions 

By the end of Grade 5, students will:

Spelling Familiar Words 
3.1 spell familiar words correctly (e.g., words

from their oral vocabulary, anchor charts,
and shared-, guided-, and independent-
reading texts; words used regularly in
instruction across the curriculum)

Spelling Unfamiliar Words 
3.2 spell unfamiliar words using a variety

of strategies that involve understanding
sound-symbol relationships, word struc-
tures, word meanings, and generaliza-
tions about spelling (e.g., pronounce the
silent letters in words: p-neumonia; divide
polysyllabic words into syllables; visualize
irregular plurals; apply rules for adding -ed,
-ing and -er, -est to base words; use memory
tricks to memorize the letter order of irreg-
ular spellings; use the meaning of common
prefixes and suffixes to understand and
spell new words)

Vocabulary 
3.3 confirm spellings and word meanings

or word choice using a variety of
resources appropriate for the purpose
(e.g., locate guide words, word meanings,
spelling charts, pronunciation keys, schwa
symbol, idioms, inflected forms, and infor-
mation about word origins in online or 

3. Applying Knowledge of
Language Conventions 
and Presenting Written 
Work Effectively



print dictionaries; use a variety of themat-
ic dictionaries such as a bilingual diction-
ary or a crossword dictionary; use a 
thesaurus to find alternative words)

Punctuation 
3.4 use punctuation appropriately to help

communicate their intended meaning,
with a focus on the use of: a comma
before and or but in compound sen-
tences to join principal clauses; quota-
tion marks for direct speech; and the
placement of commas, question marks,
and exclamation marks inside quotation
marks in direct speech

Grammar 
3.5 use parts of speech correctly to commu-

nicate their intended meaning clearly,
with a focus on the use of: common,
proper, and abstract nouns (e.g., courage,
hope); collective nouns (e.g., flock of
birds); adjectives, including comparative
adjectives (e.g., bigger, more expensive);
the helping verb have; adverbs modify-
ing verbs (e.g., when, where, how); com-
parative adverbs (e.g., faster, slower)

Proofreading 
3.6 proofread and correct their writing

using guidelines developed with peers
and the teacher (e.g., an editing checklist
specific to the writing task)

Publishing 
3.7 use a range of appropriate elements of

effective presentation in the finished
product, including print, script, differ-
ent fonts, graphics, and layout (e.g., use
legible printing and cursive writing;
include a labelled diagram, photographs,
and a beginning glossary of terms in a
read-aloud information book for younger
children; use a formal letter layout for a
letter to a public official)

Producing Finished Works 
3.8 produce pieces of published work to

meet identified criteria based on the
expectations related to content, organi-
zation, style, use of conventions, and
use of presentation strategies

By the end of Grade 5, students will:

Metacognition
4.1 identify what strategies they found

most helpful before, during, and after
writing and what steps they can take 
to improve as writers (e.g., use a three-
column reflective journal to monitor the
writing process: What happened? How 
do I feel about it? What did I learn?)

Teacher prompts: “What did you know
about your audience that informed
your planning process?” “What strategy
did you find most helpful for organiz-
ing information?” “What editing
strategies are most effective for you?”

Interconnected Skills 
4.2 describe, with prompting by the teacher,

how their skills in listening, speaking,
reading, viewing, and representing help
in their development as writers

Teacher prompts: “How has exploring
different authors’ perspectives on an
issue helped you prepare for writing?”
“Explain how dialogue with your
peers can help you to express your
opinion when you are writing.”

Portfolio 
4.3 select pieces of writing that they think

reflect their growth and competence 
as writers and explain the reasons for
their choices

4. Reflecting on Writing Skills and
Strategies
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By the end of Grade 5, students will:

Purpose and Audience 
1.1 identify the purpose and audience for 

a variety of media texts (e.g., this sit-
com is designed to appeal to teenagers;
this comic book is designed to appeal 
to younger girls; this CD-ROM con-
tains information for people interested 
in sharks)

Teacher prompt: “Who is this work
intended/not intended for? What evi-
dence in the work tells you that?”  

Making Inferences/Interpreting Messages
1.2 use overt and implied messages to draw

inferences and construct meaning in
media texts (e.g., overt message in an
advertisement showing the product’s user
surrounded by friends: This product is so
good that you and your friends will all
like it; implied messages: Using this prod-
uct will make you popular; not using it
may make you an outsider; popularity
is based on having the right things)

Teacher prompt: “What are the overt
and implied messages conveyed by
this T-shirt, which displays the logo of
a popular rock band? Is the implied
message more powerful than the overt
message? Why, or why not? Do you

think this T-shirt sends a message
about the person wearing it?”

Responding to and Evaluating Texts
1.3 express opinions about ideas, issues,

and/or experiences presented in media
texts, and give evidence from the texts
to support their opinions (e.g., explain
why they think the coverage of an event
by one media news source is more inter-
esting and/or more reliable than the cov-
erage of the same event by another source;
defend an opinion about whether a media
text that excludes groups such as girls or
racial or ethnocultural minorities is send-
ing a harmful message)

Audience Responses 
1.4 explain why different audiences might

respond differently to the same media
text (e.g., identify some different responses
to their favourite music and suggest 
reasons for the differences)

Teacher prompts: “What do you think
of this media text? Who might agree or
disagree with your opinion?” “How does
gender/age/culture seem to influence
people’s choices? Give examples.”

Point of View  
1.5 identify whose point of view is present-

ed or reflected in a media text, ask ques-
tions to identify missing or alternative
points of view, and, where appropriate,

1. Understanding Media Texts

OVERALL EXPECTATIONS 
By the end of Grade 5, students will:

1. demonstrate an understanding of a variety of media texts; 

2. identify some media forms and explain how the conventions and techniques associated
with them are used to create meaning; 

3. create a variety of media texts for different purposes and audiences, using appropriate
forms, conventions, and techniques;

4. reflect on and identify their strengths as media interpreters and creators, areas for 
improvement, and the strategies they found most helpful in understanding and creating
media texts.

SPECIFIC EXPECTATIONS



suggest how a more balanced view might
be represented (e.g., this documentary
about various athletes does not include
athletes who have physical disabilities;
another character could be included to
represent their experience)

Teacher prompt: “Whose point of view
is missing in this media text? How
could the text be changed to include
that point of view?”

Production Perspectives
1.6 identify who produces various media

texts, the reason for their production,
how they are produced, and how they
are funded (e.g., publishers produce mag-
azines for specific audiences to entertain,
inform, and make money, using funds
from sales and advertising; music compa-
nies produce CDs to entertain and make
money, using funds from direct sales)

Teacher prompt: “What are the different
professions that would be involved in
producing a newspaper? A CD? How
much would it cost to produce a news-
paper or a CD? How could we find
out?”

By the end of Grade 5, students will:

Form 
2.1 describe in detail the main elements of

some media forms (e.g., television talk
show: host, studio audience, guests,
commercial breaks; news broadcast:
news anchor, reporters, video clips,
commercial breaks; television sitcom:
standard set, regular cast, visiting
actors, laugh track, plot problem and
complications, happy ending)

Teacher prompt: “What do you expect
to see when you watch a sitcom that
you don’t expect in a talk show?” 

Conventions and Techniques
2.2 identify the conventions and techniques

used in some familiar media forms and
explain how they help convey meaning
and influence or engage the audience
(e.g. newspapers: separate sections for
international/national news, sports, enter-
tainment, and local events to appeal to a
wide range of interests; headlines, photo-
graphs with captions, and graphics to add
human interest and impact; photographs

of columnists to signal that they are
expressing a personal opinion)

Teacher prompts: “In what ways are the
layouts of these two newspapers simi-
lar? In what ways are they different?
Can you suggest reasons for the simi-
larities and differences?” “How many
sections are there in this newspaper?
What sorts of advertisements appear
in the different sections? Can you
explain why they differ?” 

By the end of Grade 5, students will:

Purpose and Audience 
3.1 describe in detail the topic, purpose,

and audience for media texts they plan
to create (e.g., an advertising campaign 
to encourage students to participate in a
charity drive)

Teacher prompt: “What do you want to
say? Who is your audience? How do
you want to influence your audience?”  

Form
3.2 identify an appropriate form to suit 

the specific purpose and audience for 
a media text they plan to create, and
explain why it is an appropriate choice
(e.g., a pamphlet or newsletter to inform
parents, teachers, and students about
environmental initiatives taken or
planned by members of the school 
community)

Teacher prompt: “Why would a pam-
phlet or a newsletter be better than a
poster to communicate this message?”

Conventions and Techniques
3.3 identify conventions and techniques

appropriate to the form chosen for a
media text they plan to create, and
explain how they will use the conven-
tions and techniques to help communi-
cate their message (e.g., the components
of the dinner menu for a restaurant: dif-
ferent sections for each course, descrip-
tions of ingredients, catchy titles for dif-
ferent dishes, and prices are included to
interest diners in the various dishes and
give them information they need to make
choices)

Teacher prompt: “In what ways would
a menu for a fast-food restaurant differ
from a menu for a fine-dining restaurant?”

3. Creating Media Texts

2. Understanding Media Forms,
Conventions, and Techniques 
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Producing Media Texts 
3.4 produce a variety of media texts for 

specific purposes and audiences, using
appropriate forms, conventions, and
techniques (e.g.,

• a T-shirt to be worn by a character in a
story or television show 

• a pamphlet on a socially relevant topic
they have studied this year

• a collection of images (downloaded,
clipped, or scanned, as appropriate) from
various sources, such as magazines, the
Internet, newspapers, or textbooks, to
illustrate a topic from a cross-curricular
unit of study

• a flyer/poster, created using software, to
advertise a school event 

• a mock television commercial for a food
product, drink, or item of clothing

• a news broadcast about a topic – such
as immigration – from a cross-curricular
unit of study

• a breakfast, lunch, or dinner menu for a
restaurant depicted in a novel, short
story, or film)

By the end of Grade 5, students will:

Metacognition
4.1 identify, with some support and direc-

tion, what strategies they found most
helpful in making sense of and creating
media texts, and explain how these and
other strategies can help them improve
as media viewers/listeners/producers  

Teacher prompt: “Reflect on the media
product(s) you have created. What did
you learn from the process? How will
that influence your next effort?”

Interconnected Skills
4.2 explain, with some support and direc-

tion, how their skills in listening, speak-
ing, reading, and writing help them to
make sense of and produce media texts  

Teacher prompts: “How are reading,
viewing, and listening similar? How
can your strengths in one area help you
in another?” “How can listening to a
music soundtrack help you understand
the feelings of a character?” “How are
talking, writing, and creating media
texts similar? How do strengths in one
area help you in another? How can
writing skills help you in producing
media texts?”

4. Reflecting on Media Literacy
Skills and Strategies
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GRADE 6 | ORAL COMMUNICATION

By the end of Grade 6, students will:

Purpose 
1.1 identify a range of purposes for listen-

ing in a variety of situations, formal and
informal, and set goals related to specif-
ic listening tasks (e.g., to identify the per-
spective in an oral presentation; to identify
the strategies and devices used to enhance
the impact of a speech; to describe stated
and implied ideas in the lyrics of a song)

Active Listening Strategies
1.2 demonstrate an understanding of

appropriate listening behaviour by
adapting active listening strategies to
suit a variety of situations, including
work in groups (e.g., ask questions to
deepen understanding and make connec-
tions to the ideas of others; summarize 
or paraphrase information and ideas to
focus or clarify understanding; use vocal
prompts in dialogues or conversations to
express empathy, interest, and personal
regard: That’s really interesting. You
must have been excited.)

Comprehension Strategies
1.3 identify a variety of listening compre-

hension strategies and use them appro-
priately before, during, and after listening
in order to understand and clarify the
meaning of increasingly complex oral
texts (e.g., use self-questioning to monitor

understanding; visualize different ele-
ments of an oral text; use note-taking
strategies to record important ideas, key
words, questions, and predictions)

Demonstrating Understanding
1.4 demonstrate an understanding of the

information and ideas in increasingly
complex oral texts in a variety of ways
(e.g., summarize and explain information
and ideas from an oral text, citing impor-
tant details; ask questions to confirm
inferences and value judgements during
discussions after listening)

Making Inferences/Interpreting Texts
1.5 interpret oral texts by using stated and

implied ideas from the texts

Teacher prompts: “What messages did
you get from the speaker’s tone of
voice/body language/facial expres-
sions?” “How does paying attention to
a speaker’s body language help you
interpret what is being said?” 

Extending Understanding
1.6 extend understanding of oral texts by

connecting, comparing, and contrasting
the ideas and information in them to
their own knowledge, experience, and
insights; to other texts, including print
and visual texts; and to the world around
them (e.g., use dialogue or drama to explore
similarities and differences between ideas
in oral texts and their own ideas)

1. Listening to Understand

OVERALL EXPECTATIONS 
By the end of Grade 6, students will:

1. listen in order to understand and respond appropriately in a variety of situations for 
a variety of purposes;

2. use speaking skills and strategies appropriately to communicate with different audiences
for a variety of purposes; 

3. reflect on and identify their strengths as listeners and speakers, areas for improvement, 
and the strategies they found most helpful in oral communication situations.

SPECIFIC EXPECTATIONS
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Analysing Texts
1.7 analyse oral texts in order to evaluate

how well they communicate ideas,
opinions, themes, and information 
(e.g., compare their own response to an
oral text with a partner’s response, citing
details from the text to support their own
view; explain what makes a war veteran’s
Remembrance Day speech effective)

Point of View
1.8 identify the point of view presented in

oral texts, determine whether they agree
with the point of view, and suggest
other possible perspectives (e.g., ask
questions about the values that are stated
and implied by the perspective taken and
those that are ignored; use role play or
drama to express alternative views)

Teacher prompts: “Whose point of view
is being explored in this text?” “Whose
voice do we not hear? Is this fair?”

Presentation Strategies  
1.9 identify a variety of presentation strate-

gies used in oral texts and analyse their
effect on the audience (e.g., the unex-
pected use of humour or of changes in
pace)

Teacher prompt: “Why do you think
the speaker paused for so long at that
point in the story?”

By the end of Grade 6, students will:

Purpose 
2.1 identify a variety of purposes for speak-

ing and explain how the purpose and
intended audience influence the choice
of form (e.g., to clarify thinking through
dialogue; to explore different points of
view through drama and role playing; 
to present information to a group)

Interactive Strategies
2.2 demonstrate an increasingly sophisti-

cated understanding of appropriate
speaking behaviour in a variety of 
situations, including paired sharing,
dialogue, and small- and large-group
discussions (e.g., acknowledge different
points of view; paraphrase to clarify
meaning; adjust the level of formality to
suit the audience and purpose for speaking)

Clarity and Coherence 
2.3 communicate orally in a clear, coherent

manner, using appropriate organizing
strategies and formats to link and
sequence ideas and information 
(e.g., present an argument in favour of one
point of view on an issue, with an opening
statement, sequence of points with sup-
porting evidence, and summary/conclusion)

Appropriate Language 
2.4 use appropriate words and phrases

from the full range of their vocabulary
including inclusive and non-discrimi-
natory language, and stylistic devices
appropriate to the purpose and context,
to communicate their meaning accurately
and engage the interest of their intend-
ed audience (e.g., use similes, personifi-
cation, and comparative adjectives and
adverbs to achieve a desired effect)

Vocal Skills and Strategies
2.5 identify a range of vocal effects, includ-

ing tone, pace, pitch, volume, and a
variety of sound effects, and use them
appropriately and with sensitivity
towards cultural differences to help
communicate their meaning (e.g., create
different-sounding “voices”for the charac-
ters in a dramatization of a story)

Non-Verbal Cues
2.6 identify a variety of non-verbal cues,

including facial expression, gestures,
and eye contact, and use them in oral
communications, appropriately and
with sensitivity towards cultural differ-
ences, to help convey their meaning
(e.g., count off on their fingers as they
present each point in an argument)

Visual Aids
2.7 use a variety of appropriate visual aids,

(e.g., video images, maps, posters, charts,
costumes) to support or enhance oral
presentations (e.g., wear a costume to
help portray the speaker in a monologue;
create a slide show to accompany a report)

2. Speaking to Communicate



By the end of Grade 6, students will:

Metacognition  
3.1 identify, in conversation with the

teacher and peers, what strategies they
found most helpful before, during, and
after listening and speaking and what
steps they can take to improve their oral
communication skills

Teacher prompts: “What strategies do
you use to help you understand and
follow a discussion among several
people?” “What strategies do you use
to recall important information after
listening?” “What factors do you con-
sider when deciding whether to use 
an informal or a formal approach
when speaking?”

Interconnected Skills  
3.2 identify, in conversation with the

teacher and peers, how their skills as
viewers, representers, readers, and writ-
ers help them improve their oral com-
munication skills

Teacher prompt: “What strategies that you
use when preparing to write help you
organize your ideas before speaking?” 

3. Reflecting on Oral
Communication Skills 
and Strategies
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By the end of Grade 6, students will:

Variety of Texts
1.1 read a wide variety of texts from

diverse cultures, including literary texts
(e.g., short stories, poetry, myths, legends,
fantasies, novels, plays), graphic texts
(e.g., graphic novels, advertisements, atlases,
graphic organizers, charts and tables), and
informational texts (e.g., biographies,
textbooks, and other non-fiction materials;
articles and reports; print and online 
editorials, various electronic texts,
webquest texts)

Purpose
1.2 identify a variety of purposes for read-

ing and choose reading materials appro-
priate for those purposes (e.g., online
and print sources to compare different
approaches to the same topic; webquest
texts for information on a historical topic;
graphic organizers, charts, and tables for
specific information; a novel or a non-
fiction book on a favourite topic for 
personal enjoyment)

Comprehension Strategies
1.3 identify a variety of reading compre-

hension strategies and use them appro-
priately before, during, and after read-
ing to understand increasingly complex
texts (e.g., activate prior knowledge on a

topic through brainstorming and develop-
ing concept maps; use visualization and
comparisons with images from other
media to clarify details of characters,
scenes, or concepts in a text; make predic-
tions about a text based on knowledge of
similar texts; reread or read on to confirm
or clarify understanding)

Demonstrating Understanding
1.4 demonstrate understanding of increas-

ingly complex texts by summarizing
and explaining important ideas and cit-
ing relevant supporting details (e.g.,
general idea and related facts in chapters,
reports, tables and charts, concept maps,
online and print magazine articles, editori-
als, brochures or pamphlets, websites;
main theme and important details in
short stories, poems, plays, legends)

Making Inferences/Interpreting Texts
1.5 develop interpretations about texts

using stated and implied ideas to sup-
port their interpretations

Teacher prompt: “What is the story
between the lines … beyond the lines?
What clues did the author give that 
led to your conclusion? Why do you
think the author doesn’t state these
ideas directly?”

1. Reading for Meaning

OVERALL EXPECTATIONS 
By the end of Grade 6, students will:

1. read and demonstrate an understanding of a variety of literary, graphic, and informational 
texts, using a range of strategies to construct meaning;

2. recognize a variety of text forms, text features, and stylistic elements and demonstrate 
understanding of how they help communicate meaning; 

3. use knowledge of words and cueing systems to read fluently;

4. reflect on and identify their strengths as readers, areas for improvement, and the strategies 
they found most helpful before, during, and after reading. 

SPECIFIC EXPECTATIONS



Extending Understanding
1.6 extend understanding of texts by con-

necting, comparing, and contrasting the
ideas in them to their own knowledge,
experience, and insights, to other famil-
iar texts, and to the world around them

Teacher prompt: “How does the
author’s treatment of this topic com-
pare with treatments of the topic in
other sources?”

Analysing Texts
1.7 analyse increasingly complex texts and

explain how the different elements in
them contribute to meaning (e.g., narra-
tive: contribution of characters, setting,
and plot to the theme; persuasive argu-
ment: the role of the summing-up 
paragraph in highlighting the most
compelling points in the argument)

Responding to and Evaluating Texts
1.8 make judgements and draw conclusions

about ideas in texts and cite stated or
implied evidence from the text to 
support their views 

Teacher prompts: “What conclusions
can you draw from the events or infor-
mation presented in the text?” “Has
the author chosen the most convincing
facts to support his or her opinion?” 

Point of View
1.9 identify the point of view presented in

texts; determine whether they can agree
with the view, in whole or in part; and
suggest some other possible perspec-
tives (e.g., ask questions to identify any
biases that are stated or implied in the
view presented)

Teacher prompts: “Who would be most
likely to share this point of view? Who
would not?” “How would you revise
the text to appeal to a different or a
wider audience?” “Why do you think
stereotypes are used in certain texts?”

By the end of Grade 6, students will:

Text Forms
2.1 analyse a variety of text forms and

explain how their particular characteris-
tics help communicate meaning, with a
focus on literary texts such as a myth
(e.g., the use of imaginary/supernatural

characters tells the reader not to interpret
the story literally), graphic texts such as
an advertisement (e.g., colour and layout
are used to emphasize the appeal and
importance of the product), and informa-
tional texts such as an editorial (e.g., the
formal, logical structure of thesis, develop-
ment, and summary/conclusion helps create
an authoritative impression)

Text Patterns
2.2 identify a variety of organizational pat-

terns in a range of texts and explain
how they help readers understand the
texts (e.g., order of importance in a per-
suasive letter or news report, a grid and
coordinates in a map, columns and rows
in a table, time order in a biography)

Text Features
2.3 identify a variety of text features and

explain how they help readers under-
stand texts (e.g., indexes, headings/
subheadings, captions and labels, and
drop-down menus help the reader locate
key words, phrases, or ideas when skim-
ming or scanning a text before reading)

Elements of Style
2.4 identify various elements of style –

including voice, word choice, and the
use of hyperbole, strong verbs, dialogue,
and complex sentences – and explain
how they help communicate meaning
(e.g., hyperbole provides drama and
emphasis in a persuasive article; a complex
sentence allows the author to combine
ideas for succinctness and improved flow)

By the end of Grade 6, students will:

Reading Familiar Words
3.1 automatically read and understand most

words in a range of reading contexts
(e.g., words from oral vocabulary and
grade-level texts; terminology used regu-
larly in discussions and posted on anchor
charts; words from shared-, guided-, and
independent-reading texts and resource
materials in the curriculum subject areas)

Reading Unfamiliar Words
3.2 predict the meaning of and rapidly

solve unfamiliar words using different
types of cues, including:

• semantic (meaning) cues (e.g., prefixes,
suffixes, base words, phrases, sentences,

3. Reading With Fluency

2. Understanding Form and Style
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and visuals that activate existing knowl-
edge of oral and written language);

• syntactic (language structure) cues
(e.g., word order, language patterns,
punctuation);

• graphophonic (phonological and
graphic) cues (e.g., words within larger
words, syllables within longer words,
similarities between words with known
spelling patterns and unknown words)

Reading Fluently
3.3 read appropriate texts with expression

and confidence, adjusting reading
strategies and reading rate to match 
the form and purpose (e.g., read a radio
drama or radio editorial in role with 
suitable emphasis and phrasing)

By the end of Grade 6, students will:

Metacognition
4.1 identify the strategies they found most

helpful before, during, and after reading
and explain, in conversation with the
teacher and/or peers, or in a reader’s
notebook, how they can use these and
other strategies to improve as readers 

Teacher prompts: “What questions do
you ask yourself to check that you

understand what you are reading?”
“How do you know if you need to
reread a section of a text?” “What else
can you do if reading on or rereading
does not clarify the meaning?” “In
what way do you use your reader’s
notebook to help you as a reader?”

Interconnected Skills
4.2 explain, in conversation with the

teacher and/or peers or in a reader’s
notebook, how their skills in listening,
speaking, writing, viewing, and repre-
senting help them make sense of what
they read (e.g., using a particular form
when writing enhances understanding
when reading texts of a similar form)

Teacher prompt: “Think about the con-
ventions you used when creating a
class newspaper. How will that infor-
mation help you when you read the
community newspaper?”

4. Reflecting on Reading Skills and
Strategies
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GRADE 6 | WRITING 

By the end of Grade 6, students will:

Purpose and Audience 
1.1 identify the topic, purpose, and audi-

ence for a variety of writing forms (e.g.,
an original poem, with an invented structure
or based on a model such as a haiku, about a
topic of personal interest, to share with the
class; a persuasive letter asking the school
principal to look at a specific issue from a
new point of view; a description of the pro-
cedure for constructing a three-dimensional
model, to share with Grade 3 students; a
script on a topic of current interest for a
mock television broadcast for a general
audience)

Developing Ideas 
1.2 generate ideas about a potential topic

and identify those most appropriate for
the purpose

Research 
1.3 gather information to support ideas for

writing, using a variety of strategies and
a range of print and electronic resources
(e.g., identify the steps required to gather
information; interview people with
knowledge of the topic; identify and use
graphic and multimedia resources; record

sources used and information gathered in a
form that makes it easy to understand and
retrieve)

Classifying Ideas 
1.4 sort and classify information for their

writing in a variety of ways that allow
them to view information from different
perspectives and make connections
between ideas (e.g., by underlining 
or highlighting key words or phrases; 
by using a graphic organizer such as
a fishbone chart, a T-chart, or an

“Agree/Disagree”chart) 

Organizing Ideas 
1.5 identify and order main ideas and sup-

porting details and group them into
units that could be used to develop a
structured, multi-paragraph piece of
writing, using a variety of strategies
(e.g., making outlines, writing notes, fill-
ing in a ranking grid) and organizational
patterns (e.g., order of importance)

Review 
1.6 determine whether the ideas and infor-

mation they have gathered are relevant,
appropriate, and adequate for the pur-
pose, and do more research if necessary
(e.g., review information critically with a
friend using a concept map, checklist, or
flowchart)

1. Developing and Organizing
Content

OVERALL EXPECTATIONS 
By the end of Grade 6, students will:

1. generate, gather, and organize ideas and information to write for an intended purpose 
and audience; 

2. draft and revise their writing, using a variety of informational, literary, and graphic forms
and stylistic elements appropriate for the purpose and audience; 

3. use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively; 

4. reflect on and identify their strengths as writers, areas for improvement, and the strategies
they found most helpful at different stages in the writing process.

SPECIFIC EXPECTATIONS
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By the end of Grade 6, students will:

Form
2.1 write longer and more complex texts

using a wide range of forms (e.g., an
“autobiography”in the role of a historical
or contemporary person, based on research;
a journalist’s report on a real or imagined
event for a newspaper or a television news
broadcast; an explanation of the principles
of flight; an argument in support of one
point of view on a current global issue
affecting Canadians; a made-up legend
or fantasy, based on themes from their
reading, to entertain younger children)

Voice 
2.2 establish a distinctive voice in their

writing appropriate to the subject and
audience (e.g., use punctuation, dialogue,
and vivid language to create a particular
mood or tone)

Word Choice 
2.3 use some vivid and/or figurative lan-

guage and innovative expressions to
enhance interest (e.g., strong verbs; con-
crete, specific nouns; unusual adjectives;
unexpected word order)

Teacher prompt: “Identify three lan-
guage choices you have made and
explain the effect they will have on a
reader.” 

Sentence Fluency 
2.4 create complex sentences by combining

phrases, clauses, and/or simple sen-
tences (e.g., combine several simple sen-
tences – “Nora left the house. She was
heading for the market. She didn’t want
to be late.” – to create a complex sentence –
“Not wanting to be late, Nora left the
house and headed for the market.”)

Point of View 
2.5 identify their point of view and other

possible points of view; determine,
when appropriate, if their own view is
balanced and supported by the evi-
dence; and adjust their thinking and
expression if appropriate (e.g., revise
writing focusing on the use of inclusive
language, such as police officer instead
of policeman)

Preparing for Revision 
2.6 identify elements in their writing that

need improvement, selectively using
feedback from the teacher and peers,
with a focus on supporting details and
precise language (e.g., identify one main
idea that is poorly supported; identify
three sentences that would be clarified by
adding an adjective or adverb)

Teacher prompt: “How can you deter-
mine which parts of your work need
further clarification?”

Revision 
2.7 make revisions to improve the content,

clarity, and interest of their written
work, using a variety of strategies (e.g.,
use arrows or make notes to identify text
that needs to be moved; use sticky notes 
to indicate insertions; use underlining to
focus on overworked words; add or substi-
tute words and phrases that would make
their writing more vivid; use figurative
language such as similes and personifica-
tion and rhetorical devices such as exag-
geration to achieve particular effects;
adjust sentence length, type, and complex-
ity to suit the audience and purpose; 
check that language is inclusive and 
non-discriminatory)

Teacher prompt: “Can you use short,
abrupt sentences to add drama to 
your writing?”

Producing Drafts 
2.8 produce revised draft pieces of writing

to meet identified criteria based on the
expectations (e.g., adequate development
of information and ideas, logical organi-
zation, appropriate use of form and style,
appropriate use of conventions)

By the end of Grade 6, students will:

Spelling Familiar Words 
3.1 spell familiar words correctly (e.g., words

from their oral vocabulary, anchor charts,
and shared-, guided-, and independent-
reading texts; words used regularly in
instruction across the curriculum)

3. Applying Knowledge of
Language Conventions 
and Presenting Written 
Work Effectively

2. Using Knowledge of Form and
Style in Writing



Spelling Unfamiliar Words 
3.2 spell unfamiliar words using a variety

of strategies that involve understanding
sound-symbol relationships, word struc-
tures, word meanings, and generaliza-
tions about spelling (e.g., orally empha-
size hard-to-hear sounds in difficult,
complex words: Feb-ru-ar-y; leave
unknown letters/letter clusters blank to
solve after having spelled the familiar
parts of a word; visualize a known word
that is like the “problem”word; apply rules
for forming plurals to unfamiliar words)

Vocabulary 
3.3 confirm spellings and word meanings

or word choice using a variety of
resources appropriate for the purpose
(e.g., locate entry words, multiple meanings,
pronunciation guides, charts of spellings
of sounds, inflected forms, suffixes and
prefixes, primary and secondary stresses,
different pronunciations, idioms, and
homographs in online and print diction-
aries; use thematic dictionaries such as a
word game dictionary or a homonym dic-
tionary; use a thesaurus to explore alter-
native word choices)

Punctuation 
3.4 use punctuation appropriately to com-

municate their intended meaning in
longer and more complex sentences,
with a focus on the use of: commas to
separate words in a list or after an
introductory word or phrase; quotation
marks in dialogue; and some uses of 
the colon, semi-colon, and brackets 

Grammar 
3.5 use parts of speech correctly to commu-

nicate their meaning clearly, with a focus
on the use of: personal subject and object
pronouns (e.g., I, me) indefinite pronouns
(e.g., someone, nobody); conjunctions;
subordinate clauses; adverb phrases;
and present, past, and future verb tenses

Proofreading 
3.6 proofread and correct their writing

using guidelines developed with peers
and the teacher (e.g., an editing checklist
specific to the writing task)

Publishing 
3.7 use a range of appropriate elements of

effective presentation in the finished
product, including print, script, differ-
ent fonts, graphics, and layout (e.g., use

legible printing and cursive writing; include
photographs or magazine pictures and a
map in a travel brochure; include an index
to help the reader find specific information
in a report; supply a table of contents)

Producing Finished Works 
3.8 produce pieces of published work to

meet identified criteria based on the
expectations (e.g., adequacy of informa-
tion and ideas, logic and effectiveness of
organization, effective use of form and
stylistic elements, appropriate use of 
conventions, effective presentation)

By the end of Grade 6, students will:

Metacognition
4.1 identify a variety of strategies they 

used before, during, and after writing,
explain which ones were most helpful,
and suggest further steps they can take
to improve as writers

Teacher prompts: “How did the sources
you used allow you to generate a bal-
anced selection of ideas?” “How do
you use your writer’s notebook to help
you during the writing process?”

Interconnected Skills 
4.2 describe how their skills in listening,

speaking, reading, viewing, and repre-
senting help in their develop-
ment as writers 

Teacher prompts: “What do you know
about different media texts that might
help when you are writing?” “In what
way do you think that the reading you
do helps you as a writer? Can you give
an example?”

Portfolio 
4.3 select pieces of writing that they think

reflect their growth and competence 
as writers and explain the reasons for
their choices 

4. Reflecting on Writing Skills and
Strategies
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By the end of Grade 6, students will:

Purpose and Audience 
1.1 explain how a variety of media texts

address their intended purpose and
audience (e.g., T-shirts intended for sup-
porters of particular institutions, groups,
or causes are decorated with related
images, logos, colours, and slogans; CD
and DVD covers designed to appeal to
young children have colourful images of
their favourite characters; advertisements
geared to parents of infants are broadcast
during the daytime whereas those geared
to single adults run during late-night 
programming)

Making Inferences/Interpreting Messages
1.2 interpret media texts, using overt and

implied messages as evidence for their
interpretations (e.g., explain why the
advertisements used in a particular maga-
zine are appropriate for that magazine,
identifying the messages that would
appeal to the magazine’s audience;
explain how advertisements for healthy
food and those for fast food differ) 

Teacher prompt: “Is there a connection
between the articles and the advertise-
ments used in a magazine?”  

Responding to and Evaluating Texts 
1.3 evaluate the effectiveness of the presen-

tation and treatment of ideas, information,
themes, opinions, issues, and/or experi-
ences in media texts (e.g., evaluate the
coverage of the same news item in a
newspaper article, a segment of a news
program, a website, and/or a blog; evalu-
ate the effectiveness with which themes
are developed, supported, and illustrated
in a movie or music video) 

Teacher prompt: “You’ve told me that
you think this advertisement is very
effective, but that the other one is
weak. Explain what accounts for the
success or failure of each.”

Audience  Responses 
1.4 explain why different audiences 

(e.g., boys, girls, adults, seniors, various
cultural groups) might have different
responses to media texts (e.g., movies,
songs, websites, video games, items of
clothing)

Teacher prompts: “Why might many
teenagers respond differently from
their parents to an election debate?”
“Who do you think would be the most
likely audience for a car magazine? 
An advertisement for a retirement 

1. Understanding Media Texts

OVERALL EXPECTATIONS 
By the end of Grade 6, students will:

1. demonstrate an understanding of a variety of media texts;

2. identify some media forms and explain how the conventions and techniques associated
with them are used to create meaning; 

3. create a variety of media texts for different purposes and audiences, using appropriate
forms, conventions, and techniques;

4. reflect on and identify their strengths as media interpreters and creators, areas for 
improvement, and the strategies they found most helpful in understanding and creating
media texts.

SPECIFIC EXPECTATIONS



residence? An investment brochure? 
An action-oriented video game? A
fashion magazine? A television science
special? A quiz show? Action figures?
Explain your answers.”

Point of View 
1.5 identify whose point of view is present-

ed in a media text, identify missing or
alternative points of view, and, where
appropriate, determine whether the
chosen view achieves a particular goal
(e.g., identify biases in two different
media texts that focus on the same topic
or event; evaluate the portrayal of
Aboriginal people in the media)

Teacher prompts: “What bias or stereo-
types can you detect in this advertise-
ment? Can you think of reasons why
this view of the subject is used? What
does this advertisement achieve?”
“Are there different portrayals of
Aboriginal people in the media? How
are they different? Why are they differ-
ent? Which ones are most accurate?”

Production Perspectives
1.6 identify who produces various media

texts, the reason for their production,
how they are produced, and how they
are funded (e.g., political parties create
advertisements to win voter support, using
funds raised by their members and support-
ers; producers develop television dramas to
entertain and make money by selling their
products to television conglomerates, which
then broadcast the programs to make money
by selling advertising spots in the programs’
time slots)

Teacher prompt: “What are the different
professions that would be involved in
producing a television commercial?
How much would it cost to produce?
How could we find out?”

By the end of Grade 6, students will:

Form
2.1 describe in detail the main elements of

some media forms (e.g., drama scripts:
cast of characters, description of setting,
acts, scenes, stage directions; television
quiz shows: host/hostess, contestants,
prizes; magazines: cover images and

text, table of contents, regular columns,
feature articles, advertisements)

Conventions and Techniques
2.2 identify the conventions and techniques

used in some familiar media forms and
explain how they help convey meaning
and influence or engage the audience
(e.g., movie conventions: in old-fashioned
westerns, white and black cowboy hats
were used to identify “good” and “bad”
characters; movie techniques: freeze-
frame images, slow motion, theme
music in movies are used to communi-
cate information non-verbally, empha-
size or prolong important or appealing
scenes, and maintain interest by keeping
the viewer wondering “what next?”) 

Teacher prompt: “What visual clues
are used to identify ’good’ and ’bad’
characters in movies and video games
you have seen recently?”

By the end of Grade 6, students will:

Purpose and Audience 
3.1 describe in specific detail the topic, 

purpose, and audience for media texts
they plan to create, and identify chal-
lenges they may face in achieving their
purpose (e.g., a review of a television
program, film, piece of art, or artistic 
performance to encourage children or
adults to see it)

Teacher prompt: ’’Why do you think it
is important for people to know about
this topic? Why might you need to be
especially persuasive to interest them
in the topic?” 

Form
3.2 identify an appropriate form to suit the

specific purpose and audience for a
media text they plan to create, and
explain why it is an appropriate choice
(e.g., a mock television, radio, or newspa-
per announcement to inform students
about a school-related issue) 

Teacher prompt: “Which form do you
think would be most likely to help you
reach your audience? Why?”  

Conventions and Techniques
3.3 identify conventions and techniques

appropriate to the form chosen for a

3. Creating Media Texts

2. Understanding Media Forms,
Conventions, and Techniques
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media text they plan to create, and
explain how they will use the conven-
tions and techniques to help communi-
cate their message (e.g., a scene for a tele-
vision drama adapted from a novel or
play: the camera can focus on one charac-
ter, object, or gesture at a time, allowing
different kinds of emphasis; camera
angles and distances can vary to create
different effects and perspectives; scenes
can be edited to change the pace of the
action; background music can be used 
to enhance the mood)

Teacher prompt: “How do the conven-
tions and techniques of this form make
it easier or harder to communicate cer-
tain ideas?” 

Producing Media Texts 
3.4 produce a variety of media texts for spe-

cific purposes and audiences, using
appropriate forms, conventions, and
techniques (e.g.,

• a review of a television program, film,
piece of art, or artistic performance that
includes commentary on the effects cre-
ated through the use of various conven-
tions and techniques

• a mock television broadcast of an
announcement about a school-related
issue 

• a soundtrack to accompany the reading
of a section of a graphic novel or comic
book

• a computer-generated cover design,
including special fonts, to enhance a
published piece of writing

• a multimedia presentation to inform
younger students about how to use a
website to research a topic related to a
unit of study 

• a pamphlet outlining the researched or
imagined biography of a writer 

• a travelogue illustrating the journey of
an early Canadian explorer, including
contacts with First Nations peoples

• a storyboard indicating the images to 
be used in a scene for a television
drama adapted from a novel or play

• a movie poster to advertise a movie
based on a narrative they have studied) 

By the end of Grade 6, students will:

Metacognition
4.1 identify what strategies they found

most helpful in making sense of and
creating media texts, and explain how
these and other strategies can help 
them improve as media viewers/ 
listeners/producers  

Teacher prompt: “What skills and
knowledge have you needed to inter-
pret and create the variety of media
forms you have studied?” 

Interconnected Skills
4.2 explain how their skills in listening,

speaking, reading, and writing help
them to make sense of and produce
media texts 

Teacher prompt: “Which reading and
listening comprehension strategies
help you most in developing interpre-
tations of media texts such as movies
and advertisements?”

4. Reflecting on Media Literacy
Skills and Strategies
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The expectations for Grades 7 and 8 focus on the consolidation of students’ language
knowledge, skills, and strategies and their ability to use them independently and effec-
tively to understand, reflect on, apply, and communicate information and ideas, and for
continued learning in school and in a multicultural, multimedia world.

During the primary and junior years, students have acquired essential knowledge about
language. In addition to the rich diversity of language knowledge from home and com-
munity that they bring to the classroom, they have a range of skills and strategies they
can use to analyse, evaluate, and create increasingly complex oral, print, and media texts.
They have also developed the ability to reflect on, monitor, and take steps to improve
their language knowledge and skills in all strands. The expectations for Grades 7 and 8
build upon this foundation. Intermediate students consolidate and apply their language
knowledge, skills, and strategies across the curriculum in order to learn in all subject
areas as the content becomes increasingly challenging.  

Because the base of language knowledge, skills, and strategies continues to vary from stu-
dent to student, it is important for instruction to be differentiated to meet the needs of
individuals and small groups of students, including students in need of additional time
or support to acquire foundational language knowledge and skills.

The language curriculum for Grades 7 and 8 is designed to engage students in tasks that
they see as meaningful in order to motivate them to analyse, evaluate, and create texts
out of interest as well as to meet curriculum expectations. The expectations encourage stu-
dents to explore issues related to personal identity and community concerns as they inter-
act with increasingly complex and/or challenging texts; to critically analyse and evaluate
perspectives in texts and the influence of media on their lives; and to write about and 
discuss topics of relevance that matter in their daily lives. The expectations also promote
the use of language knowledge, skills, and strategies to facilitate learning in other subjects,
such as science, mathematics, history, and geography, and as a tool to help students
understand and participate in society beyond the school. 

Teachers in the intermediate division explicitly teach and model the use of language
knowledge, skills, and strategies across all subject areas. Real, purposeful talk is not only
an essential component of the language curriculum; it needs to be threaded throughout
every day and across the curriculum. Explicit teaching and modelling help students to
identify the skills and strategies they need in order to become proficient language users 
in a variety of contexts and to move towards achievement of the expectations. While 

OVERVIEW OF 
GRADES 7 AND 8



students in the intermediate division continue to engage in rehearsal through shared and
guided practice, the goal of instruction is to move them to a greater level of independence
as language users. Students require multiple, diverse opportunities to practise independ-
ently and demonstrate their achievement of the learning expectations. 

Appropriate instructional texts are central to students’ development of the language
knowledge, skills, and strategies embedded in the expectations across all strands. Oral,
print, and media texts that are designed to support and challenge students at their indi-
vidual level of language development will enhance the benefits of appropriately scaf-
folded instruction. It is important to ensure that, in addition to the materials provided for
instruction, students have access to a wide range of texts that are engaging and relevant
to their personal experiences and interests as readers, writers, and viewers. All texts cho-
sen for instruction should be worthy of study, and promote antidiscriminatory education.

The level of challenge represented by a specific text will vary from reader to reader
because individual students bring their own unique experiences, perspectives, and back-
grounds to a text. It is important, therefore, for intermediate students to have access to a
range of texts that vary in length and form and that include a variety of types of themes,
plots, ideas and information, organizational patterns, and features of text. The range of
texts should be sufficiently wide that readers at all levels will need to use a variety of
strategies to understand and analyse vocabulary, plot, or theme. 

All students, especially young adolescents, need to see themselves in the texts they
encounter. They need to be able to choose independently to read, listen to, or interact
with texts that have personal relevance in their day-to-day lives, including texts that deal
with issues related to fairness, equity, and social justice. Intermediate students should
have access to a broad range of relevant texts: oral texts such as speeches, debates, pre-
sentations, radio advertisements or dramas, song lyrics, raps, and sound bites; print texts
such as memoirs, autobiographies, historical fiction, science fiction, realistic fiction, satire,
essays, reviews, editorials, letters to the editor, and books in their own first language; and
media texts such as magazines, online zines, websites, blogs, public-service announce-
ments, comedy shows, video games, and newspapers.  

As writers/producers of oral, print, and media texts, intermediate students use their 
language knowledge, skills, and strategies as tools for finding information, exploring
ideas, expressing opinions, and taking positions across the curriculum. They apply their
knowledge of different text forms – such as debates, speeches, persuasive letters, mem-
oirs, realistic fiction, magazine articles, letters to the editor, maps, scripts, surveys, or
graphs – in a wide range of learning contexts. While modelled, shared, and guided learn-
ing experiences continue to provide instructional support for intermediate students as
they consolidate their essential skills and processes, the focus of instruction is on helping
them develop the ability to independently choose and use appropriate forms, structures,
vocabulary, conventions, and stylistic elements to communicate ideas and information
effectively for diverse purposes and audiences.
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GRADE 7 | ORAL COMMUNICATION

By the end of Grade 7, students will:

Purpose 
1.1 identify a range of purposes for listen-

ing in a variety of situations, formal and
informal, and set goals appropriate for
specific listening tasks (e.g., to analyse
the arguments on both sides of a class
debate; to create a character sketch based
on a sound clip from a film or an audio-
tape of an interview; to synthesize ideas
in a literature circle)

Active Listening Strategies
1.2 demonstrate an understanding of

appropriate listening behaviour by
adapting active listening strategies to
suit a wide variety of situations, includ-
ing work in groups (e.g., take turns with-
out interrupting or overlapping during a
class debate or panel discussion; ask ques-
tions to make connections to the ideas of
others; use vocal prompts in dialogue to
express empathy, interest, and personal
regard: After an experience like that, I
can imagine how you felt.)

Comprehension Strategies
1.3 identify a variety of listening compre-

hension strategies and use them appro-
priately before, during, and after listen-
ing in order to understand and clarify
the meaning of increasingly complex 
or challenging oral texts (e.g., use back-
ground knowledge about the structure of

oral texts such as debates, interviews,
speeches, monologues, lectures, and plays
to make predictions and identify impor-
tant ideas while listening; ask questions
for clarification or further information;
visualize scenes suggested by evocative or
descriptive language in a text; use note-
taking strategies to keep track of or sum-
marize important points made by a
speaker)

Demonstrating Understanding
1.4 demonstrate an understanding of the

information and ideas in increasingly
complex oral texts in a variety of ways
(e.g., briefly outline the main ideas in a
text; accurately carry out a procedure or
follow instructions; use a graphic form of
expression, such as drawing or tableaux, to
depict the important ideas in an oral text)

Making Inferences/Interpreting Texts
1.5 develop and explain interpretations of

oral texts using stated and implied ideas
from the texts to support their 
interpretation 

Teacher prompt: “Explain what evi-
dence you used to determine the
theme(s) in this oral text.”

Extending Understanding
1.6 extend understanding of oral texts,

including increasingly complex texts, by
connecting, comparing, and contrasting
the ideas and information in them to
their own knowledge, experience, and

1. Listening to Understand

OVERALL EXPECTATIONS 
By the end of Grade 7, students will:

1. listen in order to understand and respond appropriately in a variety of situations for 
a variety of purposes;

2. use speaking skills and strategies appropriately to communicate with different audiences
for a variety of purposes; 

3. reflect on and identify their strengths as listeners and speakers, areas for improvement, and
the strategies they found most helpful in oral communication situations.

SPECIFIC EXPECTATIONS
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insights; to other texts, including print
and visual texts; and to the world around
them (e.g., activate prior knowledge in
order to assess the credibility of a speaker’s
assertions; assess the validity of other
speakers’ ideas in relation to their own and
modify their own ideas if appropriate;
compare the information or ideas in an
oral text to those in another text on the
same topic)

Analysing Texts
1.7 analyse oral texts in order to evaluate

how effectively they communicate ideas,
opinions, themes, or experiences, and
suggest possible improvements (e.g.,
listen to two sides of an argument in a
debate, make a judgement, and develop 
a personal position on the topic)

Point of View
1.8 explain the connection between a speak-

er’s tone and the point of view or per-
spective presented in oral texts (e.g., the
reason why a speaker might employ
humour to present a serious theme)

Teacher prompts: “How does the use of
humour in this text influence the audi-
ence?” “Why do you think the speaker
uses sarcasm? Is it effective? Why, or
why not?”

Presentation Strategies  
1.9 identify a wide variety of presentation

strategies used in oral texts and evalu-
ate their effectiveness (e.g., the use of
humour, body language, visual aids,
vocal effects)

By the end of Grade 7, students will:

Purpose 
2.1 identify a range of purposes for speak-

ing and explain how the purpose and
intended audience might influence the
choice of speaking strategies (e.g., to
present conclusions about a research proj-
ect through dramatization, a role play, or
a monologue; to interest classmates in a
social issue through a debate; to solve
problems or investigate issues and ideas
through a group brainstorming session)

Interactive Strategies
2.2 demonstrate an understanding of

appropriate speaking behaviour in most
situations, adapting contributions and
responses to suit the purpose and audi-
ence (e.g., ask questions and paraphrase
to confirm understanding; request repeti-
tion or an explanation from other group
members when meaning is unclear; use
language and forms of address that are
appropriate to the formality or infor-
mality of the situation)

Clarity and Coherence 
2.3 communicate orally in a clear, coherent

manner, using a structure and style
appropriate to both the topic and the
intended audience (e.g., use a formal
structure of opening statement, enumeration
of points, and summary/conclusion, and 
a straightforward, impersonal style, to
present a position statement on an issue)

Appropriate Language 
2.4 use appropriate words, phrases, and 

terminology from the full range of their
vocabulary, including inclusive and
non-discriminatory language, and a
range of stylistic devices, to communicate
their meaning accurately and engage
the interest of their intended audience
(e.g., use the technical vocabulary of the
subject area during a scientific investiga-
tion in a group setting; incorporate literary
language and structures into personal
anecdotes or imaginative narratives; use
emotive language in a persuasive appeal
to a large group)

Vocal Skills and Strategies
2.5 identify a range of vocal effects, including

tone, pace, pitch, volume, and a variety
of sound effects, and use them appro-
priately and with sensitivity towards
cultural differences to communicate
their meaning (e.g., use pauses and
changes of pace to highlight the introduc-
tion of each new point in a speech to the
student body)

Non-Verbal Cues
2.6 identify a variety of non-verbal cues,

including facial expression, gestures,
and eye contact, and use them in oral
communications, appropriately and
with sensitivity towards cultural differ-
ences, to help convey their meaning
(e.g., lean into a group to make a point;
make eye contact with the person to
whom the response/question is directed)

2. Speaking to Communicate



Visual Aids
2.7 use a variety of appropriate visual aids

(e.g., charts, videos, props, multimedia) to
support and enhance oral presentations
(e.g., use a short video clip to support a
formal presentation)

By the end of Grade 7, students will:

Metacognition  
3.1 identify what strategies they found

most helpful before, during, and after
listening and speaking and what steps
they can take to improve their oral com-
munication skills

Teacher prompts: “What do you try to
find out before you begin to listen to
an oral text?” “How can a partner help
you clarify your ideas after listening to
an oral text?” “What steps help you
prepare to speak in a formal situation?”

Interconnected Skills  
3.2 identify how their skills as viewers, rep-

resenters, readers, and writers help
them improve their oral communication
skills 

Teacher prompt: “How does reading
about an issue help you participate 
in a discussion about it?”3. Reflecting on Oral

Communication Skills 
and Strategies
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By the end of Grade 7, students will:

Variety of Texts
1.1 read a wide variety of increasingly com-

plex or difficult texts from diverse cul-
tures, including literary texts (e.g., short
stories, poetry, novels, mysteries, historical
fiction, autobiographies, scripts, lyrics),
graphic texts (e.g., graphs and graphic
organizers, charts and tables, diagrams,
surveys, maps), and informational texts
(e.g., print and online encyclopedias, manu-
als, and magazine and newspaper articles;
magazines in their first languages, where
appropriate; electronic texts, textbooks, and
non-fiction materials; a variety of dictionar-
ies, thesauri, and websites)

Purpose
1.2 identify a variety of purposes for reading

and choose reading materials appropri-
ate for those purposes (e.g., an electronic
database listing magazines, newspapers,
and journals to verify information; a
national, local, or community newspaper
for coverage of a specific/current issue;
scripts and lyrics for enjoyment, recreation,
and interest; an online or print encyclope-
dia article for background information)

Comprehension Strategies
1.3 identify a variety of reading compre-

hension strategies and use them 
appropriately before, during, and after

reading to understand increasingly
complex texts (e.g., activate prior knowl-
edge on a topic through dialogue and dis-
cussion; use visualization and compar-
isons with images from other media to
clarify details of characters, scenes, or
concepts; ask questions to monitor under-
standing; summarize sections of text dur-
ing reading; synthesize ideas to broaden
understanding)

Demonstrating Understanding
1.4 demonstrate understanding of increas-

ingly complex texts by summarizing
important ideas and citing a variety 
of details that support the main idea
(e.g., key information in manuals, surveys,
graphs, online and print encyclopedias,
websites, tables and charts; theme and
related ideas in magazine articles, dramatic
monologues, television programs)

Making Inferences/Interpreting Texts
1.5 develop and explain interpretations of

increasingly complex or difficult texts
using stated and implied ideas from the
texts to support their interpretations

Teacher prompts: “How does the infor-
mation in the graphic influence your
interpretation of the text?” “What do
you think the author wants you to
realize about the character’s decision
in this scene? How is this information
communicated?”

1. Reading for Meaning

OVERALL EXPECTATIONS 
By the end of Grade 7, students will:

1. read and demonstrate an understanding of a variety of literary, graphic, and informational
texts, using a range of strategies to construct meaning;

2. recognize a variety of text forms, text features, and stylistic elements and demonstrate 
understanding of how they help communicate meaning; 

3. use knowledge of words and cueing systems to read fluently;

4. reflect on and identify their strengths as readers, areas for improvement, and the strategies
they found most helpful before, during, and after reading. 

SPECIFIC EXPECTATIONS



Extending Understanding 
1.6 extend understanding of texts, including

increasingly complex or difficult texts, by
connecting the ideas in them to their
own knowledge, experience, and
insights, to other familiar texts, and to
the world around them (e.g., by compar-
ing their own perspective to those of the
characters in a historical novel)

Teacher prompt: “How is the immigra-
tion experience of these characters
similar to that of new arrivals today?
How is it different?”

Analysing Texts
1.7 analyse a variety of texts, both simple

and complex, and explain how the dif-
ferent elements in them contribute to
meaning and influence the reader’s
reaction (e.g., narrative: having ordinary
characters caught up in an exciting plot
makes the story seem more real; debate:
the formal, balanced structure encourages
the reader to pay equal attention to both
sides of the argument)

Teacher prompts: “What does the
author do to engage our sympathy for
the main character? Why do you think
the author makes us wait to find out
what happens to this character?” “Does
reading about another point of view
make you think about this issue 
differently?”

Responding to and Evaluating Texts
1.8 evaluate the effectiveness of both simple

and complex texts based on evidence
from the texts

Teacher prompt: “Did the author’s
argument convince you? What
impressed you the most – the facts
themselves or the way they were 
presented?” 

Point of View
1.9 identify the point of view presented in

texts, including increasingly complex or
difficult texts; give evidence of any biases
they may contain; and suggest other
possible perspectives (e.g., determine
whether an author’s choice of voices to
include seems justified and suggest how
the meaning would change if different
voices were chosen)

By the end of Grade 7, students will:

Text Forms
2.1 analyse a variety of text forms and explain

how their particular characteristics help
communicate meaning, with a focus on
literary texts such as a novel (e.g., the
realistic portrayal of imagined characters
and actions helps the reader become
involved in the story), graphic texts such
as a photo essay (e.g., the pictures and
captions together communicate much
more than they could separately), and
informational texts such as a manual
(e.g., the use of headings, numbered steps,
and illustrations makes the procedures
easy to follow)

Text Patterns
2.2 analyse increasingly complex texts to

identify organizational patterns used in
them and explain how the patterns help
communicate meaning (e.g., a question-
and-answer format in a report or article;
groups and subgroups in a table or web)

Teacher prompt: “How does the organi-
zational pattern make it easy for you
to find the information you need?” 

Text Features
2.3 identify a variety of text features and

explain how they help communicate
meaning (e.g., a task bar, hyperlinks,
margin notes,“Works Cited”or
“References”lists)

Elements of Style
2.4 identify various elements of style –

including foreshadowing, metaphor,
and symbolism – and explain how 
they help communicate meaning and
enhance the effectiveness of texts (e.g., a
metaphor creates vivid, striking pictures in
the reader’s mind by suggesting an unex-
pected analogy between one type of object
or idea and a different object or idea: a
budding poet)

2. Understanding Form and Style
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By the end of Grade 7, students will:

Reading Familiar Words
3.1 automatically read and understand

most words in a wide range of reading
contexts (e.g., words from grade-level
texts; terminology used in discussions 
and posted on anchor charts; words from
shared-, guided-, and independent-reading
texts, electronic texts, and resource materi-
als in the curriculum subject areas)

Reading Unfamiliar Words
3.2 predict the meaning of and rapidly

solve unfamiliar words using different
types of cues, including:

• semantic (meaning) cues (e.g., prefixes,
suffixes, base words, phrases, sen-
tences, and visuals that activate exist-
ing knowledge of oral and written 
language);

• syntactic (language structure) cues
(e.g., word order, language patterns,
punctuation);

• graphophonic (phonological and
graphic) cues (e.g., familiar words
within larger words, syllables within
longer words, similarities between
words with known spelling patterns
and unknown words)

Reading Fluently
3.3 read appropriate texts with expression

and confidence, adjusting reading
strategies and reading rate to match the
form and purpose (e.g., read in role with
suitable emphasis and phrasing to drama-
tize a text for an audience)

By the end of Grade 7, students will:

Metacognition
4.1 identify a range of strategies they found

helpful before, during, and after reading
and explain, in conversation with the
teacher and/or peers or in a reader’s
notebook, how they can use these and
other strategies to improve as readers

Teacher prompts: “What strategies
helped you to synthesize ideas while
reading a longer text?” “What kind of
graphic organizers helped you to rep-
resent your understanding of the text
after reading?” “What strategy works
best for you when you come to a word
or concept that is unfamiliar?” “What
questions do you ask yourself that
help you monitor your reading?” 
“What is the most effective use of 
your reader’s notebook?” 

Interconnected Skills
4.2 explain, in conversation with the

teacher and/or peers or in a reader’s
notebook, how their skills in listening,
speaking, writing, viewing, and repre-
senting help them make sense of what
they read

Teacher prompts: “How has your expe-
rience of writing influenced the way
you read?” “How do you think a litera-
ture circle discussion helps you to
understand a text?” “How does writing
about what you read in your reader’s
notebook help you as a reader?”

4. Reflecting on Reading Skills and
Strategies

3. Reading With Fluency
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GRADE 7 | WRITING

By the end of Grade 7, students will:

Purpose and Audience 
1.1 identify the topic, purpose, and audi-

ence for more complex writing forms
(e.g., a rap poem or jingle, to express a
personal view to the class; a report for a
community newspaper about a public
meeting on an environmental issue affect-
ing local neighbourhoods; an autobiogra-
phy for a youth magazine, web page, blog,
or zine)

Developing Ideas 
1.2 generate ideas about more challenging

topics and identify those most appro-
priate for the purpose

Research 
1.3 gather information to support ideas for

writing, using a variety of strategies and
a wide range of print and electronic
resources (e.g., use a timeline to organize
research tasks; interview people with
knowledge of the topic; identify and use
appropriate graphic and multimedia
resources; record sources used and infor-
mation gathered in a form that makes it
easy to understand and retrieve)

Classifying Ideas 
1.4 sort and classify ideas and information

for their writing in a variety of ways
that allow them to manipulate informa-
tion and see different combinations and
relationships in their data (e.g., by
underlining or highlighting key words or
phrases; by using a graphic organizer
such as a “Plus/Minus/Interesting”chart)

Organizing Ideas 
1.5 identify and order main ideas and sup-

porting details and group them into
units that could be used to develop a
multi-paragraph piece of writing, using
a variety of strategies (e.g., making jot
notes; grouping according to key words;
making charts; drawing webs) and orga-
nizational patterns (e.g., combined/
multiple orders such as comparison 
and cause and effect)

Review
1.6 determine whether the ideas and infor-

mation they have gathered are relevant,
appropriate, and sufficiently specific for
the purpose, and do more research if
necessary (e.g., check for errors or omis-
sions in information using a T-chart)

1. Developing and Organizing
Content

OVERALL EXPECTATIONS 
By the end of Grade 7, students will:

1. generate, gather, and organize ideas and information to write for an intended purpose
and audience; 

2. draft and revise their writing, using a variety of informational, literary, and graphic forms
and stylistic elements appropriate for the purpose and audience; 

3. use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively; 

4. reflect on and identify their strengths as writers, areas for improvement, and the strategies
they found most helpful at different stages in the writing process. 

SPECIFIC EXPECTATIONS
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By the end of Grade 7, students will:

Form
2.1 write complex texts of different lengths

using a wide range of forms (e.g., a
description of the procedure for growing
rice or coffee; an explanation of multiple
ways to solve a mathematical problem 
or investigation; an argument stating the
opposing points of view on a community
issue, including the response of each side 
to the points made by the other side, for 
a class/school debate, or to report on the
debate in a newsletter; a fictional narra-
tive about a historical event to dramatize
material studied; a mystery story modelled
on the structures and conventions of the genre)

Voice 
2.2 establish a distinctive voice in their

writing appropriate to the subject and
audience (e.g., use language that commu-
nicates their “stance”or point of view on
an issue and identify the words and/or
phrases that help them achieve this goal)

Word Choice 
2.3 regularly use vivid and/or figurative

language and innovative expressions 
in their writing (e.g., a wide variety of
adjectives and adverbs; similes, metaphors,
and other rhetorical devices such as exag-
geration or personification)

Teacher prompt: “Identify three lan-
guage choices you have made and
explain the effect they will have on a
reader.”

Sentence Fluency 
2.4 vary sentence structures to give their

writing rhythm and pacing by using a
variety of connecting and/or introduc-
tory words and phrases (e.g., however,
for example, therefore, as a result) to help
combine short, simple sentences into
longer, more complex sentences 

Point of View 
2.5 identify their point of view and other

possible points of view, evaluate 
other points of view, and find ways 
to acknowledge other points of view, 
if appropriate

Teacher prompt: “How could you let
your audience know you have thought
about other points of view?”

Preparing for Revision 
2.6 identify elements in their writing that

need improvement, selectively using
feedback from the teacher and peers,
with a focus on voice, diction, and an
effective beginning and ending

Teacher prompts: “Would your audi-
ence understand your feelings about
your topic?” “Could you add one figu-
rative expression or rhetorical device
that would strengthen your work?”
“Will your opening sentence engage
the interest of your audience?”

Revision 
2.7 make revisions to improve the content,

clarity, and interest of their written work,
using a variety of strategies (e.g., use
margin notes or sticky notes while rereading
to record ideas for additions or changes; add
or substitute words and phrases, including
vocabulary from other subjects; use rhetori-
cal devices such as understatement to
achieve particular effects; adjust sentence
length, type, and complexity to suit the
audience and purpose; use patterns such as
repetition of key phrases for emphasis and
to engage the attention of the audience)

Teacher prompt: “Would a variety of
sentence types and lengths help to 
create suspense?”

Producing Drafts 
2.8 produce revised draft pieces of writing

to meet identified criteria based on the
expectations (e.g., adequate development
of information and ideas, logical organi-
zation, appropriate use of form and style,
appropriate use of conventions)

By the end of Grade 7, students will:

Spelling Familiar Words 
3.1 spell familiar words correctly (e.g., words

from their oral vocabulary, anchor charts,
and shared-, guided-, and independent-
reading texts; words used regularly in
instruction across the curriculum)

3. Applying Knowledge of
Language Conventions 
and Presenting Written 
Work Effectively

2. Using Knowledge of Form and
Style in Writing



Spelling Unfamiliar Words 
3.2 spell unfamiliar words using a variety

of strategies that involve understanding
sound-symbol relationships, word struc-
tures, word meanings, and generalizations
about spelling (e.g., write words syllable
by syllable; sort words by visual patterns;
highlight tricky letters or groups of letters;
cluster root words and related forms:
beauty, beautiful, beautician; apply
knowledge of vowel and consonant pat-
terns and rules for forming possessives,
contractions, and plurals)

Vocabulary 
3.3 confirm spellings and word meanings

or word choice using a variety of
resources appropriate for the purpose
(e.g., locate syllables, stress patterns,
inflected forms, multiple meanings, and
information about word origins in online
and print dictionaries, including thematic
dictionaries such as a medical dictionary,
bilingual dictionary, or dictionary of
idioms; use a thesaurus to explore 
alternative word choices)

Punctuation 
3.4 use punctuation appropriately to com-

municate their intended meaning in
more complex writing forms, including
forms specific to different subject areas,
with a focus on the use of: periods after
initials, in abbreviations, and in decimal
numbers; parentheses; punctuation to
indicate intonation, pauses, or gestures

Grammar 
3.5 use parts of speech correctly to commu-

nicate their meaning clearly, with a
focus on the use of: relative pronouns
(e.g., who, whose, which, that); preposi-
tions, including prepositional phrases;
adjectives; conjunctions; adverbs; pres-
ent, past, and future verb tenses; present
and past participles (e.g., I am reading,
I have read)

Proofreading 
3.6 proofread and correct their writing

using guidelines developed with peers
and the teacher (e.g., an editing checklist
specific to the writing task)

Publishing
3.7 use a wide range of appropriate elements

of effective presentation in the finished
product, including print, script, different

fonts, graphics, and layout (e.g., use legible
printing and cursive writing; supply a time-
line; supply captions and text boxes to
accompany the photographs in a photo
essay; use a bulleted or point-form layout 
in a summary of key points for a debate)

Producing Finished Works 
3.8 produce pieces of published work to

meet identified criteria based on the
expectations (e.g., adequacy of informa-
tion and ideas, logic and effectiveness of
organization, effective use of form and
stylistic elements, appropriate use of 
conventions, effective presentation)

By the end of Grade 7, students will:

Metacognition
4.1 identify a variety of strategies they 

used before, during, and after writing,
explain which ones were most helpful,
and suggest future steps they can take
to improve as writers (e.g., use a three-
column reflection journal to monitor the
writing process: What I did/What I
learned/How I can use it)

Teacher prompt: “Explain how you
used your writer’s notebook to help
you identify your strengths as a writer
and your next steps for writing.”

Interconnected Skills 
4.2 describe how their skills in listening,

speaking, reading, viewing, and 
representing help in their develop-
ment as writers

Teacher prompt: “In what way have
your experiences with reading, view-
ing, and listening to texts changed the
way you think about the audience for
your writing?”

Portfolio 
4.3 select pieces of writing that they think

reflect their growth and competence 
as writers and explain the reasons for
their choices

4. Reflecting on Writing Skills and
Strategies
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By the end of Grade 7, students will:

Purpose and Audience 
1.1 explain how various media texts

address their intended purpose and
audience (e.g., this sports team uniform
uses school colours and an image of the
school’s mascot to give the team a “brand”
or “identity”to encourage fan loyalty; this
music group’s web page uses electronic
graphics and intense colours to reflect the
group’s style and to encourage fans to buy
its new CD)

Teacher prompt: “Why do companies
and organizations consider it impor-
tant to have a logo that gives them an
’identity’ or ’brand’?” 

Making Inferences/Interpreting Messages
1.2 interpret increasingly complex or diffi-

cult media texts, using overt and
implied messages as evidence for their
interpretations (e.g., identify the editorial
positions of two different newspapers by
comparing the selection of stories and the
composition of elements [photos, images,
text] on their front pages; identify the
themes in a contemporary action movie or
comedy and explain how these themes
contribute to the popularity of the film;
explain how standards of beauty are
established in advertising)

Teacher prompts: “What are the differ-
ences in the way these sources cover
this event? What do the differences tell
you about each news source?” “What
standards of beauty are projected in
movies and advertisements? How do
these standards affect students?”

Responding to and Evaluating Texts 
1.3 evaluate the effectiveness of the presen-

tation and treatment of ideas, informa-
tion, themes, opinions, issues, and/or
experiences in media texts (e.g., explain
why the editorial/photo essay in this 
e-zine did or did not convince you of its
position; debate whether violence in tele-
vised professional sporting events adds to
or detracts from their appeal)

Teacher prompts: “How was this theme
developed as the movie unfolded? Did
the use of suspense enhance the effec-
tiveness of the message?” “Did this
video game deliver the excitement that
was promised in the advertisement?
What made it succeed/fail?” “Do the
sports you see on television affect your
decision about participating in particu-
lar sports?”

Audience Responses 
1.4 explain why different audiences (e.g.,

with respect to gender, age, nationality,
ability/disability income level) might
have different responses to a variety 

1. Understanding Media Texts

OVERALL EXPECTATIONS 
By the end of Grade 7, students will:

1. demonstrate an understanding of a variety of media texts; 

2. identify some media forms and explain how the conventions and techniques associated
with them are used to create meaning; 

3. create a variety of media texts for different purposes and audiences, using appropriate
forms, conventions, and techniques;

4. reflect on and identify their strengths as media interpreters and creators, areas for 
improvement, and the strategies they found most helpful in understanding and creating
media texts.

SPECIFIC EXPECTATIONS



of media texts (e.g., messages in chat
rooms, television broadcasts of interna-
tional news stories, music, documentaries,
clothing)

Point of View
1.5 demonstrate understanding that differ-

ent media texts reflect different points of
view (e.g., compare pictures of the same
character and/or event in media texts
aimed at different audiences and identify
the different perspectives represented) 

Teacher prompt: “What differences can
you identify in the way the character is
represented in the different texts?
Which representation seems most/
least fair? Why? What explanation can
you suggest for the differences in the
representations?”

Production Perspectives
1.6 identify who produces various media

texts and determine the commercial,
ideological, political, cultural, and/or
artistic interests or perspectives that 
the texts may involve (e.g., films may 
be classified as “artistic”, ”commercial”,
“documentary”, and so on, reflecting the
different perspectives and approaches
they take; one magazine contains a
majority of pieces offering a political per-
spective, whereas another features various
pieces written from different perspectives)

Teacher prompt: “Identify two or more
perspectives evident on a cereal box.
What makes these perspectives apparent?
Are different kinds of graphics used
for each? Are there differences in the
positioning of elements? Is one per-
spective more dominant than the other?
Explain why this might be the case.”

By the end of Grade 7, students will:

Form
2.1 explain how individual elements of var-

ious media forms combine to create,
reinforce, and/or enhance meaning 

Teacher prompt: ”Explain how different
elements of maps, such as colour (used
to show different topographical fea-
tures) and legends (used to show scale

and compass orientation), are used in
combination to make maps meaning-
ful.” “Describe the interrelationship of
instrumentals, lyrics, and vocals in a
favourite song.”

Conventions and Techniques
2.2 identify the conventions and techniques

used in a variety of media forms and
explain how they help convey meaning
and influence or engage the audience
(e.g., fashion magazine conventions:
fashion and cosmetics advertisements
are more prominent than editorial 
content; fashion magazine techniques:
“themed” presentation of clothing in
photo spreads, dramatic modelling poses
to display novel features of the clothing)

Teacher prompts: “What does the
placement of the advertisements tell
you about a magazine?” “Identify dif-
ferent camera angles used for the pho-
tographs in the advertisements and
explain their effect.”

By the end of Grade 7, students will:

Purpose and Audience 
3.1 explain why they have chosen the topic

for a media text they plan to create (e.g.,
a class newspaper or pamphlet to inform
parents about the achievements and activ-
ities of students in the class), and identify
challenges they may face in engaging
and/or influencing their audience

Teacher prompt: “Parents are very busy
people. What in your pamphlet will
succeed in capturing their attention?”

Form
3.2 identify an appropriate form to suit the

specific purpose and audience for a
media text they plan to create (e.g., a
website or multimedia presentation about
a unit of study to present research find-
ings to the class), and explain why it is
an appropriate choice 

Teacher prompt: “What makes this
form an effective way to present your
message to this particular audience?” 

3. Creating Media Texts

2. Understanding Media Forms,
Conventions, and Techniques 
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Conventions and Techniques
3.3 identify conventions and techniques

appropriate to the form chosen for a
media text they plan to create, and
explain how they will use the conven-
tions and techniques to help communi-
cate their message (e.g., movie poster
conventions: title, images of the actors
“in role”, positive quotations from
reviewers; movie poster techniques:
distinctive lettering, arresting or unus-
ual layout or treatment of images)

Producing Media Texts 
3.4 produce a variety of media texts of

some technical complexity for specific
purposes and audiences, using appro-
priate forms, conventions, and tech-
niques (e.g.,

• a class newspaper for parents 

• a class magazine for students in 
a lower grade

• a multimedia report on a unit of study
for geography  

• a website about the school for 
new students

• a movie poster 

• an advertisement for a new product

• a theatre review with commentary on
the use of conventions and techniques
for a class/school newspaper 

• a scene for a film based on a 
prose narrative 

• two media texts on the same subject
using different media forms) 

By the end of Grade 7, students will:

Metacognition
4.1 identify what strategies they found

most helpful in making sense of and
creating media texts, and explain how
these and other strategies can help 
them improve as media viewers/
listeners/producers  

Teacher prompt: “What aspects of the
planning process were most important
to the success of your media text?”

Interconnected Skills
4.2 explain how their skills in listening,

speaking, reading, and writing help
them to make sense of and produce
media texts  

Teacher prompts: “How do reading skills
help you judge the effectiveness of your
own media texts?” “What writing skills
might help you improve the effective-
ness of your own media texts?”

4. Reflecting on Media Literacy
Skills and Strategies
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GRADE 8 | ORAL COMMUNICATION

By the end of Grade 8, students will:

Purpose 
1.1 identify a range of purposes for listen-

ing in a variety of situations, formal and
informal, and set goals appropriate to
specific listening tasks (e.g., to evaluate
the effectiveness of the arguments on both
sides of a class debate on an environmen-
tal, social, or global issue; to respond to
feedback in peer conferences and
student/teacher conferences)

Active Listening Strategies
1.2 demonstrate an understanding of

appropriate listening behaviour by
adapting active listening strategies to
suit a wide variety of situations, includ-
ing work in groups (e.g., follow the con-
versation and make relevant contributions
in a group discussion; express interest in
what is being said by commenting and
questioning)

Comprehension Strategies
1.3 identify a variety of listening compre-

hension strategies and use them appro-
priately before, during, and after listen-
ing in order to understand and clarify
the meaning of increasingly complex
and challenging oral texts (e.g., use back-
ground knowledge about the structure of
oral texts such as debates, interviews,
speeches, monologues, lectures, and plays

to make predictions and identify impor-
tant ideas while listening; ask questions
for clarification or further information;
use a range of note-taking strategies to
keep track of or summarize important
points; use self-questioning to monitor
understanding of what is being said)

Demonstrating Understanding
1.4 demonstrate an understanding of the

information and ideas in increasingly
complex and difficult oral texts in a
variety of ways (e.g., compare views
about an oral text with two other class-
mates and prepare a joint summary to
present to the class; cite details from an
oral text to support their opinions about it
in a small-group discussion; use visual art,
music, or drama to represent important
ideas in an oral text)

Making Inferences/Interpreting Texts
1.5 develop and explain interpretations of

oral texts using the language of the text
and oral and visual cues to support
their interpretations 

Teacher prompt: “Why might different
audiences interpret the same oral text
in different ways? Give examples to
support your opinion.”

Extending Understanding
1.6 extend understanding of oral texts,

including increasingly complex or difficult
texts, by connecting, comparing, and
contrasting the ideas and information 

1. Listening to Understand

OVERALL EXPECTATIONS 
By the end of Grade 8, students will:

1. listen in order to understand and respond appropriately in a variety of situations for 
a variety of purposes;

2. use speaking skills and strategies appropriately to communicate with different audiences
for a variety of purposes; 

3. reflect on and identify their strengths as listeners and speakers, areas for improvement, and
the strategies they found most helpful in oral communication situations.

SPECIFIC EXPECTATIONS
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in them to their own knowledge, experi-
ence, and insights; to other texts, includ-
ing print and visual texts; and to the
world around them (e.g., respond in role
as a character from an oral text while
being interviewed by another student; dis-
cuss similarities and differences between
oral and print texts on the same topic,
focusing on specific elements such as the
accuracy and relevance of information;
debate the wisdom of the choices made by
a historical personage depicted in an oral
biography, based on ideas about what
their own choices might have been)

Analysing Texts
1.7 analyse a variety of complex or chal-

lenging oral texts in order to identify
the strategies that have been used to
inform, persuade, or entertain, and eval-
uate the effectiveness of those strategies
(e.g., compare the tone and the ideas
emphasized in speeches about non-smok-
ing regulations by a tobacco company
representative and a person with asthma
and suggest how each approach would
influence an audience)

Point of View
1.8 explain what the use of irony or satire in

an oral text reveals about the speaker ’s
purpose and perspective

Teacher prompts: “What cues help you
to recognize the use of irony or satire
in a text?” “How does recognizing
irony or satire help you to understand
what is being said?”

Presentation Strategies 
1.9 identify a wide variety of presentation

strategies used in oral texts, evaluate
their effectiveness, and suggest other
strategies that might have been as effec-
tive or more so (e.g., compare two oral
presentations, with a focus on the effec-
tiveness of the presentation strategies used
by each speaker)

Teacher prompt: “Did the speakers use
facial expressions, vocal effects, and
body language appropriately? Did the
use of these strategies make the mes-
sage more convincing?” 

By the end of Grade 8, students will:

Purpose 
2.1 identify a range of purposes for speak-

ing in a variety of situations, both
straightforward and more complex, and
explain how the purpose and intended
audience might influence the choice of
speaking strategies (e.g., to introduce a
speaker; to support the resolution in a
debate; to dramatize a favourite poem; to
explain a complex procedure to an indi-
vidual or group; to work towards the solu-
tion to a problem with a partner)

Interactive Strategies
2.2 demonstrate an understanding of

appropriate speaking behaviour in most
situations, using a variety of speaking
strategies and adapting them to suit the
purpose and audience (e.g., paraphrase
different points of view on an issue to
clarify alternative perspectives; affirm the
contributions of others before responding;
avoid making highly personal remarks in
public or in formal situations)

Clarity and Coherence 
2.3 communicate in a clear, coherent man-

ner, using a structure and style appro-
priate to the purpose, the subject matter,
and the intended audience (e.g., combine
logic with an appeal to emotion in a char-
ity fund-raising speech; use a cause-and-
effect structure in a report on the rise of a
political movement or the emergence of a
contentious Aboriginal issue)

Appropriate Language 
2.4 use appropriate words, phrases, and ter-

minology from the full range of their
vocabulary, including inclusive and
non-discriminatory language, and a
range of stylistic devices, to communi-
cate their meaning effectively and
engage the interest of their intended
audience (e.g., use imagery, figurative
language such as similes and analogies,
and other stylistic elements such as
idioms and onomatopoeia to evoke a par-
ticular mood in a dramatic monologue or
an appeal for support)

2. Speaking to Communicate



Vocal Skills and Strategies
2.5 identify a range of vocal effects, includ-

ing tone, pace, pitch, volume, and a
variety of sound effects, and use them
appropriately and with sensitivity
towards cultural differences to commu-
nicate their meaning (e.g., use changes in
pitch to differentiate voices in a story-
telling session; use tone and volume to
clarify implied messages in a rap poem)

Non-Verbal Cues
2.6 identify a variety of non-verbal cues,

including facial expression, gestures,
and eye contact, and use them in oral
communications, appropriately and
with sensitivity towards cultural differ-
ences, to help convey their meaning
(e.g., rehearse and use hand gestures and
increased volume to emphasize points
during a formal presentation)

Visual Aids
2.7 use a variety of appropriate visual aids

(e.g., photographs, multimedia, diagrams,
graphs, charts, costumes, props, artefacts)
to support and enhance oral presenta-
tions (e.g., use a chart to clarify the order
of events in a report about a scientific
breakthrough; use a video clip from an
animated cartoon to show how sound is
used to complement the image)

By the end of Grade 8, students will:

Metacognition
3.1 identify what strategies they found

most helpful before, during, and after
listening and speaking and what steps
they can take to improve their oral com-
munication skills 

Teacher prompts: “What listening
strategies help you to contribute effec-
tively in a group discussion?” “What
questions do you ask yourself to check
whether you are understanding what
is being said?” “Can you identify the
most effective elements in your oral
presentation? How do you know they
were effective?” “What would you do
differently next time?”

Interconnected Skills
3.2 identify how their skills as viewers, rep-

resenters, readers, and writers help them
improve their oral communication skills 

Teacher prompt: “How does your expe-
rience of creating media texts help you
understand oral texts?” 

3. Reflecting on Oral
Communication Skills 
and Strategies
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By the end of Grade 8, students will:

Variety of Texts
1.1 read a wide variety of increasingly com-

plex or difficult texts from diverse cul-
tures, including literary texts (e.g., short
stories, novels, poetry, essays, science 
fiction, memoirs, scripts, satire), graphic
texts (e.g., graphs and graphic organizers,
charts and tables, surveys, maps, spread-
sheets), and informational texts (e.g.,
essays, Canadian and global print and
online sources, electronic texts, textbooks,
dictionaries, thesauri, websites, transcripts)

Purpose 
1.2 identify a variety of purposes for reading

and choose increasingly complex or dif-
ficult reading materials appropriate for
those purposes (e.g., several online or
print articles by the same author to identify
consistency or change in the author ’s point
of view; websites for information on a topic
from different sources; stories from different
cultures, including Aboriginal cultures, to
compare treatments of similar themes)

Comprehension Strategies
1.3 identify a variety of reading compre-

hension strategies and use them appro-
priately before, during, and after read-
ing to understand increasingly complex

or difficult texts (e.g., activate prior
knowledge on a topic through dialogue or
by developing mind maps; use visualiza-
tion and comparisons with images in other
texts or media to clarify impressions of
characters, scenes, or concepts; ask ques-
tions to monitor and clarify understand-
ing; identify important ideas; synthesize
ideas to broaden understanding)

Demonstrating Understanding
1.4 demonstrate understanding of increasingly

complex and difficult texts by summa-
rizing important ideas and explaining
how the details support the main idea
(e.g., theme or argument and supporting
evidence in reviews, essays, plays, poems;
key information and related data in pub-
lic documents, online and print reference
articles, manuals, surveys, graphs, tables
and charts, websites, transcripts)

Making Inferences/Interpreting Texts
1.5 develop and explain interpretations of

increasingly complex or difficult texts
using stated and implied ideas from the
texts to support their interpretations 

Teacher prompt: “How do the stated
and unstated messages in the dialogue
between these characters complicate
the plot of this story? What details in
the dialogue support your interpretation?”

1. Reading for Meaning

OVERALL EXPECTATIONS 
By the end of Grade 8, students will:

1. read and demonstrate an understanding of a variety of literary, graphic, and informational 
texts, using a range of strategies to construct meaning;

2. recognize a variety of text forms, text features, and stylistic elements and demonstrate 
understanding of how they help communicate meaning; 

3. use knowledge of words and cueing systems to read fluently;

4. reflect on and identify their strengths as readers, areas for improvement, and the strategies 
they found most helpful before, during, and after reading. 

SPECIFIC EXPECTATIONS



Extending Understanding 
1.6 extend understanding of texts, including

increasingly complex or difficult texts, by
connecting the ideas in them to their own
knowledge, experience, and insights, to
other texts, and to the world around them

Teacher prompts: “Do you have knowl-
edge or experiences that affect the way
you interpret the author’s message?”
“How does the author’s approach dif-
fer from the approach in other articles
you have read on this topic?”

Analysing Texts 
1.7 analyse a variety of texts, including

complex or difficult texts, and explain
how the various elements in them con-
tribute to meaning and influence the
reader’s reaction (e.g., narrative: rising
action holds attention and creates sus-
pense; report on an investigation: the
opening paragraph tells the reader about
the purpose, goals, and audience for
the report)

Teacher prompts: “Why does the
author spend so much time describing
the preparation for the race?” “How
does the information in the opening
paragraph help you understand the
rest of the report?” 

Responding to and Evaluating Texts 
1.8 evaluate the effectiveness of a text based

on evidence taken from that text

Teacher prompts: “Were the instructions
for doing the experiment clear and easy
to follow? Why or why not?” “Were the
author’s arguments well supported by
credible evidence? Did the arguments
make sense? Why, or why not?”
“Identify three uses of imagery in the
poem and explain how they help the
poet communicate the theme effectively.”

Point of View 
1.9 identify the point of view presented in

texts, including increasingly complex 
or difficult texts; give evidence of any
biases they may contain; and suggest
other possible perspectives (e.g., determine
whether an environmental argument
should include an economic perspective
or an economic argument should include
an environmental perspective)

Teacher prompt: “How will the addition
of another perspective affect the impact
or appeal of the text?”

By the end of Grade 8, students will:

Text Forms
2.1 analyse a variety of text forms and

explain how their particular characteris-
tics help communicate meaning, with a
focus on literary texts such as a memoir
(e.g., the author’s personality and/or spe-
cial experience of the subject are an impor-
tant part of the narrative, even if the
author is not the subject of the narrative),
graphic texts such as a map (e.g., the dif-
ferent colours for land and water help
readers understand what geographical fea-
tures they are looking at), and informa-
tional texts such as a magazine article
(e.g., sidebars allow minor themes to be
developed in detail without interrupting
the main narrative)

Text Patterns
2.2 analyse increasingly complex texts to

identify different types of organizational
patterns used in them and explain how
the patterns help communicate meaning
(e.g., a “before-and-after”comparison in
an advertisement; time order and cause
and effect in an online magazine or 
newspaper article)

Text Features
2.3 identify a variety of text features and

explain how they help communicate
meaning (e.g., tree diagrams, tables, end-
notes, and “Works Cited”or “References”
lists help readers locate information and
understand its context)

Teacher prompt: “What do the types of
sources in the ‘References’ list tell you
about the author’s research?” 

Elements of Style
2.4 identify a range of elements of style –

including symbolism, irony, analogy,
metaphor, and other rhetorical devices –
and explain how they help communi-
cate meaning and enhance the effective-
ness of texts (e.g., the use of dramatic
irony, in which the audience understands
the implications of words or actions better
than the characters do themselves, can
create humour or a sense of foreboding)

2. Understanding Form and Style

142

TH
E 

O
N

TA
R

IO
 C

U
R

R
IC

U
LU

M
,G

R
A

D
ES

 1
–8

|
La

n
g

ua
g

e
G

R
A

D
E

 
8



143

R
EA

D
IN

G
G

R
A

D
E

 
8

By the end of Grade 8, students will:

Reading Familiar Words
3.1 automatically read and understand

most words in a wide range of reading
contexts (e.g., words from grade-level
texts; terminology used in discussions and
posted in the classroom; words from
shared-, guided-, and independent-
reading texts, electronic texts, and
resource material used in the curriculum
subject areas)

Reading Unfamiliar Words
3.2 predict the meaning of and rapidly

solve unfamiliar words using different
types of cues, including:

• semantic (meaning) cues (e.g., base
words, prefixes, suffixes, phrases,
sentences, and visuals that activate
existing knowledge of oral and 
written language);

• syntactic (language structure) cues
(e.g., word order and the relationship
between words, language patterns,
punctuation);

• graphophonic (phonological and
graphic) cues (e.g., familiar words
within larger words, syllables within
larger words, similarities between
words with known spelling patterns
and unknown words)

Teacher prompt: “Read to the end of
the paragraph and see if the context
will help you solve the word. Is the
word essential to your understanding?
If so, reread and see if you can solve
the word by…” 

Reading Fluently
3.3 read appropriate texts with expression

and confidence, adjusting reading
strategies and reading rate to match the
form and purpose (e.g., orally read to
entertain a younger class, using suitable
emphasis, intonation, and phrasing)

By the end of Grade 8, students will:

Metacognition
4.1 identify the strategies they found most

helpful before, during, and after reading
and explain, in conversation with the
teacher and/or peers or in a reader’s
notebook/reflective journal, how they
can use these and other strategies to
improve as readers

Teacher prompts: “What strategies do
you use most consistently to help you
understand a new text?” “What types
of questions do you ask yourself to help
you monitor your reading?” “What 
‘fix-up’ strategies do you use when you
don’t understand?” “What strategies do
you use confidently and effectively?”

Interconnected Skills
4.2 explain, in conversation with the

teacher and/or peers or in a reader’s
notebook/reflective journal, how their
skills in listening, speaking, writing,
viewing, and representing help them
make sense of what they read

Teacher prompts: “Did watching the
television program about space explo-
ration help you when you were read-
ing the newspaper reports of the space
probe?” “How does creating online
texts help you read electronic texts?”
“What lessons have you learned as a
writer/listener that will make you a
better reader?” 

4. Reflecting on Reading Skills and
Strategies

3. Reading With Fluency
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GRADE 8 | WRITING 

By the end of Grade 8, students will:

Purpose and Audience 
1.1 identify the topic, purpose, and audience

for more complex writing forms (e.g., a
personal memoir about the school experi-
ence to share with classmates, family, and
friends at graduation; a report on a topic
of current interest in the style of a news-
paper article, including headlines, for a
school or community newspaper; a cam-
paign flyer or brochure to promote a can-
didate for school government)

Developing Ideas 
1.2 generate ideas about more challenging

topics and identify those most appro-
priate to the purpose

Research 
1.3 gather information to support ideas for

writing, using a variety of strategies and
a wide range of print and electronic
sources (e.g., produce a plan and timeline
for carrying out research tasks; interview
people with knowledge of the topic; iden-
tify and use graphic and multimedia
resources; record sources used and infor-
mation gathered in a form that makes it
easy to understand and retrieve)

Classifying Ideas 
1.4 sort and classify ideas and information

for their writing in a variety of ways
that allow them to manipulate informa-
tion and see different combinations and
relationships in their data (e.g., by using
electronic graphic organizers, tables, charts)

Organizing Ideas 
1.5 identify and order main ideas and 

supporting details and group them into
units that could be used to develop a
summary, a debate, or a report of sever-
al paragraphs, using a variety of strate-
gies (e.g., making jot notes; making
sketchboard outlines of a procedure or
series of events) and organizational 
patterns (e.g., combined/multiple orders
such as order of importance and cause 
and effect)

Review 
1.6 determine whether the ideas and infor-

mation they have gathered are relevant,
appropriate, and sufficiently specific for
the purpose, and do more planning and
research if necessary (e.g., check for depth
and breadth of coverage of the topic)

1. Developing and Organizing
Content

OVERALL EXPECTATIONS 
By the end of Grade 8, students will:

1. generate, gather, and organize ideas and information to write for an intended purpose 
and audience; 

2. draft and revise their writing, using a variety of informational, literary, and graphic forms
and stylistic elements appropriate for the purpose and audience; 

3. use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively; 

4. reflect on and identify their strengths as writers, areas for improvement, and the strategies
they found most helpful at different stages in the writing process. 

SPECIFIC EXPECTATIONS
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By the end of Grade 8, students will:

Form
2.1 write complex texts of a variety of lengths

using a wide range of forms (e.g., a memoir
of a significant Canadian; a report comparing
the economies of two nations and explaining
how a new industry might affect each nation’s
economy; briefing notes for an oral debate
outlining both sides of an argument, includ-
ing appeals to both logic and emotion; a
narrative in the style of a particular author,
adding to or extending a text by that author;
an original satirical, science-fiction, or real-
istic fiction piece modelled on the struc-
tures and conventions of the genre; a free
verse or narrative poem, or a limerick)

Voice 
2.2 establish a distinctive voice in their

writing appropriate to the subject and
audience, (e.g., use emotive language to
persuade the audience to share their feel-
ings, and explain the effect they think it
will have on the audience)

Word Choice 
2.3 regularly use vivid and/or figurative

language and innovative expressions 
in their writing (e.g., adjective phrases:
The car with the fluorescent red racing
stripe; adverb phrases: He walked with
the gait of a sailor; specialized vocabulary
and terminology; analogies and idioms)

Teacher prompt: “Identify three lan-
guage choices you have made and
explain the effect they will have on a
reader.”

Sentence Fluency 
2.4 vary sentence types and structures for

different purposes (e.g., to alter the pace
or mood), with a focus on using a range
of relative pronouns (e.g., who, which),
subordinate conjunctions (e.g., whenever,
because, although), and both the active
and passive voice

Point of View 
2.5 identify their point of view and other

possible points of view, evaluate other
points of view, and find ways to respond
to other points of view, if appropriate

Teacher prompt: “How can you address
in your writing the questions that 

would come from others who hold a
different point of view?” 

Preparing for Revision 
2.6 identify elements in their writing that

need improvement, selectively using
feedback from the teacher and peers, 
with a focus on depth of content and
appropriateness of tone

Teacher prompts: “Are there any key
ideas that are missing or need more
explanation?” “Does your writing
have an identifiable tone (e.g., sincerity,
humour, horror, irony, pathos)? Is the tone
appropriate to the subject matter? Does
it accurately reflect your point of view?” 

Revision 
2.7 make revisions to improve the content,

clarity, and interest of their written
work, using a variety of strategies 
(e.g., use sticky notes while rereading to
record questions and ideas; cut and paste to
improve logic of organization; add or substi-
tute words and phrases, including vocabu-
lary from other subject areas; use idioms,
figurative language, and rhetorical devices
such as analogy to achieve particular effects;
adjust sentence length, type, and complexity
to suit the audience and purpose; use pat-
terns such as repetition with variations to
emphasize important points and hold the
attention of the audience)

Teacher prompt: “Could you use two
different sentence lengths and patterns
to highlight the two points of view in
your argument?”

Producing Drafts 
2.8 produce revised draft pieces of writing

to meet identified criteria based on the
expectations (e.g., adequate development
of information and ideas, logical organi-
zation, appropriate use of form and style,
appropriate use of conventions)

By the end of Grade 8, students will:

Spelling Familiar Words 
3.1 spell familiar words correctly (e.g., words

from their oral vocabulary, anchor charts,
and shared-, guided-, and independent-
reading texts; words used regularly in
instruction across the curriculum)

3. Applying Knowledge of
Language Conventions 
and Presenting Written 
Work Effectively

2. Using Knowledge of Form and
Style in Writing



Spelling Unfamiliar Words 
3.2 spell unfamiliar words using a variety

of strategies that involve understanding
sound-symbol relationships, word struc-
tures, word meanings, and generaliza-
tions about spelling (e.g., orally empha-
size differences in easily confused words:
affect/effect, technicality/technically;
compare complicated words to words with
known letter patterns; use knowledge of
the history of a word to help spell it:
sheep herder/shepherd; use knowledge
of familiar words to spell technical terms)

Vocabulary 
3.3 confirm spellings and word meanings

or word choice using a wide variety of
resources appropriate for the purpose
(e.g., locate entry words, pronunciation
keys, prefixes, and information about
word origins in online and print diction-
aries, including thematic dictionaries such
as a dictionary of synonyms, antonyms,
and homonyms, a science dictionary)

Punctuation 
3.4 use punctuation appropriately to com-

municate their intended meaning in
more complex writing forms, including
forms specific to different subjects across
the curriculum, with a focus on the use
of: commas to separate introductory
phrases from the main part of a sentence
and to separate words, phrases, and
clauses in a series; quotation marks to
distinguish words being discussed as
words and to indicate titles; ellipses (…)
and dashes to indicate sentence breaks,
ambiguities, or parenthetical statements

Grammar 
3.5 use parts of speech correctly to commu-

nicate their meaning clearly, with a
focus on subject/verb agreement and
the use of nouns, pronouns, adjectives,
adverbs, and prepositions

Proofreading 
3.6 proofread and correct their writing

using guidelines developed with peers
and the teacher (e.g., an editing checklist
specific to the writing task)

Publishing 
3.7 use a wide range of appropriate ele-

ments of effective presentation in the
finished product, including print, script,
different fonts, graphics, and layout
(e.g., use legible printing and cursive
writing; use an imaginative text layout,
drawings, and a table of contents in a
class poetry anthology for the school
library; use a spreadsheet to display
detailed specific information)

Producing Finished Works 
3.8 produce pieces of published work to

meet identified criteria based on the
expectations (e.g., adequacy of informa-
tion and ideas, logic and effectiveness of
organization, effective use of form and
stylistic elements, appropriate use of con-
ventions, effective presentation)

By the end of Grade 8, students will:

Metacognition
4.1 identify a variety of strategies they used

before, during, and after writing, explain
which ones were most helpful, and sug-
gest future steps they can take to improve
as writers (e.g., use a three-column reflec-
tion journal to monitor the writing process:
What I learned/How I learned it/How I
can use it)

Teacher prompt: “Explain how you used
your writer’s notebook/journal to help
you identify your strengths as a writer
and your next steps for writing.”

Interconnected Skills 
4.2 describe how their skills in listening,

speaking, reading, viewing, and repre-
senting help in their develop-
ment as writers 

Teacher prompts: “How does assuming
the role of the reader of your own
writing help you revise your writing?”
“How do you think listening to oral texts
has helped you become a better writer?”
“How can reading texts from different
cultures improve your writing?”

Portfolio 
4.3 select pieces of writing that they think

reflect their growth and competence 
as writers and explain the reasons for
their choice

4. Reflecting on Writing Skills and
Strategies
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By the end of Grade 8, students will:

Purpose and Audience 
1.1 explain how a variety of media texts

address their intended purpose and
audience (e.g., this stage production
based on a popular novel uses music and
lighting to enhance the original and
appeal to its fans; this commercial for a
sports car uses fast-paced editing and rock
music to appeal to the target audience –
young, single men and women)

Teacher prompts: “Why might a pro-
ducer think that yet another version of
this well-known story would attract a
wide audience?” “What kind of driver
is this car advertisement designed to
appeal to?” 

Making Inferences/Interpreting Messages
1.2 interpret increasingly complex or diffi-

cult media texts, using overt and
implied messages as evidence for their
interpretations (e.g., compare the cover-
age of a lead story in a morning newspa-
per to the coverage of that story on the
evening news; compare the order in which
news stories are reported on two different
television channels and suggest reasons
for the differences; compare the treatment

of a historical figure in a movie to his or
her treatment in a print biography) 

Teacher prompts: “Did the newspaper
and the television news program use
the same lead story? Why or why not?
Did the different news sources provide
different information on the same
topic? Did they take a different posi-
tion?“ “Which historical portrait is
more convincing? More accurate?
More interesting? Why?”

Responding to and Evaluating Texts 
1.3 evaluate the effectiveness of the presen-

tation and treatment of ideas, informa-
tion, themes, opinions, issues, and/or
experiences in media texts (e.g., explain
how a series of newspaper stories on a
controversial issue captured and main-
tained their interest; explain the similari-
ties and differences in the treatment of a
particular topic or theme in different media
texts and evaluate the relative effectiveness
of the treatments; as a class, evaluate the
media’s coverage of a social or environ-
mental issue over a two-week period)

Audience Responses 
1.4 explain why different audiences (e.g., with

respect to gender, age, culture, race, income
level) might have different responses to a
variety of media texts (e.g., predict how 

1. Understanding Media Texts

OVERALL EXPECTATIONS 
By the end of Grade 8, students will:

1. demonstrate an understanding of a variety of media texts; 

2. identify some media forms and explain how the conventions and techniques associated
with them are used to create meaning; 

3. create a variety of media texts for different purposes and audiences, using appropriate
forms, conventions, and techniques;

4. reflect on and identify their strengths as media interpreters and creators, areas for 
improvement, and the strategies they found most helpful in understanding and creating
media texts.

SPECIFIC EXPECTATIONS



a member of a particular age/gender/ 
ethnocultural/socio-economic group might
react to a controversial article in a print or
online news magazine and give reasons
for their prediction) 

Teacher prompt: “Do you think all
members of a particular group would
react the same way to this issue?
Could an older person react the same
way as a teenager? Why, or why not?” 

Point of View 
1.5 demonstrate understanding that differ-

ent media texts reflect different points 
of view and that some texts reflect mul-
tiple points of view (e.g., a television
broadcast of a sports game presents the
views of fans, the announcers, the spon-
sors, and the television network; different
media texts represent people of different
age, gender, income level, or ethnocultural
background differently, communicating
obvious or subtle messages that might
indicate bias or stereotyping; different
points of view are often presented in a
news report of a conflict) 

Teacher prompts: “What different
groups are represented in the text?
Are the different groups treated differ-
ently? If so, how?” “In this news
report about a conflict between two
countries, does the reporter appear to
favour one side over the other? Give
evidence for your view.”

Production Perspectives
1.6 identify who produces various media

texts and determine the commercial,
ideological, political, cultural, and/or
artistic interests or perspectives that the
texts may involve (e.g., a music company’s
interest in a recording may be different
from that of the artist; the company that
produces a video game and the game’s
creator may have different views on how
the game should be promoted) 

Teacher prompt: ”How are commercial
and artistic interests reflected in the
contents and presentation of this CD
by your favourite group?” ”Explain
how a more ideological approach
might affect the appeal of this maga-
zine for its current broad range of
readers.” 

By the end of Grade 8, students will:

Form
2.1 explain how individual elements of var-

ious media forms combine to create,
reinforce, and/or enhance meaning 
(e.g., print advertisements use text, images,
colour, different fonts, and different camera
angles in a seamless combination to create
an effect) 

Teacher prompt: ”Why do you think
each of these elements is included?
How are the elements combined to 
create a coherent message?”

Conventions and Techniques
2.2 identify the conventions and techniques

used in a variety of media forms and
explain how they help convey meaning
and influence or engage the audience
(e.g., website conventions: home pages
provide users with a convenient preview
of the types of information available;
website techniques: “sidebars” with invit-
ing audio/video elements entice viewers
to browse and explore new topics that
might not have been their first priority)

By the end of Grade 8, students will:

Purpose and Audience 
3.1 explain why they have chosen the topic

for a media text they plan to create (e.g.,
a poster advertising a class fund-raising
campaign to appeal to local parent
groups, businesses, or service organiza-
tions), and identify challenges they may
face in engaging and/or influencing
their intended audience 

Teacher prompt: “What are the chal-
lenges involved in reaching each of
these groups? How can you appeal to
all of the groups in a single poster? If
you were to develop three posters, one
for each of them, how would the
posters differ?”

3. Creating Media Texts

2. Understanding Media Forms,
Conventions, and Techniques
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Form
3.2 identify an appropriate form to suit the

purpose and audience for a media text
they plan to create (e.g., a multimedia
presentation about their class or grade, to
be presented to parents during graduation
ceremonies) and explain why it is an
appropriate choice 

Teacher prompt: “What different types
of media could you use for the presen-
tation? How would they be organized
and combined?”

Conventions and Techniques
3.3 identify conventions and techniques

appropriate to the form chosen for a
media text they plan to create, and
explain how they will use the conven-
tions and techniques to help communi-
cate their message (e.g., conventions in
advertisements for a product to appeal 
to different age groups among the stu-
dents: text, images, “free offer” promo-
tional gimmicks; techniques: use of 
age-appropriate content in all elements 
of the advertisement) 

Teacher prompt: “What are the impor-
tant things you need to know about
your audience when designing your
media text?” 

Producing Media Texts 
3.4 produce a variety of media texts of some

technical complexity for specific purposes
and audiences, using appropriate forms,
conventions, and techniques (e.g.,

• a multimedia presentation examining
two or more elements of a narrative,
such as theme, plot, setting, or character 

• a one-minute video advertising a 
class fund-raising project

• a website based on the content of 
a unit of study

• a report on school sports events 
to be presented during morning
announcements

• magazine advertisements for a particu-
lar product, aimed at different age
groups among the students in the school 

• an interview with a family member
about his or her cultural heritage for
publication in a school or community
magazine/newspaper

• a public-service announcement on a
current issue that is relevant to their
fellow students, such as daily physical
activity, literacy, or bullying 

• a storyboard for a video of a favourite
song that is not available as a video)

By the end of Grade 8, students will:

Metacognition
4.1 identify what strategies they found most

helpful in making sense of and creating
media texts, and explain how these and
other strategies can help them improve
as media viewers/listeners/producers 

Teacher prompt: “Why was it helpful 
to think about your audience’s needs 
or wants before creating your 
advertisement?”

Interconnected Skills
4.2 explain how their skills in listening,

speaking, reading, and writing help
them to make sense of and produce
media texts  

Teacher prompt: “How could reading
about food and health help you when
you are trying to create an advertisement
for a ‘healthy eating’ ad campaign?” 

4. Reflecting on Media Literacy
Skills and Strategies
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Aboriginal person. A person who is a
descendant of the original inhabitants 
of North America. The Canadian 
Constitution (1982) recognizes three 
primary groups as Aboriginal peoples:
Indians, Inuit, and Métis.

achievement levels. Brief descriptions of
four different degrees of student achieve-
ment of the provincial curriculum expec-
tations for any given grade. Level 3, which
is the “provincial standard”, identifies a
high level of achievement of the provincial
expectations. Parents of students achieving
at level 3 in a particular grade can be con-
fident that their children will be prepared
for work at the next grade. Level 1 identi-
fies achievement that falls much below the
provincial standard. Level 2 identifies
achievement that approaches the standard.
Level 4 identifies achievement that sur-
passes the standard.

anchor charts. Charts designed by the
class or by the teacher that list steps, pro-
cedures, or processes for a particular
activity (e.g., the stages of the writing
process, procedures for a literature circle)
or reference items (e.g., examples of capi-
talization, parts of speech, reading/think-
ing strategies).

audience. The intended readers, listeners,
or viewers for a particular text.

blog. A slang term for Web log. An online
forum where people share personal jour-
nal entries, opinion articles, and/or photo-
graphs with others on a regular basis.

comprehension. The ability to understand
and draw meaning from spoken, written,
and visual communications in all media.

comprehension strategies. A variety of
cognitive and systematic techniques that
students use before, during and after lis-
tening, reading, and viewing to construct
meaning from texts. Examples include:
making connections to prior knowledge
and experience and to familiar texts; 
visualizing to clarify or deepen under-
standing of a text; finding important ideas;
questioning; summarizing information;
inferring; analysing and synthesizing;
skimming text for information or detail;
scanning text to determine the purpose 
of the text or type of material; adjusting
reading speed according to the level of
difficulty of the text or the kind of reading.

concept map. A graphic organizer stu-
dents can use to explore knowledge and
gather and share information and ideas.
Features of concept maps may include
various shapes and labels, as well as arrows
and other links to show relationships
between ideas.

The following definitions and lists of examples are intended to help teachers and parents
use this document. It should be noted that the examples provided are suggestions and are
not meant to be exhaustive.

GLOSSARY
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concepts of print. Concepts related to the
way language is conveyed in print. Print
concepts include directionality (English-
language text is read from left to right and
from top to bottom), the difference between
letters and words (letters are symbols that
represent sounds; words are made up of
letters; there are spaces between words),
the use of capitalization and punctuation,
and the common characteristics of books
(title, author, front/back).

conventions. Accepted practices or rules
in the use of language. In the case of written
or printed materials, some conventions
help convey meaning (e.g., punctuation,
typefaces, capital letters) and other con-
ventions aid in the presentation of content
(e.g., table of contents, headings, footnotes,
charts, captions, lists, pictures, index). See
also text features.

creative thinking. The process of thinking
about ideas or situations in inventive and
unusual ways in order to understand them
better and respond to them in a new and
constructive manner. Students think cre-
atively in all subject areas when they
imagine, invent, alter, or improve a con-
cept or product.

critical literacy. The capacity for a partic-
ular type of critical thinking that involves
looking beyond the literal meaning of
texts to observe what is present and what
is missing, in order to analyse and evalu-
ate the text’s complete meaning and the
author’s intent. Critical literacy goes
beyond conventional critical thinking in
focusing on issues related to fairness, equity,
and social justice. Critically literate stu-
dents adopt a critical stance, asking what
view of the world the text advances and
whether they find this view acceptable. 

critical thinking. The process of thinking
about ideas or situations in order to
understand them fully, identify their
implications, and/or make a judgement

about what is sensible or reasonable to
believe or do. Critical-thinking skills used
in reading include: examining opinions,
questioning ideas, interpreting informa-
tion, identifying values and issues, detect-
ing bias, detecting implied as well as
explicit meanings. Critical-thinking skills
used in writing include: questioning,
hypothesizing, interpreting, inferring,
analysing, comparing, contrasting, evalu-
ating, predicting, reasoning, distinguish-
ing between alternatives, making and
supporting judgements, synthesizing,
elaborating on ideas, identifying values
and issues, detecting bias, detecting
implied as well as explicit meanings.

cross-checking. The use of different
sources of information (e.g., the three 
cueing systems) to confirm reading 
accuracy and/or comprehension.

cueing systems. Cues or clues that effective
readers use in combination to read unfa-
miliar words, phrases, and sentences and
construct meaning from print. Semantic
(meaning) cues help readers guess or pre-
dict the meaning of words, phrases, or
sentences on the basis of context and prior
knowledge. Semantic cues may include
visuals. Syntactic (structural) cues help
readers make sense of text using knowl-
edge of the patterned ways in which words
in a language are combined into phrases,
clauses, and sentences. Graphophonic
(phonological and graphic) cues help
readers to decode unknown words using
knowledge of letter or sound relationships,
word patterns, and words recognized 
by sight.

cues, non-verbal. Aspects of spoken or
unspoken communication that convey
meaning without the use of words.
Examples include: facial expressions, 
gestures, body language.
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cues, verbal (oral language). Aspects of
spoken language that convey meaning.
Examples include: types of words (e.g.,
nouns, verbs, linking words, modifiers);
prefixes and suffixes (e.g., indicators of
plurals, verb tenses); sound patterns 
(e.g., rhyme); pauses; pace; tone of voice
or intonation; volume; pitch; modulation;
inflection.

culture. The way in which people live, think,
and define themselves as a community.

differentiated instruction. An approach to
instruction that maximizes each student’s
growth by considering the needs of each
student at his or her current stage of
development and then offering that stu-
dent a learning experience that responds
to his or her individual needs.

diversity. In reference to a society, the
variety of groups of people who share 
a range of commonly recognized physical,
cultural, or social characteristics. Categories
of groups may be based on various factors
or characteristics, such as gender, race, cul-
ture, ethnicity, sexual orientation, ability/
disability, age, religion, and socio-economic
level.

editing. The making of changes to the
content, structure, and wording of drafts
to improve the organization of ideas,
eliminate awkward phrasing, correct
grammatical and spelling errors, and 
generally ensure that the writing is 
clear, coherent, and correct.

elements of text. The characteristic aspects
of a particular text form (e.g., story: plot,
characters, setting, theme).

elements of writing (composition and style).
Essential aspects of written compositions.
Examples include: a central theme or topic;
the organization of information and ideas;
diction (word choice); the use of conven-
tions of spelling, punctuation, grammar,
sentence structure, and paragraphing; plot;
characterization; atmosphere; point of view;
literary (stylistic) devices.

expectations. The knowledge and skills
that students are expected to develop and
to demonstrate in their class work, on tests,
and in various other activities on which
their achievement is assessed. Overall
expectations describe in general terms the
knowledge and skills that students are
expected to demonstrate by the end of
each grade. Specific expectations describe
the expected knowledge and skills in
greater detail. 

explicit teaching. Direct, purposeful
teaching of specific knowledge, skills, or
strategies. In explicit teaching, the teacher:
explains what the knowledge, skill, or
strategy is, why it is used, and when to
use it; models how to use it; guides and
coaches students as they practise it (e.g.,
in shared reading and then in guided
reading sessions); and then asks them to
demonstrate their learning independently.

figurative language. Words or phrases
used in a non-literal way to create a
desired effect (e.g., metaphors, similes,
personification, oxymoron). See also
imagery, literary device.

fishbone map. A graphic organizer that
uses framing questions to show the causal
relationships involved in a complex event.
Framing questions might include: “What
are the factors that cause X? How do they
relate to one another?”
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five key concepts of media literacy. For
the purposes of this document, the five
key concepts of media literacy are:

1. All media are constructions.
2. The media contain beliefs and 

value messages.
3. Each person interprets messages

differently.
4. The media have special interests

(commercial, ideological, political).
5. Each medium has its own language,

style, form, techniques, conventions,
and aesthetics.

five (5) W’s. The five basic questions (who,
what, where, when, and why?) that provide
a framework for recounting personal or
factual experiences and retelling stories 
or events. 

fix-up strategies. Reading strategies that
students can use to repair a breakdown of
comprehension (e.g., rereading a passage
to clarify meaning; reading ahead; con-
sidering how the meaning of the text
matches up with prior knowledge). 
See also reading strategies.

flow chart. A visual way of organizing
information and ideas to show relation-
ships (e.g., to show the sequence of events
in a short story; to describe relationships
among characters in a situation comedy).

forms of informational texts. Examples
include: history book, geography text,
report, essay, theatre or concert program,
book review, editorial, newspaper or 
magazine article, television or radio script,
letter (personal, business), invitation,
manual, public sign, label, biography,
autobiography, speech, résumé, personal
journal, diary, brochure, reference book,
encyclopedia. 

forms of literary texts. Examples include:
story, short story, adventure story, detective
story, myth, legend, folk tale, cumulative
tale, lyric poem, dramatic poem, ballad,
novel, mystery novel, historical novel, 

science fiction novel, soliloquy, play,
script, storybook, picture book, pattern
book, chapter book.

forms of media texts. Examples include:
advertisement, e-mail, film, video, DVD,
clothing, athletic wear, food packaging,
action figure, jewellery, newspaper, magazine,
brochure, movie trailer, editorial, sculpture,
song, dance, news report, sports program,
documentary, situation comedy (sitcom),
television or radio drama, nature program,
interview, travelogue, television commercial,
cartoon, web page, CD-ROM dictionary,
interactive software, multimedia text,
blog, database. 

forms of oral texts. Examples include:
greeting, conversation, question, statement,
exclamation, instructions, directions,
poem, rhyme, song, rap, story, anecdote,
announcement, news broadcast, interview,
oral presentation, speech, recitation,
debate, report, role play, drama.

forms of writing. Examples include: story
or other narrative piece, anecdote, com-
mentary, critical review, description,
instructions or procedures, recount (per-
sonal or informational), transcription of
an interview, announcement, argument,
position paper, essay, research report, 
television or radio script, editorial, speech,
letter, minutes of a meeting, notes, jottings,
poem, song text, dialogue, label, supported
opinion, summary, cartoon caption, log,
diary, memoir, journal, riddle, script for 
a commercial, advertisement, list, survey,
word web, chart.

graphic novel. A story in comic-strip form,
published as a book.

graphic organizer. A visual framework
(e.g., a Venn diagram, a word web, a 
flow chart) that helps students organize,
analyse, synthesize, and assess informa-
tion and ideas. See also individual types
of organizers.
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graphophonics. The study of the relation-
ships between the symbols and sounds of
a language and the visual information on
the page.

graphophonics cues. See cueing systems.

higher-order thinking. The process of
mentally manipulating and transforming
information and ideas in order to solve
problems, acquire understanding, and 
discover new meaning. Higher-order
thinking skills include: focusing, informa-
tion gathering, combining facts and ideas,
organizing, analysing, synthesizing, 
generalizing, integrating, explaining,
hypothesizing, interpreting, evaluating,
drawing conclusions. 

homonym. A word that has the same
spelling as another word but a different
meaning (e.g., ear, meaning the organ of
hearing, and ear [of corn], meaning the
seed-bearing head of a cereal plant).

homophone. A word that has the same
sound as another word but a different
meaning (e.g., seas and seize).

hyperbole. A literary device in which
exaggeration is used deliberately for effect
or emphasis (e.g., a flood of tears, piles of
money).

hyperlink. In an electronic document, a
cross-reference or link to a web page or
another electronic document. A hyperlink
is usually a particular word, button, or
graphic. When the user clicks on it, the
new web page or document is displayed.

idiom. A group of words that, through
usage, has taken on a special meaning dif-
ferent from the literal meaning (e.g., Keep
your shirt on! Or It’s raining cats and dogs.).

imagery. Descriptions and figures of
speech (e.g., metaphors, similes) used by
writers to create vivid mental pictures in
the mind of the reader. See also figurative
language, literary device.

implicit meaning. Ideas and concepts that
are present but stated indirectly. 

inclusive language. Language that is equi-
table in its reference to people, thereby
avoiding stereotypes and discriminatory
assumptions (e.g., police officer includes
both males and females, whereas police-
man refers only to males). See also non-
discriminatory language.

inferring. Drawing meaning from or
reaching a conclusion using reasoning and
evidence from a text, based on what the
author states and implies in the text and
what the reader brings to the text from his
or her prior knowledge and experience.

informational text. See forms of informa-
tional texts. 

irony. A statement or situation that has an
underlying meaning different from its lit-
eral or surface meaning.

language pattern. A particular arrange-
ment of words that helps the reader deter-
mine meaning by providing a certain level
of predictability; for example, inversion of
subject and verb in interrogative sentences.

listening and speaking skills. Skills that
include: determining the purpose of lis-
tening; paying attention to the speaker 
or performer; following directions and
instructions; recalling ideas accurately;
responding appropriately to thoughts
expressed; judging when it is appropriate
to speak or ask questions; allowing others
a turn to speak; speaking clearly and
coherently; asking questions to clarify
meaning or to obtain more information;
responding with consideration for others’
feelings; using and interpreting facial
expressions, gestures, and body language
appropriately.

literary (or stylistic) device. A particular
pattern of words, a figure of speech, or a
technique used in literature to produce a
specific effect. Examples include: rhyme,
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parallel structure, analogy, comparison,
contrast, irony, foreshadowing, allusion,
juxtaposition, simile, metaphor, personifi-
cation, pun, hyperbole, oxymoron, symbol-
ism. See also figurative language, imagery.

literary text. See forms of literary texts.

mass media. Means of communication
aimed at a very large audience. Examples
include: mass-market paperback books,
television, movies, newspapers, maga-
zines, the Internet.

media. The plural of medium. Means of
communication, including audio, visual,
audio-visual, print, and electronic means.

media conventions and techniques. The
means of producing particular effects using
voice, images, and sound to support the
messages or themes in a text. Examples
include the use of: colour, voice-over nar-
ration, animation, simulation, variations
in camera angles or distance, fading in
and out of sounds or images, hot links
and navigation buttons on a website, live
action, special effects, variations in volume,
variations in speed or pace, motion, flash-
backs, collages, dialogue, variations in size
and type of lettering or size of images,
sequencing of sounds and images, symbols,
speech, music, background sounds, sound
effects, dialects and accents, silence, narra-
tion, graphics, logos, props (e.g., costumes,
furnishings), aspects of design and layout,
credits, details of sponsorship, animation.

media literacy. An informed and critical
understanding of the nature of the media,
the techniques used by them, and the
impact of these techniques. Also, the 
ability to understand and use the mass
media in an active, critical way. See also
five key concepts of media literacy.

media text. A product that is communicat-
ed through a medium. See also forms of
media texts.

medium. A communication vehicle such 
as radio, television, or the Internet. The
plural is media.

mentor texts. Texts that are chosen and
used intentionally/explicitly by the teacher
to illustrate specific teaching points (e.g.,
voice, word choice, use of dialogue). 

metacognition. The process of thinking
about one’s own thought processes.
Metacognitive skills include the ability to
monitor one’s own learning.

mind map. A graphic representation of
information that is intended to clarify
meaning. In making a mind map, stu-
dents summarize information from a text
and organize it by listing, sorting, or
sequencing it, or by linking information
and/or ideas. Mind maps help students
understand the relative importance of
individual points and the way in which
these points relate to one another.

mnemonics. Techniques for improving 
or supporting the memory (e.g., memory
tricks that are used to help remember the
spelling of a difficult word – Ice is a noun
and so is practice).

modelling. A demonstration by the teacher
of how to perform a task or use a strategy.
Students copy the teacher in order to learn
the modelled processes and skills. Modelling
may include thinking aloud, to help stu-
dents become aware of the processes and
skills involved.

multimedia presentation. A single work
that uses more than one medium to pres-
ent information and/or ideas: for example,
an oral report that includes a slide show,
diagrams, and a video or audio clip.

non-discriminatory language. Language
that conveys respect for all people and
avoids stereotyping based on gender, 
race, religion, culture, social class, sexual
orientation, ability, or age. See also
inclusive language.
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onset. The consonant or consonants that
occur before a vowel in a syllable (e.g., the
g in gain, the fr in fright). See also rime.

onset and rime patterns. The repetition 
of the same rime, with changing onsets
(e.g., cake, rake, make, lake, fake, bake) 
to create “word families”.

oral language structures. Verbal structures
that are used in speaking. Examples
include: conventional sentence structures
(e.g., interrogative, exclamatory; simple,
compound, complex); colloquial structures
(e.g., one-word answers, verbless sen-
tences); contractions; colloquial idioms.

oral text. See forms of oral texts.

organizational patterns of text. Ways in
which texts are structured in different
forms or genres of writing. Examples
include: time order or chronological order
(events presented in time sequence); com-
parison and contrast (an outline of simi-
larities and differences); cause and effect
(an outline of events or actions linked to
their consequences); generalization (gen-
eral statements supported by examples);
combined/multiple orders (two or more
organizational patterns used together: for
example, comparison/contrast and
cause/effect).

overall expectations. See expectations.

paraphrase. A restatement of an idea or
text in one’s own words.

phonemic awareness. The ability to hear,
identify, and manipulate phonemes (the
smallest units of spoken language) in 
spoken words.

phonics. Instruction that teaches children
the relationships between the letters
(graphemes) of written language and 
the individual sounds (phonemes) of 
spoken language.

phonological awareness. The ability to
focus on and manipulate units of lan-
guage, including phonemes and larger
spoken units such as syllables and words.
Phonological awareness activities can also
involve rhymes, onsets, and rimes. See also
onset, rime.

point of view. The position of the narrator
in relation to the story; thus, the vantage
point from which events are seen (e.g., 
the omniscient, the third-person, or the
first-person point of view).

pragmatics. The study of how people
choose what they say or write from the
range of possibilities available in the lan-
guage and the effect of those choices on
listeners or readers. Pragmatics involves
understanding how the context influences
the way sentences convey information
(e.g., the speaker/author/producer’s
choice of text form, text features, use of
conventions, and presentation style affect
how the listener, reader, or viewer will
understand the text). 

print and electronic resources.
Information/reference materials in print
or electronic media. Examples include:
books (fiction and non-fiction), newspa-
pers, magazines, encyclopedias, reports,
television programs, videos, CD-ROMs,
computer graphics programs, word-
processing programs, models for writing 
(e.g., stories or essays by published writers),
style guides, databases, dictionaries, 
thesauri, spell-check programs.

prior knowledge. The background experi-
ence and knowledge that a student brings
to classroom learning. Instruction builds
on prior knowledge in order to introduce
new learning. Since students come to
school with a wide variety of prior knowl-
edge, teachers need to be aware of their
students’ backgrounds in planning lessons.
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proofreading. The careful reading of a final
draft of written work to eliminate typo-
graphical errors and to correct errors in
grammar, usage, spelling, and punctuation.

reader’s notebook. A notebook in which
individual students record observations
and reflections about texts read and their
reading process, as well as related diagrams,
definitions, lists (e.g., “books read”, “books
to read”), explanations, descriptions, 
predictions, findings, and conclusions.
The reader’s notebook supports students’
thinking about their reading and is a
helpful tool for discussing their reading
with the teacher and their peers.

readers’ theatre. An instructional activity
in which students: adopt the roles of dif-
ferent characters and of a narrator to read
a text; or develop scripts based on familiar
texts, practise their parts, and then present
their rehearsed reading to others.

reading fluency. The ability to read with
sufficient ease and accuracy to focus the
reader’s or listener’s attention on the
meaning and message of a text. Reading
fluency involves not only the automatic
identification of words but also qualities
such as rhythm, intonation, and phrasing
at the phrase, sentence, and text levels, as
well as anticipation of what comes next 
in a text.

reading strategies. Approaches used
before, during, and after reading to figure
out unfamiliar words, determine meaning,
and increase understanding of a text.
Examples include comprehension strategies
and word-solving strategies, including the
use of cueing systems. Good readers use 
a combination of word-solving and com-
prehension strategies, while maintaining 
a focus on developing and deepening
their understanding of a text. 

revising. The process of making major
changes to the content, structure, and

wording of a draft to improve the organi-
zation of ideas, eliminate awkward phras-
ing, correct errors, and generally ensure
that the writing is clear, coherent, and cor-
rect. See also editing, proofreading, writ-
ing process.

rhetorical devices and techniques.
Elements of style used in speech or writ-
ing to achieve special effects, usually in
order to persuade, interest, or impress an
audience (e.g., rhythm, repetition, rhetori-
cal question, emphasis, balance, dramatic
pause).

rime. The part of a syllable that contains
the vowel and all that follows it (e.g., -one
in bone and tone). A rime is smaller than a
syllable but larger than a phoneme. See
also onset.

scaffolding. Instruction that helps stu-
dents build on their prior knowledge and
experiences in order to reach higher levels
of learning and proficiency. Teachers pro-
vide temporary support until students
develop the ability to apply newly learned
skills and knowledge independently. 

schwa. A vowel that is unstressed, toneless
and neutral, occurring in unstressed syl-
lables (e.g., a in about or o in synonym).
Schwa vowels are often transcribed using
the symbol .

semantics. The meaning in language,
including the meaning of words, phrases,
and sentences, alone and in context.

semantics cues. See cueing systems.

specific expectations. See expectations.

stereotype. An image of a particular type
of person or thing that has become fixed
through being widely held. Stereotypes
are usually conventional, formulaic, and
oversimplified. 

e
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story grammar. The structure and ele-
ments of narrative text. In Western cul-
tures, story grammars have the following
elements: setting (time, place); characters;
the introduction of a problem or conflict;
events (e.g., the reaction of the central
character and his or her attempts to solve
the problem); a resolution or conclusion;
and a theme. A story map is a graphic
organizer that traces the story grammar. 

storyboard. A sequence of images used to
plan a film, video, television program, or
drama.

strands. The four major areas of language
use into which the curriculum for
Language is organized: Oral Communi-
cation, Reading, Writing, and Media
Literacy.

strategy bookmark. A bookmark for use
by individual students that lists a variety
of reading strategies. Often a replica of a
larger strategy chart that is posted in the
classroom for use by the teacher and stu-
dents when reading strategies are being
explicitly taught, it is used by students
to support their independent application
of these strategies.

student-teacher conference. A teacher’s
planned dialogue with an individual stu-
dent about his or her learning. Confer-
ences offer teachers opportunities to get to
know their students’ strengths and the
challenges they face in relation to specific
learning strands or expectations; to monitor
their progress; and to plan future instruction
based on identified needs and interests. 

stylistic device. See literary device.

summarizing. Stating the main points or
facts of a text.

synonym. A word that has the same or
almost the same meaning as another word
(e.g., clean/pure).

syntax. The predictable structure of a lan-
guage and the ways in which words are
combined to form phrases, clauses, and
sentences. Syntax includes classes of
words (e.g., nouns, verbs, adjectives) and
their functions (e.g., subject, object). See
also cueing systems.

syntax cues. See cueing systems.

synthesis. A new whole that is formed
when ideas and information are linked,
combined, and/or integrated. 

text. A means of communication that 
uses words, graphics, sounds, and/or
images, in print, oral, visual, or electronic
form, to present information and ideas to
an audience.

text features. The physical or design char-
acteristics of a text that clarify and/or 
give support to the meaning in the text
(e.g., title, headings, subheadings, bold
and italic fonts, illustrations). See also
conventions.

text form. A category or type of text that
has certain defining characteristics. The
concept of text forms provides a way for
readers and writers to think about the
purpose of a text and its intended audience.

tone. A manner of speaking, writing, 
or creating that reveals the speaker’s,
author’s, or producer’s attitude towards 
a subject and/or audience.

trade book. A book that is published and
made available, for sale, to the general
public and that is not a textbook, pro-
fessional or academic treatise, reference
book, or official publication of an institu-
tion or government body. Examples
include fiction, poetry, humour, and 
non-fiction. 

tree diagram. A graphic organizer that is
used to classify a topic into groups and
items: for example, when summarizing or
planning a report.
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voice. The style or character of a piece of
writing conveyed through the author’s use
of vocabulary, sentence structure, imagery,
rhythm, and other elements that contribute
to the mood of the piece as a whole.

webcast. A broadcast or recording of an
event on the World Wide Web.

web page. A page of information at a web-
site. It may include text, graphics, and links
to other web pages.

webquest. An inquiry in which most or all
of the information gathered is drawn from
the World Wide Web.

website. A collective term for all of the
web pages at a particular site on the Web.
A website can cover one topic or a variety
of topics. 

word pattern. The particular arrangement
of the components in a group of words
that have elements in common with
respect to meaning, syntax, spelling,
and/or sound; for example, the formation
of the past tense in a group of verbs by
adding the suffix -ed to the verb root.

word-solving strategies. Any of a variety
of semantic, syntactic, or graphophonic
strategies that help students read a word.
Examples include: decoding words; using
knowledge of the structure or meaning of
words to read unfamiliar words; combin-
ing knowledge of letter-sound relation-
ships with clues from an illustration to
predict the word.

word wall. A list of words, grouped
alphabetically and prominently displayed
in the classroom, that teachers use to help
students become familiar with high-
frequency words.

word web. A graphic presentation of
words associated with a subject showing
the relationships between or among ideas
or information.

writer’s notebook. A notebook in which
individual students record notes, lists,
drafts, observations, strategies, informa-
tion, and ideas to support their writing
development. The writer’s notebook is
personal – a place where students capture
moments and scenes that they want to
remember and outline strategies that will
help them develop as writers.

writing process. The process involved in
producing a polished piece of writing. The
writing process comprises several stages,
each of which focuses on specific tasks.
The main stages of the writing process are:
planning for writing, drafting, revising,
editing, proofreading, and publishing.

writing skills. The skills needed to pro-
duce clear and effective writing. Writing
skills include: organizing and developing
ideas logically; identifying the level of lan-
guage appropriate to the purpose for writ-
ing and the audience being addressed;
choosing the form of writing appropriate
to the purpose for writing; choosing
words, phrases, and structures that are
both appropriate for the context and effec-
tive in conveying one’s message; using
language structures and patterns correct-
ly; using correct grammar, spelling, and
punctuation; attending to style, tone, and
point of view; showing awareness of the
audience; revising to improve the devel-
opment and organization of ideas; editing
to improve style and to correct errors in
grammar, spelling, and punctuation.

zine. A word, derived from magazine, that
denotes an inexpensively produced, self-
published publication. An e-zine is a zine
that is published electronically, especially
on the Internet.
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